Unitarianism: A Foundation for Liberal Theology

2 and liberals agree on certain key points:
 They do not believe that the Bible is the Word of God. Some of
them say parts of it may contain the Word of God mixed in with

h not only deny that the Bible is the Word of God, but also
y the Christian doctrines that are derived from it.
do not think that God is a person. They think of Him as a
Force, an Oversoul, a Prime Mover, or even as being dead!
They think of Jesus as merely a man, an exceptional man like
Moses and Buddha, but not more than a man. In their view Jesus’

main contribution was as 2 teacher.
— From “So What's the Difference,” Ridenour, 1967

you notice the bolding and italics in the text? What do you think is the
function of using these typographical cues? If you said “to remember a main
‘concept” you are correct. Using typographical cues such as bolding a-nd italics
draw the reader’s attention to particular information in a text is known

textual i i le of
‘enhancement. What you saw in the above text is an examp.

al enhancement used in 2 first-language context. The author bolded ar‘\d
d information in the text that he wanted his readers to pay special

w'.gﬂuncement is also used in the context of SLA but its purpose is

: i learn-

n al text, textual enhancement 18 used to draw language
mmL;'aco;maﬁcal form. If, for example, learners forget to put an -s
. 1-person singular verbs, the instructor could typographically

; on all third-person singular verbs in their reading materials.

Houw Is Textual Enhancensent Cas

Like with all the techniques presented in this
with meaning-bearing input. In this case, th

the form of a letter, an article, a story or an

bearing input. The target item in this input is

its appearance in the text. For example, the
bolded, or underlined. The font and character siz
highlighting with color could be applied. If desired,
graphical manipulation could also be used at the sam

Pause to consider . . .

textual enhancement with oral input. How could you e
you think it makes sense to enhance oral input? Or d
input this way?

If your sample of written input does not contain
target form, then you may find it necessary to m !
add more exemplars to it. In this way, the
enhancement is similar to the procedure for
Additional exemplars of your target form need
text does not contain many examples of the form.
textual enhancement, the target form is also ty
its perceptual salience. The following is an e:
an enhanced text may look like. The text is-
prince by Antoine de Saint Exupéry. The targ




ol lmtm i
iy picture ﬂ»:k
§ a wildcat. Here is a copy of the

X ans, j’ai vu une fois une magnifique i
. . s une n ique image, dans
; ﬁgnugequ@ appelaxt «Histoires vécues». Ca
serpent boa qui avalait un fauve. Voila une copie
‘how the forms stand out so much more in the second bolded ver-
ent cue could also be to the feminine article to bring out

ce between masculine and feminine forms such as in the following

= j’avassm ans, j'ai vu une fois une magnifique image,

s un livre sur la foret vierge qui s’appelait «Histoires vécues».
@m un serpent boa qui avalait Uz fauve. Voila une
ccopie du dessin.

ne above version, all the targets are italicized, underlined and in a larger
er size. As you can see, the -¢ of the feminine article is also bolded in
rder to bring out the difference between the feminine and masculine articles.
 Ishould point out that all the input flood materials that we saw in Chapter 4
d also be used as textual enhancement materials. We would just need to
raphically enhance all the target forms.
‘The next text is an example of how verbal morphology could be enhanced.
1 ge, a Spanish version of Little Red Riding Hood from Jourdenais, Ota,
Boyson and Doughty (1998), was used in a study by Overstrget
(Note: The original authors did not enhance them this way nor did
reet.) The target form is the preterit tense. For each target, the entire
underlined and the morphological ending is bolded to draw learners’
to it.

Caperucita llegé, el lobo imité la voz de la abuela.
1 al lobo por qué tenia esos 0jos y esas orejas tan
bo respondié que para verla y oirla mejor. En seguida,
pregunté por qué tenia la boca tan grande.
Red Riding Hood arrived, the wolf imitated
Jice, Little Red Riding Hood asked the wolf why

some other ways? Do you think there
What do you think is the best way?

Does Textual Enhancement Work?

Quite a few studies have been conducted to eva
ment is effective in getting language learners to pay
I will discuss a handful of these studies in detail
enhancement studies is included at the end of this.

One of the first studies to examine textual enhz
was Shook (1994). In addition to investigating w!
was effective, Shook also wanted to see if explicitly
attention to the enhanced forms might make a differe:
get forms in his study: the present perfect and the rela
quien in Spanish. The subjects for his study were Sp
and second-year college Spanish courses. Three groups we
In the first group, the subjects read enhanced versions of
also told to pay attention to the enhanced target items.
read enhanced versions of the texts but they were not
the enhanced items. The third group, the control gro
but these texts were not typographically enhanced and
not told to pay attention to anything in particular. 1
enhanced versions of the texts were enhanced by using
retyping the forms in upper case letters and by
assessment tasks were used to measure the subjects’
target forms as well as to produce them. Overall, t]
two groups that read the enhanced texts pe:
the control group that read the unenhanced
This shows that the enhancement did make a
texts allowed the subjects to recognize and
no difference between those subjects
tion to the enhancement and those who




orm plays in determining the meaning of a piece of
.::::mmmsﬁmawsmmmu-
B o o G G ey
’ = - If learners skipped
s ﬂﬁiewdnotaﬁedthe meam\gofthﬂemf}:y
L - sa'dfofﬁmpmsemperfedtmseforms If they
ent perfect forms, they might have missed the temporal reference
vhich would interfere with their comprehension of the text. Thus,
ed that his subjects paid more attention to the enhanced present
l!a;u;:eﬁmse forms were more important for understanding the
g text.
er study conducted on textual enhancement was Alanen (1995). In
dy, Alanen wanted to see if giving learners explicit rules about the target
‘would make a difference. The targets of instruction were grammatical
hemes in an artificial language based on Finnish (Alanen called them
semi-artificial locative suffixes and consonant gradation in Finnish). The sub-
jects for this study were adult native speakers of English. In Group One, the
'subjects were first given rules explaining the use of the target forms and then
1 'were given texts to read in which the target forms were italicized. In Group
wo, subjects were given the rules only. They did not get any texts to read. In
Three, the subjects were given the enhanced texts only. They did not
ve the explicit information that Group One and Group Two got. Group
- read unenhanced versions of the text only and they were not given any
Asﬂaes:;ects read their texts, they were all asked to think aloud and their
avu!balizahons were tape-recorded. The think-aloud data showed that the sub-
i s who read the texts with the target forms italicized (i.e., Group One ar}x\d
»up Three) made more mention of the target formj ‘tihan tﬂ}:(;see ‘2’;‘:5“:2‘1 ;ade
5 - i d those who did not hav t
e Towc vasmlpnss hgcmlgafx)e;?\ancement was effective in helping the
pup TWO)o the ;rg:’tss However, the results of a production task revealed
| notice i 3 A Group One and Group
‘whil subjects who read the enhanced texts ( e
]paemaledl th;unf\e )than those in who read th(}e1 unex;lhancc;ld ;e:tsslogisd(iremlz
= i iti to the enhance f
those who got rules in addition € e soup Two) did better
; ly, those who got only e
One). Additionally, Three). What these findings
¢ i the enhanced texts (Group Thr .
i st pot e ment was effective in helping learners notice
‘while textual enhance; aloud data), it was not as effective in help-
seen in the thmk,; 1;:;“35 ha’d to use the forms correctly in
use the forms. Whe

them rules appeared to be better.

3

comprehension and consequently might be able to

enhanced forms. The subjects in Overstreet's stu

sity Spanish learners and the target forms were €

in Spanish. One group of subjects read a text that

(Little Red Riding Hood) with the targets enhanced. A

that contained unfamiliar content with the targets en

a text that contained the familiar content but the targets
fourth group read a text that contained the unfamiliar ¢
unenhanced. The imperfect tense forms were enhanced
bolding and using a larger character size and a font that

rest of the text. The preterit forms were enhanced via ©

and using a larger character size and different font. Oves
textual enhancement helped the learners recognize or use
rectly based on paper-and-pencil post-tests. Those who
texts performed just as well as those who read the enhance
ity of the content also did not matter. Those who read the
content performed the same as those who read the texts
content. Overstreet was also interested in whether textual et
affect the learners’ ability to comprehend the text so he gave
true-false comprehension test (in Spanish) on the content
found that textual enhancement did have an effect on
who read the enhanced version of the texts had lower scor
than those who read the unenhanced versions. This s
ment might have interfered with learners’ I
street believes that by drawing learners’ attention to the
subjects were not paying as much attention to meaning as
when there is no enhancement. This finding in Overs
tential concern regarding textual enhancement. Remem!
intricately linked to comprehension. In order for form:
happen, learners must pay attention to both meaning
sion does not happen, then there is a problem. It is ¢
however, that Overstreet’s study is the only study

tive effect for textual enhancement on comp

ment studies that have examined its effects







ype of assessment task used in t 1

) results. What are some other possible factors?

the nature of the target
h et

WHAT ARE THE ADVANTAGES AND
DISADVANTAGES OF TEXTUAL ENHANCEMENT
IN THE L2 CLASSROOM?

‘One of the advantages of textual enhancement is that it draws on the provision
- of meaning-bearing input, a very necessary ingredient of SLA. Textual
~ enhancement directs learners’ attention to form while also encouraging them to
~ process meaning-bearing input for meaning. Another advantage is that textual
‘enhancement can be easily integrated into different types of instruction. Like
written input flood, textual enhancement could easily be worked into
various course materials regardless of the teaching approach advocatled. If
course readings contain exemplars of the target form, instructors could ?unply
enhance those forms by manipulating the typographical cues so learners” atten-
 tion will be drawn to these items. As with input flood, textual enhancement is
easy to use and is unobtrusive to communication and to the task at hand.

A disadvantage of textual enhancement is that we do not always know
what learners are learning from the enhanced input. We saw from the research
{tmdmgs‘ sin i i nhancement may be effective in

i in the previous section that textual enhance
’ B s noi nhance but we cannot be sure
helping learners notice the forms that we enhanc

vhetl i ections from that enhanced
~ whether they actually make form-meaning conn : ‘

t. In the ztudies reviewed, when learners were asked to either recog;uze.the

: 4 i tion
: i ked to use the form correctly in production,
subsequent et o & that when un-

i hey could not. It appears

they could and sometimes they c ; Lo _
mes th}é function of the form is crucial, this tec_hmque hl: n("st :lw;f:zrs‘gi f

~ther disadvantage of textual enhancement is that there I |; i
ik ion from meanmg}.‘eAs § ow;\ssl:\
/ attention to form, there 18 a possi=
B g. Thus, when we use this tgch—
d to attend to meaning.

we draw -
v Jess attention to mea
?Oilzlrgz sure that learners aré also pushe:

draw your

board or create homework

matical form that you think your students

could simply enhance that form each time it appe

use for your class. For example, if you teach English
students have trouble with regular simple past tense
could simply enhance all these forms in their reading
form does not appear frequently in the materials, :
could also be manipulated so that more exemplars ¢

be embedded. Additionally, new texts could also be
address the course content at hand and draw learners”
they may need to pay more attention to. Furthermore,
ment where variables need to be isolated and highly
actual classrooms may make use of different input
when they teach. Thus, there is no reason why textual
used in conjunction with other input enhancement tec!
may choose to rely on more explicit techniques such as st
ties (see Chapter 6) to encourage both noticing and a
target forms and then use textual enhancement to rein
giving learners texts to read with the target forms
enhancement may be used as a priming activity to first g
forms. Instructors could then follow up with activi
process those forms more deeply. The following are sc
consider if instructors should want to implement texi
lesson plans.

Determine the Goal of Instruction

What role is textual enhancement expected to pl:
merely to use textual enhancement to help
extensive processing desired? Will textu

input enhancement used to reach the in

also be employed? .




mﬁmmﬁm&gmlmyl:r:;v;& up for work. I may
be close to midni . then nervous all day. It
vy midnight right now. I must stop staying up so late
B\WMM noticed the enhancement in both passages but which passage
; help you make better form-meanin, : passag
input? If you said the Aning connections from the enhanced
the Wyz:nls e first one you are right. The first passage is easier because
ship. This ve a transparent form-function (or form-meaning) relation-
means that the form has a relatively distinct meaning or i
corresponds to i g g or function that
T it. The f"m‘. plural -s in English has a distinct corresponding
ng: it expresses plurality (cat vs. cats). When we enhance forms that have
adlear fc:rm—meam.ng or form-function relationship, the enhancement will draw
learners’ attention to these forms and as a result, they may see this relationship
better. The second passage is more difficult because the modal auxiliaries may
and must do not have a clear form-function or form-meaning relationship. The
modal auxiliary may expresses possibility (I may go to the back today) but it can
also express the idea of giving permission (May I get a drink of water?). The
modal auxiliary must expresses necessity (I must study more.) but it can also
express probability (That must be our professor over there). Thus, even though the
enhancement in this text made the target forms more salient, learners may still
have a hard time seeing their form-meaning relationship. o
In French, the function of the prepositions 2 and en to express “in’ w\1t'h
geographical locations could also be said to be transparent. The preposition ais
always used with cities—a Paris, 4 Madrid (in Paris, in Madrid)—and en is
always used with countries that have a feminine ggnder——en France, e:ti Esfpagn;
(in France, in Spain). This may also in part explain why Wong ; Zf“ >t’ oun,
favorable results for textual enhancement whereas other studies did not.
~ In Spanish, an example of a form that does not have a clear form-meaning
. e i rbs ser and estar. Although both verbs
relationship i8 the choice of the copular ve! " o Fiabls
5 tuall: e in a variety of contexts, they can ) 00
can be mu g}?ﬁtﬁ: :(‘)t all) adthctives. The distinction in meaning has to
yiha var}l‘ettylmg 1ists call perfectivity. “Perfectivity” is used to relfer o states or
@Wlth yyha ginning or end, especially from a speaker’s perspective.
€y that imply 2 be & 4 definitive beginning and
ress ideas that do not have a definl ginniz )
hining) and estar to express idea that do (e g, John is mak-
thei are contexts where the distinction is not always
er). However,

the enhancement may be.

Pause to consider . . .

forms that do not have a clear correspon
bother to enhance these forms?

Choose a Text That lsApproyﬂai!bﬁlMd
Remember that when your students read a text, they are s
text for comprehension. If your text is difficult, your

devote most of their attention to the me :
a result, they may not pay attention to the enhanced forms.
using sentence level input suggests, the easier
likely your learners will be able to notice the enhanced forms
meaning connections from them.

Consider the Frequency of Exposure

You also need to think about how much exposure you want
have to the enhanced forms. This will of course depend on the
enhancement is expected to play and the time that is available fc
Keep in mind that learners may be exposed to one text with m
several texts with more or less exemplars. You could also give le
exposures over an extended period of time.

Pause to consider . . .

how you want toexposeyourleamezs!omewm yo
better to give learners one text to read that contains many examples
or several texts that contain fewer instances of the form? Why?

Consider How You Will Use the Typographical Cues
There are many different ways to enhance the forms inyour
cues you use could have an impact on the effectiveness.
study by Simard (2001) found that different cues and d
cues could lead to different results. Thus, you need |



: chica zue Vivia en el bosque. Caperucita roja,
R Sk b e e o P

al semana. Un dia, la madre le dijo:

: e dijo:

7y anda- \:mta ala abuela, que esté enferma, y llévale esta

‘q?uaaﬁmethae was a girl who lived in the woods. Li
Red Mgl-hod, this was her name because she always wc:I)‘rl\;t le
-red hood, visited her grandmother on the weekends. One day, her
m said to her: “Little Red Riding Hood, go visit Grandmother,
‘who is sick, and bring her this basket of food.”)

Here is an alternate way of enhancing the same text.

'Habia una vez una chica que vivia en el bosque. Caperucita roja,
~ ese erd su nombre porque siempre Ilevaba una capa roja, visitaba
" 2 su abuela los fines de semana. Un dia, la madre le dijo:
 “Caperucita, anda visita a la abuela, que esté enferma, y llévale esta
~ canastade comida.”
- ‘time, the entire target verbs were all underlined, bolded and in a larger
' font. The verbal morphology was then bolded. Which version do you prefer?
~ Can you think of other ways of enhancing this text? :
As you can see, there are many different ways to enhance target forms in a
text. You need to carefully consider what is the best way to carry out the
ement so that the form-function-meaning relationship associated with
as clear and as salient as possible. You may find it necessary to
-nt with different alternatives in order to arrive at the'e best enhance-
ible for a particular form. Don’t be afraid to enlist .the help of
students to help them determine what the
riment with a few different
think. Never hesitate to

to Keep Meaning in Focus
% need to focus on

: g e fﬁar:d'#ﬁ;:m. Recall also that there is a potential for
to &etract learners’ attention from meaning. To minimize

meaning when they are reading the
connections to be possible, learners

t)

As this chapter has demonstrated, textu
help draw learners’ attention to specific
implement and involves the use of mean
ent to SLA. Research on textual enhancement
effective in helping learners notice enhanced fo
make form-meaning connections from the enhan
eventually able to use the forms in production.
about a type of input enhancement that is d esi,
essary form-meaning connections are actually
called “structured input.”

ENHANCE YOUR KNOV
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