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At Williams's urging, and despite widespread opposition, Wiscon-

sin passed the country’s first voucher legislation. In 1990, the yvear

it was implemented, a group of nearly four hundred low-income
students in Milwaukee attended private, nonreligions schools at
| taxpayer expense. The private schools got §2,500 frem the state
for each student, money that would have otherwise gone to public
 school funding, Critics feared that an expansion of the voucher
program might ultimately eripple the city’s public schools,
Voucher proponent Annette Polly Williams defens the pro-
[ 2ram. “I am not in this battle on education to save any nstitu
tion,” she said. “1 am in here to save the lives of ehildie
| means necessa
Nationwide, voucher advoeates got a boost in 1992 from Presi-
dent George Bush. “For too long, we've shielded sehools from eom-
~ petition, allowed our schools a damaging moenopoly pewer over aur
children,” Bush said. “Itis time we began thinking of a nol
public education in which many providers aller a markelplace
of opportunities. ... A revolution is under way in Milwaukee and
across this coun a revolution tn make American schonls the

best in the world.” Chester Fiun, un

adds, “Well, the best argument {or choice is to enable poor peaple
Ii to have the same rights and opportunitios that vich people alscady
| have by virtue of being rich. I mean, rich people exeraase school
.I choice, They move to where they want o buy a house, heenuse of

the sehools, or Lhey semd their kid W a private school, 1t is pocr

people who typically get trapped in bad schools and ean't afford to
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thing about it Jonathan Kozel eonnters, “They are pro-
posing a voueher of a couple thousand d s s atb hest would
allow a handful of poor children or e¢hildven of eslor to gy W a
sl The day that the corserva-
tive et ady w tell me that v wotld like to
give every inner-city black, Hispanic, or poor white kid a $25,000
veueher to go to Kxeter, I will become o Republiean,”
By 1097, the Milwaukee voueher program served 1,500 stu-
dents, Su tories included Urban Da
oflering simall elasses and a rig < tenlum, whose stuclents
went on o graduate from high selool st double the noro e Uie
- But many pr
quality of those that did varied wid “Anybody can start a
choive sehool in Milwankee! says Greg Doyle of the Wis
Department of Public Instruction. *You don’t have to have any
money. You don’t have bo have any expertise i education. We had
te o number of people whe wanted to start school without
e, without teachers, without textbooks. We believe

¢ eonditions that are not eondneive to the edueation of

}r-lm1|n- Sehool, Tor ex m])h-., str d "i.\pm + heritag: and

achievement. The TTarambee School, visited by YViee President
Dan Quayle in 1901, wa rocentri
Oof o heern o voanelier apponents, liawever, wus Lhe

push to include private religions seho In 1994, this
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Statdenia prgp g al

h t. told b e grn FIhe sefwal
voucher proponent. told members )
propa ’ Aoy i Nen Badonis,

od or religion is going to hurt these little children in these T fa 2052

ools.” Opponents went to court, arguing that the us

funded vouchers in religions sehools vielated the constiti-

oyle. “Would the taxpayer generally be
cher that went ton ol run by witches?

¢ Lo support a sehool that was run by skinl P The gravest
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coneern has to be thal this sceicty made a decision in its very
ginning that chureh and state would be separate. And so we b
that the demoeracy meeds that separation.” Chester Finn ar
gues, “1 don't get this distinction between w
people in chureh-afliliated hospitals and ehureh-affilinted eollege
and chureh-affiliated day care centers— but for some reason it
verboten to assist them ina chureh-atfiliated elementary or seem
dary sehool,” Jonathan Kewzol says, “'Think of eities that are j
strugoling to hold together ... and then imagine what it vould
like if you added a system whereby every little intelleetual, et
e, theologieal splinter proup could indoetrinate children seps
ely, and use public money to do it. 1t woul apart the social
fabric of this nation.”

In 1996, low-income students in Cleveland, Chio, became
first in the mation to use vouehers to sttend religio “howols.
years later, in 1994, the Wisconsin Supreme Court allowed Milwal
kee students to do the same, That fall, the number of vousher st
dents jumped to nearly six thousand. Significantly, three out o
four of these students had alrcady been enrolled in private sehool
but now paid for them with publie sehool meney, This left the mi
jority of Milwaukee's public sehouols with fewer resources Hhan
fore. *One of our biggest concerns about the choice program
that we are not making the
says Greg Doyle, “Rather than supporting Uhe publie selwols

are supplanting them with something else. An cxpanded youche

system is going to require the baxpayer to suppark more than just
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Mitwawkee voucher — the publie schools in Ameriea. 1t 1s gomyg to require them to sup-
students altending - -

, E port an en private sehool system. In Wiseonsin, that will imean
igions scl

about hundred and sixty million add tional collars for eduea-

tion in this s d we t have the meney for that,

To erities nulionwide, voueher progrewms teesten poblie
]

schools not only by siphoning off resources, but also by sclectively
sorting through students and exeluding those who are diflicult or
ha to serve. Says Junes Anderson, “We could end up with
vouchers that would allow sy (0 to people on the basis

of class, Peaple who are well-to-ido [eonld | seleet stizdents who are
"
n Lerms of elass background md edueate them in a - &
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schools for the poor, the

an right had led a sue

egal n all fifty states,

ome sehooled remained
t strategies like vo

to spark political battl

very different system. And we might end up. partienlarly in large

Still another movement for sehinil ¢holee gained momentim

A clrild devannstentes

. . 3 : in fuvor of fome

metropolitan arcas, with another elass of schools thal are public 4 i o .
sehooling ar we St

niranchised.” Capital in Macisharg,

Lramagtvania, f5:0,

uring this period: home schooling, By the late 190505, the Chirist-

il campaign bo 1 home sehoeling
s pereentage of studenls being
i pereent in 2000

i sehaaling wanld cantimie

Baltimore, Maryland, was the site of inother experment with
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big implications: private management of public schools, Schools
in Baltimore were in tough shape in 1992, when the experiment
began. “We were overerowded, under s Trene Dan-
dridge, president of the Baltimore Teachers Union from 1920 to
1994, of teachers did mot have supplies. such things as paper
and duplicating fluid.” Teachers had to buy their own hooks and

Juhn T Golle, : )
fewd of Education MY Workbooks for children, sI - Having to duplicate inate-

Ine.,

the firat for profit
company i wange was bad, it veally was,” Dr. Walter Amprey, Baltimore superin-

rials over and over and then not having the paper to do it with, It

an public tendent of schools from 1991 to 1997, adds, * We had tried many
achool, talles with

Sirst- and seoond- things in the past. I had a real clear list of what wasn’t working.
graders at Tesseract Not a real strong list of what would work, S0 1 was look oran-
Selwol in Eagan,

Minnesotu, in 1995, swers where they hadn’t been found before.”

Sedieal: [

200




4 Library = flit | School the story of American public education.pdf H. _

? In 1942, the city of Baltimore hired a private company, Edu-

I cation Alternatives Inc., or EAL to manage nine of its public
( schools, “|Publie schools] are Tunded by the governonent, Their
. rules and regulations are dietated by the government,” says John
i Golle, founder and ehairman of EAL “Where else can we ook in
our society and say that a government monopoly funetions best
for our society? I would suggest to vou, no place™

For the saine 55,400 per pupil that the eity would have spent,
| EAI said that it could run the schools, boost test seores, and still

‘ make a profit. A Minnesota-based company, EAT was already run-

|| ning two private sehools, us well as a public sehool near Miami,
|

k Florida—the first in the nation to be managed by a private busi-
ness. Yet private-sector involvement in education is not new, says
Jeanne Allen, president of the Center for Eduration Reform. =YWe

buy our desks, they are for profit, we buy our pencils, we buy our

computers. We get our software, teachers are paud. Lmean, there s

money all around our sehools. So to have a private comg

in is not really a strange idea” In Baltimore, John Colle focused
- on the school buildings, which were in a state of disrepair. As a pri-
r ‘ute company, EAT could bypass the burcancracy, invest its own
r noney, and hire outside contractors to rehab the bnldings, He re-

nembers, “When people eame in and they saw ane

mputer for every four Kids, they said, how did you do this and
carn a profit? We said it is easy, We had evervone compete Com-
| pete for the delivery ol Lhe food sery Compete for the msintes
] nanee and the eleaning of the building, interior and exterior. And

A Nation at Risk?
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teaeh £
speeial education serviees in half, and »
prog The company was aceused ol taklng profits Tueck to
nnesota at the expense of Baltimores schoolchildren. *These i
children need many, many. more services than childeen that yoin
might find in the suburbs, for example, than mos
Dandridge argues. “They need psychological se
to provide health services, All kinds of serviees that ehildren just
Just not enough money in publie ‘
school edueation, particularly m urban centers, to have a profit
and good eduea ton.”
Elsewhere, corporate involvement in schools was growing. By
the mid-1990s, edu; n in the United States was o SH0D-hil-
rear industry. Increasingly, for-profit tutoring firms were
brought into classrooms to raise student test soores. Schoal d
tricts carned extra cash by allewing corporate logos to appear in
public sehool buildings, Whittle Commumications offered (mee me-
dia equipment to schools, In all 5 s had to wateh
b
twelve minutes per day of Channel One, a hroadeast of news fea-
tres and eommereinls geared to o voung audicnce. By the ,v‘u-u.l'll
2000, onc-quarter of the nation’s sceondary stud, were wateh

g Uhannel Une,

The eontroversial - partnership belween corporations a]l({
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schools brought national attention to the EAT experiment in Bal-
timore. Stockholders had seen the price of their shares vise from
84 to $#) in the first two years. But for students, the gaing were
less clear. An independent report said that BEAT students p

formed no better on tests than their peers in other Baltimore
schools. “There are other pi it dic bet-
ter for our sehool sy Y rof

Bullimore ut Uil Ling

1993, with one swift vote, the school privatization ex

Bultimore ended, just thr ars wller it began, Tn new

of the cancellation. Bob Kur of NBC News said. “Had it rone

ter in Baltimore, this moveinent to privatiz oals o

spread all over the country, This was a crucial test for one of the

most controversial experiments in American public edneation.”
Those mvolved disagreed over what had been learned. Tnian

leader Trene Dandridge: “Their primary jols was supposed to

education. And the education part just dido’t work, Cleaning

the buildings worked. Bringing in supplies worked. Teael

happy to get them, eertainly. But they did not deliver the uality

of education that they promised™ Sup. dent Walter Am-

prey: “It started the coneepl of sehouls muking their wawn deei-
sions about their dollars — and beginning to contraet on their own,
And we did put in place. throngh the KAT relationship. s way in

which sehools could Tregin to spend their own dollars as apposed to

having those dellars spent for them by the eentral offiee” EAT

A Natien s
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e the example that peaple

mternally Lo

make the system better: they are not weloome. Private enterprise

will have to work externally to make competit prevail and

make the whole system bet In the last two years, Lhere have

been a dozen or more companics coming to the Ureml, running
charter schools all over the v nand praving that very point.”

One way that EAT has found to work externalhe is through a

special o ory of public sehools known as charter schools,

“Charter schools are a new form of publie sehool, slains Jeanne

Allen, “[They arc] the same as traditional public schools in that
they are open to everyone, They are not privale, they don’t have
They don't eost money. And sflentimes they
arc run by teachers, and parents are heavily inv 1.” Charter
schools ean also be run by private comp s in 11T, EAT signed
a contract with the ¢ ol Aria o ran a dozen small ehisrter
schools. Proponents argue that eharter schools offer more flexibil-
ity than other public ¢ part beeanse most are aecount-
able directly to the state, rather than to ety or sehool bureanera-
cl. who helped to piomeer school choice in East
Harlem and 1s now a leading advoeate
“There is no central board, there is no dis
superintendent, you make a contract that is usually five yoars,
three to live years, you say this is where youngsters will he
wehievement-wise, I you rench those goals, you et renewsd, IF

you don’t, they ean clos u down,”

School: 198
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chools that must be chosen., rather than assigned, charters
compete for students with targeted programs in subjects such
as environmental scienee, learning and manners, and performing
arts. Supporters hope that regular schools will be motivated by
these sehools—and by the potential loss of students—to reform.
“Every state should give parents the power to choose the right
public sehool for their children,” said President Bill Clinton in his
1997 Stute uf Lhe Univn address, “Their right W ehoose will foster
competition and innovation that ean make public sehools bette
That year, Congress approved $80 million to aid in the eonstroe-
tion ol new charter schools, Four years later, in 2000, there were
2,100 charter schools in the United States, including 173 chorter
sehools run by for-profit companies. There were ne
ular public schools,

Like other forms of school choi

Ine., a private company, says, “Competition is having a salutary

effeet on schools and school systems as well. We are secing ex

| ‘ples, that are mostly aneedotal so far, of so-called regular schools

~ responding to competition by changing their own offcrings, by
plenishing their faculty, by gething new tex by getting a
new prineipal or assistant principal. I Lhink i
and I think it is probably going to work.” Dthers
torian Carl Kaestle, disagree. “T do w speeial reason, any
convineing reason yet to think that competition is going to lead to

better schools,"” Kaestle says, “Free market is not a perfeet m

oA Nativn at Risk?
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Principal leading : i ducational business, Anc I don’t think the evidenee |
students in e Pledge
af Allegiance al the
Ryder Elementary g orts at privatization and other kinds of e/l will in-
Charter Seliool in
Miami, Floyida, 1999,

T Historian James Anderson also has

corporate a very small fraction of students,” he says. “The vast
majority of school-age students enel on o system of publie ed-
ucition and at this point T don’t see an alternative to that, And 1
don’t even sce an alternative that is of Bhe il

Maore than all the [ree-market relorm D 10806 and 10008, |
the push for high acadenie standards, as measiaed by standards ‘

i
ing, has arguably had the greatest impaet on clossrooms

'
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nationwide. A legacy of the Reagan era, th andards and tests

had bipartisan support by the end of the twentieth century.

ery state should adopt high national standards,” declared Presi-
| ent Clinton in 1097, “Every state should test every fourth-grader
reading and every eighth-grader in math to make sure these
. andards are met.” This push for higher, measurable vesults has
ed some sehools to adopt new currieula aimed at raising student
chievement. Among these is the Core Knowledge currienlum, gy chicf adninistnii
reated by Rngligh I\rnf(»ctnr .1 Hirseh Tt offers precisely the affivcr pases i front of
ame academie content to students in over one thousand schon’s

nss the country, from Fort Myers, Florida, to the South Bronx, (S e
] N 20000 uecrkooed e sedwl s

New York; from San Antonio, Texas, to Maecon, Georgia, “There seeand gewr of apecadiom
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is no doubt that there is a core of knowledge and shared culture
that the schools have an obligation to provide,” Hirsch says, “for

reasons not only of commonality and community but also of

At Core Knowledge schools, all first-graders learn about the
ient Egyptians. All second-graders study Asian folktales and
reck myths, By the third g-mdc_, they are immersed in ancient
Rome. The approach to learning is traditional and teacher-
Il‘l&l‘tl]. All students are expreled Lo master the same seademic
ontent at the same time, Says Georgann Reaves, “We heli
hat withont the knowledge, withant the faets, then there is no
edueation. You can’t teach a child how to think unless you
ave something for him to think about.”

Progressive schools, also formd nationwide er a very differ-
nt curriculum designed to enhanee student nehievement as well
s eritical thinking skills. Based on the ideas of corly-twenticth-

ntury educator John Dewey, the progressive model was put into

actice in East Harlem, New York., where sehool choiee was pio-

eered. In a world in which information is constantly changing,
progressive schools teach ¢ sterskills pposed to a
set body of knowledge. “Differences of opinion are encouraged in
the sehool, between ehildren and grownups, between ehildren, be-
tween children and adulbs” savs ediearor Debarah Meier. “Anid
then they are taught how you resolve differences, how to look up

answers. How you Hind ont what works and what doesn't work, S0

it is ko ereate an actual little society of peaple who are grappling

A Nation at Risk?
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with difficult ideas toget Debbie Smith, a teacher at Central
Yark Bast Secondary School, agrees. *“We want to teach them how
to be good thinkers. And in order to do that we have to give them
the freedom to explore. My job basieally is to guide them. I'm a
coach, teacher as coach.” Students in progressive schools learn by
doing, whether writing a geometry textbook for younger stidents
or designing and building a seale model of a house, “Projects drive
our curriculum.” says Smith. “Whatever the skills that we're
teaching them, they always culminate in one large project so they
can be proud, take ownership of something that they've done.”
Baoth progressive and Core Knowledge enrrieula have shown posi- -
tive results in terms ol student achievement and test scores, .
In January 2001, President George W, Bush said, “Educational|
exeellence for all 1s a national 1ssue and at this moment is o presi-
“hildren must be tested every year, Every single

dential prior

vear. Not just in the third grade or the cighth grade, but in the

third, fourth, fifth, sixth, and seventh and eighth grades” Taday,

A gouug in all types of schools across the country, standardized tests and

seuhran lelpes fer
Sriend with s
martarboard ol vear. Test results ave posted in local newspap and readers
their high school

the preparation for them monopolize a growing part of the school

know Ul sehool budgels aml ey v values hinge on the

graduation.

results, Yet even as the bar for achicvement is being raised, the
public edueation system faces tremendous challenges, from un-
derfunding and overerowding Lo sehool violence. More than

hundred shooting deaths oceurred in American schools e Ehe

LRELITIES
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ill, in communities throughout the United States, the vast
majority of parents continue to entrust their children to public
sehools. “'m not excusing problems, 'm not saying please don't

evaluate publie education.” says journalist Nicholas Lemann.

“But I think the honest starting premise has to be that on the
whole publie education has been a big su m Ameriea, We
hs e under th of publi ouls learning Uhan
any of the advaneed industrial democrnci In 2001, nearly 90
pereent of Ameriean ehildren— million students—were en-
rolled in public sehools. Serving them all, wd serving them well,
remains an impertant goal, “The real objeet that we should be
ing for in thi § vs Diane Raviteh, “is to have not
hetween excellence and equity. but a sense of their

. That you ean’t have one without the other”

For more than two hundred years, publie sehools have helped ko

make us who we are as Americans, *The public sehool system has
been a place where literally millions of ehildren have been able ta
attend, to get an edneation, to be influenced by dedicated teach-
ers, who otherw would not have had that opportunity,” says
James Anderson. “And so T have been eritical of the development
omimon schools, T have heen coneerned about mny

the Faults, many of the problems, but when is said and done

I still think that it has been fundamental to American eulbure. 1t

has been a positive contribution to the developrient of American

|
eulture.” Adds David Tvack, “T do not see any way to achicve o

good Tuture Tor our ehildren more effeetively than debating fo-

Sehool: 1
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gether and working together on how we educate that next genera-

tion. Children may be about 20 percent of the population but they
are 100 pereent of the future.” As Thomas Jefferson said, the fu-
ture of a demoeracy depends on the education of its people, To-
day, public education is in urgent need of our support. Will we give
all students what they need to succeed, or stand by and see their
opportunities limited? That choice will determine the future of

‘our children—and our nation.




