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S useful, then, for getting‘ students’ jﬁlttenliion and OVQYCQ:EY
‘heir boredom .nd alienation, but this tact'm WOR't i i 0
essarily move them closer to an academlcallﬁy rigoroys
ent of those interests. On the otber hanq, inviting tuden
‘o write about cars, SPOIts, Of clothing tashions does 0t hay,
to be a pedagogical cop-out as long as students are requireq
<ec these interests “through academic eyes,” that is ¢ hing
and write about cars, SpOrts, and fashions in a reflective -

lytical way, one that sees them as microcosms of what i goig
on in the wider culture.
[ ] am right, then schools and colleges are missing an obpor.

tunity when they do not encourage students to take theiy
Sonacademic interests as objects of academic study. It i self.
defeating to decline to introduce any text or subject that fig.-
ures to engage students who will otherwise tune out academic
work entirely. If a student cannot get interested in Mill’s Oy
Liberty but will read Sports Illustrated or Vogue or the hip-hop
magazine Source with absorption, this is a strong argument for

i

assigning the magazines over the cinssic. [t's a good bet that if

students get hooked on reading ' writing by doing term
papers on Source, they will everitiii v pet to On Liberty. But
even if they don’t, the magazine .~ 11 will make them more
literate and reflective than they woii'o e otherwise. So it makes

pedagogical sense to develop classroom units on sports, cats,
fashions, rap music, and other such copics. Give me the stu
dent anytime who writes g sharply argued, sociologically acute
analysis of an issue of Source over the student who writes a life
less explication of Hamlet or Socrates’ Apology.



