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- BEHAVIORIST APPROACH

The traditional 2pproach to nstructional research has been 1o, B AT '
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COGNITIVE APPROACH
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Three Roads for Psychology in Education

Psychology involves the study of how people learn and develop, whereas educy:
shonld be the !

involves helping people learn and develop. What do vou thank s
between psychology and education? Check one of the tollowing answers A

Psychologists should conduct laboratory vescarch abowt fearning and developn
and explain the resulung theories 1o educators; educators should apply zh’é’%km YA
tific research to their instruction. AT

——— Psychologusts should conduct laboratory rescarch about fearming and developmen: bf"
without concern for educators; educators should develop mstruction that \oﬁ"e a,,;

practical needs of their students without examming irrelevant pavehological theona
Psychologists should study how people learn and develop m real educational
situations, basing their research on the challenges of educators, edueators she
base their instructional decisions on psvcholomcal theonies of how siv
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and develop.
If you chose the first answer, you opted for a one-way street that runs from psychoboay @
education. If you chose the second answer, you selected a dead-end street m which psyche
ogy and education do not meet. if you chose the third answer, your path hes on & two-way
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street that runs from £sycllologj toreducation and from educatton to psyehology
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