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Getting Ready to Read
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defining activity theory 1in Chapter 2
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which they accomplish this work: to notice the rcgg!arlty of texXts In carrying
out recognizably similar tasks; and to see how spcc.lhcl profcssmns: situations,
and social orszar‘mations can be associated with a limited range of text types,
5 how the orderly production, circulation,

Finally, it provides methods to analyze e
and use of these texts in part constitutes the very activity and organization

of social groups. The analytical approach of this chapter relies on a series of
concepts: social facts, speech acts, genres, genre systems, and activity systems.
These concepts suggest how people using text create new realities of meaning,

relation, and knowledge.
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Consider a typical academic situation. One university's faculty senate after -

much debate passes a regulation requiring students to pass six writing intensive
courses in order to be granted a B.A. The regulation defines several ¢riteria that
3 course must meet before it can be approved by the curriculum commuttee as
writing intensive, such as a minimum number of writing assignments with a
minimum number of total required words across the term. This requirement
-n gets written into various administrative documents including the un-
ersitv catalogue and various student advisement documents. Students read

these documents (or are reminded by advisors at critical junctures) and know

thev have to locate and register for courses that will fulfill those requirements
it thev hope to graduate. Memos and other administrative documents are sent
to the faculties of various departments to encourage them to offer such courses.
The faculty of those departments write syllabi indicating that students wif
he required to write the requisite number of assignments and words, Furthen
the faculty are likely to shape those assignments in relation to the intellocrod
challenges of their subject matter and the goals of the course such as improving
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Eressety Bl e el ok Amzational systems within which specitic
kinds of texts tlow in anticipatable paths with easily understood and familiar

consequences (alt‘least to those People who are familiar with university life), We
have highly typified genres of documents

' ; and highly typified social structures
within which those documents create social facts that affect the actions, rights,
and obligations of others.

When we look inside the courses where the required writing is actually 4
done, we see even more typified structures in which writing takes place. In cach
course we have identifiable cycles of texts ang activities, shaped by the svllabus,
plans, assigned textbooks and readings, and assignment sheets which structure
expectations and consequences. Typically, much of the first class of each course
is taken up by laying out these expectations defined in the syllabus. Students
then typically project how the course will unfold, how much work will be
required, and whether the experience will be interesting and/or worthwhile in
order to decide whether to stay in the course or replace it with another. 1 ater
in this chapter we look more closely at courses as structured
built upon an infrastructure of genred texts.

This extended example suggests how each text is embedded within struc.
tured social activities and depends on previous texts that influence the sowial
activity and organization. Further, this example SUZRESt how ¢cach text .N'li'\
lishes conditions that somehow are taken into ACCOUNE I CONSCEQUENE ACtivITeN,
The texts within this example create realities, or facts, for students and teachery
live both in what they explicitly state and n t‘hL‘ structures of 1\‘\‘\!1\\-.:\{‘:;‘..\
activity they establish implicitly simply by fitting together man organizad way
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