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The Diamond Model: A Unique Elementary RTI
Model That Meets the Needs of All Learners
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Recert years have brought many changes 1o the ways i
which schools in the Unned Stales address learming dis-
abilitics i their students. In an attempt to provide all stu-
dents with appropnate reading instruction and to identify
struggling students in a more time ly mamner, the 2004 revi-
sion of the Individuals with Disatwlties Education Act
(Individuals with Dusabilitics Education Improvement Act,
2004) moved away from a discrepancy maodel of sdentifica-
tion (Meyer. 2000; Peterson & Shinn, 2002) and adopled a
modified approach known as respamse fo imtervention
(RTT). Although not without its drawbacks (Kavale, Kauff-
man, Bachmeier, & LeFever, 2008), RTI does represent a
shifi away from more ngid systems of disability categon za-
tion, emphasizing insicad differentiated instruction debrv-
cred with fidelsty 10 a diverse student body —and as such,
has profound implications not only for students with learn-
ing disabalitics but also for those with a vanety of other
lcaming needs as well Since 2004, the RTI model has
remained most commonly associated with reading (c.g..

Legere & Conca, 2010) bus has also been applied 1o math-
ematics educ abon (Riccomim & Witzel, 2009), behavioral
difficuties (Hawken, Vincent, & Schumann, 2008: Lane.
2007), and other arcas of school achievement.

The Natonal Center on Response 1o Intervention (2010)
described four essential components of RTE (a) a school-
wide, multilevel instructional and behavioral system for
preventing school faslure, (b) screening, (¢) progress moni-
tormg, and (d) data-based decision making. The implemen-
tation of RTI in a school or program gencrally bllows a
Guly standard cowse, starting with a universal screening
process 10 adentify students who are most at nsk for reading
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difficudty and contmumng through the systematic creation of
three ongoing tiers of support whese students receive vary-
ing forms of reading mstruc on based an need. The resubt-
ing model i1s depicied as an inverted tnangl e, where the base
of the mangle represents the core classroom curmculum
(Tier 1), the central area represe i s suppl emental or targeted
nlerventions (Tier 2) and the up of the nangle represents
individua lly designed. mtensive mstruction for students for
whom Tier | and Tier 2 mierventions have been inadequate
10 remediate their readng difficulties (Tier 3) According 1o
McCook (2006), Tier | nstru tion should meet the necds of
some 80P of leamers, Tier 2 the needs of same 10% 1o
15%, and Tier 3 the remaming $% 10 10% of students. Ths
article describes the effects RT1 has had on a single school
and s students m both gencral and special education

through 3 umque clementary RTI desgn.

Tackling the RTI Process

The school was an clementary public school located in the
nartheastern United States. In addiion 1o the approximately
450 students, the school was also hame 10 a distnict pro-
gam for clememaryage students with emotiomal and
behaviaral disarders. The student body was 93% Caucasian,
4% Huspanic, 2% Asan, and 1% Black wath 10% of su-
dents chgible for free or reduced-price lunch.

In 2007, prompied by the desire for our students to
become more proficient readers, we prepared 1o cstablish
our own RT1 process. Having studied the tangle model, a
plan was undertaken 1o make implementation more inclu-
sive, rather than focusing on a single larget population. An
expanded madel was envisoned that would (a) provide aca-
demic stimulation for lgh achicvers, (b) allow a flexible
micrvention structure for those who struggled academically
or behaviorally, and (¢) permit students who ¢ xhibited more
complex combmations of strengths and needs (c.g. those
with lcarming disabilities or autism spectrum d&sorders) o
remain academical ly engaged throughout the school day. To
represent this wdea, the tradtional tnangular depiction of
RTI was marrared into the shape of a diamond that repre-
scnted not anly learners who struggle but also those who
exceed grade-level performance. We called our model “The
Driamond Model— Where All Kads Shine.”

Like all sscpwise models, the diamond modd consists of
successive tiers that indicate both degree of students ' need and
the degree of mtervention provided to them. However, rather
than consisting of a single thangle representing mierventions
for students who are expenencing difficultics, #t consists of
two triangles merged nto a diamond shape (sec Figure 1), The
first of these tnangles represents the traditional RTT structure,
The second tnangle uilizes 3 smalar approach to reflect
cnchmen! opportunitics provided 1o students who are ready
for additional academuc challenges. Together, these tangles
represent the full diversaty of students.

Figure |. The damond model Two trangles of bered mterventions
merge tO Create 3 singhe ructure that serves all students.

Figure 2 lists some of the micrventions, supports, and
ennchmenl activitic s that are currently implemented within
the diamond model structure. The proportion of students
fallng under cach partion of the diamond varies according
10 the needs of a given year but generally falls within levels
established in the rescarch hiterature (¢.g., McCook, 2006).

Intervention Tiers

In this model, Inmervertion Tiwer | consists of a daly
90-mmute block of differentiated literacy instnution.
Students parucipate in gusded reading groups, phonics
mstrc ion, word work, and ather standards-bascd instr -
von and arc screened three times a year 10 double-check
thewr overall reading level. Formative and benchmark data
from these screenings are exammed by multidisciplinary
tcams in grade-level mectings, whese icam members coor-
dinste plans for differentiasted mstruction and determine
studert placements in further imtervention and/or enrich-
ment groups based on individual need. Students who have
been determined 10 need addiional mtervention continuc lo
participate in the daily reading block but receive additional,
Ther 2 targeted rescarch-based intervention from the class-
room teacher, Title | tulor, andior special education icam
members, Progress monitonng s increased 10 at least twice
a month Students in Tier 3 mervention also continue 1o
participate i the daily reading Bock but rec eive additional
intensive and mdividuali zed I iterac y services that are deliv-
cred and monitored weekly by the special educ ation 1cam.
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Figure 2. identdcaanon and inter vention strateges in use at each Ler of the damond.

Enrichment Tiers

In the diamond model, the upward tnangle portion of the
diamond depicts the ennchment ters. Ennchment Taers 2
and 3 consist of students who have scared highly on Tier |
and/or Tier 2 assessments of perfarmance, indicating thew
need 10 be academucally challenged, 1o varying degrees,
beyond the core curnculum.

School personnel work together 0 provide Tier 2 ennch-
ment activitics that appeal 10 a vanicty of studens. One such
activity, Battle of the Books. fosters tcam building,

appweciation of licrature, and playful competition with a
focus on academics n a yearlong reading event that culmi-
nates i tcams of students amswering questions about books
they have read. In another actinty, a group of young authors
called Library Press mects with the libranan to disc uss, odat,
and scif-publish their work so 1t may be showcased i the
library for other students 1o borrow. An afier-school pro-
gram run by pasent coac hes, Destnation Imagmation, gives
tcams of students problem-solving activitics 1o complete as
well as opportunitics 1o campete n problem-solving con-
tests al the state and national levels. Guntar lessons are



