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e fered a cup of tea to the president.

The teacher pronounced the difficult word for the class.
- The teacher pronounced the class the difficult word.

I'bought many presents for my family.

Ibought my family several presents.

She cooked a delicious dinner for us.

She cooked us a wonderful meal.

She suggested a plan to me.

She suggested me a good restaurant.

The teacher repeated the question for the student.

The teacher repeated the student the question.

re some verbs in English which can have two objects. One of the
E ed the direct object. The other is called the indirect object. An
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(indirect object) (direct object)
Susan a letter.

s may have the objects in different order, and this is often
students of English. The following exercises will help you
e confusing verbs.
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Do Grammar Consciou:

In addition to creating GCR tasks,
carefully designed empirical studies.
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pretest and posttest scores of the GCR
. found that boﬁ\ groups made similarggrgg
“Sbwae effective and that these tasks are as
: the question of whether GCR tasks help learners notice
A subsequent communicative input, all participants were
activities to do one and two weeks after the treatment. These
ities were in the form of reading passages and dictation exercises
the target structures. Participants were asked to underline any
English” that they noticed in these exercises (Fotos, 1993, p. 390).
‘thus defined here as underlining any of the target structures
n the exercises. Fotos found that about 50% of participants in the
up underlined the target structures in the passages. However,
participants in either the grammar lesson group or the communica-
underlined the targets. Based on these results, Fotos concluded
“consciousness of a form is raised via GCR tasks, learners may con-

ce them later when they encounter these forms in input.

to determine whether the interaction that takes place during GCR
O] le to the amount of interaction that takes place in commu-
tasks where the content is not grammar, Fotos (1993, 1994) and Fotos
991) compared the amount of talk produced via these two task
results revealed that participants in both the GCR task and the non-
od communicative task produced the same amount of talk. Thus,
these positive research results, Fotos and Ellis conclude that GCR
viewed as good communicative activities because these tasks pro-
g, gains, and meaningful interaction (see Fotos 1993,
& Ellis 1991, for complete details of these studies).
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