Writing Analytic Memos

Scrutiny of [the data] offers both empirical certainty and intuitive reminders.
Insigits emerge also from the subconscious and from bodily memories, never
penned on paper. There are serendipitous connections to be made, if the writer 13
open to them. Writing and analysis comprise a movement between the tangible
and intangible, between the cerebral and sensual, between the visible and invisible,
Interpretation moves from evidence to ideas and theory, then back again. There
can be no set formulae, only broad guidelines, sensiave to specific cases.

(Judith Okely, “Thinking Through Fieldwork,” 1994, p. 32)

The purpose of analytic memo writing is to document and reflect on: your coding

process and code choices; how the process of inquiry is taking shape; and the emer-
gent patterns, categories and subcategories, themes, and concepts in your data — all
possibly leading toward theory. Codes written in the margins of your hard-copy
data or associated with data and listed in a CAQDAS file are nothing more than
Iabels until they're analyzed. Your private and personal written musings before,

during, and about the entire enterprise is a question-raising, puzzle-piecing,
connection-making, strategy-building, problem-solving, answer-generating,
rising-above-the-data heuristic. Robert E. Stake (1995) muses, “Good research is
not about good methods as much as it is about good thinking™ {p. 19).

Whai is an Analytic Memo?

Analytic memos are somewhat comparable to researcher journal entries or
blogs — a place to “dump your brain” about the participants, phenomenon, or
process under investigation by thinking and thus writing and thus thinking
even more about them: “Memos are sites of conversation with ourselves about
our data” {Clarke, 2005, p. 202}. Think of a code not just as a significant word
or phrase you applied to a datum, but as a prompt or trigger for written reflec-

tion on the deeper and complex meanings it evokes. The purpose is researcher
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reflexivity on the data corpus, “thinking critically_about what vou are doing

and why, confronting and often challenging your own assumptions, and recog-

nizing the extent to which your thoughts, actions and decisions shape how you

research and what you see” {Mason, 2002, p. 5). Coding and analytic memo

writing are concurrent qualitative data analytic activities, for there is ““a recip-

rocal relationship between the development of a coding system and the evolu-

' _t:ibn of understanding a phenomenon” (Weston et al., 2001, p. 397).

- Let me clarify that | use analyfic memo as my term of choice because, to me,

afl memos are analytic regardless of content. Some methodologists recommend

“that vou label, classify, and keep separate different types of memos according to
f_”'their primary purpose: a coding memo, theoretical memo, research question
““memo, task memo, etc. But [ have found it difficult in my own work to write
“freely and analytically within the bounded parameters of an artificial memo

category as a framing device. Dey (1993) notes that memo writing “should be a

 creative activity, relatively unencumbered by the rigours of logic and the require-
“tments of corroborating evidence. Memos should be suggestive; they needn’t be
* conclusive” (p. 89). I simply write what’s going through my mind, then determine
~what type of memo I've written to title it and thus later determine its place in

- the data corpus{¥es, memos are datapand as such they, oo, can be coded, cate-

gorized, and searched with CAQDAS programs. Dating each memo helps keep
track of the evolution of your study. Giving each memo a descriptive title and

~ evocative subtitle enables you to classify it and later retrieve it through a CAQ-

DAS search. Depending on the depth and breadth of your writing, memos can
even be woven as substantive portions into the final written report.

Also important to note here is the difference berween analytic memos and
field notes. Field notes, as I distinguish them, are the researcher’s written
documentation of participant observation, which may include the observers
personal and subjective responses to and interpretations of social action
encountered. Field notes may contain valuable comments and insights that
address the recommended categories for apalytic memo reflection described
below. Thus, personal field notes are potential sites in which rich analysis may
oceur. I recommend extracting these memo-like passages from the corpus and
keeping them in a separate file devoted exclusively to analytic reflection.

Virtually every qualitative research methodologist agrees: Whenever anything
related to and significant about the coding or analysis of the data comes to mind,
stop whatever you're doing and write a memo about it immediately. Future direc-
tions, unanswered guestions, frustrations with the analysis, insightful connections,
and anything about the researched and the researcher are acceptable content for
memos. CAQDAS programs like NVivo, MAXQDA, and ATLAS.ti enable the
researcher to instantly insert and link an analytic memo (or comment or annota-
tion) to a specific datum or code. But sometimes “ah-ha” moments of insight
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occur at unexpected and inopportune times — in the shower, while driving, eating
lunch, etc. So keep a small paper notepad and something to write with, or a hand-
held digital audio recorder, nearby at all times for brief jottings or reminders in
Lieu of computer access. Don’t rely on “mental notes to self”

Examples of Analytic Memos

Despite the open-ended nature of analytic memo writing in qualitative inquiry,
there are some general and recommended categories for refiection. Below is
one of the coding examples from Chapter One. Examples of analytic memo
content related to the excerpt follow:

* My son, Barry, went through a really tough
time about, probably started the end of fifth
grade and went into sixth grade. 2 When he
was growing up young in school he was a
people-pleaser and his teachers loved him to
death. ® Two boys in particular that he chose
to try to emulate, wouldn't, were not very good
for him. * They were very critical of him, they
put him down ali the time, and he kind of just
took that and really kind of internalized it, |
think, for a long time. © In that time periad, in
the fifth grade, early sixth grade, they really
Just kind of shunned him ali together, and so
his network as he knew it was gone.

T MIDDLE-SCHOOL HELL

* TEACHER'S PET

9 BAD INFLUENCES

* TWEEN ANGST

® THE LOST BOY

Extensive memo writing, as illustrated below, over Just one small pagsage of
coded data, such as that above, is most unlikely. The example is kept deliber-
ately brief to show how the same piece of data can be approached from mui-
tiple angles for analytic memmo writing.

Analytic memeos can reflect on the following (in no particular order of
importance):

Reflect on and write about how you personally velate to the participanis and/or
the phenomenon. Establish connections between youﬁelf and the social world
youre studying. Sympathize and empathize wich the participants’ actions to
understand their perspectives and worldviews. In what ways are you similar to
them? An analytic memo, based on the data excerpt above, might read:

11 November 2007
PERSONAL RELATIONSHIP TO THE STUDY: LIVING [PREADCLESCENT}
HELL
| cgn relate. Just change the grade levels to seventh and eighth and Barry's
story is my own. |, too, was the teacher's pet, the best little boy in the world.
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Some of my peers were such bullying bastards that they made junior high school

~a [ving hell for me. | wasn’t made bad by the bad-ass influences around me. They

. just, sigh, put me down all the time, too, School became a place where | dreaded
going. Barry probably dreaded i, too.

Reflect on and write about your study’s vesearch questions. Focusing on your a

.p';'ic'}'ri [determined beforehand] artculated research questions, purposes, and
poals as analysis progresses will keep you on track with the project. Start by = ov chew,
writing the actual question itself then elaborate on answers in progress. An ana-

Iytic memo might read:

12 November 2007
RESEARCH QUESTION: FACTORS THAT INFLUENCE AND AFFECTY
' This study addresses: What factors in Barry's past influenced and affected
his current condition? Five years after the time frame of the mother’s story, he’s
still loved by his teachers; and yes, he is still a “people pleaser” — very popular
“‘among his crowd. His tween years, as he himself put it in another retrospective
interview, were “a dead period.” And when you lose your friends, it's hell. This
Z-middle school dead period seemed to have influenced and affected his moody
entry into high school, but he overcame it. So now, the task is learning what hap-
".pened to Barry beginning in ninth grade that changed him for the better.

Reflect on and write about your code choices and their operational definitions. ¢
Define your codes and rationalize your specific choices for the data. This is an
nternal “reality check” of your thinking processes, and reflection may gener-
ate other possible codes. Glaser (1978) reminds us that through “writing
‘memos on codes, the analyst draws and fills out analytic properties of the
“descriptive data” (p. 84}. An analytic memo might read:

-..13 November 2007
- .CODE DEFINITION: TWEEN ANGST

Since Barry is in sixth grade, he's a “tween.” The word “tween” is almost
“limbo-ike: inbetween; not quite a child, not quite a teen — you're a “tween.” This
almost has a condescending tone to it. When you're inetween, you're in paren-
‘rtheses. When you're in-between, you're neither here nor there. it's a transition,
' @ phase, a stage, a place where you can get lost, where you can lose yourself if
" you're not careful.

Angst, the second part of the code phrase, is another choice that’s my own
word. The mother didn't say it directly, but that's what it seems her son experi-
enced. Angst — or anxious tension — is what so many adolescents go through, but
| wonder if they're ever taught that word? Will knowing that what they're going
through has a label ease the pain or make it any better? To be rejected is one of
the most devastating acts for a tween (and a child and a teenager and an adult).

" Was he rejected because he was a “pecple pleaser”? | know | was. It sucks to
""be good — at least when you're a tween.

Use TWEEN ANGST whenever Barry experienced this state, as described by
" himself or his mother, during his sixth through eighth grade school years.
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Code management systems in most CAQDAS programs will permit you to
enter a more concise definition for each code you generate, while CAQDAS
memo systems provide more space to reflect and expand on the codes’

111eanings.

Reflect on and write about the emergent patterns, categovies, themes, and con-

cepts. Remember that individual codes eventually become part of a broader
scheme of classification. Reflection on how the codes tentatively get placed
into categories and/or subcategories, suggest a theme, or evoke a higher-level
concept, may begin to create a sense of order to your analysis thus far. An

analytic memo nught read:

14 November 2007
EMERGENT PATTERNS, CATEGORIES, THEMES, AND CONCEPTS: MIDDLE
SCHOOL HELL
MIDDLE SCHOOL HELL seems to be an umbrella code for TWEEN ANGST and
THE LOST BOY. Barry says in another interview that those years were a “DEAD
PERIOD" for him — an evocative in Vivo Code. But | think | focus on the particular
by using MiDDLE SCHOOL HELL te represent many students within that age range.
However, don't discount “DEAD PERIOD™ as a major theme or concept at this
time. As | continue analysis, that code may be more conceptual than | think at
this point in the study. Something in me doesn't want 1o let it go. A “DEAD
PERIOD” can occur during any portion of a person’s life, while TWEEN ANGST is
limited to a specific age range,

Reflect on and write about the possible networks (links, connections, overlaps, flows)

among the codes, patterns, categories, themes, and concepts. One of the most criti-
cal outcomes of qualitative data analysis is to interpret how the individual compo-
nents of the study weave together. The actual integration of key words from the
coding into the analytic memo narrative — a technique I call “codeweaving”™ —is a
practical way of insuring that you're thinking how the puzzle pieces fit together.
First-draft diagrams of network relationships between and among concepts are ako
possible as analytic memo content (see Appendix C for an extended example).
Networking makes you think of possible hierarchies, chrenological flows, and
influences and affects (1.e., cause and effect}. The codes just from the data excerpt
above are: MIDDLE SCHOOL HELL, TEACHER'’S PET, BAD INFLUENCES,
TWEEN ANGST, and THE LOST BOY. An analytic memo ought read:

1% Novemnber 2007
NETWORKS: CODEWEAVING ABOUT MIDDLE SCHOOL HELL

A codeweaving attempt with this data excerpt is: “Bad influences can turn
teacher's pets into lost boys, resulting in tween angst in the limbo of middie
schoot hell.” Another version is: “Middle school hell is  site of tween angst:
teacher's peis-can become lost boys by bad influences.” Peer influence, accord-
ing to the developmental literature, becomes very strong during these preado-
lescent years. “His network as he knew it was gone” suggests that when
friendships decay, children become lost (my term).

[A preliminary sketch of this codewoven process appears in Figure 2.1.]
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Middle School Rell

Tween Angst

Bad Influences

Lost Boys

URE 2.1 An analytic memo sketch on codeweaving

Reflect on and write about an emergent or velated existing theory. Transcend

the local and particular of your study, and reflect on how your observations

2y apply to other populations, to the bigger picture, to the generalizable,

e to the universal, Explore possible metaphors and symbols at work in your

déifél_-_that suggest transferability. Speculate on how your theory predicts human

tion and explains why those actions occur. Integrate existing theories into

[GHEEEY

ot compare them with your own particular study’s data. An analytic memo

16 November 2007

“THEORY: HUMAN NETWORKS AND POSITIONING THEORY

: ““Who hasn’t faced rejection at some point in his or her life, especially during
sthe adolescent years? | was particularly struck by the mother’s ohservation, “his
nétwork as he knew it was gone.” When we lose our “networks,” we lose our con-
ections, our links. Like qualitative data analysis, we become isolated “bins” or
nodes” awaiting piacement in the overall scheme of things, but risk being dis-
‘carded or renamed or subsumed if we don't contribute something. Who hasn't
€lt “leftover” or “miscellaneous™ at some point in his or her life? Once lost, we
-g0 inward; once lost, we hide.

. Positioning theory from the 1980s and 1990s might be relevant here.
-R_éﬂexive and interactive positioning are the dynamics at work within Barry and
;among him and his peers. But also check out the human development literature,
§ what's happening here may simply be “classic” alignment with typicatl ado-
scent social and emotional trends.

Reflect on and write about any problems with the study. Opportunities to reflect
on fieldwork or analytic “glitches” by writing about them may generate solu-

tions to your dilemmas. The act is also a way to raise provocative questions for
tinued reflection, or to vent any personal frustrations you may be feeling
ott the study. An analytic memo might read:
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labs, | have a pretly good handle on thern. But the tween years are elusive 0 me. Find

17 November 2007 _asite and get back in touch with what happens from sixth through eighth grades.

PROBLEM: THINKING OUTSIDE THE CHRONOLOGICAL BOX -

I find I'm locking myself into the traditional human deveiopme.nt schema: earlly
childhood, middle childhood, adclescence, adulthood, etc. The ‘sraje.ctory of Barry s
life course is falling into the same old patterns of elementary, middle, anq h?gh
school. Not that there’s anything wrang with that, but perhaps | should be th|r.1ksng
of other phase/stage systems for plotting his life course. By default we attr,l’bute
porticns of our lives as “the elementary school years,” "'Fhe hlgh stjhooﬂl yi.aars, etc!:
Maybe | should divide what I'm finding thus far intc “turning points” or “milestones

schemas, regardless of grade level?

: Rqﬂect oit and write about the analytic mentos generated thus far. Corbin &

iStrauss (2008) note that beginning memo writing tends to start off simply and
descriptively, while later writings become moze substantive and abstract (p. 108),
“Though this may happen on its own accord, the researcher will also have to
' onsciously achieve it. Tt is worthwhile to periodically review the stock of ana—
Aytic memos developed thus far to compose “metamemos” that tactically sum-

, marize and integrate what’s been developed to date. This method also provides
Reflect on and write about any personal or ethical dilemnmas with the study.

Ethical issues of varying magnitude arise in virtually every study with human
participants. Most of these dilemmas are usnally unforeseen, based on Wha% pa'r—
ticipants unexpectedly bring to interviews or what the rescarcher ol?serves in
the field that counters her value, attirude, and belief systems. Reﬂecﬂon k.eeps
vou attuned to these matters and may help you brainstorm possible solutions.

‘the researcher a “reality check” of the study and analysis in progress. An ana-
ytic memo might read:

Y20 November 2007

= METAMEMO: IN-BETWEEN

o After scanning the analytic memos thus far, | notice recurring themes about
‘Tween,” “middle,” “lost.” | recall 5 lecture | heard about humans being caught
“in parentheses” gs a significant transitional state, Barry at this stage is also in
: :many transitions: from elementary to high school, from child to adolescent, from
“teacher's pet to lost boy. There’s that “betwixt and between™ phrase that sticks
n-my head, but it seems so trite, Barry on the classic “hero’s journey” is another
'rr%‘é’caphor that comes to mind - the protagonist who must undergo severe trial
and loss of self to find cneseis &gain. Perhaps my attempt to systematically cat-
‘egorize these data is proving useful for what could become an evocative narra-
ive arnalysis instead? Like Barry, | toco feel caught in parentheses ang
N-BETWEEN something as this anaiysis pProgresses. That can be a good thing,
though — a piace for inward reflection, deep introspection — before that break.
hiréugh moment - | hope.

An analytic memo might read:

18 November 2007

ETHICS: WHAT CAN/SHOULD | ASK? ) o '
I'm stili hesitant to ask Barry to talk more about that “dead period” in middle

school. He seems evasive about i, looks downward wheneaver it»’s brought up. |
don’t want to cause him any emotional distress, but at the Sqme t.lme | feel | need
to find out more about that time period in his life. Maybe asking his rno?cher to tal:
about those years rather than Barry will get the info to help me plot his life course®
Barry knows that i'm interviewing her, so it's no secret.

Reflect on and write abont future divections for the stu.dyq Each (;—[Llailta.tlve
research project is unique and cumulative in nature. The more you fggtcrwcw
participants and observe them in natural social settings, the‘mom ideas lye.u
generate for possible future research action. As data coliect:lfn? and ana Q:SIS
progress, you may discover missing elements or a need for add.ltmi.}al fia‘sa% ou
may even reconceptualize your entire initial approach anc? find .msp.}ratlon rom
a new 1nsight about the phenomenon or process under investigation. An ana-

Reflect on and write about the Sinal report for the study, Extended analytic
mos can become substantive “think pieces,” suitable for integration into the

al'teport of your study. As you “write out loud,” you may find yourself com-
smg Passages that can easily be edited and inserted directly into the finished
£, you might nse analytic memo WIIting as a way to ponder the organi-
Ofi;-structure, and contents of the forthcoming final report. An analytic
) o might read:

tytic meme might read: i S

_N_c_)yember 2007

L REPORT: TWO VOICES

Make certain to cite the mother's obhservation, “His network as he knew it was
ne” as an Introductory quote for the section on Barry's “dead period.”

Barry’s mother is becoming guite a prominent figure in this study. At first she was
y’pplemental participant, interviewed primarily to gather additional info on Barry's
fe course. But | now see how her influerces and affects on her s0n's life course
_av_é Played very major roles. Barry speaks quite fondly of her and considers her a
é’me_n‘dous nurturer of who he is and who he is hecoming. It would be interesting

19 November 2007
FUTURE DIRECTIONS: ADDITIONAL TEACHER PARTICIPANTS

If possible, track down some of Barry's teachers f.rom.mif:idie’: school.an‘d sie
if t can get IRB [Instituticnal Review Board] and their principal’s permission to
interview them about Barry. It would be interesting to hear what they remember
about him from educators’ perspectives. Alsc iﬂtere;ting wotuld be for me to ask

EEN ANGST code and see how they react. .
thegnzb;u;hzhfh;gs I'm iearning is how littie | really know .about micldle and junior
high school students. Since | work with elementary and high scheol youth for my .
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to edit and piece together portions of their separate interviews into a two-voice nar-
rative — one providing commentary on the other:

BARRY: In elementary school | was always picked con a lot, so | was
always trying to fit in.

Barry went through a really tough time about, prozably started
the end of fifth grade and went into sixth grade. When he was
growing up young in school he was a pecple-pleaser and his
teachers loved him to death. Two boys in particular that he
chose to try to emulate were not very good for him, They were
very critical of him, they put him down all the time, and he kind
of just took that and really kind of internalized it, | think, for a
long time. In that time period, in the fifth grade, early sixth
grade, they really just kind of shunned him all together, and so
his network as he knew it was gone.

It's kind of a dead period.

At Lakewood Middle School he had a really tough time, real
tough. The first day of school in seventh grade, some ~ 'l use
the term “gang-banger,” but | don't know — was picking on a
little kid. And Barry said,

SANDY:

BARRY:
SANDY:

BARRY
AND SANDY:
SANDY:

“Hey man, get off his case.”

And from that mement on, all of the tension was focused on
him. From the time he entered Lakewood to the time he left
Lakewood, he was a target by the bad guys. That was a very
tough time for him.

Finally, the ATLAS.ci CAQDAS manual recommends that memos can also!
be used as community “bulletin board” postings for multipie research team’

members to share information and exchange emergent ideas about the study

as analysis progresses.

To recap, analytic memos are opportunities for you to reflect on and write:

about:

& how you personally relate to the participants and/or the phenomenon
e vyour study’s research questions
e vyour code chaices and their operational defimitions

e the emergent patterns, categories, themes, and concepts

e the possible networks (links, connections, overlaps, tlows) among the codes,::

patterns, categories, themes, and concepts
® an emergent or related existent theory
e any problems with the study
e any personal or ethical dilermmmas with the study
e future directions for the study
e the analytic memos generated thus far
e the final report for the study
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t_ifﬁat’ely, analytic meme writing 1s the transitional process from coding to
fiore formal write-up of the study (see Chapter Five). Your reflections on
opics listed above collectively generate potential material for formulating
of core ideas for presentation. Substantive analytic memos may also con-
ute:to the quality of your analysis by rigorous reflection on the data.

ding and Categorizing Analytic Memos

alytic memos themselves from the study can be coded and categorized

ording to their content.The descriptive titles in the examples above enable
-'%d'group related memeos by reflections on NETWORKS; EMERGENT
r1“.1:’;13{1\]8, CATEGORIES, THEMES, AND CONCEPTS; ETHICS;
ITAMEMOS; etc. The subtitles function as subcodes or themes and enable
to subcategorize the contents into more study-specific groupings — for

Ir_ii:ile, analytic memos about specific participants, specific code groups, spe-

theories in progress, etc. CAQDAS programs provide these classification
¢tions for organized review and reflection.

rafytic memos generate codes and catogoties
One principle I stress throughout selected profiles in later chapters is that, even

ter vou've coded a portion of your data and categorized the codes into various
analytic meme writing serves as an additional code- and category-generating method.

&fno writing about the specific codes you've applied to your data, you may
cover even better ones. By memo writing about your puzzlement and loss for

pecific code for a particular datum, the perfect one may emerge. By memo

iting about how some codes seem to cluster and interrelate, a category for them
‘beé identified. Codes and categories are found not only in the margins or

ﬁ_;gé‘jhgs of interview transcripts and field notes — they are also embedded within
tic memeos. Corbin & Strauss (2008) provide meticulous and in-depth exam-
of this procedure in their third edition of Basics of Qualitative Research.

he cyclical coltection, coding, and analytic memo writing of data — a

cess generally termedrtheoretical sampling” = are not distinct linear

togesses but “should blur and tertwine contnually, from the beginning of
{restigation to its end” (Glaser & Strauss, 1967, p. 43). This 15 one of the
o1 principles developed by grounded theory’s premiere writers, Barney G.
ser and Anselm L. Strauss, and elaborated in future writings by Juliet

thin, Kathy Charmaz, and Adele E. Clarke.

'unde'd theory and its coding canon
fly, grounded theory, developed in the 1960s, is generally regarded as one

the first methodologically systematic approaches to qualitative inquiry. The

.
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process usually involves meticulous analytic atcention by applying specific types
of codes to data through a series of cumulative coding cycles that ultimately
lead to the development of a theory — a theory “grounded” or rooted in the

In Vivo, Process, fnitial, Focused,
Axial, and Theoretical Coding

original data themselves.

In this coding manuglesi¥ particular methodsare considered part of grounded
theory’s coding canon (though they can zll be used in other non-grounded the-
ory studies): In Vivo, Process, Initial, Focused, Axial, and Theoretical Coding, (In
carlier publications, Initial Coding was referred to as “Open” Coding, and
Theoretical Coding was referred to as “Selective” Coding.)

In Vivo, Process, and Initial Coding aref@ — coding

processes for the beginning stages of data analy;i_s—gﬁat fracture or spht the data
into individually coded segments. Focused, Axial, and Theoretical Ceding arc
veond Cycl methody — coding processes for the latter stages of data analy-
sis that both lterally and metaphorically constantly compare, reorganize, or
“focus” the codes into categories, prioritize them to develop “axis” categories
around which others revolve, and synthesize them to formulate a central or
core category that becomes the foundation for explication of a grounded the-
ory. Categories also_have “properties” and “dimensions” — variable qualities
that display the range or distribution within similarly coded data.

Each of these six coding methods will be profiled in later chapters, but the
thing to note here is the coding processes’ ongoing interrelationship with ana-
lytic memo writing, and the memos’ reorganization and integration into the
final report of the study. Figure 2.2 presents a very reduced and elemental
model of developing “classic” grounded theory for reference. Note how ana-
Iytic memo writing is a linked component of the major stages leading toward
the development of theory.

[ minimize the number of analytic memo examples in the coding profiles that
follow because I myself find reading extensive ones in research methods textbooks
too case-specific and somewhat fatiguing. If you wish to see how a trail of analytic
memos progresses from First through Second Cycles of coding with the same data’
excerpt, see the profiles for Initial, Focused, Axial, and Theoretical Coding,

Data
Collection

Analytic
Memo Writing

¥

Emergent Categories N

R Properties

A -

T

: 1
- '

|

|

|
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Central/Core Category

Dimensicns

Grounded Theory

URE 2.2 An elemental model for developing “classic” grounded theory

archer’s careful scrutiny of and reflection on images, documented through
Id notes and analytic memos, generate language-based data that accompanies the
alidata. Any descriptors we use for documenting the images of social life
uld-employ rich, dynamic words. Adele E. Clarke’s (2005) ¢ ‘Mapping Visual

urses” chapter in her text Situational Analysis presents a thorough list of
ons to consider from the perspectives of aesthetic accomplishment (“How
he ¥ariation in color direct your atrention within the image?”) to contex-
dcritical readings (“What work is the image doing in the world? What is
plicitly and explicitly normalized?”) (pp. 227-8).

“below is a set of field notes about Barry’s onstage performance

Analytic Memos on Visual Data
iree-dimensional, kinetic visua{ data — in one of his high school play

10ms of a modern farce. Unlike the observation of natural social life,

A perceived prablem is the coding of visual data such as photographs, print mate
rials (magazines, brochures, etc), internet websites, video, and other items i
addition to the physical environments and artifacts of fieldwork (room déco
architecture, participant dress and accessories, etc.). Despite some preexisting:
coding frameworks for visual representation, I feel the best approach to analyz
ing visual data is a holistic, interpretive lens guided by strategic questions. Rather
than one-word or phrase codes (which are still possible, if desmed) the

ams sill poses in composttmns does not steal focus. His voice is clear
volume articulate, wide variety, rangs. He is dynamic, has good energy,
bie in“his dialogue. Even when there’s an error with a rope (as part of the
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set that falls) he covers well. Unlike other actors, he does not “footfudge,” wan-
der, or rock, The others overact, miss the comic timing, speech is sometimes
sloppy, difficult to hear. Barry has a Igading man quatity about him, a presence,
He looks handsome, bionde hair cut close — had it fong recently — sturdy build,
the physique of a beginning football player.

Rather than coding this documented ser of visual (and verbal) data in the mar-
gin, an analytic memo about this field note set focuses on the visual discourses:

Irst Cycle Coding Methods
10 November 2007
VISUAL DATA: BARRY'S PHYSICALITY

A good actor needs what Howard Gardner calls “kinesthetic intelligence.”
Barry, as a high school actor, displays a heightened awareness of it on stage,
though in everyday life his physicality is relaxed, even “dumpy.” This intalligence
comes from metacognition and technique, an attunement to and consciousness
of everything your body is deing during performance. Not everyone has this skil},
even university actors.

The majority of male Hollywood celebrities are handsome, welbuilt, and their
fan base is drawn to their physical appearance. The beautiful, even in everyday
fife, also tend to be the popular. In the classroom, | notice girls surrounding Barry
before class begins. His “leading man” presence nhot chly means playing a lead
role in a play, but leading others who are willing to follow in organized activity.
Though he is aware of his body, he is not arrogant about i, which perhaps adds
even more to his charisma and appeal. In high school (and adulthood), when
you've got iooks, you've got an advantage. His | would code: COMFORTABLE
CONFIDENCE.

\sthe process of naming and locating your data bits proceeds, YOUr categories
vide and subdivide. Learn to be content, however, with your early, simple cod-
g schemes, khowing that with use they will become appropriately complex.

{Cotrine Glesne, Becowing Qualitative Researchers: An Introduction, 2006, p. 150)

e Coding Cycles

theatre production, a folk saying goes, “Plays are not written — they're rewrit-
A comparable saying for qualitative researchers is, “Data are not coded —
recoded.” Some methodologists labe! the progressive refinement of codes
L study as “stages” or “levels.” But to me, the reverberative nature of coding ~
paring data to datz, data to code, cade to code, code to category, category
tegary, category back to data, etc. — suggests that the qualitative analytic
2 s is cyclical rather than linear.

he coding methods in this manual are divided into two main sections: First
¢.and Second Cycle coding methods (see Figure 3.1).

- Cycle methods are those processes that happen during the initial coding
gté .and are divided into seven subcategories: Grammatical, Elemental,
ile t ;Literary and Language, Exploratory, Procedural, and a final profile enti-
Themeing the Data, Each subcategorys major characteristics will be
_n'éd in a brief introduction later in this chapter. Most First Cycle methods

The still image of a digital photo permits nuanced visual analysis, but Walsh
et al. (2007) note that digital video data of action can be coded multiple times
for in-depth detail by replaying the file while focusing on different aspects
with each “pass” The co-authors, plus Lewins & Silver (2007), profile several
software programs (e.g., Transana, The Observer) that can code digital video, but
they also note each one’s limitations, such as cost, currency, and user-friendliness.’
Several CAQDAS programs {e.g., ATLAS.ti and NVivo) can stare and enabl
digital video for coding in addition to text,

As 2 theatre practitioner [ was trained to design- for the stage, so visual liter-
acy is a “given” in my ethnographic ways of working. Today’s mediated and |
visual cultures seem to indoctrinate and endow all of us by default with visual |
literacy — heightened awareness of images and their presentation and represen- ;
tation. From my readings of various systematic methods for analyzing visual
data, I have yet to find a single satisfactory approach that rivals the tacit capa-
bilities of human interpretation and reflection. Trust your intuitive impressions
when analyzing and writing about visual materials.

The next chapter begins with an overview of how to use this manual to
guide you through its First Cycle coding methods profiles, and how to select
the most appropriate one(s) for your particular qualitative research study.

fairly simple and direct.
__O_hd Cycle methods (see Chapter Four) are a bit more chalienging because
_;qﬁire such analytic skills as classifying, prioritizing, integrating, synthesiz-
abstracting, conceptualizing, and theory building. If you have taken owner-
t_ﬁe data through careful First Cycle coding {and recoding), the transition
ond .Cycle methods becomes easier. But be aware that codes are not the
nethod you should employ, as noted anthropologists George and Louise
_"'r__(l 992) attest: “only the human observer can be alert to divergences andd




