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s. Teasdale stayed late after school to set up an aquarium in an activity center at the back

. ' :;Jf er fifth-grade classroom. The next morning, the first few students to enter therom |
immediately ééotted it .and went over to investigate. As more children entered the room ;hgy also _
went over to the aquarium, and soon it was completely surrounded by children and blocked fon |
bert entered the room, they saw all the other children in the bt
¥ i L, they saw all the other children i the
(L)f ; s but did not k""w Wh)’ they were there./Maria said) “I wonder what’s going on thet
Let’s ;‘go 8look. 30 they joined the group at the e T
£8:30, Ms. T : )
shoulm*:ir sic;stdczle announced that they could look at the aquarium later, but thatnov
S becaus : ivities, M
¢ school was ready to begin. After some introductory d ﬂ‘(?“es’Ms
nding S
ators. Ms. ; ;
aters. Ms Teanale.exPlamed and demonstrated the operations while thecmldm.
ced solving problems as q group (guided practice): Th
asked different children to tell her !
o theboard o solye problems, Afier afew minii
ems nde . She circulated among st

their work, proyigs
end - "OT% providing correctiye . ol ‘
of the period, s Teasdale e h, chilfz rlnstructzon to individual students as 1"

often had troypy, with\arithmeti, 1 were making good progress. Derek—
\DL"'MC" "emarked to her, «| really think I know ho¥ o

2
common d,

she ot

children ¢o work alone soly
Monitored,
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: nvers
increased as more children began talking with

said loudly, “Kerry, you know you are suppose

bagk to work.” Kerry became silent, ar}d the re
Later that morning, it was time to

and were pushing and shoving. Michael, g popular boy in the

. i ’ ne and said
n a’.loud e H;y, let? cut this out. You know Ms, Teasdale said if we can’t lim{ up quietl Ml'e
don’t get to go to the media center. I want to 20, 50 let’s stop now.” The it i quM. h}’ :
lead and the line became quiet and orderly. | ' Pt e

ation go on.
one another.

glsezi;{i?g:\iliﬁlelg tgsolérllfzztagce of\somal influences on behavior/ which is the domain
_— ‘ ; icquire knowledge, rlilfs’ skills, strategies, beliefs, and emo-
_tons b_Y obsemng others] People also learn about the appropriateness of modeled actions by
qbsemng the.lr consequences. In contrast to behavior theories that stress the consequences of
behavior, social cognitive theory contends that individuals act based on their thoughts, goals,
beliefs, and values. ) e e
This chapter focuses on Bandura’s (1986) social cognitive theory. Early in his career, Bandura
was influenced by Miller and Dollard’s (1941) work (discussed later), and he later conducted a
series of seminal studies on modeling that helped to establish the theory’ conceptual foundation
(Bandura & Walters, 1963). Bandura felt that behavior theories offered incomplete explanations
of human behavior because they did not address the influence of social models but rather con-

centrated oE animal learning dnd human behavior ‘in nonsocial situations. - \_,,I 1
,;{ Social cogniti istinguishes learni e of previously learne
actions/ By observing models) people learn skills and strategies

that they may not demonstrate at

the time of learning but rather later when they are motivated and believe it would be appropri-

ate to do so, There are-Sotitless examples of this phenomenon. A few o afﬁi) i Zrﬁzv;eitem
“ 3 ¥ irl i eimlic uver
? detai ; _vear-old boy saved a choking 6-year-old gir : :

I etailed how a 5-year-old boy victim's abdomen just below the rib cage to dislodge an

(L€ applying sudden pressure to ;he victits a4 aving technique previously, but
oject caght 6 the dcut), TERer” L B Bt it o oo

"Omgim f?fe ";Z;Cng hero' came moﬁ%ted‘fb use ﬁ?ﬁm&kﬁﬁgmw en confronted with
asit = .» t would prove useful. : '




124 Chapter 4

Initially, we describe some historical influences on social cognitIYC thgory. We then explica
the key assumptions and principles of Bandura’s theory gnq follow this Mt% :
of modeling processes. We discuss the important motlva_tlgnal nggome ex
tions, goals, values, and ‘sell-efficacy and show how they fit in a model of Mmotivated leamip .
section JfgociaT?‘omparison follows, followed by a discussion of}self-regulation g incm;%he
acquisition of self-regulatory processes and the role of volition. The chapter concludes i, the
topic of group motivation.

After studying this chapter, you should be able to:

€Cla-

* Describe the various ways that imitation has been construed in psychological theories,
* Exemplify the reciprocal interaction model of Bandura’s social cognitive theory,

* Exemplify the various functions of modeling.

* Discuss how model characteristics may affect motivation and learning.

* Discuss the operation of motivational processes: outcome expectations, goals, values, and
self-efficacy.

* Define social comparison and explain its relation to motivation.
* Define self-regulation and volition and discuss how motivation plays a role during their

* Explain the important processes involved in group motivation

to include conformity and
compliance, collaborative learning, and collective self-efficacy.

HISTORICAL INFLUENCES

Theories of Imitation

From the time of the ancient Greeks, imitation has been thought of as 2n iy i
~ behavior (Rosenthal & Zimmerman, 1978). The Greek word Mimesis ﬁgﬁmu;ﬁi;l
observin ﬁumofothersandabstmctgn emplifying litergp o mora] i
5 i ,}m : . . o m a7 M $ 4 |
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inforcement. Children wil] i
LLdfe

Chapter 4
. 1. intermittent re :
e models remained discriming

' 55 was mai

imitative 1esponse cla iasaspebrs)yias long as th “«

the behaviors © models (€8> P ; |
nforcem of preVlOU51y learned be ecause the iy,

to performance

; ea
rm the response however, €S .
obzelref:med through observation (Rosenthal & Zimmerman, 1978). Anothe,

the necessity of reinforcement for imitated behaviors. Observers learn from
e of reinforcement to models or observers. Remforcement primarily affeqs
f learned behaviors rather than the learning itself (Bandura, 1986).

stimuli for rei

R rch shows that diverse types of )
tor must be able t 3
and behaviors can
limitation concerns
models in the absenc
observers performance 0
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» Instrumental Behavior
Miller and Dollard (1941) develq]g

search on modeling, Imitation was “[a] process by W
in two people and connected to appropriate cues” (Miller & Dollard, 1941, p. 10). They rejected

the idea that imitation involved people mimicking cues and being reinforced. Instead, they ad-
opted a Hullian framework (Chapter 1) and proposed that imitation was instrumental behavior
triggered in response to a cue and aimed at drive reduction. Imitation was instrumental because
it led to reinforcement.
There are different types of imitation. For motivation the most important type is matched-
fiependent bghavior, which occurs when the model is older, smarter, or more skilled than the
irlr;tsarts;i Zzér\;’li;a]t—::;st }}:ee}llg;nf; ;s rf:i;ziegt on (glicitﬁd}?y). behavioral cues of the model. Much
AT Vg 4 -dependent behavior: Students pattern their behaviors
er t hers, ides, and peers. Miller and Dollard believed that repeated reinforcement
of imitated behavior established imitation as a secondary (acquired) drive, which '
to new situations. : e
Miller and Dollard’ i imitati -
e —
be created through imitation; imitation, re resen:1 7 ?Omams e s .
also does not account either for delayed inrlljitat' gper O.rm?m?e of learned behaviors. This theory
sometime after they are displayed by mod llon i Wh}ch L e
g A b o na}r’ro els or }mltated behaviors that are not reinforced
W conception can explain behaviors that correspond.

closely to those portra
edb .
i i yed by models. As we discuss later, modeling i
plications for motivation and learning e
ng.

limits imitation

ed an elaborate theory of imitation that generated much re.
hich ‘matched, or similar, acts are evokeq

Social Learning Theory

Rotter (1954) formulated
a theory that i
T ticioror basie m Integrated learnj ~
i odes of ; Ing and personali ~ int
fused with needs re giring for th .beha.vmg are learned in Socip1 .Onalhlty theories. A key.poblv
.84). Th DA eir satisfaction 11 social situations and are inextricad’y
‘13 : de theory tombrises four basic varj " the mediation of other persons” (Rotter 1054,
bt bpes R A Chppeor potential, expectancy, einforee™™
, 1al refers to th ke €, & Phares, 19 ‘ :
relative to alternative € probability th ; L1 w7).
5 s. In any ¢j : 2 ty that an indjvi ; : : ion
potential denotes the likelih‘o}cl)clg1 ;’F ?hzltuatlona People may ;:r%;l:rln“g.l}faa ! certameE;lS::;(;r
se ifferent actions. btk

servable acts (e.g. thinki - POSSIbﬂme P
€.g., thi et Planmng) that can rrxaniséefte}fﬁ::ﬁ;‘l“d“.de; c;?servable and nond®”
o ' ves in behavior.
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132 Chapter 4

ue and avoid those that are dissatisfying (Schunk, 1987) - People foreg,
hey judge the activities they must engage in to receive (e,
ss practices). Classroom applications of model.

perform activities they val
money, prestige, and power when t :
rewards as unacceptable (e.g., questionable busine
ing are given in Application 4.1.

APPLICATION 4.1

Applying Modeling in Classrooms 5 B

1./ Use inhibi‘t_ioomn} Several students in Mrs. East’s class were wasting time{and not ?Ompleting
their assignments. A few minutes before recess Mrs. East tapped on _§t,1,1dent s desk anq
said, “James, if you do not finish your work you may not go tojrecess\ Jarpgs began to
work more productively, as did several other students who also had not finished thejy
work. ‘

Mr. Taylor was checking to see if the band parade lines were straight. He was walking

along the first line and adjusting students who were not in line. The students in the other
parade lines began to straighten themselves.

e —

Use disinhibition.JMr. Markham was concerned because few students in his social studies
class participated in discussions. One day while discussing a topic some stu%%i spoke
up freely without his calling on them. Soon more students began to speak out\during
discussions, and Mr. Markham complimented the class on their great participation.
Keri was a shy student in a third-grade class. One day Kerio two other
girls and began talking with them. The teacher told Keri how much she liked seeing Keri
interacting with others. Keri’s social interactions increased over the next few days.

3. Use response facilitation. A physical education teacher asked the first three students who
entered class to start running laps around the gym. As other students arrived, they auto-
matically started running around the gym with the first three students.

Mr. Laird, a science teacher, brought several homemade robots to share with his class
during a unit on mechanics. He had the robots operating at the back of the room when
the students arrived. As the students entered, they all immediately went to the back of the
room to watch the robots rather than going to their desks.

4. (Use observational learning. \Ms. Hagaman, a first-grade teacher, used manipulative mate-
rials to show her students how to subtract. After explaining each problem, she had the
students perform the same operations with the manipulatives at their desks.

Mr. Moore, a tennis coach, demonstrated different types of tennis swings several

tlmlfs. After demonstrating each type, he had his students practice the swing with their
rackets.

Characteristics of Effective Models
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perceived model competence aids observati
tend to and pattern their actions aftey ot datlmnal
(Schunk, 1987). Competent models als els wh
that students will learn erroneously. Thyis j
bservers alwa ’ 15 not
;0 Zwayed = statiz mag@ the best teachers When adult moq
e an m
: try .to learn anyway bec : odels perform poorly, children ma
at fault. Children are more likely to detect ause they assume that the adults are not enti 1y
e : errors b Sy
are less familiar with the conten Y peers than by teache il if chi
ot b rinchyilin motiva:i (()ierréonstrated by teachers. Perc};ived sur;éreisoliecccl)auy ol
lex skills may beli . Some students who ObSCI’VEt h i a
comp ay believe that they never will e eachers flawlessly demonstrate
For self-evaluative purposes, the best mo o ol i

dels may b
t y be students wh ;
more competent than observers. France-Kaatrude and Smith (1985) hag ?;z[e;uc? Ezr?ﬁ zlrlaggélry
S

perform a task. Children could com i :
competence. Children allowed to ccf)r;r;atrte\;figfzfi?;ﬁi?ces V\Elth A S il
and demonstrated the greatest persistence. Younger chi}lldiir [ e mOSt~Of[en
peers than did older children. B Saitewich sindlar
: In forming self-evaluations,.children routinely compare their performances with those of
th€.1.1’ peers (Schunk, 1987)' Social comparisons with peers whom children judge as similar in
ability can be highly motivating. When model age and competence conflict (e.g., same age but
lower competence), children are swayed more by competence information. This suggests that
teachers could use younger children to model skills, assuming that students believe the models
are competent. Use of younger child models also could enhance observers’ self-efficacy; observers
may believe that if younger children can learn, they can, too.

Observers often pattern their actions after those displayed by models of high status as defined
by position, job responsibility, or social standing. In the example at the beginning of this chapter,
Michael is a high-status model, as shown by the class following his directions to line up properly.
Patterning one’s actions after high-status models is functional and should lead to improyemem )
long as the models are competent and are displaying behaviors in their areas of expertise. Status
becomes problematic when people model behaviors that lie outside of their areas of expertise

(e.g., athletes advertising personal care products).
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Perceived Similarity of information and can be motivating

i 1 1 . . e
nstitutes an important soure :
el e A rvers gauge behavioral appropriateness and form outcome

(Bandura, 1986). Similarit helps obse . _ R
ex, ethtriihs G e) beliefs ab};ut the consequences of actions; .d.lscussedilaticlar in Qns Cﬁap(:;z;iz
mgre alike ob'se'tzvers are to models the greater i the probabiht)z ];hatd simi z;rgaéc;o;cshu); Rggzs
g ble results (Bandura, 3 A ;
i i d will produce compara T R o bl
i/r[f);:f:igbﬁssr ?)If):elflt;r?zlict the I;unctional value of behavior. Sf‘rﬁlli:z;ieesfrelgni{i;? t::ks lgr
h :
when observers have little information abou ue;

¢ functional val

ces (Schunk, 1987).
those not immediately fo
Model similarity als

llowed by consed®e? rving similar others succeed
can raise observers’ self-efficacy

ok if they believe that since
e to believe they lack
ing the task. Similarity is par-
o attempun%formance capabilities, such

bout thel;npfo use in judging self-efficacy

 celf-efficacy. Obse

ts observers self-e
e S,a\nd motivate them t0 try the ta 1
1. Observing others fail can lead peop

others d, they can asWe k
ers can succee y 4 dissuade them

s are uncertain 2
d have

the competence to succeed an
ticularly important when student

(]e informati
as when they lack task familiarity an e
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. to motivational speakers. These models hope to motiva
" Model enthusiasm might affect observers because Peop

~ asticmodels, which should enhance learning. Enth
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idea that e

Research on similarity in ge,g
1oy provides the observer with gey_
effects. When children are uncertip,
model same-SeX peers because the " about he
pe good examples of their sex roley Talve been 1,
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€hess (Schun

appropriaten ial when it pro-

k, 1987)
i S
€55 informay; £ Same-sex chilq :
o at1on', which can haye play Wuh a
PPropriateness of behavi:rl O&:’atwnal

5 ey may

€wardeq f, ;
: s eache or doin ;
classroom learning activities s who e € s0 and be]
may he] mploy peer models of bogivfe;};: :n s
O portray

; alter
ss (e.g., boys are good p' students’ ;
ness (€-8-, DOY g00d in mathematics, o t; pgeconcelved ideas on sex-ro]
00d in readj -Tole appropriate-
ng).

In contrast, when models say one thi
A e y one thing and do another. the -
behavior is fine for observers but not for them_ a » 1€y are conveying to observers that a

In a classic study, Bryan and W
) albek (1970

Ll pib e Bowling game and won i )Cee;(gi)f(i)z:i elerfnentary schopl children to an adult
and won certificates. A collection box for certificates wzs, alter ghmh s e
won could be donated to needy children. While playi e A
v _ - playing, the model preached either generosit

: any money today, I am going to give some to those poor children.”) or selfishness (“zf
I-“gn a;)crl moggg today, I am not going to give any to the poor children.”), after which the model
:ﬁtd :}1; i o; 1,1 no}; (igna.te some Feruﬁcates. The model’s actions motivated children better than

e model’s verbalizations. ;hlldren exposed to a generous model were more likely to donate

than thosc.a who observed a selfish model; children who heard exhortations for generosity were
no more likely to donate than those who heard verbalized selfishness.

Enthusiasm
Models who present their message enthusiastically enhance observers’ learning and motivational
processes (e.g., self-efficacy, attributions) better than less enthusiastic models .(Perry, 19§§),
There are numerous real-life examples of model enthusiasm ranging fropﬂ media personalities
te observers to act in ways they advocate.
le may pay better attention to enthusi-
usiasm also might motivate observers to retain
. ¥ C £
and strategies being modeled. Enthusia§uc n;i)c:etllslecoulrciaiﬁrggt; Ssbizzze:)ull)grr .;Ee
&k value, esPeciaHY if the models Izzelfti:c: ::),uice of}; fli?lcacy S BE .(ciiscgssed -
sd.f-gfﬁeacy because verbal JETENES _can-do-it” attitude to

3 0 o y - it model conveysé " youCA,
To the extent that an enthusiastic M e increase.
v and motl

3 : ir skills s
ivation for lmprorv;;gvgl:;;:lf:cwr that includes such att.ri-.
d a teacher eXP™ (Abrami, Leventhal, & Perry, 1982;
; ch&“g%aom lly (1973) had Dr Myron L. Fox,
ol £ iR mathematics as applied
tor, give & le<! Dr. Fox delivered
' umor; however,




