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CHAPTER 3 Proctice Skilly for Working with Groups 103

SIX YOUNG ADULTS sit around the room fidgeting nervously and avoiding each other’s
eyes. Each wonders what the others are thinking. All would describe themselves as shy,
inadequate, and depressed. This is despite the fact that their individual persendlities vary
drasticolly. All have Iried to kill themselves ot least once, which is why they are gathered
together in the room. The six are about to begin their involvement in o trealment group.
The group’s initial purpose is fo help participants explore the for their sadness and
begin to build more fortified selfconcepts and lives. The social enters the room.
Group treatment is about lo begin.

A TASK GROUP I5 TRYING TO INITIATE A PLAN for publicizing a new child abuse preven-

tion program. Rosita, the group's chairperson, is increasingly anxious. She has g
already interrupted Mr. Fischer twice. Now he isirémbling on again about irrelevant defails,”
He simply will not stop talking, and Resita has only 23 more minutes to bring the groupde a
consensus. Finally, at her wit's end, llgsm states loudly and assertively, “Excuse m%ﬁa—

Mr. Fischer. | appreciate your ideas anel input. Our time is very limited. We neethiic hear
what the other group members have lo say.” The rest of the people in the room seem o
breathe a simullaneous sigh lief. The meeting proceeds. W 4

JIMMY IS A 9-YEAROLD WITH COGNITIVE DISABILITIES who has bien cared for by foster
parents almost since bieth. He has a number of serious developmeéntal delays, including
intellectual, la , social, and physical [both fine and grass motor). Even though he
resides in fosler he remains involved with his biological parents and his seven siblings,
who are still living with Jimmy's biological parents. The-biclogical family struggles with a
multi problems, including poverty, truancy, liness, and the mother’s own cognitive

it . The foster parents and the biclogical parents do not like each other much and
quarrel regularly, Jimmy visits his bbbg_l_cq!f:ﬁb' on a weekly basis.

J To help manage the ¢ es foeinglimmy, his foster and biological parents as well
as a number of professionals, now sit around o large rectangular table discussing Jimmy
and his situation. Eoch has evaluafed the boy's case and now will make professional
recommendations. They formyan interdisciplinary staffing team fi.e., a planning meefing
involving @ number of dh‘b%ur professional disciplines]. A social worker is the case
coordinator. It is hubﬁomn the meeting and help bring the team to conclusions
regarding the ba%aﬁ:m to help Jimmy. The speech, physical, and occupational therapists,
alang with the nurse, physician, psychologist, and psychiatrist, will all share their findings.
Together they will formulate plons to help Jimmy, his foster family, and his biological family.
As case coordinator, the social worker is responsible for pulling together a brood range
of information so that it makes sense. Her fosk is to lead the group in formulating effective
intervention plans,

Printed by: jennifer.green6@waldenu.edu. Printing is for personal, private use only. No part of this book may be
reproduced or transmitted without publisher's prior permission. Violators will be prosecuted.



104 LUnderstanding Generolist Proctice

The Benefits un& Functions
of Treatment and Task Groups

%

EP 8, Ba-e

The previous examples show the types
of groups that social workers might lead.
Much of social work occurs within, by, or
for groups, A social worker, therefore, needs
both group knowledge and skills, Increas-
ingly. social workers use proups for a vari-
ety of purposes. A growp is a collection of people with
shared interests who come logether to pursue individual,
group, organization, and/or community goals Groups
may help chemically dependent people and those try-
ing to lose weight. Groups may also help children cope
with the divorce of their parents, teach new foster par-
ents about the effects of separation and placement on
foster children, and help family members deal with many
problem areas They may assist persons with psychiat-
ric disabilities to live in their own communities through
such mechanisms as peer-led recovery groups, advo-

cacy groups, and family support groups (Farong, 20065,

- ?{ 1

Benefits of Groups p

It 15 no accident that groups have become an impor-
tant component of our lives. We are born group
{family) and eventually become a-uﬁj% of multiple
groups through our associations and relationships at
work, church, and other venues: s are social
animals and need to belong and feel accepted by oth-
ers. Groups also provide i vanety of benefits that go
beyond those avigilable i one-to-one relationships,
includesmutual assistance, connecting
g new behaviors, goal achievement,
ing. The advent of social networks

At the time of this writing, Facebook-
has at least 1.4 billion users worldwide, Twitter ‘his
316 million. and LinkedIn has 380 mil]ian*_a;ﬁfher:
are at least a dozen other social networking Sites, also
with millions of participants (Currye XM 5; Twitter,
2015: Smith, 2015). Some are E:ncus.e&i,gn?pdciﬂc groups
sharing common uhnmi:tcrislicﬁ—'!"ch as Cafe-Mom,
which caters to mothers, and Meetup, which focuses on
getting neighbors togetheér. In addition, there are mul-
tiple dating sites, many of which focus on a particular
segment of the population, such as Christians, singles
over 30, farmers, or members of specific ethnic groups.
Clearly, the need to affiliate wath other human beings is
a significant factor in the growth of social networking,

Copigraghe 2000 Carpige Ladming AN Rights Ressrenil My

Muckelprang & Salsgiver, 2009). In addition, online sup-
port groups have successfully helped children with dis-
abilities (Tichon, 2015). Social workers also play a role
in some self-help groups, such as Parents Anonymous.
Social workers use groups to gathet information sbout
clients and to help plan interventions. In setlings, so-
cial workers participate in steffings ues from
the same or other disciplines share their knowledge shout
a particular client. Case conférences are common in medi-

cil settings and many other typed of agencies
Most social wol ill participate in agency
stafl meetings where the focus may be on new policies,

in-service traiminggof agency problems. In some cases,

social workers may be involved in using social groups | \
on Facebook. Regardless of the type, W

such as tho
purposeioT location of the group, the social
will need specific knowledge and skills to participdte

as an effective group member, leader, or facilitator.
W

a.#_‘b

Mutual Assistance N

Groups offer the opportunity, ive help to and
receive help from others ‘H}i'!ag:uimy is the basis
for our affiliations with m@?’gmup& The help given
or received may inelude companionship, material
assistance, emotionahor spiritual support, access to
resources, and of tvpes. Sometimes only a group
can provide the : ray of assistance needed by the indi-
vidual mestier.

, Y’

Cannecting with Others
Théubility to connect with other people helps neduce

ndividual isolation and allows sharing of thoughts, fecl-
ings, and beliefs By being connected, we fieel less alone
and are in a better position to test our reality against
those of others. By talking with others, we can also place
our problems in perspective. Groups give us a chance to
identify with others who share our feelings and interests
This is a prime purpose of social networking sites.

Testing New Behaviors

Groups allow us to test out new behaviors in a safer
environment than might ordinanly be available, Group
members are in a position to provide feedback, sug-
gestions, and support for the efforts of the individual
to change. This feedback is not always positive, how-
ever. In some mstances, individuals with homicidal
afl. WCN E2-200.707
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thoughts have shared these through online discussions
and found others who encouraged them to carry out
their antisocial behavior.

Goal Achievement

The combined ability of a group to accomplish
things is tymcally greater than that of any random
individual. Groups can generate ideas, solutions, and
responses in greater numbers than is true for a sin-
gle person. In addition, the combined resources of a
group—which include such factors as energy, exper-
tise, and wisdom—offer a much greater likelihood
that a problem can be solved.

Decision Making
One additional benefit of groups is the capacity
bring the wisdom of many to the decision-
process. Different people looking at the same
lem are likely to have varied opinions basgd on their
own experiences, knowledge, and thinkiaf skills. That
groups ofien make better, more r decisions
than individuals is well recognized (Kugler, Kausel, &
Kocher, 2012). To get the best Jfrom the varied
abilities of group members ires that the potential
contributions of each considered and that
the opinions of those special expertise neceive
altention. Not only ml] careful use of groups 1o make
decisions likely p ¢ better results, but also group
members are more likely to accept and feel commit-
ment to the decisions that are made. Buy-in by mem-
bers is es yimportant when they will be expected
to carry But decisions made in the group.
The' benefits of group decision making also
1o families. Sheets et al. (2009) explored the use
ég l'u.rﬂil‘y group decision making in Child Protegtive
ices with Anglo, African-American, and Hispanic
familics and found several positive outcomes. These
included a higher level of satsfaction irmng partici-
panis, an increased sense of ﬂupnwni’h:m and faster
exils from foster care. Positive oulomes were also
identified by Marcynyszn and heg ca!lmgucs {2012) in
Native American communities,

Critical Thinking Questions 3.1

® As the leader of a group responsible
for making a decision, what would
you do to encourage critical thinking
in your group?

® What do you sec as the pros and cons
of using a group to make decisions?

“y"

EP 9c
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Differentiating Types of Groups

There are different ways to categorize the types of
groups with which social workers are frequently
involved. Perhaps the most common approach is to
divide groups mmto er task groups or lreatment

groups. Each of lgﬁsp tifﬂ basic types can be further
divided into ! citegories.

Task :
As their name suggests, fask groups exist
o ea specific set of objectives or

5. Concerted attention is paid to these " iy
lm and attainment of the desired ends 1.
assumes greail imporiance. The objectives  EP 3, 3a,
help determine how the group operatest, 5b, 6, 8
and the roles played by members. The fol<
lowing list 1s not exhaustive but providesexamples of the
types of task groups with which the socal worker may
come in contact. They include boards of directors, task
forces. committess and commissions, legislative bodies,
stall’ meetings, multidiscipliniry teams, case conferences
(staffings), and gro [The possible roles the socal

worker might play are ibed under each type.
Boards of Directors
A board of-directors is an administrative group

charged with responsibility for setting the policy gov-
erni ency programs The board is a legal entity
established by the bylaws, organizational charter, or
articles of incorporation. Normally, the board hires
and supervises the agency director and determines
policy within which the agency operates. Such policy
has a direct impact on what agency practitioners can
and cannol do for clients. Boards oflen establish
subgroups or committees responsible for such things
as personnel policies, finance, and buildings.

Members of the board are not usually experts in
the operation of the agency but are elected or selected
based upon other contributions they may make. For
instance, they are often prominent community citi-
zens and may financially support the agency or people
with expertise of value to the agency or organization.

Social workers working with a board of directors
for the first time may find it challenging. Board mem-
bers know a great deal less about the agency than many
stall members and must be kept well informed. As
laypersons, they may not understand why a program
exists and may not share all the values of agency stafl,
Becuuse their position is one of authority (remember,
afl. WCN E2-200.707
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106 LUnderstanding Generolist Proctice

they hire and fire the director, who can hire or fire you
and your supervisors), working with board members
takes tact and finesse. Because they provide the agency
with a strong connection to the community and are
often instrumental in fund-raising, board members are
an irreplaceable asset for the agency.

Task Forces

Task forces are groups established for a special pur-
pose and usually disbanded after completion of their
task. They may be created by any of the other sk
groups mentioned in this section. For example, a board
of directors might appoint a task force to explore new
funding approaches for the next five years. A United
Way task force may be established 1o consider better
ways of distributing funds to new agencies. An agency
board may create a task force to consider how best
to reach an underserved portion of the community.
Members of a task force usually are appointed becau®
of their special expertise or interest in the topic
consideration. They are expected to study t
probléem, consider aliernatives, and prepare a
After completion of the report, the tas ¢ nsually
goes out of existence.

Committees and Commissions®,
Committees are groups res ible for dealing with
specific tasks or matiers. ¢ muy be formed by peo-
ple m virtually any agency or organization, Members
of a committee may be appointed or elected, depend-
ing upon the type ommitiee. A board of directors
may create a nnel commitiee 1o develop person-
nel policies for the agency and evaluate the agency
director’s srmance. An agency may appoint a
commijtee to plan the annual holiday party. Commit-
tees tfpically work in a particular area and are either
standing or ad hoc. A standing committee is one that
exists on a continuous basis 1t may be pmvijﬁl.l for
in an organization’s bylaws (e.g., an executive it-
tee or finance commitiee), or it may be establigshed by
agency administrators (e.g., a speakers’ commitiee),
An ad boc committee, like a task foree, is set up
for one purpose and expected to céase operation after
completing its task. A committee to revise an organiza-
tion’s bylaws is a pood example of an ad hoc commit-
tee. Much like task force members. commitiee members
may be selected because they have a particular interest
in the committee’s task or because of their expertise (or
because they inadvertently made eve contact with the
individual who appointed the ad hoc body).

Copigraghe 2000 Carpige Ladming AN Rights Ressrenil My

Commissions are similar (o committees in that
they also are responsible for a particular task. They
are usually ongoing in nature. Members of commis-
sions are called commissioners. Examples of commis-
sions include the Council on Sogial Work Education’s
(CSWE%s) Commission on &ndjtaﬂon and the
NASW Commission on %Hirﬁ A community may
have a city planning ¢ a nondiscrimination
and affirmative acti ission, and a police and
fire commission. groups exist to help city offi-
cinls with particulartasks. The planning commission
may review uests for new buildings or consider
only th lling into a certain category. The nondis-
criminatidf). commission may investigate charges of
discramination in the application of city laws and reg-
ulitions. The police and fire commission may help set

licy for the police and fire departments. Commis-
sioners may be elected but usually are appointed’by an
administrator with approval of the governing board.
Members of the CSWE's Commission on Accredita-
tion are appointed by the president of the CSWE after
consultation with the board of tﬁ,’t‘tﬂtﬂrﬁ.

Legislative Bodies -,

Legislative bodies include city councils, county boards
of supervisors, state legishatures, and the US. Con-
gress. Composed of eleated representatives, these bod-
ies have legal 'hi]ity for establishing laws and
appropriating funds for programs established by law. A
social worker'§imteraction with these bodies can occur
in many ways Social workers currently serve as elected
members-of cach of these bodies. They may also be
called wpon or choose to testify before legislative bod-
ies pn particular issues. Examples might include laws
affecting clients. funding for social programs, family
leave legislation, or Social Security policy. Sometimes,
a social worker may serve on the staff of a legisla-
tive body, handling details such as scheduling, locat-
ing meeting sites. and ensuring that identified tasks
are carnied oul. Social workers may also staff local
offices of legislators handling constituent concerns.
Because legislative bodies establish policies (laws) that
affect which social programs are created and funded,
being familiar with how these bodies operate is impor-
tant for social workers. They also must be prepared
to testify about the need for programs and to work
with members of legislative bodies to achieve social
work purposes. Such purposes might include licens-
ing of social workers at all levels (including degrees
such as BSW, MSW, and so on) and funding for social
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programs. Finally, social workers must be willing 1o
serve as members of legislative bodies.

Staff Meetings

Staffl meetings are meetings composed of agency staff
members who assemble periodically for some iden-
tified purpose. Some agencies have meetings of all
staflf members on a regular basis. Others assemble
only small groups regularly (such as all supervisors or
all members of the foster care stafl). Stall meetings
occur for the purposes of explaining new policy, pro-
viding continuing education, keeping all participants
informed about changes in the agency, or introdu
ing new stafl. Sometimes, the meetings have the sogial
or emotional function of bringing all staff membes
together to enhance the sense of community or “we™
feeling. Often, the agency director or r supervi-
sory personnel preside over the staff Depend-
ing upon the type of agency (and erences of the
director), the meeting may WEW “an administrator
announcing new policies andieveryone else listening,
or it may be a discussiol sion where all members
are equally free to cont; ¢ ideds and reactions.

MultidisciplinaryTeams

Multidisciplinary teams, or M feams are groups of
profession rom various disciplines that meet 1o
discuss ifie elients with whom team members are
working, In a state institution for patients with severe

cognitive disabilitics, a team might consist of a social
ﬁ, nurse, medical doctor, psychologist. and aide
JIn a hospital health works program, the M team might
“lniclude a registered nurse, social worker, dietician, and
psychologist. Multidisciplinary teams are also being
used in cases of clder abuse, includingthése who have
been abused and those at risk of abuse (Daly & Jogerst,
2014). One member of the team ofién serves as the
leader, but all members are responsible for their spe-
cific area of expertise. Typically, teams meet regularly.
L

Case Conferences and Staffings

Case conferences arc agency or organizational meetings
in which all professionals involved with a particular
case (client) discuss such things as the client’s identified
problems, goals, and intervention plans An example
would be a child protection case conference nvolv-
ing parents, child protection social workers, and other
professionals gathered to review a specific child who is
considered at risk of neglect or abuse. Case conferences,
also called staffings. are similar to multidisciplinary
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teams One difference is that, unlike the M team, the
members who compose the case conference may not be
perceived as or see th asateam, They may meet
on an as-needed basis ifstead of regularly. Depending
upon the type of ey, members participating in the
case conference or's may be from the same or dif-
ferent discipli
Sometimes an entire department will staff o client.
In these cases, all members can contribute to the decision
maki example, one juvenile probation department
affs all cases where the probation officer’s presentence
investigation includes a recommendation for incarcera-
ion. Other probation officers look at the same evidence
gathered by the investigating officer and consider Whether
or not the recommendation was appropriate The pur-
pose of a staffing is to bring the wisdom of others 1o bear
on u particular situation and engage in critical thinking
to arrive at the best solution or recommendation.

Social Action Groups
Soctal action mvolves 15 undertaken
by individuals and gfoups to bring about 6
solutions to social apd economic problems. ’ % )
Often. social action groups are created after '
an a ‘has determined that social EP 3, 3a
welfare z etonomic policies are impeding
the ability of citizens to receive needed services or other
kinds of assistance. Although we often think of social
action as involving social workers and their clients, the
process may be initiated and conducted by profession-
als from various fields (e g., economics, political science,
religion) as well as by those directly affected by social,
economic, or environmental injustice. The goal is to
cause change in some aspect of the environment. This
can include social policies, physical conditions, or any
other condition that is considered undesirable Socal
action s being employed by environmentalists in the
United States, Russin, and central Asia 1o bring about
sustainable societies and stop global warming. It is also
being emploved by groups to empower youth in Zimba-
bwe, ensure the availability of sunitary water in Bangla-
desh, and collect clothes for the homeless in Washington,
D.C. Beneficiaries of this change may be either members
of the social action group or nonmembers. Goals might
include getting the city 10 enforce health and building
codes, changing the eligibility requirements for a specific
social program, or modifying rules or laws that discrimi-
nate against a particular class of persons.

Highlight 3.1 describes the use of a specialized
type of research called Participatory Action Rescarch

seanreil of SuplicEtad A ehals or A par WON B2.200.307

Printed by: jennifer.green6@waldenu.edu. Printing is for personal, private use only. No part of this book may be

reproduced or transmitted without publisher's prior permission. Violators will be prosecuted.



108 LUnderstanding Generolist Proctice

The Disability Coalition, an advocacy group for people
with disabilities, had been rebuffed several times as
it tried to conwvince a legisiative committea that the
haalth needs of thosa with disabilities wara not baing
adequately mel Lobbying for additional funds from
the staie was a frustrating and ultimately unsuccessful
endeavor. Members of tha Disability Coalition decided

methods they would employ to gather the data, and
how the data would be reported once acquired. They
mal with members of their own organization as well
as with other individuals with disabilities to consider
what guestions 1o ask. They identified a et of survey

(PAR) to develop data that could be used 1o bring about.

change in a government program. Also called “criti-
cal action research™ (Dudley, 2005, p. 29), “empower-
ment evaluation™ (Krysik & Finn, 2010, p, 356), and
community-based participatory research (CBPR) (Oka-
zaki, Kassem, & Tu, 2014), PAR is based anith€ belief
that it is important to work dirsctly wathithose who are
affected by a situation and involve them in the process of
gathering data, analyzing the results, and translating the
findings to decision makers, The medel has been used
to conduct needs assessments (Dudley & Stone. 2001),
improve skills in older adults (Blair & Minkler, 2009),
evaluate a community-ba £ prevention program
for children (Ungar et al 78015) and address health ineg-
uities in # population (Chirewa, 2012). It has also been

employed with youth groups, clients with serious men-
1al health challe indigenous populations, and other
marginalized ggoups. The principle behind PAR is mn-"‘

sistent with the social work emphasis on em
capacity building, sustainability, and collaboration” By
using their own talents and efforts, those affected by the
research are fully involved in the end product.™

As another example, a social action group might
be composed of social workers testifying Before a legis-
lative body requesting funds for drug and alcohol treat-
ment programs Yet another example would be citizens
asking the city council to rezone their neighborhood to
stop the conversion of existing homes into multifamily

Copiyrayss 2010 Cengags Laddmeng 48 Rights Ressreeil My

Engaging in Research-Informed Practice:
A Participatory Action Research Group

quostions, designed a noods assess-
ment (described further in Chapter &),
trained those who would be asking the ‘a
questions, and developed o protocol for ;‘

analyzing their findings. They then used
a snowball sample method in wh

parson interviewed was asked 1o

identified 12 co * needs that were unmet in
this group. They co nced the local newspaper to write
an article on thair findings, which was published just
prior 1o the & @ noxt legisiative session, whers

lhgl:lltﬂi

-
L
sdditional b4

{}w
b a

.
) -
housing. The social worker may be g.nugﬁ' member or

rve as the group’s leader. Another pessible role is as
a stafl or resource person to the !FEW—' In this role, the
worker might help arrange meetings, provide the names
of contact persons within mq;ﬁ”p__ agencies and organi-
zations, or assist the group imswhatever ways are needed.
Having the skill to help the group reach its goal, while
ensuring sufficient stability of the group until comple-
tion of the task, iﬂmﬁormm fior the worker {Toseland
& Rivas, 2012). Fh}'ﬂumplc. the worker might help the
Eroup over mugx spots such as early setbacks or fail-
ures by encouraging and supporting their efforts, and
then mighr follow up on all decisions to make certain
that [h;; group’s wishes are carried out. Highlight 3.2
provides an example of a social action group.

5 is evident, many task groups exist to help
dchieve organizational goals. Examples include boards
of directors, commitiees, and staff meetings. Others
may be created 1o advocate for client access to services,
promote policies that advance social well-being, and
advocate for human rights and social, economic and
environmental justice,

funding.

Treatment Groups

Treatment groups” primary focus is on the emotional and
social needs of their members. Six types of treatment
groups will be discussed in this section: growth, ther-
apy, educational, socalization, self-help, and support
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Staff members in the university counseling and health

policles and prooadures did not ssem directed toward
helping studants and appeared increasingly emratic. The
director often threatened to fire staff who disagreed with
him and implied that all his actions had the backing of his
immediate supervisar. Although he possessed a nursing
degres, the director was also making Mslm:hlwund

his lavel of training and competence. After several failed  iss

attempts to talk directly 1o the director, stafl 1
met and decided that additional steps would ba n

essary to change the situastion and restore harmony

within tha program. Each staff mm—wulu

{Toseland & Rivas. 2012). In each , there i3 a
presumption that the individual of the group
is going to benefit dircetly (fom the existence of the
group. Usually, indnvidnal occurs within group
members, and that Lhnnw: is often the reason for the
group’s creation,

Growth Group$
As the name suggests, growth groups are designed to
encouinge an port the growth of the individual

can be dape by helping the member achieve insi
selfcu tanding. The group experience may

of varlous activities designed to help mnjci[gy s reach
their goals. One example would be a groupdocused on

helping couples learn to communicaté betier. A series
of exercises emphasizing listening skills, values clari-
fication, and sending clear might be done,

Another example is a group.eomposed of women
who have sought refuge in a demestic violence shelter.
The group mects twice a week with a focus on helping
the members explore what they want from their lives
Activities include a time for each person to talk about
her immediate and long-term goals, and didactic pre-
sentations on the pattern of violent relationships The
group also makes the women aware of alternatives open
to them, such as court-imposed restraining orders and
financial resources in the community, and supporis
them in their efforts to be free of abuse. Growth groups
focus on helping individuals achieve their potential

Copiyrayss 2010 Cengags Laddmeng 48 Rights Ressreeil My

! wan  identified goal of changing some
group meémber. The presumption is that this g.rmyl!ﬁ-' aspect of their behavior or thinking. The
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Advocating for Human Rights and Social
Justice: Social Action

prosident for I-hllhlnd

of each letter
thiat b wasn

tinuing conoarn

T
.
ﬂl‘ﬂlhl‘l

raprigte mmmmmuummm
.-.'Z. | I
10 the director’s suparvisor and
if nesded. Following discussions the
presidant, the director, and membars: stafi,
the director chose to resign his and a search
wing conducted for a raplacemant. ‘
3 4

e
1}'

and building on Ih:lrst!:ngihs There is no presump-
tion that members nmn!y have a “problem.”

In growth gealps, the worker is a facilitator, help-
mg the group members attain their goals. As with most
groups. the wittker's rale involves a higher level of activ-
ity in nlrlgi‘mm and less activity as the group develops.

Thexgpy Groups
Therapy groups help clients who have ,

EP&, 7,
8,9

term includes groups where the objec-
tive is recovering from problematic life
experiences. Such groups might include
a hospital-sponsored group for clients
20 percent or more overweight. an inpatient group for
chemically dependent patients, and a group for people
who abuse their children. The focus is on correcting a
perceived intrapersonal or interpersonal problem. or
on leaming better problem-solving and coping styles
For example, Brown, Reyes, Brown, and Gonzenbach
(2012) demonsirated the effectiveness of groups for
female adult incest survivors. Similarly, Duffany and
Panos (2009) found that group treatment is an effective
intervention for child victims of sexual abuse and results
in fewer of these youth becoming perpetrators later in
life. Jennings and Deming (2013) reported similar suc-
cess using group therupy with sex offenders. Long,
Fulton, Dolley, and Hollin (2011) also found positive
outcomes with group treatment of dual-disgnosed
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110 Understanding Genernolist Proctice

women in secure mental health facilities, as did Morell
and Myers (2009} in their review of group treatment
effectiveness with substance abusers.

The worker role 15 one of higher visibility in this
type of group. The worker may begin as a director,
expert, or leader, depending upon the needs of the
group, but probably will become more of a facilitator
s the group progresses.

Educational Groups

Educational groups include a variety of groups designed
to provide members with information about themselves
or others. The purpose, as suggested by the name, is to
educate or teach the group members about some issue
or topic. This education may be done through didactic
presentations, role playing, activities, and discussions.
Examples include groups for prospective adoptive par-
ents natural childbirth groups, and practical parenting
groups. Another example is a socialization group sery-
ing recent immigrants. The group offers an orentation
to newcomers and provides information on housing,
available social services, language instruction, and other
items useful for surviving in a strange society. Ed
tional groups are similar to growth groups in e
is no presumption that members have a "p) e
Educational groups tend to have less mtmimuntmﬂng

leaders and members than growth or pa
As in the therapy group. the r in an edu-

cational group is often a group it who may be

doing much of the presentatio new information

and serving as the group . ln & group focused
on helping parents learn child nurturing skills,
a BSW field student developed the curriculum after

put together the charts

reviewing similar 5,
and exercises tnﬁ used by participants, and led the
group through eich session.

Socializéition Groups

groups assist participants in acquiring
skills ncﬂem.r}r to become “socialized™ into the com-
munity. The presumption is that the group membets
have a deficit of some sort in social skills Fo c_ﬁ:niple.
a group might be developed for adolescents who have
been involved in delinquent behavior. By their actions,
they have demonstrated an inability to dbide by soci-
ety’s norms. Parkyn and Covepey (2013) reported
using a socialization group approfich with adolescent
boys with muscular dystrophy. The purpose of the
group was to offer opportunities for socialization for
boys who often lacked other peer-based experiences,
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Socialization groups frequently make great use of
structured experiences or activities as a medium for
change. relying less on member-to-member discus-
sion. In some cases, the activities become the primary
or only intervention that occurs. Adventure-based or
expeniential counseling programs are one example
These adolescent programs include heavy emphasis on
physical skill, testing one’s courage, and building both
teamwork and self-reliance. The programs increase
the self-confidence of group s, improve their

social skills, and redirect their energies into socially
approved activities. In lhsm, group members
are challenged by a series of ph | hurdles, includ-
ing climbing over bargi ppelling down a ¢lifl, and
. Tope.
ents group at a nursing home is
B sociulization group. In this case,
5is is on getting the residents to interact
wither by discussing current events. The
also has a goul of helping to keep the residents’
active and oriented to the present. '
" The social worker role in socialization groups
is often one of highest visibility, This visibility may
include serving as director or expert, designing the pro-
gram, and leading members through the process and
exercises. As with other types of groups that role may
change as the group enters later stages 6f development.
The role of the social worker in each of these treat-
ment groups has some similarities and some differences.
To summarize, the leader will have the highest visibil-
ity in educational, themapy. and socialization groups.
In each case, the worker may be a director, expert, or
leader. In gmwll{ groups and some therapy groups,
the leader ma§ be more of a facilitator, simply helping
the group members attain their goals. Commonly, the
worker is.most active in the early stages of all groups.
Once a group becomes established, the workers role
often changes 10 that of a consultant, expert, and role

model. Group needs usually determine the role to be

played by the social worker. Therefore, social work-
ers must be Nexible and modify their type and level of
involvement as needed. They also need to use a variety
of skills, depending upon the group’s stage of develop-
ment, the skills of the members, and the type of group.

Self-Help Groups

As should be obvious at this point, miLfy groups over-
lap in their purpose, with some engaging in socializa-
tion and education, and others providing therapy and
education. The same is true for self-help groups, which
arl. WCH EI-300.707
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are “led by members who share the problem experi-
enced by the other members of the group” (Toseland
& Rivas, 2012, p. 27). It is not uncommon for a profes-
sional to play a role in self-help groups, either advising
or consulting with lay leaders or serving as co-leaders,
Self~help groups exist to assist members with a vari-
ety of problems that can range from substance abuse
{Alcoholics Anonymous, Narcotics Anonymous),
child abuse (Parents Anonymous). and overeating
(Overeaters Anonymous), to any number of concerns.

CHAPTER 3 Proctice Skills for Working with Groups 111

might be expected, much of the activity in group meet-
ings is educational in p S

Anderson-Butch ugumﬂah and Race-Bigelow
(2004) found that %rﬁ groups were effective for
long-term recipients of Temporary Assistance for Needy
Families (TA G members identified increased
social sup ] stress levels, and new social and
problem-5 ]_\rirtg skills as some of the benefits of par-
Mf?ﬁnm support groups They also reported
i knowledge of community resources, greater

There are self-help groups for people with chronic s fmm, and feelings of empowerment.
health problems; parents whose children have specil © Another example is a support group offered by

disorders: adults suffering from serious mental he:
challenges, alone or in combination with substance
abuse problems; chronic gamblers and sheplifiers;
individual professions (e.g., Lawyers Céin d for
Lawyers, Nurse Recovery Groups); sefaholits; hoard-
ers; and more. Most states provide on ine information
on such groups through state-opérated clearinghouses.
Sell-help group members may also be working
directly with social workefs and other helping profes-
sionals outside the group. This may occur when seeking
additional interveptiBii on the concern dealt with by
the self-help group or on an unrelated issue or problem.
As with other tvpes of groups, self-help groups
may ma af online means of communications. For
examplé, Gliddon and her colleagues (2015) report on
members of a self-help group for those with bipolar dis-

gr who wse a discussion board or discussion forum
to share thoughts and ideas. The online board s seen
s helping members better cope with their challenges,

Support Groups

Support groups are groups of peogig'-dmring certain
characteristics who get together to priwvide one another
with emotional susienance, encourage new coping
mechanisms, and allow a steengths-based sharing of
issues, concerns, and problems: They typically have a
professional leader and may be formally or informally
organized. Because they exist to accomplish a variety
of goals, they may share some characteristics with the
groups we have already discussed. For example, one
support group is the La Leche League This group is

a domestic violence shelter. This program. aimed at
older women, deals with topics such as medical insur-
ance, money management, and age diserimination in
the workplace. Meeting twice a month for one and
a hall hours, the group provides.emotional support,
fosters learning opportunities_and helps more mature
women experiencing domestie vielence recognize their
unique strengths, problems, (ind options.

The importance of social support has been dem-
onstrated repeatedly and appears to be effective with
a variety of client situations. Lou and Zhang (2006)
found it ustful for working with Chinese type 2 diabe-
tes patiepts and enhancing their quality of life. Simi-
larly{ Chien, Norman, and Thompson (2006) found
support groups effective for Chinese family members
providing care for patients with schizophrenia in
Hong Kong, suggesting that social support may be an
appropriate intervention in other cultures and coun-
tries. Strozier (2012) looked at the use of support
groups for kinship caregivers, concluding that they
showed good potential for effectiveness with this client
group. Hurdle (2001) discusses how the use of support
groups and other models can have a significant role in
promoting health among women of all ages.

Beginning in the 1990s, several lay and profes-
sional people began to explore the use of online sup-
port groups to help members deal with some of the
same issues as those managed in face-to-face groups
Hammond (2015) and the Pew Rescarch Center
(2014) report that high satisfaction with using the
Internet to connect with family and friends has helped

devoted to encouraging breast-feeding of infants and  foster an acceptance of using online means of offer-
to helping parents better understand the advantages ing suppori to others Potential benefits of online
of this method over the use of baby formula. In some  groups include the ability to participate 24/7, time to
ways, this organization is similar 1o the educational reflect on other's communications, and lack of pres-
group in that members are not presumed to have a  sure to respond to every message At the same time,
“problem.” Rather, they share the characteristic of online conversations can somelimes foster inappropri-
being parents (or prospective parents) of infants, As  ate messages that would not have been mentioned in
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112 Understanding Genernolist Proctice

a face-to-face meeting. Likewise, the anonymity may
encourage some members to become overly intimate
or to bond oo quickly. The research on the effective-
ness of online groups is mixed, with both positive and
negative outcomes reported. It remains an area that
benefits from continued evaluation. The term suppori
group is sometimes used interchangeably with seff-help
group. as both share a goal of having members pro-
vide support 1o one another. Self-help groups. how-
ever, are less likely to have professional leadership. To
further complicate matters, you will recognize that
many different types of groups provide members with
advice, emotional support, information. and other
help. Examples include support groups for people with
chemical dependency problems, educational groups
for new foster parents, and treatment groups for men
who batter. Thus, support might be considered a com-
ponent of many different types of groups. As a result
of this confusion, the term support group is less clearly
delineated than the other types of groups previously

discussed. What is most important to remember i Commitiees, boards of directors, il.l‘ld.m

that the term is frequently used in social work to refe
to groups with a strong mutual support emphasis,

All of the group types identified earlier are merely
examples of the range of groups used in social ?ork.

In practice, seeing two or more app iithin

the same group is common, For Berge. Law,
Johnson, and Wells (2010) reported ¢ e effective-
ness of a psychoeducational parenting group that
combined educational programs both pareat and

child. along with discussion n.m:l support from thera-
pisis Lefley (2010) found r positive results by
the combination of suppost and educational activities
conducted m l'l.'nu]. re at least one member suf-
fered from seriousi mental illness, Common elements
used in these included values clarification, role
playing, com
The name “psychoeducational” reflects the n \ci‘xgr'
of educational and socioemotional approaches
Filippou and Kouthouris (2014) also point out how
camping is used in group programs to fost variety
of changes with children and adolescents: i
groups benefit participants by imm%l:pmhy and
social skills. The authors note that grou ping expe-
riences have been employed effectively with youth expe-
riencing learning disabilities and emotional problems.
Groups have been developed to work with some of
the most severe mental disorders, particularly those that
are resistant to many traditional approaches. For example,
Hurdle (2001) describes how a combination of therapy,
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educational, and socialization groups was utilized 1o help
clients with personality disorders. The author notes that
such approaches are cost effective. efficient. and can be
used in the current managed care environment

As should be clear, treatment groups exist largely
to help clients resolve problems. & major goal of social
work practice. Both treatment and task groups tend to
employ the processes of identifying desired
outcomes, collecting, organizing and interpreting client
data, assessing sirengths and limifations, agreeing on
goals and objectives, carrying out interventions designed
to achieve those ends, and monitoring and evaluating
the interventions. Eag these processes is a compo-
nent of the Generalist Intervention Model (GIM),

Although
included i
to use computer-mediated communication hdr'ﬁ.:d
a major impact on various kinds of workin mupe-.
ut any
her type of task group can employ ¥ideo confer-
encing 1o conduct their business I 18 relatively easy
to hold meetings of people wha ocated hundreds
or thousands of miles apart, and'the flexibility of the
technology has been d-.-rmm!uam.l for teaching pur-
poses, conference ons, and a host of other
purposes. With the, tion of occasional connec-
tion challenges, eleg meetings have been a means
of cutting costs, time, and ensuring maximum
participation b;.member& Of course, like many things
in life, there ire drawbacks. For example, Johnston,
Bettenhausen. and Gibbons (2009) “found that team
memberS who used computer-mediated communica-
tion_more often experienced lower levels of positive
fféct while working with their teams and had lower

networking groups are nol

ng. and educational programming. “pdevels of affective commitment to their teams™ (p. 623).

In addition, Maretl and George (2013) found that
group members using computer-mediated communica-
tion tend to lie more than those in face-to-face groups.

The use of computer-mediated groups for treatment
groups has been a bit slower in development, largely
because of factors such as practitioner facility with the
technology, clients’ lack of access, and potential ethical
concerns. Despite these challenges, use of compuier-
mediated groups has been growing {Toseland & Rivas,
2012}, The termunology in use varies widely, with terms
such as e-therapy, computer-mediated intervention, onling
cotinseling, web-based therapy, e-inferventions, and cyber-
therapy commonly used to refer to the same activity
arl. WCH EI-300.707
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{Barak, Klein, & Proudfoot, 2009). In areas such as
mental and physical health, the value of using the Inter-
net has been repeatedly demonstrated. Practitioners in
myrind fields use these tools to maintain contact with
clients, patients, and colleagues; monitor progress; and
share information about issues facing the client. They
also are used by clients 1o pose questions for practitio-
ners and others with similar 1ssues, share experiences,
and assist others Levesque, Ciavatia, Castle, Prochaska,
and Prochaska (2012) found that the use of computer-
administered sessions with domestic violence offenders
was effective in reducing the incidence of subsequent
interpersonal violence. Similar positive oulcomes were
found in the use of computer-delivered intervention with
heavy drinkers (Hester, Delaney, & Campbell 2012).
Morrongiello, Schwebel, Bell, Stewart, and Davis{2012)
have successfully used interactive computer gaming 1o
teach fire safety information to children under age 6.
How the technology is uﬂ‘d varies greatly. For
example, e-mail is a l'tt.'qucm ' communicat-
ing with pmmunn:rs. and anmany medical settings
allows clients to review théi n medical records
Listservs give people opportunity 1o send and receive
information at nmr:a. of their own choosing as well as
discuss topics in real time.
ilar software allows face-to-face
people sit in front of their video-
smartphones, tablets, laptops, or
o

CamEri-equ
desktopgomputers. Video groups provide advan
: uch mnteraction makes it is easier to
ni respond to nonverbal cues (Toseland & Riv
2012). Individuals limited by gcugru[ﬁjnﬂdﬂmtiun
physical infirmities, and trmel-relatad.ghueﬂm can

benefit from video groups. 3

Dictrich, Shipherd, Gershgorengiilho, and Basevitch
(2012) used the social networking site Faccbook to provide
group consultation to mem two soccer teams. The
services made available incl “group and individual
meetings, and instruction in sport psychology skills such
as: imagery, self-talk, goal setting. arousal regulation, and
time management. Additional short-term team building,
group cohesion, communication, anger management,
injury rehabilitation, mental toughness, commitment
and leadership workshops were provided™ (p. 323). To
enhance confidentiality and security, a special Face-
book page was created that was available only to the
players and consultants. Imerestingly, the consultants
and athletes were located across the globe, underscor-
ing that distance is not a barrier when this technology is
used. Although peneralist social workers likely won't be
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providing services to the same group of clients, it is clear
that some of the activities and interventions carried out

by the consultants are sim na?mm employed by social
workers,

The Veternns Administration has been using vir-

tual reality as-a nt for soldiers experiencing
post-traummatic disorder and chronic pain, and
Wood et al. (2010) have noted its success in helping with

stroke rehabilitation. In virtual reality, a computer is
used tocr€ite a three-dimensional world within which
patignts work on their most serious challengesy, ™
‘jaﬂudvh) Callahan and Inckle (2012), the-authors
nid that despite the concerns many practitioners held
about onling counseling and emotional support, “online

conversations are shown (o span a varety of top-
s and focus on more sensitived than verbal ses-
sions Online services have po for reaching clients in

accessible and mningt'%‘iys" {p. 261). However. they
warned that practitionet to be better trained and
become more comfi with these electronic forms
of mmmumwm‘-imnﬂkamp (2011} also found that
Internet-based), cognitive behavior therapy (CBT) has
hrxu mem in multiple studies, but there are
ut issues such as representativencss of
‘and questions about cost-effectiveness,

her  benefits of computer-mediated  groups
are’ noted by Martinez-Moreno, Zornoza., Gongzilez-
“Navarro, and Thompson (2012). Investigating face-
to-face and virtual teamwork over time, they found
that task conflict was less lkely to occur in computer-
mediated groups than in face-to-face groups. This is espe-
cially important because conflict over the task can also
evolve into relationship conflict, harming the group's
ability to perform. Bickel, Christensen. and Marsch
{201 1) argue, based on their review of the hterature, that
“new technologies appear to produce better or similar
results in detecting. informing, and educating individu-
als with substance abuse disorders relative to traditional
counselor-facilitated methods™ (p. 7). Bragadotiir (2008)
also confirmed the value of computer-mediated support
groups for parents of children who had been dingnosed
with cancer. She concluded by noting that parents expe-
rienced lower levels of anxiety and that such groups may
be a “valuable addition 10, or substitute for, a traditional
face-to-face mutual support group and might suit both
genders equally™ (p. 32). Chung and Kang (2014) found
similar benefits in individuals using online social net-
working for their health concerns. Benefits may oceur
not only to the person seeking information and support,

but also for those responding 1o these needs

sam_
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Professional Roles in Groups 532
oy

EP le, 7d

That social workers play multiple lead-
ership roles in groups will be clear from
the many examples in this chapter. This
section briefly discusses some common
social worker roles and describes how
they are used in work with groups. The
roles are broker, mediator, educator, and facilitator.

Broker

Brokers help group members obtain needed resources
by connecting them with community agencies and
other service givers. This process requires that the
worker be familiar with community resources, have
general knowledge about eligibility requirements, and
be sensitive to client needs. A broker may help the cli-
ent obtain emergency food or housing, legal aid, or
other needed resources. A worker may act as a broker
either in one-to-one situations or in a group,
Community resource books or interest-
directories can prove helpful to new and experie
workers, These resources typically describe
vices in a community, including eligibility

ments, contact persons, addresses. a lelephone
numbers. These resource directories flen available
online and brokers can use such list to augment

those with which they are familiaf o be most helplul,
the worker should attempt id the client through
referral to specific staff bers. Clients going to a
new agency without having a contact person or much
information about haw to use the resource can have

a bad experienc : discouraged from using
the agency. A mare detailed review of the broker role
appears in Chaples 15.
g

gﬁ
role, the worker must believe that differ-
ent sides 1o a disagreement are legitimate EP 8d
und help each side recognize that the
of mutual interest. The worker then must focus on
finding a solution that meets the needs of all. Finally,

Mediators help group members resolve
conflicts or other dissension (Toseland &
Rivas, 2012). To be most successful in this
other side’s views are valid. Avaidifig win-lose situa-
tions (described later in this chapler) is an important
task of the mediator. Therefore, the worker must help
the parties identify their points of disagreement and
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on another level. the worker may help group members
negotiate with the environment and other systems
This negotiation is espectally important when the cli-
ent finds resource systems intimidating and imper-
sonal. The worker can help bridge this gulf and build
on the broker role described earlier.

Educator

As an educator, the social wurkmgr;)ﬁdes group par-
ticipants with new informatiom, strictures the presen-
tation of that informatio Aises modeling to help
members learn new ski his role 1s discussed later
in the chapter.

Facilitator e

The facilitator, as the name suggests, guides, eases,
ites the way for others This role is impor-
her the problem is between individuals and
environment or between members in the sa .
In a task group, the facilitative role may inv

 helping the group stick to the agenda. creating a safe

environment for open discussion, and encouraging
all to participate and supporting their contributions.
It also includes helping members test_mew skills and
assume greater responsibility I‘qg the group (Corey,
et al, 2011).

Clearly, the social worker must play various roles
depending upon the group’s needs and the problems
confronted. Conceiving of social work as being made
up of a series of roles i1s consistent with the idea that
generalist social .ﬂ'l_jrkm have numerous responsibili-
ties. It also hélps the worker think more clearly about
what a group needs at any given time in its develop-
mental life

Theoretical Frameworks in
Group Assessment, Intervention,
and Evaluation 533

Social workers who have dealt with var-

ous types of groups frequently comment
about how each group seems to develop ‘m

a life of its own. Each group has its own
unigue configuration of vared indi- EP Bb
vidua! personalities, as well as its own

set of dynamics that affect what is said or done, the
roles members play, and how the group relates to the
leader. There have been repeated eflorts 1o provide a
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framework for understanding group dynamics and 10
help those working with groups. Many frameworks
attempt to explain group development through a single
model. Each of these approaches has strengths and
weaknesses This section focuses on six broad arens:
group development: group culture, norms, and power;
group size and composition: group duration: group
decision-making patterns; and group functions and roles

Group Development

Most groups proceed through an identifiable set of
four steps or stages. This pattern of development has
allowed group observers 10 describe the stages and
to predict what may occur in each stage. In the first
stage of development, most groups display a strong
relianee on the leader. Members expect the leader 1o
provide direction, and they tend to be more hesitant
or reluctant to participate actively. The leader assists
members in this stage by encouraging participation,
supporting positive group norms (informal rules of
behavior), and helping members rely more on one
another, The first stage is often focused on wust
issues as members learn whether they can trust a!hv
ers in the group. Group members are unsure about
whether they will be accepted by other members or by
the leader and are often seeking some smmhal the
group approves of them.

In the second stage, the group m_gmbc begin
to assert themselves more. During time, some
fevel of conflict is comnion. As members feel safer
in the group, they begin 1o asse ir autonomy
and express their feclings openly. The second
stage is often chamctmz ‘%omc degree of ten-
sion and strain as both r and members adjust
to the changed atmosphere. iner and control issues
arise more frequently as members become more com-

fortable with cachipther and take greater responsi-
bility for ml.' h in the group. There may be
d:snpcm;

challenges to the leader that can be ungé
the leader encourages open discuss
onflict so that the group will ultimately be
ible for its decisions is impurlu%hﬁcugmd-
ing that conflict is expected. acocpia.hq. and often
even healthy is also important.

Once past the conflict stage, the group is ready
to go ahead with the primary, wd’ﬂ: facing it. Group
productivity increases, and € Is greater attention to
achieving its goals This 1 tage is the “working™
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phase of the group. Members frequently feel posi-
tive about the group, may have developed affection
or liking for it and its members, and are more will-
ing to share their ideas and reactions. Trust has devel-
oped among members as roles become clearer and a
group culture has developed. The role of the leader is
likely 1o change during this phase. There is more need
for a leader who can serve as consultant, advisor, or
resource to the group instead of a director.

Finally, there is usually a fourth stage, separation,
where the group has reached its goals and members
begin to separate emotionally from the group. In this
phase, there are often feelings of loss when the group
ends, but there also may gry feelings. Again, the
worker should expect an ize that members might
need help 1o accept and discuss their feelings.

The grmp" stuge model (see Highlight 3.3)

1l to growth or treatment groups

5 on changing the individual group
to many task groups (commitlees,
action groups). However, the ongoing

naturc task groups (agency staff muimmodrdﬁ
of directors, and so on) may mmphuale mix up
¢ stages. Because some staff gro o not have

a separation phase where members piepare to leave,
the reactions found in other gr with a defined
ending period are less likely. Opesrended groups such
as Parents Anonymous, whére” members enter and
leave the group at diﬁmmf(m may change how
the group develops. The*previous model fits most
closely those groups where members join and leave the
group together | groups), such as the teen group
described in Highlight 3.3.

There y also be a difference in group
l:lcvclupm@twecn formed groups and those that
exist_naturally. Formed groups are those where the
members have been brought together by an outside

&y, organization, or individual. Therapy groups

Famd by the social worker are an example. Natu-

ral growups are those where the members have come
together through bonds of friendship or kinship. One
type of natural group, a family, already has an estab-
lished pattern of interacting with one another, which
may also be true of a gang. Formed groups com-
posed of clients with similar problems or characteris-
tics (eg., substance-addicted or delinquent girls) are
perhaps more likely to fit the model described. Thus,
when these group members achieve their treatment or
personal goals, the group will enter the fourth stage,
where separation occurs,
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Stage 1 in a Teen Group: Reliance on the Leader

As she looked around the group of teanagers, Mary
was ramindad again about the affect a group can have
on its members. Mary had been assigned to work with
this group because she had previously had some group
expariences during har field placement. Having read
the files on all of the mambers, Mary knew somathing
about sach of the girls presant in the tean canter maet-
ing room. Jacgue was quiet, which for her was unusual.
She was always tha most talkative porson in any group.
Balinda was whispering to Angal, and both were smil-
ing knowingly about a text message on Belinda’s cell
phone. Cindy was looking down and flipping absant-
mindedly through her notebook. Alice stared out the
indw“un“wgmupmnhmﬂudum,mumm

becama as quist as a tomb. Each girl looked up at Mar ‘ ;
expacting her to say something. Mdmaﬁmmw?\

Skge?haEmep‘Addmﬁig

activities they would pursue during ks.
Although there had been ample , the
aroup seemed hopetessly uB was argu-
ing that the group should Cindy testily
reminded her that they were in becauss they

partied too much. Balinda asked Jf they could have a
session focused on getting along better with parents.
Whan Mary responded bly to Balinda, Angel said
she did not want 1o talk a har parents. After 10 more

-,

o
Realizing
is only an abs
may not proceed exactly as outlined earlier. Some
groups will seem to skip a stage or move badkwird
instead of forward from time to time. nber. fail-
ure to proceed in the precise manner dese carlier
is neither an unhealthy sign nor necessamly problem-
atic. The social worker must be flexibleand adapiable
when working with groups, because they vary so dras-
tically in purpose, composition, and dynamics

Group Culture, Norms, and Power

All groups have an identifiable culture comprising
the traditions, customs, and values/beliefs shared by
group members. Culture affects how members react to
and interact with one another and the leader, typical

Copyragss POVA Cenpigs Ladmeng 48 Rijs B

waarvei] Wiy

Intervening with a Group: Stages in Teen
Group Therapy

nﬂnmummwpwumﬂnmulmmu
whan the meating stared.

Stage 3 in a Teen Group:
When Alice said she "i;upumﬂdnum
what happened 1o her & to cry softly, Jacque
ronched over and put around har, “Maybae thay
thay eare;” Cindy said. “I
in someone alse’s head”

the group meeting urmtolnud.
zaid guietly, "Tmmmu.ldnf
mmm.mmmm?

N

Fnru-nllﬂmmn!mhldm:d "
mnuduiumwulu-pprd !

what thay
conclude their

saying good-bye was oficol
also arranged lor sod d

group had spent the ia;
ings os the

any development model for groups ;;I‘Tnlug styles used, how work is done, and how status
ction is important. Individual groups/ and power are distributed. Sometimes, this culture

exists prior to the worker’s involvement, as with fami-
lies or groups of friends. At other times, it occurs after
group formation. Norms are unwrilten expectations
about how individuals will act in certain situations
Norms are part of the culture of all groups and can
help or hinder the accomplishment of group goals
The worker has a role in helping to create norms that
support attpinment of these goals. For example, o
norm of openness and a willingness to admit mistakes
can be encouraged by a worker who models these char-
acteristics for group members. Evidence of a positive
group culture includes free expression of ideas open
disagreement, and a safe atmosphere in which the con-
tributions of members are respected and considered.
W A WOCN B2-200:703
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The worker can help ensure development of such a
culture by describing for members what is desired or
expected in the group, modeling appropriate behavior,
and supporting group members as they interact wiathin
the group.

Value differences among group members may
contribute to difficulties within the group. For
example, within a group of teens discussing sexual
behavior, it is likely that some members will view
sexual activity as a part of adolescence and others
(because of religious or other values) may not want to
talk about the topic.

The worker should encourage members 1o discuss
the values they bring to the group and to listen care-
fully to the values of other members. When a climate

accept individual differences and allow fellow m
bers to express their individuality. If members d

of trust and safety exists, members are more Ijkcy_

CHAPTER 3 Proctice Skills for Working with Groups 117

Group size has a definite impact on what
occurs within a group. It affects both the level and
type of interaction in addition 1o members’ feelings
about the group. Large groups tend to be less popu-
lar with members because of lessened opportunity
for discussion and interaction. Members of larger
groups are more li to feel inhibited and will
often participate than members of smaller

groups. Guideli segroup size tend to depend on
the type of gromp. For example, groups that focus on
the needs of mdividual members, such as therapy,

support, th groups, might have anywhere from
five ine members. Groups with an educational
ﬂﬁn& of various sizes, from 5 up to as many
as 15 members. depending in part on how the infor-
mition is being delivered and what learning meth-

‘ods are employed by the group leader. Many social

work groups have as many as 10 mem . and some

sense such a climate, they are less likely to be h;nm.:iin groups are much larger. Larger groups may be more

expressing opinions and will be more gun in what
they say and do. This type of climate igless likely to
lead to positive outcomes. The lead help 1o
establish a culture where members arc“‘fm 1o talk and
are supportive of cach other. pu:nnts the busi-
ness of the group 1o be accon Iished in an open and
frank manner.

Power issues al wexist within groups. In
many groups, th penad in which the group or
individual mcmbgsﬂ' the group vie with the leader
for power. In most groups, individual members have

different | pof status and power, Those accorded
the n 1 status by other group members are more
likely 10

r more members find themselves holding similar
and feeling at odds with other group members.

! eeles over decisions may occur, exacerbated by
these divisions.

Group Size and Composition £

Sometimes both the size and componhun of a group
are estublished nhead of time, and the worker lacks
control over these elements For example, consider
families and other preexigling groups The size of the
{nmily is not within the control ol the worker, nor is its
composition. In other situations, the worker is respon-
sible for making decisions about who will be included
as members and how large the group will be For
instance, 4 worker leading a parent nurturing group
may set the limit on members at seven or nine and not
allow a larger group.

Copigraghe 2000 Carpige Ladming AN Rights Ressrenil My
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effective ut handling difficult and fnvolved prob-
lems, because the number of postible contributors
is greater. Thus, the task or ubjer::w:s of the group
may be a factor affecting graup size. Although com-
position of a group mag'be beyond the control of the
worker, many situations do allow the leader 1o select
the members. Formed groups lend themselves nicely
to this kind of selection. as the worker often chooses
individual members.

The worker must decide the degree of heteroge-
neity and homogeneity appropriate for a given group.
Ah neous group has members with different
problems and personality characteristics. A homoge-

istened to. Subgroups may develop as mnecus group has members with similar problems and

personalities. Practically speaking, few groups are
completely homogeneous, because we all differ from
one another as human beings in many ways. Workers
must take these differences into consideration when
selecting members for a group.

We must also remember that there may be real
advantages in selecting people for a group who
are alike in some ways and different in others. For
example, selecting people who share similar problems
(e.g., child abusers) but who have differing personali-
ties might make sense. For unother example, selecting
seven nonverbal group members would not be wise.
A healthy mix of talkers and listeners is likely to be
maore useful,

Age also may be a factor in composition. Differ-
ent levels of development probably preclude starting
a group composed of children ranging in age from

wfEle oF A par. WON B2200.003
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118 Understanding Genernolist Proctice

8 10 15, The difference in interests and attention spans » .
could be especially problematic. Ultimately, the pur. F TODIEM-Solving and

pose of the group should be considered when deciding  Decision-Ma king Appronch es
Eroup siic and l.ﬂmpﬂ&lﬂﬂﬂ. Wiﬂ" Groups E_E-ﬁ

Gender is also an important consideration, Gen-

der similarity may be important in groups of children, How groups, especially task groups, make

but gender diversity is desirable among adolescents  decisions is important to understanding

when the objective is helping group members develop  why some groups are more i ful q.

socialization skills. Diversity is also helpful in terms than others. Task groups like tees,

of problem solving and decision making. A degree administrative groups such as boards of EP7d, 8

of heterogeneity in areas such as background, prior directors, delegate assemblies such as the

experiences, ability, ethnicity, and gender can allow NASW Delegate A . teams, treaiment confer-

members to bring fresh perspectives to a situation and  ences. and social n groups must ofien make deci-

improve overall group performance. A mix of mem- sions. These task goups share some similarities, et

bers with such dissimilar behavioral characteristics m the others in some important

as verbal ability, leadership skills, and level of asser- i ow they interact and come to dﬂiqr‘-"

tiveness may also be useful. Members with differing  sions. In thig section, several common approache

life experiences and other charactenstics can serve ip_decigion making will be discussed: consensus

as models for other members. Social workers need to  decision” making, compromise, decision making by

give this matter careful consideration when they are  majority, rule by an individual, persuasion by recog-

composing a group. In an ideal arrangement, groups. nized expert, averaging of the opinions of individual

would have a mixture of members that provide for pgroup members, and persuasion by vﬁr_nritj-' of the
rhﬂgl we will review

group vitality as well as for stability. Finding this exact,” group (see Highlight 3.4). In additig

balance is not often easy, however, because predigting
how well a particular group’s members will fun€tion
together is often impossible, 4
Duration o
Determining the duration of a geoup requires that the
worker decide how many sessions w held and how

long each will last. Having groups meet for one and
a half 10 two hours per session is common, as il pro-
vides enough time {o.conduct the business of the meet-
ing without becommgued drawn out. Specifying in
advance the length and number of sessions helps mem-
bers focus on the topic and discourages nonfunctional

stay on task than one meeting for 20 sessions. Alge-
eral observation is that the closer to the ending point a
group gets, the more likely it is that group nw@'s will
attend 1o the task. This fact is a phenomenon famil-
iar to many students who find that theic interest in and
efforts to write a class puper increase a!hc deadline
approaches.

Flexibility is helpful in the matter of duration. If
a preselected length of time proves counterproductive,
the worker should feel free to sugpest a change. The
judgment of the worker and clients about what works
best is as importunt as any set of guidelines,

Copigragte 20NN Canpige Ladming AN Rights Ressrse il Sy ¢

ting time on irrelevant topics. A Yo
o meet for 6 sessions is more likely o’

three special techniques to help grotips make decisions
and solve problems: the minal group technigue,
hrainstorming, and purlmg;glilﬁry procedure.

%

Consensus Dncilinp‘ﬁuking
An attractive, albeit time-consuming, approach to mak-
ing decisions is ugh consensus. Consensus is a pro-
cess used by ps to reach a general agreement about
what they want and how they will get it. Consensus
decision making is atiractive, because when concluded all
members accept and support the decision even if they
t initially so inclined. To make decisions by con-
requires an atmosphere of openness in which all
mbers have an opportunity 1o be heard and influence
the final outcome This approach presumes that mem-
bers can present alternate ideas. that opposing views are
solicited, and that creative solutions are encouraged. The
emphasis is on finding the best solution instead of geiting
one’s way. The real advantage of achieving consensus is
that it increases the commitment of group members to
the decision. In situations where this commitment is par-
ticularly important, there is no adequate substitute.

sef

Compromise

Most of us have been involved in decision making by
compromise, In these situations, the group attempls
afl. WCN E2-200.707
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CHAPTER 3 Proctice Skills for Working with Groups 119

Multidisciplinary Frameworks:
Approaches to Decision Making

The Blackwell City Council was at an
impasso. After a year of study, debata,
and argumant, the now library was no
clogar to fruition than when the council
started discussing the idea. The primary
issue that had stymied the graup was
the proposed location. The library board
had proposed that the new building be located on an
undeveloped site near Lake Prosper, o recommaenda-
tion supportad by two or three council members. Other
membears wantad the new library next to the old library,
2 location that many felt was too small to meet future
neads, After a lengthy debate, Greg Hanson, a social
workaer on the city council, suggesied holding an advi-
sory referendum on the location, allowing the residents
of the city the oppontunity to vaica their oplnion. Council
mambers wera all in agreement with this proposal, a
consensus decision that was unusual for this body. At
least temporarily, it got the issue off their agenda a

offerad hope of a clear mandate from the voters.

Compromise
“Finally, a package we can live with”
exhausted. As president of the sa:iﬂ.mrl:

‘a
“y

EP 8b

year's contract. After an initial (and u plable) affer
had gone through the usual
als to the county finance ¢ ittee and rejecting thair

offars. Hnalw,apmgn
increases agroeable union and gave managemaeant
mﬂulhllil‘gmmuw within tha agency. It was
that neither side received all it would
a classic labor agreement, something
than sach side had desired.

wmrﬂmmuhmm

ed. It contained salary

'y

units. Don was unhappy with the
would increase the workioad of his
timo when he felt his staff was dy overloaded. Still,
tha proposal would give the agen

Cipiutigtt 200 Chngigs Laddmanig A8 Rijhs Ressrenil S

# i il

offer a very specialized service, which a previous neads
assasement had determined was long overdue. Finally,
the agency deputy director asked for a show of hands
for those who supported the proposed change. All
mpimmmnﬂonvuudhhwdﬂupmnﬂlm

deputy director said. "Don, | know you are nol crazy
about this idea, but it has the supporn of the others, and
we're going 1o go with the majority this time. | will see,
hmmllmduawguﬂmmuﬂmmum

mlgﬁmmrmﬂhh@lhmm
Rule by an Individual
The Millard School Rec Club was having difficulty choos-
ing an activity and of the high school yaar.
In past yaars, p had held pizza parties, donated
gifts to the school, and contributed their time to a neigh-
! clea project. Mike, the captain of the base-
ball 1 a respactad student, arguad forcatully U
tha should donate money to the school to purc
ap machine. Other members of the group-were
nt to axprass thelr opinions for fear of
1o opposa Mike's suggestion. When no
Mika then said, “Wall, then it's [
cipal and the coach” The group

o
Mmmbyaﬂw@ﬁpm
W‘I'nnilulrn:imm_ how the new social work
program would be ey avaryons on the adminis-

unrwmlﬂou for guidance. He was consid-
erad tha reside rion program evaluation and was
familiar of approaches that could be used

in . Although Jack had some reserva-
“::P' couple of Gerry's ideas, his opinions did not

staff group very much. Jack knew in advance
mmmmm b acceptad by

group based on his reputation and past experience.
re enough, when the meeting was over, Gerry's ideas
ware approved, and his plan for evaluation was accaptod.
Averaging of the Opinions of Individual
Group Members
Mary had asked her foster care unit to ovaluate her
performance as a supervisor. Mary had only recently
become a supervisor after several years as & fine social
workar. Most of the pecple in the foster care unit had
been her friends before har promotion & months ago.

feantinuad)
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