o nd in distancing themselves from anything as enjoyable 5

o _hsorbing as sports, my schools missed the opportunity to
pitalize on an element of drama and conflict that the intel.
ectual world shares with sports. Consequently, 1 failed to see
he parallels between the sports and academic worlds that could
have helped me cross more readily from one argument cultyre
«o the other.

Sports is only one of the domains whose potential for liter.
acy training (and not only for males) is seriously underestimated
by educators, who see sports as competing with academic devel-
opment rather than a route to it. But if this argument suggests
why it is a good idea to assign readings and topics that are close
o students’ existing interests, it also suggests the limits of this
rmctic. For students who get excited about the chance to write
about their passion for cars will often write as poorly and unre-
flectively on that topic as on Shakespeare or Plato. Here is the
flip side of what I pointed out before: that there’s no necessary
relation between thi~ Jdegree of interest a student shows in a
text or subject and the quality of thought or expression such a
student manifests in writing or talking about it. The challenge,
s college professor Ned Laff has put it, “is not simply to exploit
students’ nonacademic interests, but to get them to see those

Interests through academic eyes.”

3 85

TN



