Grenetd

243

offered 1o fourth grade students during lunch recess 1 day a
week. A thnving student council provides oppartunitics for
students 1o practice social and lcadership skills and engage
n such activities as taking visitors for tours of the school,
running the school store, and organuang chamable
fund-rassers.

Al the Tier 3 ennchment level, students can participate in
any appropnate Tier 2 ennchment acivities and may also
be mvited 10 join Gateway, a program for gified and tal-
ented students. To diversfy opportunities for Tier 3 ennch-
ment, new programs arc ficld 1ested as the need anses.

Of particular interest is the way in which the diamond
model has encouraged mnovation of new activiies that
combine increased behavioral and environmental suppon
with the high content level of ennchment at Tiers I and I,
providing an cver wider amay of opportunities for inclusive
practuces. Examples include (2) students i PASS, the
school’s behavioral program, (b) receiving onc-on-one time
with the gateway tcacher for students wdentified as gified
and wlented, (¢) students with highly focused or special zed
arcas of persomal micrest finding a forum for thew incrests
within the ennchment Tier 2 Library Press program, (d) the
High Flyers Club, a small-group, low-stress Tier 2 or 3
ennchmen! oppartunity that was designed by the school
psycholog st for a studert with Asperger syndrome but that
became open 10 any student, (¢) the use of books on tape 1o
include a student with lcaming disabwlities in Literature
Circles, an ennchment book-club-style activity centerning
on discussions of shared readings, and () a student with a
hearng impairment, medical challenges, and a severe leam-
mg disabilty i math who pamicipated i Battle of the
Books both for the reading activities, which were 2 good
maich for her academic strengths, and for the mclwsive
social opportunitic s that the group provided.

Implications for Speaal Education

Response 1o micrvention has been the subject of wide-
spread discussion (Hoover, 2010; Kavale ot al, 2008%).
Although n holds potential 10 decrease m special education
the overreprescnmation of students who are expenencing
school failure that is not caused by disability, there s also
concern that it may prevent the identification of students
who would bencfit from special education services.
Regandless of the cause, the number of students referred for
special oduc ation scrvices decreased appreciably, with 18%
fewer students wdentified for services than i previows years
and with Tier 2 providing more immediate suppart for stu-
dents who might previously have been required 1o complete
a lengthier referral process before receiving individua hized
nstruction. The fact that the number of students designated
as with special needs within the school dropped to approxi-
mately 4% lower than the number m other clementary
schools within the same distnct further suggests that these

changes may be the result of school-specific nitatives,
such as the diamond model, rather than any dstrictwide
reforms that have occurred i the same penod

The Diamond Model and Other
School Initiatives

Few educational inttiatives exist in isolaton, and RT1 1s no
excepion. The diamond model imegrated casly with, and
cven sirengthened, other mitiatives within the school-—
most speaifically, schoolwide behavior supports, child
study tcams, and standards-based curnculum.

Positve Behavior Interventions and Supports

Posiive behavior mterventions and supports (PBIS), a
data-driven system of ticred inlerventions and supports
structured to positively affect both schoolwide and indi-
vidual student be haviar, has become increasingly utilzed in
schools in New England and across the United States
(Muscott et al., 2004). When 2 school s an active paria-
pant m PBIS, ot s vital that any other schoolwide mitiatives
micgrate well wath the alrcady-cxisting PBIS structure,

In many ways, PBIS s a mtuml compammon for RTL
Similaritics in vocabulary, ticred structures, and data collec -
ton mechanisms helped our staff to quickly grasp the con-
cept of the newer diamond model and begin coardinating
programming across behavioral and academuc realms. This
has been especially helpful in instances when a student's
underdymg academic challenges are leading 1o behavioral
difficulics or m the case of students, such as those with
autism spectrum disorders, who benefit from highly pre-
dictable behavioral expectations paired with high-qualny
academic opportunitics.

The Child Study Process

Child study tcams, a prereferral stralegy that was popular.
wzed in US. schools i the carly 1990s (c.g, Fuchs ct al |
1990; Ingalls & Hammond, 1996), typically consist of 2
group of general educators, special educators, and admanis-
trators from a specific school who meet 1o discuss individ-
ual student cases. Although child study tcams offer many
advantages (Rock & Zigmond, 2001), if they are not part of
wider systems of change within a school, they can become
simply another stage of special education refermal.

With the implementation of the diamond model, 1t soon
became clear that a more comprehensive approach was
needed. So the child study procedures were updated 1o pro-
vide suppont that was more conssient with the new RTI
process. Today, clusters of newly named BLING mectings
(e, Benchmark Assessments-Leaming  Strategics-
Interventions & Extensons-New Learming-Giving Support)
are conducted three umes per year and include the




244

Interventon i School and Qi 48(4)

classroam Icacher, special cducator, speech pathologst,
language ans coordimator, special education coordinatar,
schoal counsclor, Title | wior, school psychologist, and
admimstrators. Classwide inlervention and instructional
decimons are made and then adapted 10 cach child based on
asscssment data gathered as pant of RT1 and PBIS.

Dunng the course of the year, if cachers feel that an
iervention is nol working or s no longer appropriate, a
mecting is sct up 1o make noeded changes. This revised
child study process allows examination of all students in
cach classroom rather than only the few who have been
referred, yet is flexible enough 1o suppont inclusive oduca-
tion structures and ensure that adequale atiention is given 1o
students who are of panicular concem 10 their classroom
tcacher.

Standards-Based Curnculum

Onc of the ongmnal catalysts that prompted the school 10
consider RTI was the adoption of 2 unified standards-based
Incracy curmculum across all schools in the district. The
diamand model permitied thes new lileracy curriculum to
assume a central role as the core reading instruction for all
children m Tier |, imtegrating it mto the school 's struc ture
ina more holistic fashion. As district teams unpacked cach
standard and developed formative asscssments for them,
the school restructured its schedule 10 provade every staff
member with a 70-munute grade-level mecting/planning
block every other week. During this time RTI data, student
achievement, and instructional practices related to the lit-
cracy cumculum could be discussed. Although t s not
casy 10 coordinate this much planning time, we have found
this level of staff support and parucipation 1o be cnical 1o
the creation and mainienance of a vibvant RTI structure that
1s responsive 1o student needs.

In funher keepung with standard-based ¢ umnculum, our
extension (Tier 2 Ennchment) and mtervention (Tier 2
Intervention) lessons are linked 1o distnct literacy assess-
ment and instructional roqurements. First, students arc
grouped according to thew perfarmance on the relevant
distnct developed farmative assessment and the kind of
instruction cach will benefit from most. Teachers then col-
laborate acmss classrooms 1o create extension of inlerven-
1ion lessons that are tailored to the needs of 2 given group, a
stcp that provides an important avenue for persanal teach-
ing involvement and recogni ion of mdividual student needs
within an othcrwise highly structured Iiteracy program

Conclusions

Rescarch has indicated that thec-tier models that integrale
more than one arca of achicvement produce grealer student
gains than thosc that focus on reading alonc (Stewart,
Benner, Manclla, & Marchand-Marte lla, 2007). Our schoal
has taken this finding 10 beant, creating an RT1 system that

1s closcly tied 1o other school mitiatives, such as inclusive
education, PBIS, and standards-based instruction.

Several results have been moticed. Refernls for speciat
needs services outside the inclusive structure have declined,
even as accommodations and services for students with aden-
ufied needs have become isegraled in increasingly effective
ways inlo general education classrooms. Disciplinary office
wferrals decreased from more than 600 m 2003-2004 1o 101
m the 2009-2010 schodl year. More than half of the studens
who qualified for Title | in previous years have graduated
from this supplementary program, with rcading scores at
wade-level perfarmance,

Every stafl member participates o tracking data, design-
ng ngosous curncula, and planmng appropnate interven-
tons and exiensions. A summer reading program has been
put m place, and an i ncreasing number of afier-school activi-
tics keep students engaged in lcarming beyand the school day.

We have came 1o realize that when onc attends 1o aca-
demics, as well as the social, emotional, and behavioral
ncedsofall children, positive results oc cur. Moving the pro-
cess forward one step &t a2 ume, we have become a much
closcr and more canng community of leamers We all
understand that icaching children i1s hard work, but it is our
collective respansibility 1o give students the skills they need
to be successful.
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