A key part in helping students build a life after high
school includes an introduction to choices they could
make to continue their education—and that isn't always
as easy as it sounds.

Many students begin their postsecondary exploration
with all kinds of impressions that can limit their search.
This includes:
= Students who are sure they can't go to college, because

they can't afford it, weren’t successful in high school

or think college “isn't for them”

« Student who aren't sure if college is worth the cost of

attendance

» Students whose only postsecondary interest is the
college(s) from which both parents graduated

 Parents who come in with a2 copy of the latest mass-
produced “best college” rankings and insist their
child only focus on these “good” colleges

* Students whose perception of college is shaped largely
by the success of a college’s athletic programs

* Students who see no need for college, since their par-
ents have had successful careers without ever attend-

ing college.

Because this pre-existing knowledge can prevent a
comprehensive review of postsecondary possibilities,
1t's important to create an approach to the exploration of
these possibilities that allows students to engage in what
Lee (2002) refers to as “unléarning,” or goii:)g beyond
what they think they know, in order to have a greater
understanding of the myriad options that exist.

A vital first step in this unlearning involves introduc-
ing the student to available postsecondary options, in-
cluding an understanding of the different kinds of four-
year colleges; two-year colleges; vocational and technical
training programs; training available through the mili-
tary; post-graduate study before entry into college, and
taking time off before entering college, also known as a

"gaP" year-

Four-Year CoLLeeEs

With more than 2,200 options (College Board, 2014), four-
Year colleges represent the largest group of postsecond-
ary institutions in the United States. While each four-year

college creates its own degree requirements, most gener-
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ally, degrees and programs are designed with two com-

ponents:

1. General education requirements. In order to have a
strong understanding of all parts of the world around
them, students have to take a prescribed number of
introductory courses in English, math, science, social

sciences, and the humanities and arts.

2. Major requirements. Students are then required to
complete courses in the field of study they want to fo-
cus on at a more in-depth level. This study can include
courses designed to prepare students for specific ca-
reers (such as accounting or education); courses that
build on general education knowledge to give the stu-
dent a greater understanding of a particular academic
area (like history or biclogy), or courses that provide
more information on a number of subjects (like general

studies).

With so many choices, students often wonder how to
find the colleges that will best meet their interests and
needs. A number of online tools help students structure
their college search; they ask students to define their col-
lege interests by categories that can include the size of the
college, the majors offered, the athletic options at each
college, and more.

In order to make sure the student's preconceived no-
tions about college don’t put artificial limits on these
search engines, a good first step is to make sure students
have challenged their assumptions involving each of the
major parameters of a search for four-year colleges before

heading to the computer. These major parameters include:

Cost

Many students and parents begin the college selection
process convinced some colleges are simply out of reach
because they cost too much, or because the student will
not qualify for financial aid. Too often, this prevents a
student from applying to a college that offers significant
financial aid based solely on the student’s high school
grades and test scores, factors that can lead to scholar-
ships that will make a more expensive college more af-
fordable—and, in some cases, free.

Students and parents are wise to consider cost—and
the issue of student debt after college—-as one factor in

choosing a college, but writing a college off in the early
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part of the process as “too expensive” can artificially limit
the student’s options. Students should develop a list of
colleges that include several choices where significant
financial aid would not be needed to attend, but that
should by no means be the only factor in developing the

list.

Major

Students often feel they can't begin the college search
process without knowing what they will study in college.
This can be particularly relevant when the student is feel-
ing pressure to go to college to “get 2 good job,” even
though the student’s interests or talents may not align
with the careers that are in high demand, according to
current employment projections.

Tf a student’s career or academic interests are well-de-
fined in high school, major can be an important factor in
exploring four-year colleges. Concurrently, if the student
is certain he/she has no idea what he/she wants to major
in, this information is just as useful in the college explo-
ration process, since many colleges encourage students to
spend up to two years exploring different areas of study
before declaring a major.

Counselors can help students complete a wide array
of career exploration activities in high school and use
those results in the college search—even, and especially,
if the answer to, “What do you want to study?” is “Idon’t
know.” Students should also consider how committed
they are to their major; a student who is convinced engi-
neering (or music) is his/her field of stlidy will probably
want to include technical colleges (or music conservato-
ries) in his/her college search, while a student torn be-
tween engineering and music (or wanting to study both)
will have a very different list of schools.

Location
Unlike thesc other categories, many students begin the
college search with strong assumptions about what they
dor't want. More than one student has started the ex-
ploration process with statements like, “I'm certainly not
going to a college in the middle of a cornfield,” and “Of
course I won't be living at home when I go to college. I
want this experience to be mine!”

Students often assume that colleges located in or near

big cities offer more to do than colleges in rural areas,

when the opposite is often true. Many students return
from visiting an urban college having discovered the city
and the college are combined in a way that there isn't
enough of a sense of campus for the student. On the other
hand, a college that is hours away from a major city may
have more student events on any given weekend than one
student could possibly attend, since the college knows

that if the campus doesn't meet the extracurricular needs

of the students, students won't enroll.

Distance from home is another factor that needs to be
broached with both care and clarity. Some students may
have so strong a desire to strike out on their own that they
overlook a college five miles awéy that has everything the
student is looking for. At the same time, the student may
have economic or personal needs that require him/her to
begin college by staying at home. Maximizing personal
autonomy is an important goal in the college selection
process, but that goal can be achieved in many ways for

the same student.

Size of College
Many students begin their college search convinced that
the only place they can get individualized attention 1is
at a small college. On the other hand, some students are
unwilling to look at any college with fewer than tens of
thousands of students because they want a college with
lots of “school spirit.”

In both cases, students are talking about the qualities
they are looking for in a college, and this quality-based
approach to the college search usually helps students look
past many preconceived notions about colleges—except
when it comes to the size of the college. Students often
need help considering the many limited-enrollment pro-
grams at big colleges that offer personalized attention, as.
well as the smaller college campuses with rich traditions
that create a strong sense of community surpassing that af
much Jarger schools. Getting past the assumptions about’
colleges based on size can be challenging, but it is in the
student’s best interest to make the effort.

Research Universities and Liberal Arts Colleges

This same quality-based approach'to choosing 2 colleg
is important in understanding the wide array of opi‘:'i_@fii
at research and liberal arts institutions. There are §

eral definitions of what constitutes a research univrerSié



{sce, for example, Carnegie Foundation, 2014), but most
of them suggest that one of the top priorities of these
institutions is a commitment to graduate education and
research led by professors. There are just as many defini-
tions for a liberal arts college (see, for example, My Col-
lege Guide, 2014), and these definitions suggest students
attending a liberal arts college will receive a broad ex-
posure to the humanities, arts, sciences, social sciences,
and mathematics fields while also majoring in one or more
areas of interest.

Students will want to lock past these labels and look at
the qualities and offerings of each individual college as-
sociated with either group. Research universities have the
reputation of being lz{rge schools where professors are fo-
cused more on research or graduate students, but many of
these schools require full professors to teach undergradu-
ates, and many are able to use the strength of their re-
search programs to offer research opportunities to under-
graduates. In addition, many rescarch universities have
programs or majors that offer undergraduate students the
same breadth and depth of study as liberal arts colleges.

Liberal arts colleges are often considered schools that
offer a wide array of majors with fewer opportunities for
research, but students will want to lock past this general-
ization as well. Many liberal arts colleges require students
to engage in some kind of research (often in the form of a
senior project) under the supervision of one or more full
professors, where the research can span more than one
area of interest.

Research universities and liberal arts colleges work
from their strengths to offer learning opportunities tai-
lored to meet the needs of a wide array of students. Col-
lege-bound students should investigate these opportuni-
ties and evaluate them on how well they meet the stu-
dent’s goals for going to college, not on the historic labels
attached to the school.

Length of Program

Finally, students and parents will want to make sure they
understand that many students are staying at four-year
colleges for more than four years. The National Center for
Education Statistics (2014) reports that 59 percent of the
students who enrolled at a four-year college in 2006 had a
bachelor’s degree by 2012—that’s six years later.
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While there are a number of personal factors involved
in the time it takes for a student to complete a degree
(the economy, family circumstances), some colleges have
expanded the requirements in some programs that virtu-
ally guarantee students will need more than four years to
earn a bachelor’s degree. Parents and students should be
advised to look closely at requirements for specific pro-
grams when exploring college options, so they can make
fair comparisons of cost, time for completion and career

preparation when looking at all of their options.

Two-Year CotLecEs

Slightly more than 1,600 two-year college options are of-
fered in the United States (College Board, 2014). While
the purpose of two-year colleges has changed since their
introduction in the early 1900s (Geller, 2001), two-year

colleges geherally serve three specific purposes:

Career Preparation

Many of the certificates and associate degrees offered by
two-year colleges prepare students for a specific career.
While some of these degrees may include completion of
general education classes, many require students to com-
plete more than half of their coursework in a major or
concentration tailored to meet the needs of a specific ca-
reer in technology (auto technician, applied engineering),
healthcare (x-ray technician, medical transcription spe-
cialist) or small business (accounting assistant, business

administration).

Transfer Preparation

Both junior colleges and community colleges offer stu-
dents the opportunity to complete general education
classes that will meet degree requirements at many four-
year colleges. The transfer option is often used by stu-
dents who want to begin their college career close to
home; save money on tuition by completing general ed-
ucation classes at a lower-priced college, or earn higher
grades than they received in high school in order to trans-

fer to a more selective four-year college.

Remediation
A growing number of two-year college students enroll in

junior or community colleges in order to improve reading
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and math skills, as well as the basic study skills needed
to be a successful college student. These classes are some-
times taken so students can transfer to another college,
and they are often taken so students can attain basic lev-
els of literacy needed to apply for a job.

As is the case with a search for four-year colleges, stu-
dents and parents often begin the two-year college search
with assumptions that can prevent them from realizing all
of the opportunities two-year colleges have to offer. For

two-year colleges, these assumptions include:

Prestige

Because many two-year colleges are open admission col-
leges (they do not require a high school diploma or strong
grades in high school for admission), many students as-
sume all classes at two-year colleges are remedial, or re-
runs of what students learned in high school. This per-
ception can make it difficult for a student to look forward
to college if economics or personal circumstances require
them to begin their college carecr at a two-year college,
especially when they would rather be at a different insti-
tution, and are academically eligible to do so.

While many two-year colleges have an open admission
policy, most require students to take placement tests be-
fore registering for classes. The results of these tests help
students enroll in classes that will challenge them with-
out overwhelming them; for students with strong aca-
demic skills, this means they will be able to take a wide
array of demanding classes with other students who have
similar abilities.

Students needing additional assurance about the qual-
ity of two-year college classes should be directed to online
transfer guides that show how much credit these classes
are given by more selective colleges. While policies vary
from college to college, most four-year institutions will
grant transfer credit of up to two years of full-time study
at a two-year college, an indication that these transfer
classes are just as demanding as similar classes offered at

four-year colleges.

Transferability

The transfer guide is also an important tool to use when
students and parents assume all classes from two-year
colleges will transfer to all four-year colleges. Bach four-

year college has its own standards, but most will not give

credit to any two-year class that focuses on remedial aca-
demic skills; many will not give credit to classes with a
curriculum that is more career-oriented than academically
oriented, and some will not give credit to academic elec-
tives with a curriculum that is narrowly focused.

Students planning to transfer to a four-year college
also need to know the difference between elective credit
and course credit. A history major who takes five his-
tory classes at a two-year college may find out his/her
four-year college will accept all of the classes for transfer
credit, but'will only accept one of them as course credit
toward the college’s degree requirements in history. The
credits for the other four classes would count as elective
credit, meaning the college will give the student credit
for having taken the classes, but those classes won't count
toward the number of history classes the student has to
take to earn a history degree.

Since many transfer students start at a two-year col-
lege to save time and money, they’ll want to work closely
with the counselors at both the two-year college and the
four-year college to make sure the classes they are trans-

ferring will help them reach their goal.

Location and Cost

Students considering two-year colleges often assume they
have no choice but to go to the college closest to home,
since most two-year colleges do not offer student hous-
ing. In addition, students looking to save money by at-
tending a two-year college assume the cost of a two-year
college goes up significantly if the student isn't a resident
of the city or state where the college is located.

The College Board (2014) reports that about 70 two-
year colleges give housing to all first-year students who
ask for it—and this housing is guaranteed. In addition,
manty two-year colleges are located in cities and college
towns where affordable student housing is available to all
students, no matter what college they attend. Combined
with the possibility of living with other relatives or fam-
ily friends, going to a two-year college has the same array
of geographic possibilities as choosing a four-year college-

In terms of cost, many public two-year colleges ar
supported by the taxes of residenits, so attendance can be
more expensive if a student is from a different city, coun-
ty or state. On the other hand, private two-year colleges

charge the same tuition for all students, and some pub-




lic two-year colleges offer in-district tuition for residents
of neighboring towns. Some restrictions may apply. but
students should be encouraged to explore these options
if they want to lock beyond local college options. Many
two-year colleges also offer degrees that can be earned

completely online.

Career Preparation
Students often select a two-year college because it offers
a shorter path to a better-paying job than four-year col-
leges. This is also why two-year colleges are appealing to
students returning to college after some time away from
school; the two-year college offers the opportunity to try
a career out, and see where it may take the students.

Community colleges were designed for students to ex-
plore career options, but students need to be aware of the
limited connection between some two-year programs and
their four-year counterparts. For example, a student con-
sidering engineering will come across many of the key
career concepts by taking two-year college courses in ap-
plied engineering, but this coursework will have far less
math and theoretical science than an engineering degree
will require.

Students also need to consider if the requirements of
a two-year degree are more than those required for a spe-
cific career. Many two-year colleges offer programs in cu-
linary arts that thoroughly prepare a student for a career
as a chef, but students many not have to complete a de-
gree of any kind if their desire is to be a cook at the local
restaurant. Having a credential or degree usually opens
more career opportunities for students, but not always;
if the primary goal of attending college is to find a better
job, students should understand all of their training pos-
sibilities—and how they relate to one another—before

choosing a specific path.

Certificate Programs at Communily Colleges

Knowing that some careers require less than two years of
training, many community colleges offer certificate pro-
grams that expose students to the key terminology and
skills needed to be successful in a specific field. Since
many of these certificates require only a year of study,
students can quickly earn the certificate and gain an en-
try-level position in the field to see if they truly like the
work they are doing. Students happy with their work can
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often return to the community college to take the addi-
tional coursework needed to earn a two-year degree in the
field. This can be especially helpful if the field requires
some kind of degree for advancement.

Students looking at a certificate option should under-
stand the limits of transferability of many of the courses.
While many of these courses will apply toward the re-
quirements of an associate degree, the vocational focus of
many of these courses limits their transferability to four-
year colleges, or even to other two-year institutions. Stu-
dents will want to work closely with an academic advisor
or counselor at the two-year institution to understand the

possibilities of earning transfer credit for these classes.

VocarionNaL AND TecHNicAL TRAINING
ProGramS

The Association for Career and Technical Bducation
(2014) estimates that there are 9,400 postsecondary tech-
nical and career education programs in the United States.
Because this number includes the career programs offered
at two- and four-year colleges, it is difficult to determine
how many independent vocational programs exist, but a
quick online search reveals hundreds of vocational pro-
grams open to students in most major cities.

These vocational programs vary greatly from two- and
four-year colleges, and two of these differences play a
large role in comparing postsecondary options for stu-
dents seeking an experience after high school that leads
to job opportunities. As a whole, independent vocational
programs tend to focus their entire curriculum on career-
related skills, requiring few general education classes
in order to complete a certificate or diploma. This focus
means some of these programs can be completed in less
than two years, and many in less than one year, far less
time than is necessary to complete a degree from a two- or
four-year college.

While these differences are significant, students should
ask many of the same questions about the curriculum and
services of a vocational school they ask when investigat-
ing two- or four-year colleges. Students should compare
the courses offered by different programs that prepare
students for the same career, and closely investigate the
job placement services each program offers. These in-
vestigations should reveal the names of companies that

hire graduates of these programs, giving students the op-



226 Fundamentals of College Admission Counseling, Fourth Edition

portunity to contact the employers to see if graduates of
one program are better prepared in the field than those of
other programs.

Students also need to look closely at financial aid offers
presented by different programs, just as they would for
any other postsecondary institution. This is particularly
important because students may be completing a voca-
tional program in a matter of months, and many educa-
tional loans require students to begin paying loans back
six months after leaving school. This short timetable is
something students should consider in careers where jobs
may take time to find.

Just like students considering two-year colleges, stu-
dents need to understand whether the diploma or certifi-
cate from a vocational program is necessary for a particu-
lar field, if it is part of a career ladder that creates other
opportunities and if any of the coursework completed in
the program is transferable to two- or four-year colleges,
if the student wishes to pursue further study. It is best to
work with counselors at both the vocational program and
the school the student plans on transferring to in order to
get a clear understanding of their options.

Finally, students should consider if they are prepared
for the rigorous schedule many vecational training pro-
grams require of their students. A vocational program may
not include traditional academic courses, but students will
still need to study, read, review, and complete homework
in vocational programs, tasks that require time and focus.
Students considering a vocational school may want to talk
with a career counselor in order to get a better understand-
ing of the demands of vocational school and to determine
if work or other family obligations may prevent them from

getting the most out of their experience.

Military Training

One of the best examples of on—the—jo‘b training involves
enlistment in a branch of the United States Armed Forces.
By working closely with military recruiters, students can
get a better understanding of the training options avail-
able through the United States Air Force, Army, Coast
Guard, Marines, and Navy that can guide students into a
variety of career options, including some options that can
transfer for college credit. As is the case with any postsec-

ondary option, students are strongly encouraged to get a

clear understanding of the obligations that come with en-
listing in the armed forces and if the training they scek in
a specific career is guaranteed by the branch they select.
Additional military options await students in hun-
dreds of two- and four-year colleges that house programs
in the Reserved Officers Training Corps (ROTC), or other
officer-training programs with similar benefits. Students
committing to these programs receive financial assistance
to attend college; in exchange, students make a commit-
ment to serve in a branch of the armed forces for a period
of active duty that usually lasts four years, followed by
reserve duty that is usually an additional four years.
Finally, students with strong academic records and
good physical abilities can apply to any of the United
States Military Academies, _where they can earn a four-
year degree in a number of a;:ademic, vocational and mili-
tary fields, with all expenses paid. Successful applicants
typically have superior grades and extracurricular accom-
plishments, can pass a rigorous physical exam and must
receive an appointment to an academy, typically offered

by a2 member of Congress.

Post-Graduate Years

Some students get to the end of their high school careers
and simply need another year to be ready for college. Per-
haps their time management skills need some honing, or
they're just beginning to get a feel for what it means to ex-
plore literature, do a real research paper or really get the
most out of school. They're in the 12th grade, and they*ve
passed all their classes, so they can't really stay at your
school, but college isn't quite for them just yet.

Enter the idea of a post-graduate, or PG year. PG years
are designed to give students the opportunities they
need to make sure they’ll get the most out of college, and
they’ve been around for years. PG years are usually of-
fered by private high schools, but students enrolled in
PG programs aren't really in grade 13—the PG curriculum
at most high schools has classes that aren’t available to
the other students in the high school, so it’s really more
like a school within a school. It's also important to note
that most PG programs have a strong athletic component,
since many PG students are athletes' who need an addi-
tional year to bring up either their academic or athletic
skills.




Gap Years

while some students may need another year of school to
prepare for college, other students know they want to go
to college, but not right away. For many of these students, a
“gap” year between high school and college can give them
the breather they need to make the most out of the college
experience. Perhaps they want to teach English as a second
language in another country, or join their family on 2 long
visit to explore their heritage or do volunteer work they
pever had time for in high school. If that's the case, these
students are very likely to take the year off and return to
college with a2 new perspective on themselves and on the
world, a view colleges value in their students.

Most students who have successful gap years usually
plan them out before they apply to colleges as high school
seniors, That means that if 2 student comes to you in April
of their junior year to explore gap options, there’s a good
possibility it’s a good idea; however, if they come to you
in April of their senior year, you'll need to use your best
counselor skills to determine if this request is based on
a legitimate interest, or if there is a2 concern aboutkbeing
“ready” for college that needs to be addressed. The less
specific their plan is, the less likely the student will get
anything out of the year off, and the less likely they are
to actually head on to college. If you ask for their plans,
and they begin with, “Well, I'm not sure,” it's time for a
deeper discussion.

Many counselors are surprised to find that most col-
leges are more than happy to let admitted students have
a gap ycar. The student usually gives the college an en-
rollment deposit and signs a commitment to attend the
college the following fall; many colleges also require the
student to pledge not to take other college classes during
the gap year.

The gap year option is offered by many private col-
leges and some public colleges, but it is always better to

ask than assume a college’s policy on gap years.

Factors To Consiper WHEN ExPLORING THESE
OpTiONS

As students and families review the wide array of pro-
grams and colleges that offer learning opportunities after
high school, it's important to keep the following factors

in mind:
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Cost

The wide range of tuition and fees makes cost an important
consideration, New efforts are underway to help students
determine if the cost of a particular program is “worth it,”
but answering that question is harder than it may seem. Is
the value of college only measured by the carcer options a
degree offers? Are the life experiences of living on campus
and away from home worth the extra expense? Are there
programs other than the student’s “first choice” that wouid
offer a similar experience that cost significantly less? This
is where much of the counseling comes into the college
counseling experience, where the counselor helps the stu-
dent look past the data and logistics of applying to deter-
mine the best path for the student to pursue.

Early College

A number of school districts are offering the opportunity
for students to take classes at a local college while also
attending high school. These early college programs vary
greatly, but many will allow 11th- and I2th-grade stu-
dents to earn enough college credit to earn an associate
degree either in high school or after an additional year of
study at the local community college.

Students pursuing early college will want to make sure
they understand the transferability of the college credits
they are earning in high school. Many early college pro-
grams focus on career readiness and will include courses
specific to a particular career. These courses may not be
accepted for course credit at four-year institutions; in ad-
dition, students may have to take these courses in lieu
of high school academic electives that can help students
gain admission to four-year institutions right after high

school.

For-Profit Institutions
For-profit colleges and postsecondary programs have the
distinct goal of educating students while making money
at the same time. In recent years, some for-profit colleges
have been investigated for the large percentage of their
revenues that come from students receiving federal assis-
tance to go to college and the high dropout rates at some
for-profit colleges.

Just as students need to get past the labels of “big”
colleges and “liberal arts” schools, they will want to look
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closely at the same key elements of a for-profit college.
After considering cost, curriculum, campus atmosphere,
reputation, and comparative strengths of other available
programs, the student will want to work closely with the
counselor to make sure they fully understand the finan-
cial obligations they are taking on when enrolling at a

for-profit institution.

International Options

US students looking for an international experience will
want to evaluate the study abroad options available at
each college. Many colleges will offer a semester or year
of coursework taught by their own instructors at interna-
tional locations, while others will partner with colleges
abroad where students can take courses taught by pro-
fessors working at that school. Students taking classes
where these agreements are in place are generally assured
that these classes will transfer for credit.

Other students who want to look beyond the study
abroad options at their own school may want to enroll as
a guest student at another US college that offers the in-
ternational experience the student is interested in. In this
case, the student will need to get the consent of his/her
home institution to apply as a guest student, and make
sure the study abroad program at the other institution is
available to him/her as a guest student. Students pursuing
this option will also want to make sure the courses will
transfer back to their home school.

Another option open to US students is studying at
the international campus of a US college. More and more
colleges are opening campuses abroad, both to meet the
study abroad needs of US students and to serve the grow-
ing college needs of students overseas. Since many of
these programs also allow overseas students to study at
the college’s campus in the US, many students are attract-
ed to the strong international presence of these programs.

Some US students want to maximize their overseaslearn-
ing experience by applying as an international student to
a college based outside the country. Because the admission
requirements and deadlines vary greatly from college to
college and from country to country, students are strongly
advised to speak with their college counselor about these
plans as early as the start of the junior year. This discus-
sion should include awareness of the value of an overseas

degree in the US job market, the value of the degree when

applying to US graduate schools, and the transferability of
credits to US colleges, should the student wish to return to
the US to study before completing a degree overseas. Coun-
selors will want to become familiar with cross-national
partnerships or multi-institutional agreements. For exam-
ple, familiarity with the Bologna Process of the European
Untversity Association (2014) that governs European uni-
versities, as well as the transfer agreements and articulation
agreements governing the offerings of each overseas college

that is of interest to the student, becomes imperative.

Online Options

A growing number of institutions are offering online
classes, certificates and degrees, either as part of, or in-
stead of,l traditional face-to-face instruction. Depending
on their design, online ciasses can allow students to com-
plete the work at their own pace, or give them flexibility
to learn in ways that meet the demands of their personal
or professional lives. This is especially true with the ad-
vent of Massive Online Open Classes, or MOOCs, where
colleges offer a course, certificate or degree online to the
general public at little or no cost.

The flexible nature of online education is viewed to be
its best attribute, but it can also be its greatest hindrance.
Students excited by the idea of “class on my time” need
to make sure they have the discipline to develop a per-
sonal schedule that will allow them to meet the demands
of an online course, as well as the self-advocacy skills te
reach out for help through the Internet—a skill that is
very different from talking to an instructor after a face-
to-face class. This is especially important if the student
is studying a subject that is new to him/her or challeng-
ing for him/her. Many students will find the techniques
needed to secure additional help online as an additional
barrier to learning subject matter that is hard for them to
begin with.

Students considering an online class as part of their
college experience will want to work closely with their
academic advisor to evaluate the student’s schedule and
readiness to meet the unique demands of this approach o
learning. Students considering a completely online cer
tificate or degree will want to work closely with their col-
lege counselor to evaluate these same attributes, as well a8
the value of the online degree in the workplace, graduat®

schools and when transferring to another institution.




TRANSFERRING AND REVERSE TRANSFERRING

Heonomic conditions are leading more students who are
academically eligible to enter a four-year college right af-
ter graduation to consider transferring to a four-year col-
lege after a year or two of study at a local community
college. This is requiring students and college counselors
to be more aware of transfer policies at four-year institu-
tions before starting college in order to get the most out
of the community college experience. A similar trend is
occurring with students who complete four-year degrees,
then return to a community college to pick up a handful
of classes to prepare them for graduate school. Known as
reverse transferring, many college graduates will return to
ask their college counselor for help in selecting a local
college that would be the best choice to take required sci-
ence courses for medical school, required history classes

for law school or accounting classes for an MBA degree.

Case Stupies

All of these postsecendary options create multiple path-
ways for students to consider. While the following case
studies present a cursory overview of some of each stu-
dent’s interests, they are intended to put the information
presented in the chapter into practice.

Paul will be the first in his family to go to college, and
is the only child in his family. A good student, Paul has
already been contacted by several colleges out of state to
let him know about merit scholarship opportunities, in-
cluding some colleges with strong neuroscience programs
Paul is interested in. Paul is excited at the idea of going
away to college, but he is also concerned he will miss his
family too much. This same sentiment has been expressed
by Paul’s father, who says he thinks it will be hard for him
to “let him go.”

Possibilities for Paul Include:
* Researching four-year colleges {both close to home and

farther away) that offer neuroscience programs

* Researching four-year colleges (both close to home and
farther away) that offer strong science programs that
would prepare Paul for admission to a strong graduate

school in neuroscience

* Investigating two-year colleges close to home that
would allow Paul a gradual demonstration of autono-
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my; this research would include investigation of two-
year colleges that have articulation agreements or au-
tomatic acceptance policies with colleges with strong
neuroscience programs, where all of Paul’s credits
would be accepted for transfer, or he would automati-

cally be admitted to the neuroscience program

* Looking into gap year programs where Paul would de-
fer college for a year, while engaging in neuroscience
research to see if this is something he really wants to

pursue

* Reviewing four-year colleges farther from home,
where Paul could enroll as a full-time online student

for a semester,

Pursuing these options (and others) maximizes Paul’s
options and gives the counselor time to help Paul and his
family explore any separation anxiety that is natural dur-
ing the senior year.

Julie is a natural-born computer programmer. At 16,
she’s already skipped one grade and sold three smart-
phone apps that are doing very well. Julie has never been
a great student, but has drawn the attention of a few four-
year colleges. Her current interest lies in learning more
about current trends in computer programming; after

that, her path is unclear.

Possibilities for Julie Include:
* Looking at vocational and technical training programs

that offer computer programming

* Reviewing the certificate and two-year options avail-

able at community colleges

* Considering a gap year to work as an intern or inde-

pendently writing code

* Developing a list of four-year colleges with strong
computer science programs, and determining if it
would be best for Julie to apply as a freshman or trans-

fer student at those institutions

* Investigating the computer training and programming
options in the military.
With Julie’s advanced computer skills, it would be
more challenging to find a technical training or.military
program that would meet her interests, but these could

still be viable options.
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Brandon is a very bright student whose family has
limited means. His parents didn't complete high school
and are certain they can't afford any college, which is

why they are insisting Brandon start at a local community

college.

Possibilities for Brandon Include:
* Completing a college search based on Brandon’s inter-

ests

* Reviewing the results of this search with Brandon and
his parents, making sure to discuss the financial aid
opportunities at each school, as well as the honors col-
lege options available at larger colleges, especially re-

search institutions

* Looking into the options available at the local commu-
nity colleges, including scholarships for high-achiev-
ing students, transfer agreements and articulations

with four-year colleges

* Reviewing the financial aid options available to Bran-
don at highly selective colleges, making sure Brandon’s
parents realize how affordable some of these options

can be

* Discussing the option of enrolling in ROTC at a four-

year college.

Use or Data

Because the college selection process is a blending of head
and heart, counselors and students can use data sources
to develop a postsecondary plan that includes student
visits to colleges and programs, where additional data can
be gathered. Intangible factors of the college selection
process (the “feel” of the campus, the “fit” with other
students on campus) can be ascertained via the following:
* Results of career interest inventories (Discover, ACT

World of Work, state-developed tools)

*+ Results of career aptitude batteries (ASVAB, state-de-
veloped tests)

* Online college search engines that compare student in-
terests to the qualities of two- and four-year colleges
{College Board, Zinch, College Navigator)

* High school grades

* Where applicable, results of standardized test scores
(SAT, ACT)

—
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CoLiece-GoiNg GULTURE

Effective college counselors prepare students to make the
most of postsecondary options by building a series of ex-
periences familiarizing students and their families with
these options long before students have to select which
options to pursue and which programs to apply to. These

activities include:
» Familiarizing students with different college options

by taking class field trips to museums, cultural events

and middle-school-focused admission activities held at

nearby college campuses (grades 6—11)

s Bringing in speakers from different colleges to address
the qualities of their institution (grades 6-11)

* Creating a robust career counseling program for stu-
dents to explore possible’ job options, with an empha-
sis on the education and training tracks required for
specific careers and the use of career interest and apti-

tude measures (grades 6-11)

*+ Holding grade-specific college night programs for stu-
dents and their families that introduce the idea of col-
lege (grade 6), the academic requirements for all post-
secondary options (grade 7). and exploration of vari-
ous college and vocational training programs through
individual tours and visits of these programs and their

facilities {grades 8-11).

CoNcLUSION

With tens of thousands of postsecondary options avail-
able, students can see the college selection process as a0
exciting opportunity to explore a host of possibilities, or
look at the menu of choices and be overwhelmed by 2
sense of not knowing where to begin.

This is where a college counselor can make a world
of difference. Using 2 multitude of strategies, including
individual counseling sessions, small- and large- grow
discovery activities, evening programs for parents, and
guided online searches in the school’s computer lab, stu-
dents can develop a strong sense of the opportunities thai
best meet their goals, abilities, needs, and interests, while
developing a good sense of what doesn't work for them
as well.

A well-developed relationship with the student that

includes activities in self-awareness and career aware!



