





Chapter 11 Emotional and Cognitive Socialization Outcomes

transgender ap, umbrella term
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behavior does not conform to that
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Which they were assigned at birth

gender identity refers 10 5
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male, female, or something else
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. 1 ar causes a person to act,
\ mot 1s introduced in Chapter 2, is a need or emotion that y pd A & To
o e, S X LAV . - PP o
OrT e : i g cl‘llin{»}, An (lrtl‘ltllh‘ﬂ(/”’ as introauced in apter 2,
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is an explanation for one’s performance. "oy L)
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People are motivated to act by the urge to be compete e rep i e
ssychologist Robert White (1959). People of all ages strive to p :

2 2 ceive external reinforcement.

chieve, according to famoys

understand and control their environment, whether or not ’they r e i

The inborn motive to explore, understand, and control one’s env1r0m.n;nt is red I ddlo as muas-

tery motivation, as introduced in Chapter 2. This is illustrated when infants an .tO : fl:)rsl.Open

cabinerts, emprty out drawers, drop things in the toilet. Whereas it 18 pe 16\./ed

to be inborn, achievement motivation is thought to be learned. Chﬂdren. learn'v1a socialization

what are considered acceptable and unacceptable performance standards in t.hcu culture, as jivell
tivation refers  as how to evaluate their behavior accordingly. Introduced in Chapter 2, achievement motiva-
| o tion, the learned motivation to be competent, expresses itself in behavior aimed at approaching
[ NiEnping challenging tasks with the confidence of accomplishment—for example, the child who tries out
" for the choir saying, “Oh, I know I'll make it.”

Ryan and Deci (2000) distinguish between achievement
Video Activity mortivation that is intrinsic (doing an activity for inherent
satisfaction or enjoyment) and exzrinsic (doing an activity
to artain some separable outcome, to get a reward or avoid
punishment). As people act to pursue different goals, why
are some driven primarily intrinsically and others extrinsi-
cally? Explanations can be divided into two categories:

@ Within-person (intrinsic) changes result from cognitive
or emotional maturation, such as becoming more cu-
rious as one is able to learn more and becoming more
competent as one is able to master more.

¢ Socially mediated (extrinsic) changes result from contexts chil-

dren experience as they grow, such as family, school, or peer

group, and the accompanying feelines of onomy or control

> Eec [ , 2006).
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