e how the body is a site of knowing
be how the body can be a site of learning

Distinguish the types of nonverbal communication
» »'Apply concepts of embodied knowing and nonverbal communication to
& your everyday life and, specifically, to your public advocacy efforts

* i ‘ hat do these examples have in common?

* % %

Karen uses a wheelchair. She arises early: her pe ]
i y; her ?crsonai care attendant assists her with groomin
e nelra:vte}ilefgrr Ihe day. Karen takes light rail to school, enteringgthe trailgl
elers with disabilities and sit towa fi C}?r. Two young men move from the area reserved fortra¥
ey hste; t‘ e b;lck of the car. At school, she meets with and reviews
B i ansdcaretully to class lectures, and she struggles to get to classes
awkwardly placed elevators. S ol .
) ators. Sometimes when Karen o0&

out to eat Servers aSk h i n 0 Ild bOlllld
; , SETV er frle dS to d
EI]}OyS the lreedom 1 raer f()r her. Rl\t ok - eeli b ‘ .
" lt] X g ‘lch'lirh(t}t_th‘;“ tLL llng Wht’elc air ’



The body (both our own and our experience of others' bodies) is fundamental to our learning
about our world and our culture.

dent in her forehead from where the tabletop pinches Shelley’s middle. The only other chair
that doesn’t have an attached desk is the professor’s.

* % %

Angel is on the men’s golf team. This weekend, they had a tournament down south, where they
did very well. He was particularly pleased with his performance. However, the long drive back did-
n't do him any favors: He overslept his alarm, and after what should have been a very satisfying
yawning stretch, his neck gave a subtle pop, leaving him tender and headachy. This afternoon he
has a make-up midterm for his calculus class, and this weekend is another tournament.

* % %

One of your authors, Deanna, learned to ride a bicycle recently, at the age of 35. More fearful than the

average little itty-bitty, she needed repeated coaxings from her partner, who would—as parents typ-

ically do with small children—run alongside the bike to get her to keep trying; there was a lot of

swearing and squealing and panicky putting down of feet. But there came, after hours of attempts, a

. moment of certainty: The bicycle wasn't going to fall, not if she kept pedaling. Fearing that she
~ wouldn’t be able to ride the bike a week or two later, she approached the bicycle with the same anx-

ese examples have in common?

ready familiar with “body language”—how we communicate nonverbally
,ou expression, movement, and tone. But, in this chapter, we take a com-
l dy as communication; in particular, we explore not only how the body
commnnication produces (makes, enables, constrains, and breaths




1 use of space). The examples of Karen, Shelley,
 as well as your own experiences in the world, help to ill
complex communication is; often what we do not say is more te
than what we actually speak. In this way, whether it’s the freedom 2

movement of using a wheelchair or the panicky attempts to relearn bal-
ance on a bicycle, whether we’re making eye contact with someone whe

seems different from us or raising our voices in celebration or anger, the body communicates,
This chapter explores how.

}.34' o f
" In what ways does your body communicate? Maybe you smell something delicious and your %
SCUSSION stomach rumbles with hunger; maybe someone stands too close to you and makes you feel

uncomfortable? What kinds of messages does your body tell you everyday?

Body Epistemology: Knowing

Whether we're learning to play soccer, sculpting in clay, or sitting in a desk for long periods of

time, the body is in training; we are becoming who we are through our bodies’ experiences.

— Our bodies are epistemic; that is, we come to know through our bod-
ty to discern what is mind ies. This may sound strange at first because many of us have learned 0
think of ourselves in two distinct halves: our bodies and our minds

Teachers, for example, often reinforce these divisions as they demand

quiet' focused time in class to think and encourage active, boisterous

fun time during recess. Often we don’t even think :\bout these divisions

any more; they just are. We take it for granted that our minds and bod-

ies are separate. A much more productive way of seeing the relationship between the bodyﬂ‘

18, llltlmdtt‘l P t 3 5 y—it exis » :
. ., i ), ﬂt tl\( (\(l‘ lt € l‘ “ l 4

from what is body strong ways. In fact, the ability to discern what is mi
Searned t0 :dc " b:;:i"n:thmg t}?at we }_mpe this chapter complicates—as anyone
» WS, having an intellectual understanding of how bikes

_ﬁ <« your body has to know what to do. The body, in this way, is a way of learning

,ha‘ se
ta m“m“l,‘i‘m‘““d)’ofknowing, or how we know what we £

¥, it is far t MP‘W but also of all areas of study, from fore?
derst *0ad to treat comprehensively here. However, b
~ Mhﬂy,nhwoﬂ” e




nolc is how we come to know through the body.
y activities, our bodies complete all sorts of tasks, big
often without our noticing.

live our lives. Each of us knows, for exa
some basic truths about the way the wo:
works; these can include the observati
that jumping from the top of a building
deadly or that you have to wait your turn at
the end of a line, and all points in between.
What’s helpful about the study of epistemol-
ogy is the way it asks us to consider not just
what we believe to be true, but how we know it’s true. The study of epistemology challenges the
boundaries of what we know and what that knowledge might mean; consider these epistemo-
logical questions:

e Are there multiple truths? Can my truth that all people should be able to protect them-
selves in their homes co-exist with your truth that weapons in the home are dangerous and often
result in accidental shootings?

e Just who gets to decide what’s true and what isn’t? For instance, if someone says that
people shouldn’t have children if they can’t afford them, then we might ask who says we should
base our reproductive freedom on our financial stability?

e Why should some people have more freedom than others when it comes to their bodies?
Put another way, should people have different access to birth control, fertility treatment, or well-
baby care, for example, because of their backgrounds, geographic locations, or incomes?

Epistemological questions such as these stress the importance of noticing how what we
come to know as true is shaped and defined by the people who give rise to those truths. In this

sense, truth as we are able to know it—that is, our truth—is partial

mology asks us to consider an;i incomplete, privileging some perspectives and people and not
just what we believe to be true, RO
oW we know it's true. Body epistemology locates how we come to learn and know within
our flesh—our neurons, muscles, bones, and other tissues. In a ve

' basic sense, the idea that we learn things through the body will likely
ring true for many of us. For example, those of you who are athletes know that your bodies know

some things you can’t readily explain, like how to hit a fastball or how fast your pace is when run-
ning or walking. You may have a similar experience with typi

nimbly—they just know where to go—that if you stop to |
takes. Musicians and artists experience a similar kind of
wear glasses understand that our perception is inevitab
limitations; even with corrected 20/20 vision,

get our glasses, or we may have smudges on th

ook at them, you may make more mis-
embodied knowledge. Those of us who
. ly shaped by our body’s strengths and
our peripheral vision may be limited, we may for-
em that keep us from seeing the same things as the

SRNALEBIEE CUSTRNISA T AR S




. mmmbodyiscpistﬂnis,afﬁyof oY
t is that you are never objectively communicating tl:‘e truth to

ve you're “telling it like it is,” you should reqember that you're tdhng‘it like i

”, your listener or another obsent'er might see it the same way or s/he rmght not

Your understandings emerge from your experiences, from the }?mt efforts of your mind anq

your body, and in order to know if you're on the right track, you'll have to compare th(?m with

someone else. This means remembering that there are multiple possible realities in any given sit-

uation, for any audience, for any given context. Imagine asking your university for a tuition

decrease; you'd do well to remember that they won't see themselves as “money-grubbing

weasels” or “heartless bureaucrats.” Everyone wants to believe s/he is the hero of the story; it’s

your job as a communicator to try to anticipate the different possible needs and visions of your
audience and shape your message accordingly.

A second lesson is that it is essential for us to pay attention to what our bodies are telling us.

If we need to sleep more or eat better food or exercise, our bodies will tell us. If we are feeling

uncertain about our message or antsy while listening, these clues are

important for us to know too, as they signal our relationship to what we

are learning or sharing with others. For example, if we find ourselves

checking out of a conversation when the speaker says “partial birth abor-

tion” or “handicapped,” if we find ourselves nauseated and scared before

giving an important speech because we haven’t practiced enough, then
our bodies are cueing us to practice more mindful behaviors, like listen-
Ing carefully and compassionately or practicing more frequently with 2

live and supportive audience (or beginning the speech preparation
process sooner).

A third lesson is - ;
we are quick to notit?ea ;::;n 1f.we don't pay a great degree of attention to the body as we learth
acting gestures and behaviors; most people are astute observers ¢

” If we say one thin i ; : : o
. A speaker who wan%; our bodies just might say something different, som

 We'll explore what i .
ﬁ& gmmnat 1t means for our bodies to serve as ways of knowing aﬂd

! tlm;;te Mmore effectively in our efforts to resist or ch

| alsg:ﬁ scuss the different types of nonverbal comm®
S and how that might influence your W
§tul to anyone other than yourself,




per keys to m; - proper word. When
know it before his head or eyes, his right hand already hitting the
rection. In the background his ears pick up the sounds of the Super Bowl
cored, by the sounds of it); however, he is listening more for the commercials. De

ing from California, is sniffling on the couch, struggling with a nasty case of the flu; s
typing, at work on a different chapter, and John hears these soft clicks too as he writes.
the kink in his neck to the ways his legs are coiled and achy under the table, John feels his b
and tries to understand the messages it can tell him (among these, that he should probably t
a break so he doesn’t catch the flu too).

While time has certainly passed since we sat with our laptops and wrote these pages,
notion of embodied learning represented here points to the ways the body comes to know. He
we felt (sniffly or stiff) inevitably affected our writing. How is your own reading of these words,
wherever you are, affected by your body? If you were to close your eyes, what is your body
ing to tell you? And what do you want to do with all those insights? Will you change your
ture, fix a cup of tea, or take a break and go for a walk? Maybe you were uncomfortable, lying in
your dorm room bed the night before class, your eyes burning from too many hours of reading?
Maybe you felt the baby kick, drawing your attention from the page to her or him for ju.st a
moment, your hand tracing the imprint of an elbow on your skin? Maybe you feel anxio

because you're worried about someone you love and would rather

with her or him instead of reading? What is your body telling you?
forget is how we We suspect that you'll agree that your body helps you know, that
by focusing on the a way you learn. All you have to do is think back to the last time
drove on some long car trip and suddenly realized you couldn’t reme
ber the last 10 minutes. The body is able, as when swinging a golf clu
our direct concentration. What we (teachers, stud
how we can learn anew by focusing on the body.
eeking information through the bo

i h us something reading or seeing or thin
aces for coming to know, can teac
:ﬁne:eucr;rjﬁot Consider the following section from a popular Robert Frost (1916)

“Birches”:

strumming a guitar, to perform without y '
communication scholars, etc.) often forget is
Communication scholars have long known that s

When I see birches bend to left and right

Across the lines of straighter darker trees,
to think some boy’s been swinging them.




yommagmethelce,crys
of the ey sway. As you read the poem

e s voice. Pause where ywﬂ;mk the speak T would, drawing, perh:
lence between “left” and “and right.” That moment SIgNES & 14
as your memory—begins to 1l with the image of the boy swinging on the branches,

e right. Try it again. .
left(.};) 'atltll::dt:ntfll trygiltlonc?m:fe. If you've made it this far, then let’s take one more step
up and read the poem; feel the words in your body as you speak them. Can you feel yo
sway, first left . . . then right? Do you feel drawn inward, shorter, or smaller? What expre
are on your face as you move this poem through your body? You should feel a difference in h
the poem felt when you were reading, when you were speaking, and when you were speak
while standing. How was each reading different from one another? How did your experience
the poem change? Our bet is that with each reading of the poem, you came to experience Frost’s
words with greater complexity. Perhaps, as the poem moved from the page to your lips and yo
breath, you began to gather rhythm and expression. Perhaps you imagined a boy, swingingona
birch branch, smiling as the breeze ruffles his hair. Moving the poem to our bodies, helping it

find full expression in our bodies, generates new possibilities for understanding the moment
Frost wants us to experience.

Did you try the above exercise? If so, how did the exercise show you the importance of the b

DISCUSSION [l site of knowing? If not, why not? What about doing bodily exercises seems weird o

Where do we learn bodily lessons?

_ Saying that the body is epistemic doesn’t just mean that our bodies learn though that is s
nificant insight into how the body knows; it also means that we can use the i)ody as a medium %
:ov:mom;:ixmhat is, if we want to know something, to study something, t0 understaﬂd
ik e ar%ding s dto the body as a means of investigation. If we use the body as 8 W

rld (as we did with the Frost poem), we come to know in different vl

ity when we move it ini oug' %I;e:h ;epage does not. We know Frost's poem in mot® 5
ing voice sionate b cause we must activate all our senses. From WO
. nate body, this embodied performance gives rise t

body as a way of coming to know: ¥
research study Iﬁscompleted 0

)




300-page monster, he knew it could be pieces
together, chapter by chapter, like a blanket. The body,
in this way, can be a powerful way of coming to know,
of generating knowledge

We do ourselves a disservice when we dismiss the
body: We limit our potential. We need to recover the
body from the margins of how we learn We encourage
to make the most of this exploration. As we tum
n't forget to consider how

ody. We'd argue that

or other founda-

from rmdmg about

ough the body,

: fials called into question decorated S
jer Caster Semenya's gender after Seme
World Championship Gold Meda

Body Identity: Being

Most ofusspcnd our lives feeling pretty certain, for the most part.

of who we are—of our values,
of our backgruunds. of our identities. Often we [ a survey or a questionnaire and read-
ily check or complctc the dcmn;:m;*iu., boxes for race uCIty, gn‘ndt‘r. <exuahty. age, income,
marital status, and so forth. In recent years, our awareness with respect to multiraciality or to
transgendered status—to aspects of our human identity that aren’t quite so easy to box—has
raised the possibility that identity just might not be as stable as we'd once assumed. Indeed, what
these seemingly more complex identities have shown is that the “simple” boxes were never all
that simple. :
You might be wondering what's so complex about identity . . . You're either mi.lk or m
Black or White or Asian or whatever: if you're not gay or straight, then maybe you're bi, '

really not that complex.

' lothinkabontthisistoconsidertheﬁmmmw"“ "
ze you or punished you for not being manly (or womanly), ot
ypropriat fummn&ﬂﬁ!mm
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SOURCE: Ryan McVay/Digital Vision/ThinkStock; Stoc

*
you use artifacts like dress and makeup can communicate more than individual style—you also shape perceptions and
meaning.

these punishments, these complaints or admonishments 1 observable behaviors, on how
we “do” (or don’t do) our identities correctly.

Researchers have, in their way, exacerbated this sit: example, in communication
studies research (as has been the case with a variety of other social sciences), there has been a
long history of looking for strong, prevailing statistical pat ;. In order to locate these patterns,
researchers have tended to rely on demographic data—for example, race, sex, age, or educational
level. This makes it possible to make claims about men or women, Whites or Pacific Islanders,

people thl? a hl]%h school education and people in graduate school. Researchers who feel very
strlcr)tx_lgly atout t lis approakclh find it difficult to explore what it means when one of their study
articipants mar sthnic box ‘
P ot $ more than one ethnic box or marks both sexes; they may even discard that
response in favor of more easy-to-interpret data e

But critical icati ‘hol: : I-
Whisiay ar;:oir:mumcatlon scholars hold that human beings are constituted in commun!
experi’encey anc{ mialifnse) - amal'gam of all the communication they have experienced will
challenges’ all the fssufli(}ie'nence clln }t]he course of their lives—all the reassurances and the
) 10ns and t SHi e . ~tures, the
beatings and the caresses. We'd ae fhexpeutdtmns. all the questions and the le‘.turle; b
e ‘ ue that whi ; awing conclusiZ®
from broad statistical patterns, there is 4] i Fhere is some value to drawing con® o the

“zbnormal.” We'd argue that there ic ei so value in examining the particular, the unlql{I;

V 1 . = . ‘ aVvS
alue in understanding human identity as always !

process of being produced, as e

‘ 7 ) mergent : ' 3

i . at surround gender shift O%EI' tiamn(ei aIWayS changmg. In this way, on¢ Laziv ari
‘nm that su e

ts). Though we've already raised this ; ge.g_, men wearing earrings or WOm<™ © .
on: Our bodies and oyr idenﬁt{Ssue n Chapter 4, we raise it again here for al}(;n;tit)’
e 1es are inextricably intertwined. This body~ -
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= ; we are. Other m:WHL 11
uding your authors, have argued that we can exten
aspects of identity, such as race/ethnicity, sexuality,
ability (Fassett & Morella, 2008; Fassett & Warren, 2007; Warren, 2003).
For example, even something as seemingly physical and “natural” as
skin color is the result of centuries of behaviors regarding rules about
| who might marry or reproduce with whom. Because we repeat these per-
formances again and again so often as to overlook them, this is a partic-
ularly difficult concept to explore. For example, it is the prevailing cultural, social, medical
wisdom that disabilities, whether readily visible (which might involve the use of a wheelchair or
communication in American Sign Language) or nonvisible (such as a mental illness like major
depression or a learning disability like dyslexia), are stable, physical events: Something happened
before birth or somewhere along the way to the present that left this person disabled. There is
something about this language, about the way we talk about disability, that renders this aspect of
identity finite, complete, and immutable.

Let’s take, for example, the experience of a student with a nonvisible disability, like major
depression. This student lives the experience of her illness, working with doctors and other care-
givers to create a treatment plan that helps her to manage symptoms in such a way as to continue
working toward her degree. Leaving aside for the moment all the ways in which the health care
system may be dehumanizing, reducing people with complex lives and goals to symptoms and
treatments, this student also must reperform this identity again and again for others. She must
register with the campus disability resource center, and she must “out” herself to faculty and staff
when she needs accommodations (such as extended time for testing or a retroactive withdrawal
for a course in which she performed poorly because she needed to miss multiple meetings for an
extended hospital stay). Because she has a nonvisible disability, something that someone else
could not readily discern without her disclosing, she will risk others telling her that she doesn’t
seem “that bad” or sharing suspicions that she is taking advantage of the school and its faculty.
This element of embodied experience is epistemic for her; she has a different relationship to the
world and to the people in it because she encounters situations with her different body. Yet oth-
ers won’t often recognize that her body will lead her to meaningful lesson§ about reality; most
will suspect that her insights are “abnormal,” distorted, or the result of her illness. il

Those among us who are nondisabled, for lack 'o_f a better term, howc.ever, don’t typically
confront the ways in which we perform our own abilities as well. Like Whiteness or maleness,
ablebodiedness is the norm by which we define others who do not meet that norm. E?ch
matic iteration of a behavior or an action—whether a complex yoga pose, running
k up a book, easily reading page after page of a favorite novel—
to take them for granted, to assume they will continue to wo

unproble :
quickly across campus to pic

i ignore our bodies,
Lar ::gi;si: tlg:;rways in the future. But ability is not only achieved in the physical a

i ounding ability and disability. An ableist persp




der that ablebodiedness is @ performance, one

our bodies shapes our identities. In the most basic
«handicapped” and that way of thinking about yourself
- ation, it will shape how you move, how you talk about your-
future. Our bodies and our identities are connected in these
t ways. So how might we track the different ways our bodies communicate, especially if

we are? In a sense, we shift

of communication have such a powerful effect on who
ere from how the body knows and becomes to how the body talks. In what follows, we discuss

» or what we more commonly call “ponverbal communication.” We present the

the body speaks without the use of words. Understanding these modes of communi-

major ways
cation means better understanding the various and often taken-for-granted ways our bodies

communicate with those around us.

2 h'ms perce:we )!’our body and your ability? What privileges and/or stereotypes come
B bo g:erceptlons. What consequences do these perceptions have for you, for others
may be like you, and for others who are different from you?

Body Language: Communicating

There are several di
~ ifferent categorie :
es we "

” situation. The specific ngumbef ()fmclagtht s explore nonverbal communication in any
share what we perceive to be the most mean?g°fles depends on whom you ask, but her¢ we'l
“ for analysis and application: chronemicrlitu‘;md useful aspects of nonverbal communicd”
““ 4 2 S, Daplics NP - e g P ali-

kinesics (including facial expressions) e — p.\r;\lmg\llb‘tl\ quah

Ta
111

F me f“ 1 .
l'

t sorts of 3
signi .
’n -

i
and l:b\tv:moc;mm" and smaller segments ot ap

ta ‘, Edulea, for exmple' We often ‘mcnt the
l vhen we are often, infact,hww?w
things we do in a given day. W¢
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ndings of time is important in developing succe
tionships with one another cross-culturally, especially in this increasi
rid. Tou may find yourself studying or traveling abroad, or you may be called
' WOIK In a multinational virtua] Project team at the office, or, in the more immediate
T€, you may need to consider how you perform your understandings of time and how these
Tformances of time shape people’s perceptions of you (and that these
ple’s cultures—age/generati
ive 10 minutes late for a speaki your audience does not agree, you're
unlikely to have a meaningful or productive exchange of ideas.

Haptics

Haptics is the study of the significance of touch. As you're probably already aware, touch is sig-
nificant in our formation of healthy, meaningful, and enduring relationships. For example, stud-
les show that touch is significant in the growth and successful outcomes of premature infants, in
the comfort and longevity of the elderly, and in the continued sense of connection between
Spouses or partners; even something as simple as a 20-second hug significantly increases levels of
oxytocin, a hormone that helps us bond with one other. Important to the study of haptics is the
question of how our needs for touch vary cross-culturally as well. The sort of touch that is

appropriate for a family member or significant other isn’t often what’s appropriate for a new

acquaintance. :
qumen and men, people of different ages or ethnic backgrounds, and people of different eco-

nomic classes or sexual orientations have different relationships t‘o power and tpuch. To consider
the relationship between power and touch, it may help to rfecall times in your hfg Wheﬁ someone
touched you without your permission; these could be as simple as receiving a : ug w den yo: nrle
not a hugger, or as complex as having an employer togch your le;rm ina sugge‘s1 Ill\ire anrou:c p
fortable way. Pregnant women often observe that their bodies become community property

| lcome this attention. These unwelcome
soon in to show, whether or not they welcome th : ‘
i t?:vyigee %11: iltlsight into interpersonal communication, in how we constitute loving and
€S p ‘

i i ing hands or tousling someone’s hair, as well as how we
ing relationships through holding nds o eon
‘ ‘ ;;l;ressive l:)r condescending relationships through uninvited contact.




rea of nonverbal communication includes how people use artifacts to express
‘ slves. Artifacts can include jewelry and clothing, other personal belongings like cell
phones or computers or cars, or even money, buildings, or landscaping. As in our analysis of
the typical classroom, we can look to Aristotle’s definition of rhetoric to remind us that we
can analyze all manner of objects and situations for how they persuade. For example, you may
or may not have given a lot of attention to your “look” today —the clothes you're wearing, the
accessories you're wearing or carrying, your hairstyle or scent—but no matter: We can still
consider these nonverbal communication, part of how you express yourself to and with oth-
ers. Your decisions communicate to others and reinforce for self not only your self
concept and whether you think you're fun, serio
identity like your sexuality, gender, economic class N itment
movements (like hip-hop, hyphy, goth, or emo culture. skateboarding or surfing culture,
knitting or comic book collecting).

Paralinguistics

Pﬁﬂhxlk tic qualities are of particular importance to people who frequently speak in public
these include aspects of your voice (like tone. pitch, or rate), aspects that modify how you s3f

, wfnething—rather .than the wprds you speak or what you say. One of the easiest ways 10

; mi menmn tl;) 1I)arah.nguistic. aspects of commﬁnicatién is to listen to a storytcﬂtf ,'2
R to smy:llmc:n - ‘Magine reading a book such as The Cat in the Hat or Where the W

iy d w’th avery short attention span; there are many tricks you can try to

2 .‘mh R U aloae: speaking louder or séfter, faster or slowets

a squeaky or froggy or wispy voice. These qualities are even m:

‘L?qh;:ﬂ;i:’l:emen : o.ther aspects of your verbal (i.e., the story :d-
e i . Y‘msntothechnd,whﬂheryougesm“yw ‘

sy you hold her/his hand or s/he sits in YOUr




s Rhtsics play a signiﬁcan; role in publi i stand alert,
public presentations. As a s er, i
use your fingers to enumerate key points (first, second, third ol:e:lr:e, e :

communicate,

- ‘ Wha.t wquld happen if we did not have nonverbal communication? How does nonverbal com-
ISCUSSION munication change from one context to another, for example, from face-to-face communica-
tion to computer-mediated communication?

Body Intentionality

Becoming more conscious of our nonverbal communication can create what feels for many hke
a dilemma: How do we ensure that we are clear and precise in our communication when some-

can interpret anything we can say or do in ways we may not have intended?
W e 2 In the 1960s, a group of researchers at the Mental Research Institute

in Palo Alte, California (sometimes called the Palo Alte School or
Group), including communication theorist Paul Watzlawick, articulated
amﬁofuhmwhmmwudﬂs '




but rather a source of knowledge has j
cation. Whether you are speaking in a classroom
d an awareness of the body as a site of communication—has my,
u about the experience of communicating, about your degree of comfort with 3 given

s

r discussion, about the context or the occasion, and about the audience.

Listen to Your Body

First, it is important to acknowledge your feelings about a particular speaking occasion or
topic, whether you're experiencing excitement, curiosity, anger, or frustration. What you
choose to discuss in public should inspire in you some emotional response; you should feel
strongly about your argument and its value to your listeners. And, while to some extent your
interest in a topic can deepen and grow as you research it, if you couldn’t care less when you
started your speech preparation, that’s unlikely to change (in fact, it’s likely to get much, much
worse; however little you liked that topic when you chose it, you'll really hate it when you're
sitting at the computer at 3 a.m. on speech day). Similarly, take care to read your body during
the preparation and practice of your presentation; are you nervous about speaking in general,
or are you nervous because you just don’t know enough about your topic, or maybe because

you feel uncomfortable or uncertain about your position? Your body can help you make good
choices if only you’ll respect its lessons.

Second, while it is important to focus more on
foolish to pretend our bodies don’t exist. The
confirm or contradict our words: Not on]
mean, they can also reveal feelings
public communication involves conc
our every move, we will want to m
speakers, even while speaking, acknowled
If, for example, a speaker feels distance
to them or walk among them;
- concentrate on taking calmin

our message than on ourselves, we would be
movements we make when speaking can eithe’r
y can our bodies unintentionally say things we dont
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It is wise, when preparing for a speech, to keep notes about your creative process.
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