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The goal of the Third World College will be to provide an education
of the highest quality while allowing students to retain their cultural
identity, thus enabling them to return to their communities to live and
to create an atmosphere conducive to political, social, and economic ™
changese.

The demand for autonomy and control of the college by Third World
people was necessary to retain the flexibility and latitude required to
develop a meaningful curriculum and course content.

To allow the white majority to control the Third World College would
result in its conformity to existing organizational and academic standards
which have proven ineffective in fulfilling the pressing needs of our
society. The role of the Third World College within the Third World
communities, its political and economic orientation, and its definition
of Third World people, will serve to counteract the domination over Third

World people.

The Third World Liberation Front has established a progress committee
to oversee implementation of the College. TWLF specifically requests of
the administration, and the other powers that be, that they immediately
establish the structure of the Third World College. The structure will
consist of a declaration of the existence of the Third World College with
guaranteed funding, open positions for co-deans associate

The Third World Liberation Front has established a progress committee
to oversee implementation of the College. TWLF specifically requests of
the administration, and the other powers that be, that they immediately
establish the structure of the Third World College. The structure will
consist of a declaration of the existence of the Third World College with
guaranteed funding, open positions for co~deans, associate deans etc., co-
admissions officers, co-personnel officers, and chairmen for the individual
departments of Asian Studies, Black Studies, and Chicano Studies recruited
and hired by Third World faculty, Third World Students and Third World

Community leaders.

The further developments and implementation of the Third World College
will be carried on by these administrators in conjunction with the Third

World Liberation Front,.

To further the education of the University community, TWLF asks
Chancellor Heyns to declare a suspension of classes so that a university
meeting might take place on Tuesday, January 28, 1969, and that there
the TWLF proposals be discussed by TWLF students and faculty with those
administrators and faculty members capable of implementing them. And we
challenge Chancellor Heyns to a publically televised debate between him-
self and TWLF &nd Third World faculty members on the merits of the TWLF's

proposals.
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whai does the 1 WLF want:
m*SELF-DETERMINATION -~

The TWLF is demanding the end of all forms of racism in the uni--
versity. The end of racism requires first of all that Third Woérld
pecplesﬁare'proportionately represented in terms of faculty, admini-
strators and specific numbers of admissions. But the TWLF is deman-
ding far more than that;they are demanding "self-determination".- This
means a recognition that racism in America has involved not only eco--
nomic deprivation and the failure of white society to provide Third
World people with a meaningful education, but also the systematic des-
truction of whole peoples and the deliberate attempt for more than’
three hundred years to obliterate the basic sense of dignity of entire
groups of people. Dealing with racism also means facing up to racism
on this level. It means recognizing not only the TWLF demands for
jobs and admissions, but also recognizing that they are peoples with
unique histories, cultures, problems and needs. It means recognition
of the necessity for members of these unique cultures to define for
themselves what it means to study.these cultures. It means that one
cannot .take the position of the administration which expresses con-
cern for Third World studies programs and then turns around and re-
quires a structure of white control which denies the validity of thoge

. cultures by asserting the ability of whites to judge and plan for mem-
bers of those cultures. How can one study in dignity one's own cul-
ture, a culture filled with white denials of its peoplehood, withln
structures that continue these same. denials.:

But there is more than this to the demand'for self-determination.
The Third World students are concerned that the" university serve the
needs of their communities. Much has been said about how the univer-
sity has served the interests of the dominant white community and esp-
ecially the business community. The TWLF is concerned with developing
structures that move towards guaranteeing that the university will be
involved in programs that directly benefit their oppressed Third World
communities.  Self-determination means that Third World people must
have the power to set up such programs, that choices as to curriculum,
faculty and administration will take into consideration not just aca-
demic requirements but also the needs 6f Third World communities and see
that it is these community needs and not those of the white community
which prevail. Is this an unjustified request? Clearly the needs of
Third World conmunities are so great that every institution in America
can be called upon to help. ‘Since these needs have not risen acciden-
tally, but are the result of hundreds of years of deliberate suppres-

sion, white institutions have a special responsibiltty to help.
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Even more than this, the needs are so great and pressing that
strictly academic criteria for judging programs seem most inappro-
priate. A course on Mexican history from 1510 to 1583 might be academ:i-
cally desirable, but a course dealing with the problems of Mexican-Ame-
ricans in regaining their property rights in New Mexico might be more
relevant to the immediate needs and concerns of the Mexican-American
community. At this moment in history who can demand that academic con-
sideration take precedence over the needs of the Third World communi-
ties? Moreover, whites do not have the right to make that choice. That
choice must rather lie in the hands of those people for whom the choice
is a question of survival, those people who are members of the Third
World community.

THIRD WORLD ENROLLMENT

There has been a great deal of confusion about this demand. Whaf
is being asked for, and all that has been asked for, is that "admission
to the Third World College...be based primarily on...(Third World.ap~
plicants) potential to learn as determined by the Third World %dm18~
sions Office"(IWLF statement) . Standards for admission for Thlrd.World
applicants have to be set by those people whose commit ment to Third
World cultures and whose understanding of those cultures are clear.
This can only be done by an admissions office controlled and administ

by Third World individuals.

ered

The demand arises, first of all, out of a rejection of the normal
standards for admission. Many white students have raised objections as
to the validity of standards such as grades and SAT tests,and for Third
World youth such criteria are even more invalid. Entrance exams, for
instance, assume a white middle class high school education and then
test the individual on his grasp and interpretation of what has been
taught. How do you test a Third World person who refuses to believe the
distorted education that he did receive?

There is an additional problem. Any significant attempt to have
the university serve the needs of Third World people requires the re-
cruitment of Third World youth in large numbers to the.university to
take university programs which offer education directly related to
their needs. It is a twofold problem of admissions and programs.
There would be no point in recruiting Third World youth to the university
if there is to be no program for giving them a relevant education. On
the other hand, even with such a program being offered, recruitment is
difficult becaus~ of widespread apprehensions about the university in
Third World communities, apprehensions clearly justifiéd by the uni-
versity's action in the past and society's actions in general. For a
hundred years, Third World peoplé have simply not been welcomed by the
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university even if they did want to come here. To remedy this, it will

take a dramatic and positive change in admissions policy that is a

clear sign to Third World communities of a change in attitude. Such
-making power into the

an act would be the placing of admissions decision
hands of an office staffed and controlled by Third World people.
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PP THE FIVE DEMANDS4

1. That funds be allocated for the implementation of the Third World College

The TWLF's first demand is that appropriate funding be made available
for a Third World College, in which there would be various departments rele-
vant to the Third World's needs. The college structure has been proposed
because it is the reasonable way to approach a program which has at least
three different aspects (Asian Studies, Black Studies, Chicano Studies)
each of which is important and unique enough to require departmental status.
A Third World College is also proposed in order to maximize the amount of
autonomy of operation that would be available in running the program.

2. The demand for "Third Wbrld people in positions and power."

The second demand is for the hiring of more Third World people in im-
portant administrative positioms throughout the university structure. People
of the Third World not only want to control their own college but also want
a major role in determining the way in which the university is run, just
as faculty members want to control their own departments as well as have
a say in general university policy. Third world administrators are more sen-
sitive to the needs of Thlrd World community groups, potential applicants,
and studerits. .

3. Specific demands. :
a. Admission, financial aid and academic assistance to applicants.

b. 30 work study positions for the Chinatown and Manillatown pro-
jects and 10 EOP counselors including a full-time Asian Coordinator.

¢. Expansion of Work Study program jobs to the AASU East campus Ber-
keley High School to include at least 30 positiomns.
d. That the center for Chicanc Studies be given permanent status with

funds to implement its programs.

This demand is for much fuller support for some crucial Third World
orograms. These are programs which are important to the attempts of Third
World students to fully serve their communities, and are programs which has
recieved little help from the university in the past.
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4. The demand for Third World control over Third World programs

This demand concerns the central issue of self-determination, a demand
which has been discussed in detail earlier in this pamphlet.

5. That no disciplinary action be administered in any way to any student,
worker, teacher, or administrator during and after the strike as a conse-
quence of their participation in the strike.

The final demand concerns amnesty for persons involved in the strike.
This type of demand is similiar to the law that apartment dwellers who raise
grievances with their landlords not be evicted for doing so. The university,
by its refusal to meet the just demands of the TWLF has created a situation
where those concerned have to take direct action. The TWLF and supporting
strikers are in effect doing the university's work for it. If the demands.
are just, then those who fight for them should not be penalized.

TW College-A Realistic Demand?

ARE THE STRIKE DEMANDS REALISTIC?

One objection to the posing of these demands as strike demands, is
that the demands cannot realistically be met in full, and therefore a
strike is futile or rash. Let us take the question of a Third World
College. That the administration was willing, when pushed, to set up
a Chicano Studies program and a Black Studies Department indicates the
feasibility of establishing a Third World College. Since the Third
World people would take on the task of initial administering and hiring,
no new demands would be made on university manpower.

There is no shortage of money. Funds could be appropriated from the
Urban Crisis program, claimed to be the university's response to urban
needs., Funds could and should be channelled off from war research pro-
grams into people-serving programs 1ike the Third World College. The
priority should be that which serves the people; the Thirg World College

age

is such a proposal.



»» »» “Proper Channels™« ¢ ¢ ¢

HAVE THE "PROPER CHANNELS" BEEN EXHAUSTED? IS THE ADMINISTRATION
ACTING IN GOOD FAITH?. |

Many students and ﬁoét:faqulty members respond to the strike demands
with an understandable anxiety about the exhaustion of "proper channels."
Tet us look at the history of the use of these channels.

It has now been 9 months since the Afro-American: Student Union pre-
sented its proposal for a department of Afro-American Studies to Chancellor
Heyns. The program proposed was well conceived and left few questions
unanswered regarding its nature. Following this submission of the AASU
proposal, Dean Knight expressed his intention to work closely with the
AASU. However, Knight re~wrote the proposal which became a secret docu-
ment. A spokesman for Dean Knight noted in the Jan. 20 Daily Califorian
that '"once a proposal gets into review channels it is not made available
to other people." '

The Adminiscration's refusal to recognize the essential issue of
self determination for Third World people was not limited to their pater-
nalistic attitude to the TWLF. It is significant that both David Black-
well, head of the implementing committee for Black Studies, and U. C.
Black Assistant Chancellor for Student Affairs Andrew Billingsley, were
excluded from key administrative meetings on minority problems. The
administration is unwilling to allow Third World participation in the
department on a decision-making level. The executive committee of the
College of Letters and Science kept the administration's version of the
AASU proposal for creation of the department from the Third World people
and made decisions, directly affecting the lives and programs of the.

Third World peoples, without comsulting them or informing.them of the na-
ture of these decisions. Further, the L&S Executive committee has no
plans to include Black students on the implementing committee. In fact,

as Professor Seabury noted, student participation on decision-making levels
"was pever formally discussed." (see Daily Cal. Jan. 16).
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The Administration makes continual references to extensive efforts
on behalf of minority persons. What does the record show? Heyns's
"extensive efforts" have resulted in the addition of four blacks, nine
Mexican~americans, and one Indian to the faculty. If Third World minor-
ities were given employment and admitted to student status up to their
percentage in the state, their numbers would increase by over 8,400.

University authorities have frustrated reasonable attempts to
participate in the implementation of Third World programs, obscuring
their intransigence with tokenism:

1. The Chicanos asked for a Presidential Assistant with decision-
making powers. The University gave them, as a result of long
negotiations and of the arrested 11 Chicanos, an assigtant to
the President whose contract stipulates that he can do no more
than suggest.

2. It took months of long negotiations merely to have the Adminis-
tration approve a course proposed by the Asians, that all parties
considered to be reasonably structured and designed.

3. The Political Science department turned down a proposed Black
Studies course on Racism, Colonialism, and Aparthied, and one
week later the same department granted tenure to a racist who
the University of Kentucky would not have.

One of the essential aspects of the Third World College is the
program's emphasis on Third World community involvement. The Adminis-
tration's proposal specifically excluded field work study from the
curriculum, clearly contrary to the vital needs of the Third World people.

The above history indicates that in addition to being frustratingly
complex, the "proper channels" have denied the fundamental right of self-
determination for Third World peoples. 1In this context it can be argued
that American society is thoroughly permeated with a maze of "proper
channels" whic¢h serve to censor, deflect and suppress those energies that
seek to realize just demands such as the demand for self-determination.

In the University, a reflection of the society it serves, academic "proper
channels" perform much the same function. It is not merely that -these
bureaucratic channels are frustratingly complex. Much more important,
these proper channels have denied the fundamental right of self-determina-
tion for Third World peoples. Page 10



Now we can answer the question of whether the administration acted
in good faith. First, it should be remembered that the administration
has only reacted to the demands of the TWLF, it has not initiated programs
of substantial import without first being put "up against the wall."
Second, these channels have attempted to cut out the more substantial
parts of the Third World proposals, i.e. field work study and community
involvement. It is not enough that the administration make concessions
on personnel matters. Much more important is the question of giving the
Third World policy making power. Third, the administration has remained
adamantly opposed to the crucial issue of self determination. Going
through "proper channels" has only resulted in nine months of denial of
the most fundamental needs of the Third World students. The deadline
for submission of the University's budget is February 14. For these
reasons the TWLF has had to turn to a strike at this time to try to
implement their programs. This history should make clear that the admin-
istration's intransigence has left the TWLF with no recourse but to call
a strike. '

Discrimination at BERKELEY !

The University follows™a pattern of racial discrimination in its
hiring practices. At present, despite all the effort Heyns claims to
have made, out of a total of 16,123 employees on the University campus
only 1440 or 9% are Third World people. With four to five thousand
hirings last year, the number of jobs held by minorities inereased by
only 306.° ‘If minority people were employed equal to their representation
in the state it would mean an increase of 2300 more employees. Simply
to bring the number of minority students up to their percentage in the
state, to parallel the employment situation, would require admission of
6500 more students. Thus in both academic and non-academic matters it
is evident racial discrimination operates in the University.

Finally, the University is racist in that it actively aids in the
suppression of efforts of Third World people to take control of -and better
their own life situation. This University has been deeply involved in
the Vietnam morass, both by technological research and with social scien-
tists advising the government on how best to wage a political struggle.
Counter-insurgency research projects, such as Project Camelot have drawn
heavily upon the Berkeley faculty; this campus is one of the centers for
research on chemical and biological warfare, most of which would be used
against people of the Third World. At home the University has actively
intervened in the struggle between the growers and the grape strikers—-
on the side of the growers; it has been active also in devising sham
schemes like ''black capitalism" to try to co-opt Third World people, and
prevent them from makirg meaningful ‘changes ‘relevant to their lives.“ége"
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“Lowvering ‘of Educational Standards

Many white students have expressed concern that acceptance of the
TWLF demands for a Third World College with open admission for members of
the Third World will somehow lower the educational standards of the Uni~
versity and the value of a University degree. But is this really the
case? Students at Berkeley and elsewhere are insisting that the kind of
education presented at the University is not a value-free experience, and
that education must become relevant and directed to answering real ques-
tions ‘about society's needs. However, the University as it is presently
constituted is a white middle-class institution, and the education offered
here reflects the cultural values of the white middle-class.

Obviously, the entrance of large numbers of Third World people into
the University will change this. They will have the group power, which
a few individuals do not have, to resist the pressure to submit to a cul-
ture which is alien and basically hostile to thém and the community they
represent. A Third World College, centrolled by its students and staff,
will be a place where the previously excluded ideas and -perspectives
of oppressed peoples can enter the University.

On the other hand, the distribution of economic and political privi-
lege in this country is such that Third World children are prevented
from acquiring certain skills that white middle class children learn as
a matter of.course. It will take intensive efforts and sacrifices on our
part to enable Third World students to gain what schools in the ghettos
and barrios have kept from them. If we do mot accept this responsibility
however, what we are really saying is that we accept the system of privil-
ege which gives us access to elite jobs because we were born into middle
class white families and condems other to low paying and menial jobs.
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Is A Strike Coercive?

We have been conditioned to accept the violence and force used by
the privileged class of this society but not the force with which oppressed
peoples react. Yes, the strike is coercive but so much more is the normal,
non-strike functioning of the University. To speak of the coercive asﬁects
of the strike as immoral while at the same time silently acqﬁiescintho
the planned violence of the society and the University's role in it, is in
every sense hypocritical. For example the University's war and war-related
research (the H-bomb was designed here, for a start), and chemical-
biological warfare research, directly implicate it in America's war against
the Vietnamese people and other oppressed peoples in Latin America and
Asia. The University's counter-insurgency research make this institution

a partner to the government's ruthless oppression of ghetto rebellions.
The University has aided the growers in fighting the grape-strikers. Fur~
thermore, the very resistance of the University to the creation of a Third
World College and Third World-controlled enrollment makes it a partner to
the oppression forced on the unprivileged classes of society.

To participate in the strike is, admittedly, to participgte #m an act’
of coercion but it is one very different from the coercion that made the
demands necessary in the first place. The act of striking mamifests the
determination aimed at and necessary to the achievement of certain demands.
If the TWLF demands are just, as we hope you will be convinced that they
are, then you are faced with a choice of either fighting for those demands
or acquiescing in the denial of them. If we are forced to use a strike,
it is not out of choice but out of necessity in facing such a coercive
‘society and university. One cannot in this kind of situation escape from
the relative uses of coercion, because there is no middle ground. One is
either a participant in the limited coevciveness of a strike or omne par-
ticipates by acquiescence in the continuing oppression of Third World
people in this seciety and university. :
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Why Should Whites Support the Strike?

The TWLF demands will go a long way toward accomplishing self-
determination for TW students. This is in the self-interest of white
students both because it establishes the major principle of equal stu-
dent participation and because it carves out a niche where this principle

may become a reality.

But there is another and even more important point. Many whites
believe that racism is detrimental only to those who are discriminated
against. But whites are also victims of racism because it brings about
a false perception of reality. This false perception of reality is in
part created and reinforced by an education which distorts or omits the
histories, experiences, contributions, and present conditions of TW people
in this country. This is often done in a very subtle and perhaps uncon-
cious way. TW students constantly notice it but white students rarely do.

The establishment of a TW College, which would be open to white stu-
dents as well, will help to perpetuate a more honest and fuller perception
of reality by correcting the distortions and filling in the omissions
about TW peoples which characterize so many courses in the university.
*his can be a major step toward eliminating the racism which makes victims

>f us all.

The TWEF has taken the initiative for student self-determination and
‘or the elimination of racism in education. Supporting the demands of the
‘WLF becomes, therefore, not simply an act of paternalistic altruism, but
n act of self-interest. The struggle of the TW students is the strug-
‘le of all students. When the demands of the TWLF are realized, a major
“tep toward the goal of relevant education for all students and toward

ignificant social change will have been made.
s
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~ Why Stick Your Neck Out Now

WHY SHOULD I BE AMONGST THE FIRST TO GO ON STRIKE?

- This question is often used as a smokescreen for those individuals
unwilling to make the sacrifice of class attendance to support the much
more vital implementation of the Third World programs. There would be
no need to answer this question if the large numbers of students who
support the demands, yet hide behind their anxiety that their fellow stu-
dents won't, join with them, expressed their beliefs on the picket lines.

“'If every supporter is unwilling to make the first step, then the just
demands of the TWLF will never be met. g ‘ ¢

Written and A G
Distributed by
TWLF TR
and
Strike

Committe ) 1 g

for information
call 642-6721

~Errata: Demand 3a of the TWLF shéuld read
Admlsslon,.flngncial aid and academic assist-
ance for all Third World students who can lear

and -contribute.”

Page 16



