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The lost art of reading

By DAVID L. ULIN

AUGUST 9, 2005
dI was having
an even bigger

always been

ometime late last year -- I don't remember when, exactly -- I notice

trouble sitting down to read. That's a problem if you do what I do, but1ts
am. Since I discovered reading, I've

problem if you're the kind of person 1
nights, weekends; when my

surrounded by stacks of books. I read my way through camp, school,
girlfriend and I backpacked through Europe after college graduation, I had to buy a suitcase t0
the highlight of the trip was the man

accommodate the books I picked up along the way. For her,
it was the serendipity of stumbling across a

in Florence who offered a tour of the Ufiizi. For me,
1 writer Alexander Trocchi, whose work,

London bookstall that had once been owned by the Scottisl
then as now, T adored. After we got married four years later, we spent part of our honeymoon n

Dollarton, outside Vancouver, British Columbia, visiting the beach where "Under the Voleano”
author Malcolm Lowry had lived for more than a decade with his wife Marjorie in a squatter's

shack.

In his 167 memoir, "Stop-Time," F rank Conroy describes his initiation into literature as an
adolescent on Manhattan's Upper East Side. "I'd liein bed . .. ," he writes, "and read one
paperback after another until two or three in the morning. . . . The real world dissolved and I was
free to drift in fantasy, living a thousand lives, each one more powerful, more accessible, and more
real than my own." I know that boy: Growing up in the same neighborhood, I was that boy. And
I have always read like that, although these days, I find myself driven by the idea that in their
intimacy, the one-to-one attention they require, books are not tools to retreat from but rather to

understand and interact with the world.

So what happened? It isn't a failure of desire so much as one of will. Or not will, exactly, but focus:
the ability to still my mind long enough to inhabit someone else's world, and to let that someone
else inhabit mine. Reading is an act of contemplation, perhaps the only act in which we allow
ourselves to merge with the consciousness of another human being. We possess the books we read,
animating the waiting stillness of their language, but they possess us also, filling us with thoughts
and observations, asking us to make them part of ourselves. This is what Conroy was hinting ét in
his account of adolescence, the way books enlarge us by giving direct access to experiences not our
own. In order for this to work, however, we need a certain type of silence, an ability to filter out

the noise.

Such a state is increasingly elusive in our over-networked culture, in which every rumor and

hitp:/Avww latimes.com/entertainment/arts/la-ca-reading9-2009aug09-story. htmi#page=1 August 18, 2014
3 u ;
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mundanity is blogged and tweeted. Today, it seems it is not contemplation we seek but an odd sort
AL fhasi illumination
of distraction masquerading as being in the know. Why? Because of the illusion that illv :
Ry : : ive i ire in
is based on speed, that it is more important to react than to think, that we live in & cultt

\

which something is attached to every bit of time.

Here we have my reading problem in a nutshell, for books insist we take the opposite position, that
we immerse, slow down. "After September 11," Mona Simpson wrote as part of a 2001 LA Weekly
round-table on reading during wartime, "I didn't read books for the news. Books, by their nature,
are never new enough.” By this, Simpson doesn't mean she stopped reading; instead, at a moment
when it felt as if time was on fast forward, she relied on books to pull back from the onslaught, to
distance herself from the present as a way of reconnectin g with a more elemental sense of who we

are.

Of course, the source of my distraction is somewhat different: not an event of great significance
but the usnal ongoing trivialities. I am too susceptible, it turns out, to the tumult of the culture, the
sound and fury signifying nothing. For many years, I have read, like E.I. Lonoff in Philip Roth's
"The Ghost Writer,"” primarily at night -- a few hours every evening once my wife and kids have

T

> days, however, after spending hours reading e-mails and fielding phone calls in

C

gone to bed. Thes
the office, tracking stories across countless websites, I find it difficult to quiet down. I pick up a
bock and read a paragraph; then my mind wanders and I check my e-mail, drift onto the

Internet, pace the house before returning to the page. Or I want to do these things but don't. I

orce myseif to remain still, to follow whatever I'm reading until the inevitable moment I give

bty
[

myseif over to the flow. Eventually I get there, but some nights it takes 20 pages to settle down.
What I'm struggling with is the encroachment of the buzz, the sense that there is something out
there that merits my attention, when in fact it's mostly just a series of disconnected riffs and

fragments that add up to the anxiety of the age.

Yet there is time, if we want it. Contemplation is not only possible but necessary, especially in light
of all the overload. In her recent essay collection "The Winter Sun” (Graywolf: 196 Pp., $15 paper),
Fanny Howe quotes Simone Weil: "One must believe in the reality of time. Otherwise one is Just
dreaining.” That's the point precisely, for without time we lose a sense of narrative, that most
essential connection to who we are. We live in time; we understand ourselves in relation to it, but
m our culture, time collapses into an ever-present now. How do we pause when we must know
everything instantly? How do we ruminate when we are constantly expected to respond? How do

we mmmerse m something (an idea, an emotion, a decision) when we are no longer willing to give
ourselves the space to reflect?

This is where real reading comes in -- because it dem ands that
from the present, it restores time to us in a fundan

k hﬁpﬂwww.laﬁms.mmlam-nainment/artstla—ca—readin99~20093u999-s(ory.html#page=1
August 18, 2014
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of reading, but also |
whom biwbiltej:sciiﬁ:g 11?:::121&1 :f Lhc “al’l’ﬂ'ﬁ\"(-'l, as W(-e'I]. as of the charactt.ers and at‘lthor, all of
whether writtenyEamai -0 : ; tilps 0 time. There is the fixity c?f the text, wh?.c?j. ftoesn t d-n angfe-
AD 397, bur Wi c 161?1‘13- ~l : O'Ll'Sal'\.d years ago. Sft' Augustine c?m'_posed 1?15 ‘Cogfessmns in
venees S\l‘ﬁtranée" i . 1 “? SPH'I’E‘L'La.l upheaval, his attempts to find meaning 1 the face of

e , the immediacy of his longing obliterates the temporal divide. "I canpot seem 1o
'f:ee.l alive unless T am alert," Charles Bowden writes in his recent boolk, ngome of the Dead Are Still
Breathing” (Houghton Mifflin Harcoust: 244 pp., $24), "and 1 cannot feel alert unless I push past
the point where I have control.” That is what reading has to offer: a way to eclipse the boundaries,

which is a form of giving up control.

Here we have the paradox, since in giving up control we somehow gain it, by being brought m
ames once observed, "is what I agree o attend

"Rapt: Attention and the Focused Life"
ention is a lens through which to

contact with ourselves. "My experience,” William J
to" -- a line Winifred Gallagher uses as the epigraph of

(Penguin Press: 244 pp., $25.95). In Gallagher's analysis, att
] a-95 &

consider not just identity but desire. Who do we want to be, she asks, and how do we go about that
process of becoming i a world of endless options, distractions, possibilities?

questions, and for me, they cycle back to reading, io the focus it requires.

These are elementary
my grandmother used to get mad at me for attending family

When I was a kid, maybe 12 or 13,
functions with a book. Back then, if I'd had the language for it, I might have argued that the

world within the pages was more compelling than the world without; I was reading both to escape

and to be engaged. All these years later, 1 find myself in a not-dissimilar position, in which reading

n, with all of meditation's atiendant difficulty and grace. 1 sit down.

+'s harder than it used to be, but still, I read.

has become an act of meditatio

I try to make a place for silence. I
Ulin is book editor of The Times.

david.ulin@latimes.com

Copyright © 2014, Los Angeles Times
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PSYCHOLOGY 131

CRITICAL THINKING ASSIGNMENT
Article Analysis

INSTRUCTIONS

Joseph F. Lempicki, MA, LLP Instructor

Critical thinking is an essential skill for any person with a college
education. While all college courses involve learning certain ideas and
information, simply acquiring knowledge itself is not enough. Students
must be able to take the ideas and information, apply them to analyze
issues, combine certain facts creatively with other information, make
judgments about ideas and information, and solve problems. In any
career or profession you will enter, critical thinking will be required and
expected of you. Simply “knowing” information is not enough, using
information in complex ways - to treat an iliness, design a computer
program, or analyze the results of biological experiments - is necessary.

Step by Step Instructions

1. PURCHASE the critical thinking guide by Linda Elder and Richard Paul
that is available at the bookstore. (near the shelf where your text is

available)

2. READ the articles attached to these instructions.

3. SELECT the article that interests you the most (you will only be
analyzing ONE of the articles.

4. READ the following instructions and take notes at class when each
elements of the final paper is reviewed and explained.

5. WRITE a three to five page paper following the format explained in the
detailed instructions. '
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GUIDELINES

Overview of the Paper

ns, which correspond with

der and Paul booklet.
Use the

Your final paper will consist of eight sectio
the eight elements of critical thinking from the El : _
Each of the eight sections will have its own subheading fitle.
subheadings below as the titles of your eight sections.

- QUESTIONS (OR PROBLEMS TO BE SOLVED)

- PURPOSE (OR INTENTION) OF THE AUTHOR(S)
- CONCEPTS (OR IDEAS)

- INFORMATION

- ASSUMPTIONS

s INFERENCES

. IMPLICATIONS

- POINT OF VIEW

IT IS REQUIRED that you begin each of the eight sections of your analysis
by writing and underlining the subheading on one line by itself. Under
the subheading title of each section you will write your analysis of that
particular critical thinking element. :

SECT!ON BY SECTION INSTRUCTIONS

Questions (or problems to be solved)

The article will contain a problem the author(s) is addressing or a
guestion that needs to be addressed or answered. Describe the main
questions, issues or problems YOU believe the author(s) addresses in the
selected article. DO NOT answer the question(s) just state what you feel

they are.

In your paper, identify and describe the cenfral qUesﬁons or problems that
are being discussed or addressed in the selected article.

Purpose (or intention) of the author(s)

- Every article written is written for a reason. Describe what YOU
believe to be the author(s)'s intfention or purpose in writing this article.
what was hoped to be accomplishede What or Who are the target
audience for the article¢  What should this audience learn from this

article? These questions should help you analyze the author(s)’s purpose
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Concepts or ideas (including the ABC domains of psychology)

Concepts are ideas, with a term used to label them. When a
person conceptualizes, they take a characteristic of the field studied or
the subject and apply a term to it - a concept. Concepts are the

'Gnguoge Used to describe and think about what is being presented in
the selected article.

In addition, another purpose of.this assignment is to relate each
concept in the selected article to the three domains of psychological
functioning (the ABC concepts of psychology)

Affective Domain (A) - Affect relates to feelings (e.g. happy, sad,

excited, etc.). What feelings come to mind when you think
about the concept(s) identified in the article.

Behavioral Domain (B) - Behavior relates to an action taken . What

actions or behaviors come to mind when you think
about the concept(s) identified in the article.

Cognitive Domain (C ) - Cognition relates to the thought process.

What thought patterns come to mind when you think about
the concept(s) identified in the article.

In your paper, you will need to identify and describe the main concepts
that are related to the questions or problems identified in the first section
of the paper and relate EACH one to the ABC domains of psychology.

Information

Information refers to the “FACTS” presented by the author(s) that
support the questions or problems described in the first section of the
paper and the concepts just identifi This i ally in the form or
studies the author(s) use to supp of other
author(s) or researche
* section is directly g
In your paper, descrit
problems or questions id
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section.

Assumptions
e o luate the
; itical thinking is the ability to eva
An important aspect of crifica . makes a claim that a

conclusions made by someone. If someone M i o N dement
statement or conclusion is true, we should consider wnée

; im i de
is supported by factual evidence, by logic, or oty iF o_c!cuml 1(53?0
WITHOUT an effort to support the claim, this may be considered

assumption.

Assumptions are beliefs that are accepted to be true without
evidence or proof. In most cases, assumptions are unstated because
they are assumed to be frue. They may be implied, rather than openly
stated. For that reason, assumptions may be a bit difficult to pull out.

The BEST approach is to look for statements that are not supported by ANY

evidence.

In this sections, students should ALSO look for their own assumptions.

As you read the article, you may find yourself accepting certain
conclusions, in your head saying “Yes! | knew it!”  Or you may find yourself

rejecting the conclusion and insisting “No way! | don't believe that for a
moment.” In either case, you may be reacting to the article based on
your own assumptions. You may even reject certain evidence because
it conflicts with what you believe to be true. If that is happening, ask
yourself what you assume to be frue.  Are you drawing conclusions that

you cannot support with evidence?

In this section of your paper, discuss the assumptions YOU detect, either
from the author(s) of this arficle or in yourself. Evaluate these assumptions
and identify what evidence or logic may be missing. WHAT information

would you need to accept the assumption as frue?

Inferences

Inferences are conclusions made by the author(s), based on certain
evidence orreasoning. This section implies that what the author
presented has a great effect on the problems or questions of the first
section and is their proof that their basic conclusions are accurate.

In this section of your paper, you will state the inferences YOU believe the
author(s) has made based on YOUR analysis of the arficle. These
inferences should logically follow the information provided by the
author(s). The information may be presented directly in the article OR it
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may be other research that is quoted from other published articles.

In analyzing the inferences made by the author, you may wish fo inclqde
your evaluation as to whether the inferencés made by the author logically

follows from the information in the article.
Implications

The article you analyze will contain certain implications.  As with

assumptions, implications may not be explicitly stated. ldgn.ﬁfying :
implications involves answering questions, based on the article’s analysis

SUch ais; : .
- What may potentially occur if we take the author(s)'s line of

reasoning as being valide :
- What may potentially occur if we do not take the author(s)'s line

of reasoning as valid?

In this section of your paper, state any implications that would follow from
the conclusions identified in the article. Consider implications that would

follow from the author(s)'s reasoning, if it IS or IS NOT valid.
Poini of View

In any article, and author will reflect a particular point of view or
perspective. Many problems can be examined from more than one
perspective. How someone views a problem will affect what they see (or
not see) and what they think about (orignore). The following are various
perspectives to explore as you read your selected article.

-Psychological point of view- A perspective from a personal or
individual reaction or impact.

-Sociological point of view - A perspective that comes from the
Impact on society or a group of individuals.

-Biological point of view - A perspective that focuses on how a
topic affects the biological functioning or is impacted by
biology. :

-Educational point of view - A perspective that comes from
someone who wishes to teach or instruct someone.

-Political point of view - A perspective that focuses on how law can

or government should impact on a topic area. :

In this section of the paper, identify the point of view of the author(s).
How does that point of view influence how the problem or question js
being examined? Would another point of view add something to the
understanding of the problem or question?

A
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VIEW THAT DEVELOPED AS YOU

INCLUDE YOUR OWN PERSONAL PO/NT OF
READ THIS ARTICLE.

FORMAT OF THE FINAL PAPER

ced.
Paper MUST be three to five pages, word processed, double ST?](; s
Use an 11 or 12-point font, either Arial or Times New Roman. W er
name, course and section number (no date) should appear on s
right hand corner of the first page ONLY. The title of the paper =
font) should be centered and-be the TITLE OF THE ARTICLE SELECTED.

Format sample attached.

GRADING

The maximum number of point will be 0. A rubric is attached to
see how each element will be graded. Each element can be graded

from O=missing or lacking any knowledge of the element fo 5= Accurately
applies or relates specific observations to this element.

GOOD LUCK








