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Student walks
off sehouwl by in

I the Supreme Court didn’t tighten it enough so that it really made

i whole lot of difference.” Carolina, in front
of armed Nativnal

1 [s 1 1 s honle AT = w oha B
Late in 1968, the nation’s sehoolehildren gained a new cham i

pion: a formel oolteacher, now president. named Lyndon John-

. Johnson had taught at a publie
school that served the impoverished children of Mexican Ameri-
can laborers. In 1966, he returned to that school. “Thirty-cight
vears have passcd, but 1 still see the laces of the children who sat

in my class.” he said, “T sUll hear Uheir eager v peaking Span-
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President Lyndon B. to desegregate their schools, The Civil Rights Act, then, was the
dokmson sigring the R 1 PR
: Gl stick, the threat of losing federal funds, The carrol was a signili-
Elementary and
Secundary Fducation eant in in federal funds that eame in the form of the Ele-
Act of 196 fi his

i sol mentary and Secondary Education Act of 191

teacher looking on. In its first four years, the Elementary and Secondary Kdu-

cation Aet provided an unprecedented 54 billion to aid dis-

advantaged stud Johnson signed the bill in as with his
grade-school teacher looking on, "1t represents a major new com-
mitment of the federal government to quality and equality in the
schooling that we offer our voung people,” he declared. In the

South, Johnsen's actions foreed the issue of integration, “Mos
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southern school systems [had | ignored the 1954 Brown dee;
says historian Joel Spring. “But suddenly when money gut -
volved in it, the federal government had the power then to police
loeal school systems. They could go in and say, Are vou inte-
ated? And if you are not integrated, we're going to euk off” your
nds.”
With this pressure from the president, new federal faws, amd
e civil rights movement, the South finally gave way. By 1072, 01
ent of southern black childeen attended integrated schocls.
ary Orfield notes the enormity of this change: “In that period,
the middle 19605 and early 1970s, we book a socely that was
ke South Africa. an apartheid soei here everyvthing was
efined by race, in seventeen of our states and we maxde it Lhe
ost mtegrated part of the United Stutes, That vas o huge
omplishment, an accomplishment very few denweravics
ever done in peacetime. And we kind of take that for granted nos,

but we should never forget what we did in just a few years of seri-

In the 1960s, changes i { nd technolegy placed
rrowing importance on education. "To get o good job” & 1954 d-
t & gpond educa-

tster Grooves, Mis-

o college. As one boy said, “My main goal s to

sueeess, and by this 1 mean, so [ can support my fan

omely and have Lwoears, ave o two-stary houss, and have sort of
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a high status with my friends” A female student agreed: *1 think
I want to be about twenty when 1 married, Or else wail until
Tmout of college. Beeause 1 plan to go to college. And the kind of
husband T want. he has to be able to support me beeause T've al-
ready picked out the house that T want to live in. It's vight across
the street where T live now and T just love it.” Yet many students
didi't have sueh choices, " We were told by soine of oiir teachers,
“You Mexieans are never guillg to amount to anythin
bers Severita Lara, whe attended publie sche Urystal Uity,
Texas, and later beewme mayor. “We wanted to go to collepe and
we wanted to take different elas and the counselors| wonld tell
us, ‘No, you are not going to go to college.” " In the late 1060, th
struggle to equalize opportunity would also help to redefine pub
lie education in o multicultural Amerien.

In Crystal City, Texas, 87 pereent of high school students o

re Mexican Ameriean, many of them the ehildren of farm

workers, The high school principal and three out of four teaches
were Anglo, as were maost sehool board members, Whites muade

maost decisions aboul student ae s Uhe curriculum, “The

texthooks did not refleet the Mexicnn Ameriean at all.” snys Lara,

a student lender. *The only thing it talked about was the Mexienn
bermidielo, havin Laeall the Lime. And there was nothing posi-

- We coulds s goo c maodels about ourselves there” An-

tierres, adds, “We were not ‘;
|
W would be given an option. Three

with a paddle for speaking Spanish.
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In the American sehool they wanted to make Anglos out of all |

of us. And they [wanted] to take our Spanish away and teach us

English. Well, you don’t m: body greater by making them

Historian Gilk Gonzales notes, “Educational theary at
the time assumed that the persistence of the Spanish language
constructed a barrier to educational achicvement. And se the
sehool system assumied that this was their burden to, in a way,
civilize' or “Americanize’ the Mexican communi and the Mex-
ican community recoiled at that”

After graduating from Crystal City High, Jose Angel Gutierrez
[?l'll']'](f(l 1} I]lﬂlit(‘.l‘{ﬁ [i[‘.gl'ﬂﬂ ‘l]1 pfl]itil:[ll .‘iCIlEﬂ(fE I]ﬂd ‘J‘ccﬂl’“c o |Clxd(.‘l‘
in the Chicano civil rights movement. In 19649, he returned to

he helped Severita Lara and other students
draw up a list of demands to the loeal school board. They wanted
teachers to stop calling them names hke “animals™ and “stupid id-
and they wanted administrators Lo ereate an edueational
program that respeeted their lives as Mexiean Americans, At the
stal City sehool board meeting, parents gathered in support as
sixteen-year-uld Severila Lara tried o present the petition, She
remembers, “People were saying, ves, let’s listen to them, listen to
us, we want o present our demands. ... The school board pri_'i.l
dent made o motion for adjourmment. And it was s
they juat got up and left us there. And then T turned around and
told the pare e, thisis what they do to us. They don’t want to |
listen.”

The next day, five hundred students stayed out of schoel,

School: 19501950
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Within a week, more than two-thivds of Crystal C

~students were on strike, “Crystal City was not unigue. The
over two hundred walkouts across the nation, even in Los Angeles
and other places,” remembers Gutierrez. *We were trying to dra-
matize the unequal edueation that we had. Mind vou, we were for
education, which was incredible, Here you have these yvoung kids

saying. we want better eduestion. We want more edueation.” Stndents seated
antaicde Crigstal Cilg
High Schaal, Cristal
he U5, Department of Justice, which sent feds mediators to City. Teras, 1969,

Students from Crystal City contacted the civil rights division of

i Don't You Ga to Sehool with U
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negotiate. Severita Lava reealls, “Every demand that we made on— Studenits walk ou,
5 L 5 5 . demanding equal

Texican American books, on a Mexican American closs, on Mexi i g !

freafment in the

an American teachers and a counselor was, If there is funds for seleetion af

, we will provide it: if there is no money. we will not.” 1 think that

the best lesson that T ever had in poli That that school  Sehoal, Teaas, 1958,

oard controlled what went an in onr sehools. And that heing part

of that school board was very important.”
Having gained some concessions, students returned to sehoal

rotesters shifted their attention to the upeoming sehool board
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Students pose in
Srant af Crystal City

Iigh Sehool
968 walkond,

election, to be held i April 1970, Through their organizing ¢fforts, ‘
Mexican Amerieans gained [ur of seven seals on Lhe Crystal
school board. Jose Angel Gutierrez. the tw

ist, beeame school board president. “The Monday night meetings
ol the sehool hoard were more powerful than the foothall game,
and the movies on television,” he reealls. “People eame to the

sehool board meetings by the hundreds to see. hecanse every
for some of these ch

formed. € 10 history and culture were eelebrated, and Spanish

was spoken freely. |‘

i5a

|
!
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In response, most white teachers and students left, But in the Proteater demands
year after the takeover, 170 Mexiean Amerieans whao had drapped Mm,m" of sehaol boar:
out returned to school, “We gave people pride,” says Gulivrees. Teaas,

“We showed people that comnmimity groups ean organize and take
power and determine their desting, and the desting of their kids,

that they can control the schools and the curricnlum. 1 think also

the Kids themselves feel pood that that they are part of the move-

ment that made change It legitimized Chicano studies, willia
foeus on Chicanos and Mexican Americans and our contributions.
And we legitimized hilingunl edueation. It hegan to push from

here into many, many ureas and it beewne a national program.”

e e ———
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An outgrowth of President Johnson’s War on Poverty
lingual Edueation Aet offered federal money to meet the needs of
children whose first language was not English, Kducation advisor «
Julian Nava says, T was happy to be among the carliest suppert- ;
ers of the idea that children who could not understand the lan-

ve instruction in the language they uns

er that th ot fall hehind their peers while

getting special instruetion in English. Amd then hopefully, within

a year to three, a child s re able to transfer into English in
struetion.”

In 1974, bilingual education got a boost from the U.S. Supreme
Court. Lawyers had sued the San Fran sehool distriet on be-
half of eight-year-old Kenny Lan and 1800 other Chinese Ameri-
can elementary students. Their school held elasses in Iinglish only,
which few ol the ehildren understood. Jay Heubert explains: *'T'he
San Franeiseo schools made the argument, "Hey, we ake freating
everybody here the same, what is the problem, where is the diss

erimination?” The Supreme Court finds that there is diserimina-

tion. Where ehildren are different. sometimes equality of treat-

ment requires that you treat them differently in ways that respeet
their edueational needs.”

In 1974, the federal povernment published teaching materials
in nearly seventy anguages, and allocated 68 million for biln-
gual programs, But the purpese of bilingual education continued
oy e clelited. Wais it to bring non-English speakers into the main-

stream, as the government wanted? Or was it to preserve diverse

School.: 1950 1350
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languages and cultures, as activists in Crystal City advocated?
The issue remains unresolved.

Diserimination against girls and women was another foeus of
hool activism during this period. Less than 1 pereent of all med-
eal and law degrees awarded in 1970 went to women. “It was per-
feetly legal for a law school—for any institution ol higher educa-

tion and any professional sehool—to sav, “We don't need to

woimen, we won't admit women,”” says Leslic Wolfe of the

<t Mo Grdey
sales portrayed in

orade-selonl reader.

Linda and Mother Work

Wy Dot You Ga to School weith
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for Women Poliey Studic fter Title [N was p
the battering ram that opened the door,”

Closely modeled after the Civil Rights Act
‘Title IX prohibited federal grants ta schools or prog s that dis-
criminated on the basis of gender. “Passing the law was the first
steps the step was ting that law enforeed.” says Marcia 1

nberger, “And we saw that it was gemg Lo take a lot to get the
nt toenforve thal law.”

Fourtee wrold Dorothy Raflel was o plaintifl in a elass- .
aetion snit filed in 1974 by the Women's Equity Action League.
“What T was really in ted in dhe was pluying busketbal],”
Raffel says. “Tmean I don’t think T was really interested in larger
issues, I wasn't interested in women's issues per se. I was really
just interested in playing busketball, beeause thals whal T en-
joved doing unior high sehool student, Ruffel spent most of
her free time playing piekup basketball with older boys at the lo-
cal college gym, =T wasn'L any girls” after-sehool program,”
she explains, “There was nothing for the givls other than cheer

leading. I believe. And so in eighth grade, T deeided that T would

}
try out for the buys” basketball teann, A Uhal wasn’t viewed very

receptively by the coach or anyone else. There were all kinds of
wonderfnl comments, ke i T were to try onl T wounld have to take
showers with th and other sorts of enlightened comments,”

“He e wis, o young girl liv i State College, Pennsylva-
nia, wha had enoring ill andd talent as an athlete, who wanled

to play and who was simply being denied a chance Lo let her God-

Svhand: 1550 198G
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given talents come throngh” says attorn 1 Greenberger.
“Her school was getting federal funds. The government was re
sponsible for giving her an opportunity and it was doing nothing.”
Rather than let Raflel play on the boys’ team, her sehool ereated
a separate program for girls. “One of the gy teachers would
come and sort of stand in the gy and you could play hasketball it
yan wanted” remembers Rallel. *So
rable program.”

Gender bias was deeply enbrenched in American edueation, be-
ginning with the carliest readers. “The worldview that girls and
hoys learncd from those carly textbooks was one in which girls

d boys did’t do the same kinds ol activities” states Leshe
Wolfe. “Boys were strong, boys were masters, b were ae
Girls were sweet, girls were passive, girls watched, girls helped
And even though you were just using that little ente book to teach

a child to read, you were teaching the ehild whal Lo think of the

world.” In upper grades, givls were often steered away from high-

level courses in seience and math. Ro neanraged to eveel

nsports. In fact, some school districts spent up to 430 times more
for boys™ sports than for girls’.

Daorothy Rafle oy wits one of many in the suit filed in 1974,
which charged the federal government with failure to enforee Ti-
le IX. The legislation covered more than sports, but the wsue of
quality in school athletie programs posed one of il Loughest

hallenges. Historian James Anderson cxplaiy - IX soys

vou ean't have one haskethall team and tell men and women to

“Why Dan't Yau ten to School seith
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FESOUrCes in
As the ease wound its way through the courts,

parents pressured schools to comply. Gradually,

books and readers appeared. Vocational courses beeame coeducas

tiomal, With more doors n to them, women g more

than hall of all undergraduate and master’s degr Al by the

carly o 10 pereent of all high school athletes were female, up

from | 1 pereent in 1070, 1) th Taffel v

athletic scholarship llege, one of the first granted to women,

sShe eventually earned a doctorate

lessor at Fordham University mop

had the opportunity to make things easier for my danghter,” Rafs
‘[So that] she won't have to sort of refight that battle”

Adds Leslic Wolfe, "Tts very exciting when von think that th

ward cquality
just K throiiglh 1
1 impact om the workplace.”

The sweep of eivil rights legislation was extended to eluldren

!
with disabilities, nearly 5.7 million students, in 1976, As with Title

IX and bilingual education, it wasn’t enough to simply treat
everyone equally, Schools had to provide the resonrees and tram-

ing to make learning possible. The changes were often eostly and

Sehoal: 19560 -
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controversial but nonetheless widely implemented, “Efforts to

achieve equality education for children with disabilities were

hased very heavily on Brown and the common school idea,” notes

nts,” The courts aceepted that argument and nioreover Cong
pted that argument and enacted legislation that provided a
reat deal of support for the judicial deeisions on the question,
nd in part becanse there is that legislative support. the rights of
dents with disabilities in many are stronger and better

nforeed tnr]ny than the righ ts of any ather grmlps.”

Even as civil rights gains were made, activists in the 1970s were
strated by an ongoing and, in places, intensifying problem,
e Brown decision of 1054 had overturned segregation where it
vas mandated by law. But segregation was the result of poli-
s that governed neighborhoods and local sehool systems. “All
orthern cities were engaged in diseriminatory practices.” says
esegregation policy expert Gary Orficld. “Historically almost all
of them had been engaged in massive disernmmation, both in the
vay they ran their schools amd in the way that they ran their poli-

es that shaped the residentinl pattern of their neighborhooc
Historian James Anderson notes, “Northern school hoards, for
stance, would zone schools, which means they would locate

nols in areas to mbensify segregabion. At the same time there

S Wiy Don't You Go to Sehool witie U
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were no policies, no regulations, no laws that compelled them to

do that. And so beeans i have this kind of institutionalized
orm of di i it is very difficult to change it

In 1971, the US. Supreme Court ruled that husing schoolehil-

n within city limits was a lawful remedy fi regation, Bus-

fully to ereate more racially balanced sehools

Muost preople with ehildren Uhat have been bused

sary Orfield.

About two-thirds—hlacks and whites and Latinos—all sav that

. The people that are most opposed to it are older people who

e never had any direet contact withit.”

But in Detroit, Michigan. busing within city limits was not scen

s an effeetive remedy, Years of white and middle-class

tlyvmg suburbs had left a eitywide sehool-age population that
as 70 pereent minority and a school pported by
erading tax base—in difficult straits. By contrast. just a
e Detroit line, a healthier tax base supported lavish suburban
haols. *You had over lifty suburban school systems surrounding
" says Jay Heubert, d in those schools there we
most all white kids. And you know, the facilit wl the
onal opportunities and the sehool lunding were all much better.”

n 1972, a federal judge ordered a radieal remedy: bus suburban

students into the eity and Detroit students ont o the s

early 800,000 students would be alfected.
The decision was instantly appealed i dmark ease known

Cas Milliken v. Brodley. Even us it mude its way to the US.

Wy Duan't Yo Gt Sefiool withe Us5
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Supreme Court. the pol al climate was shilting. Busing aroused

growing controv

¢ and beeame o popular target for politicians,

cluding President Richard Nixon, “We have found that where
we have heavy relianee on eross-city busing of schoolehildren, it
has failed to meet cither of its intended purposes,” he said. =1t has
failed to promote quality education for all, and it’s failed to end
the raeial isolation which we all agree must be ended.” In 1954 a
servative Supreme Court reversed the Detroit decision, finding
that the suburbs bore no responsibility for conditions m urban
schools. Any plan to desegregate would be limited to the city
El‘. T“'CI dlf(‘.[l[ £ ﬂl‘t.L‘]' B!’uwn Thllrguud Mum]m", now n Sll-
eme Court Justice, sharvply dissented in the Detrait decision:
“In the short run, m the easier course to ullow our great
metropolitan areas to be divided up into two eiti
It.he other black. But it is a course, I prediet, our peaple will ulti-
mately regret. For unless our ehild begin to learn together,
there is little hope that our people will ever learn to live together,”
. According to Jay Heubert, the Supreme Court's deeigion “sent
“amessage to parents that if they could simply leave the urban dis-
l‘ triet and make it across district lines o the subwbs, they
wonuld not be part of any Kind ol descgregation plan involving
the suburbs, The long-term consequenecs of this in my view have
n heen eatastrophic, They have inereased signilicantly the concen-
trations of minority prople and especially poor people in our ur-
ban centers even as our suburban districts beeome wealthier and

- whiter in many places” Gary Orfield helieves that sehool desegre-
|
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iom will have to be pursued nationwide despite the recent re-
treat from the poliey. “The census burean projects that the
majority of school-age children in the United States will be non-
white by about 2080,” he says. " The majority of all people in the
country will be [non-white | by about 2050, It’s not going to be an
option about whether or not we mess up the incorporation of one-
tenth or one-cighth of our population into the mainstream: we are
talking about a situation where whites will be one of 2 number of
different minorities in a society where there isn't any majority.
And we have to live together and figure out how to make that
work, How we do that without living together in neighborhaods or
going

In 1980, the campaign for equality in Ameriea’s schools was not

t complete. Yet in just thirty vears, radical change had oe-
curred, in part due to the intervention of the courts and the fed-
eral government. Educators then as now would argue the con-
sequences. Historian David Ty
debates about aflirmative
whal i i about are special needs children getting
too much money— but T would argne that to have debates and ae-
tion is precisely where we should be in a democratic socicty, in-
stend of sweeping dhsadvantages under the rug and soeial injustice
under the rug. We sometimes forget where we were in 1934 and

.
r Finn, assistant sceretory

I sec a net gain for the soci

at the Department of Kdueation under Reagan, states, 1 don’t

doubt that some things wre betler off wod T think that not lmingl

Sedwisl: 1930 =1980
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1ate against kids on the basis of their skin color is
but it sure led to a lot of litigation and
ing programs and white-flight activities and a

f other things that many people would regard as hav-
ing heen harmful to the quality and performance of edueation
nd the health of the demoeraey.” These issues, along with Uie -
troduction of new, free-market strategies, would Ill‘lli drive the re-

forms of the next two decades.
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