CHAPTER 10

B

Strategies for Written Language

Proﬁciency at written communication is a critical skill in. societ}{ toda
ing in the schools is evaluated, to a great extent, on the basis of written
essay tests, reports, and written homework answers (Graham,.2006). Writin
enhance students learning; writing about a topic can actually Improve styd,
prehension (Graham & Hebert, 2010). Additionally, more and more states now

students to pass a writing proficiency test to graduate
2007). Proficient writing skills are also critical for entry

after entry regardless of whether the job is blue collar or white collar (
ris, 2011). There is now compelling evidence (Salahu-Din, Persky, & Miller, 2008
a majority of American students need to improve their writin
writing skills is a critical concern. The situation is even more serious for students
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pROBLEMS FOR STUDENTS WITH LEARNING DISABILITIES

with LD often experience greater difficulties with writing than their nondi
cers. It i well documenfed that the writing of students with LD is less polish csi
| gbledP { expansive, and effective (Englert & Raphael, 1988; Graham 1990; Gp h o
i cohefenl /989/' Montague, Graves, & Leavell, 1991; Newcomer & Barenb:aum ,199r1é ‘:’:)r;&
" ;2;;?& Blenkinsop, 1989). Althoul%.h stttildents with LD represent a heteroéeneo;Js pog-/
[ glationy there are some Cc?rlr’llrilgn;.f;es ! at' c.an be noted. Wong (2000) identified five
reasin which students wit iffer significantly from their nondisabled peers:

1. Students with LD have difficulty expressing their ideas in writing.

9. Students with LD tend to have a warped conception of what constitutes good
writing. They focus on the mechanics of writing (spelling, punctuation, etc.)
versus clarification and organization.

3, Students with LD use unproductive strategies to make up for their limited
vocabularies. When they are unable to find or spell the appropriate word to
express their thoughts, they tend to substitute another, simpler word that does
not fully communicate what is intended.

4. Students with LD make quantitatively more mechanical errors.

5. Students with LD require more practice to achieve mastery of a writing strategy.

Students with LD typically do not see writing as a purposeful way to communicate
and control the world around them, and even if they do, they are often not equipped
with appropriate strategies to facilitate their ability to produce effective written com-
munication. Writing instruction should help students develop a more sophisticated
approach to composing (Graham, Harris, & McKeown, in press). Students with LD
must learn that creating composition is a process involving mastery of three critical
recursive elements—(1) planning, (2) organizing, and (3) revising—as well as attention

to mechanical aspects of composition (Wong, 2000).

Planning

For students with LD, planning for writing involves, at best, minimal effort. These. stu-
dents often choose a single composition approach: the solitary act of generating ertten
content (Graham & Harris, 2003). They tend to jump right into writipg before doing any
Sort of Planning; Scardamalia and Bereiter (1987) termed this behavior knowledge telling.
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A main objective of writing strategy instruction for sttfdents with LD js t, enabl,
them to become more planful. Students must be taught to integrate some of the same

types of planning strategies, or schemas, thét skillgd wrflteis utllhze. One (?f the mog;
effective ways to do this is through direct instruction o Izl ezr};l;ng strategies sy, 5
brainstorming or semantic webbing. The strategy STOP an : .dPYOmpts Students i
be more planful. STOP and LIST (stop, think of pu.rpose, and -{St 1deas, Sequence them)
encourages students to identify the purpose of their paper, bramstorrr.l ideas, a.nd orga.
nize those ideas (Troia & Graham, 2002). The use of such a strategy prior to Writing can

lead to more planful, organized compositions.

Organizing
Englert and Mariage (1991b) noted two kinds of organizational knowledge that infly.

ence skilled writers” performance:

1. Understanding and recognizing recurring patterns or text structures. A writer’s abil-
ity to recognize and appreciate that text has structures and to use cues related to thoge
structures is crucial to successful composition and comprehension of texts. One of the
first text structures to which students are exposed is narrative text structure. Students

often understand and recognize narrative or story structure first.
Unfortunately, students with LD are often unaware of patterns or structures in

text. They do not analyze text or recognize recurring patterns in text that they read or
to which they are exposed. Therefore, they do not utilize these patterns while generat-
ing their own compositions. When given a topic, they simply start writing what they
know about it, letting each thought prompt the next; minimal effort is made to assess
what is written or to regard the constraints of the topic, audience needs, or text organi-
zation (Graham & Harris, 2003). Instruction for students with LD must address these

issues.

2. Employing strategies specific to the writing domain. Organization of written com-
positions is largely a strategic task. Instructing students to utilize appropriate orga-
nizational strategies will help them to be understood by others, as well as improve
their ability to interpret and negotiate the meaning of text (Englert & Mariage, 1991b).
While composing, students with LD often fail to employ effective or efficient writing
strategies to guide composition generation; as a result written work is often difficult
and discouraging for both students with LD and their teachers, Directly teaching orga-
nizational patterns and strategies to guide composition has proven to be highly effec-
tive in improving academic performance of students with LD (Harris & Graham, 1992).
Enabling students to utilize appropriate organizational strategies will help them to
interpret and negotiate the meaning of their texts, as well as make themselves under-

stood by others (Englert & Mariage, 1991a).



"
: strategies for Written Language
183

mMe
rd ° dfor rudents With LD often emphasize the mechanics of writing, includ
on shil® spelling grammar, punctuation, and format, rather than revisi ]
4510 dwritlﬂgf -~ This is understandable considering that the writing of st ising
e mean with mechanical errors, including malformed letters m's udents
fren lad unctuation and capitalization (Graham & Harris 2/00 ;sspelled
° oct students' written compositions, as well as their ex,ecutio)r‘l T?e}ie
o attend to obstacles such as how to spell a word or of the
rocessére with students’ writing flow, leading them to forget writin ‘I'Vrlte a
4 in their working memory. Students who have difﬁCulty with ﬁ :)nzr‘jvs (')r
peing h e J0se ideas or plans because their handwriting is not fast enough to kerlt-
oy thought processes (Graham & Harris, 2003). ep
in with thelr with LD tend to focus their revision efforts on these mechanical er
” approach, focusing on word substitutions when tr inr °rts_
ell as attempting to “clean up” spelling, grammary fn 0
hanical errors. They are focused on the overall a’ d eai
hanges are only partly effective; the quality of thSIZom-
lly remains unchanged (Graham & Harris, 2003)

up Ats
Sh::; oy @ nghesaurus

e ogi
-y their € nm ositions, asw
eﬂﬂCh ormat, and other Mec
ition. These ¢

of the compos '
e nor clarity of meaning genera
0

PREREQUISITE SKILLS

; noted in the previous chapter, it is essential to consider the prerequisite skills
ary fora student to be a successful writer, not the least of those being transcrip-
These are basic skills that include handwriting and spelling. Proficient writ-

tion skills in order for attentional resources

mastery of these basic transcrip
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tered the mechanics of writing and need to concentrate on putting their

aper, they are unable to attend to higher-level skills, such as planning
and organizing. For young writers these basic transcription skills can be so demanding
it may be necessary to minimize writing tasks (Graham & Harris, 2000).
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INSTRUCTION IN THE WRITING PROCESS

The process of writing requires frequent reexamination and reworking ¢ text
as multiple opportunities for practice. Research suggests that effective Writin ,i ® W)
tion involves scaffolded writing activities that teach students commqy, StrUCtn Ty,
composition, as well as actively involving .them in the‘ writing Process. In the s:Crte-s of
that follow, we provide examples of strategies for teaching narrative ang ex long

: . d “ . poSitOry t
structures, as well as strategies for editing and revising.

Narrative Text Structure Strategies

Narrative text structure is one of the first structures. t.o which students are exp
not surprisingly it is also one of the earliest composition structures acquireq }, 5
dents. Stories follow a pattern that is easily understood by students: Setting, eni tu.
and conclusion. Often narrative texts are structured around a main character , Con(;ﬁe’
presented to the main character, the action or goal of the_ main character foy solving tLC t
problem, outcomes of the actions, and the story conclusion (Englert & Mariage, 1991,

Utilizing students’ knowledge of story structure tc? teach them COmMposition Skills .).
highly beneficial. Students who are aware of the basic parts of a narrative tey¢ are oftelj

more successful at writing stories as well as understanding stories that they haye read

’

WWW, What =2, How =2

Narrative compositions require students to possess a basic understanding of stor
structure. Although story structure may be familiar to students, they stil] may e
unclear about how to use it to compose a complete story. Graham and Harrig (1989)
utilized Story Grammar elements, prompting students, through five steps and a
of questions, to generate narrative prose. These steps and questions encourage st
to include all necessary components of a complete narrative composition.

A series of five steps is used to assist students in the composition process. The thirg
step includes the mnemonic WWW, What = 2, How = 2 to help students remember the
critical questions of that step (see Table 7.1 in Chapter 7). In Step 1 students are initially
prompted to think of a story that they would like to share with others. Considering their
audience and what their audience’s needs and wants are is important. Most of the time,
these factors set the tone for the composition. Students are then reminded, in Step 2, to
let their mind be free. This instruction is intended to increase students’ focus on the task
of composing by encouraging them to free their minds of distractions and focus on
their story.

The third step of the strategy prompts students to write down the story part reminder:
WWW, What = 2, How = 2. This mnemonic-aided step helps students start to plan and
organize their stories, keeping in mind the essential components of a narrative. Having
students write down the questions before they start writing down their ideas ensures
that they will attend to each of the essential components, not just start writing withopt
consideration of these crucial elements. In the fourth step students are asked to writ
down story part ideas for each story part. This is where the students get to add their ideas.

Series
udents
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text structure can provide a map for students to produce well-developed
graphic organizer (Figure 10.1), such as the one created by En lirt
Comhael, and Anderson (1985), can provide a template for student composition %uc};
P er can prompt students to consider which ideas to include, how to org;ranize
. Jeas, and when the composition is complete (Englert & Mariage, 1991b). This
.er can be used for both composition generation and reading comprehension.

OWledge Of
ositions. A

Text Structure Strategies

The concept of using a schema or plan, such as WWW, What = 2, How = 2 or a story
tive prose can also be utilized with various expository composi-

map, to produce narra
tins. The vise of strategies or schemas for composing single-genre essays is a good

place to start with emergent writers. Teaching students one form of writing enables
them to concentrate on basic structural concepts. We started with narrative composi-
tions because of the familiarity of that form of text to young writers. However, various
expository text structures can be similarly taught.

Understanding and utilizing text structure are essential to composition. Different
text structures can be used for planning, organizing, and drafting various types of
expository text. It is important to understand that each type of expository text structure
answers different questions, such as these: What is alike? What is different? How are
they the same? What is being explained? The answers to these questions are indicated
by a range of meaning and sentence structure systems. Certain key word indicators can
be found in either topic sentences or concluding sentences. For example, “Fresh water
and salt water fish are similar in many ways, yet they are very different in others.”

expository
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FIGURE 10.1. Story Grammar map/narrative planni i
Anderson (1985). ) planning guide. From Englert, Raphael, and
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; ord.com/reid-
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(1) the audience for the paper, (2) the purpose of the paper, and (3) the baCkgmund
knowledge that is necessary to write the paper. These areas provide students with 4
solid foundation to build their composition. The second step is organizing: Students
complete a pattern guide to help them organize their papers. A pattern guide is ap
organizing think sheet and represents the text structure being studied. Students fq]-
low this pattern guide to ensure that essential components are included in their writ-

ten compositions.
ning guide and generating a first draft. Students must understand that this is a first
P
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s step involves taking the information from the plan-

The third step is writing. Thi
draft and that the process of writing is recursive. The next step is editing. This ste

teaches students to critique their own writing and to identify areas in which they neeq
clarification or assistance—an important self-evaluation skill. The editing process is

a two-step one involving student self-evaluation and peer editing. During the self-
evaluation students reread and evaluate their own drafts, starring sections of the paper
they like best and putting question marks in the margins by passages they think may

be. l.mclear. Then they think of two questions to ask their peer editors. During peer
editing, students read their papers to peer editors, who then summarize the content

Next, the peer editors evaluate the papers, giving an analysis of salient features of th
w.riting that might guide revisions or lead to improvement. For example, a pee Od-t e
might s.uggest that the writer add key words or reorganize the paper for’ clfrit 1' ?rhltor
suggestions are shared with the writer. Then the peer editor and the writer bra}';;\stoisrsx

ways to improve the paper.
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Raphael, and Anderson (1985).
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FIGURE 10.3. POWER planning guide: Explanation organization form. From Englert, Raphael,
and Anderson (1985).

From.Ro.bert Reid, Torri Ortiz Lienemann, and Jessica L. Hagaman (2013). Copyright by The Guilford Press.
P.ermlssxon to phot.ocopy this figure is granted to purchasers of this book for personal use only (see copy-
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forms.

190



Strategies for Written L.qn,
Quage

9

ing
Flan’:/:/ho will read my paper?
i am | writing this?
| know about this topic?

W
gwhat do
w can | group/label my facts?

zind
pich pattern guide do I use (why am | writj
filled in the patter . iting this)?
P n guide completely ang anzw
ered the .
qUeSt\QnS

orga"’i
W

Have |
peing

asked?

Writing
| neé
completé sentences.

we ;

e | followed the flow or organization of the patt

ern guide?

d to write a paper usin i
g the information from the
pattern guid
€, using

0] Hav

gditingd
Juation

self-evalud===

pid!---
grel what was being explained?

g Tell what things you need?
] Make the steps clear?

[ Use key words?
] Make it interesting to the reader?

[ star the parts | like?
ut question marks in the margins by things that are unclear?
ear?

oe
[ prepare two questions for my peer editor?

Peer evaluation

0| need to summarize the paper.
k out, and do | understand, the most important features of the paper?

(continued)

[ Can | pic

checklist for the POWER strategy. From Englert, Raphael, and

FIGURE 10.4. Example of a

Anderson (1985).
d Jessica L. Hagaman

i Ortiz Lienemann, an
re is granted to purchasers of th
can download a larger version 0

(2013). Copyright by The Guilford Press.
is book for personal use only (see copy-
f this figure from www.guilford.com/reid-

From Robert Reid, Torr
Permission to photocopy this figu

right page for details). Purchasers

forms.



192 STRATEGY INSTRUCTION FOR STUDENTS WITH LEARNING DISABILITIES

Did the author . . .
O Tell what was being explained?
[ Tell what things you need?
O Make the steps clear?
O Use key words?

- . .
[ Make it interesting to the reader: | 7 7
01 Would revisions improve the quality or clarity of the paper? Where?

01 need to share suggestions with the writer.

Collaborative conference -
[ Have we decided on ways to make the paper better:

Revising ' fevalint
O Have | made the changes to improve my paper using my sefi-evaluation?

O Have | made changes to improve my paper using my peer'’s evaluation?
O Have | made the changes that we decided upon in our collaborative

conference?
OIs my final draft clean and free of errors?

FIGURE 10.4. (continued)

STOP and DARE

The planning and essay writing strategies STOP and DARE were developed by De [,
Paz and Graham (1997) to help students write better persuasive essays. They have been
used effectively with students with LD or ADHD (Jacobson & Reid, 2010). STOP ang
DARE contains a planning strategy, STOP, and a writing strategy, DARE. First, the plan-
ning mnemonic STOP is used to help students plan their persuasive €ssays in an effec-
tive manner. STOP stands for “Suspend judgment” (consider both sides and think of
ideas for and against the topic); “Take a side” (take a position based on the ideas gener-
ated and mark the side of the argument the writer will support); “Organize my idea”
(mark the strongest ideas and decide how to arrange or sequence them); and finally

“Plan more as I'write” (continue to evaluate and revise). These statements help students
to brainstorm ideas and organize them for an effective,

to “Develop a topic sentence,”

Add supporting ideas,” “Reject possible arguments for the other side” and “End with

a conclusion.” DARE ensures that s
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" odels U Gtudents then Id be on getting ideas down on paper.as Opp(.)se
tceachef  students- hat the focus shou nctuation, spelling) correct (Daniels & Bizar,
Cessb‘: ltraded aef:;;nics (e’g"fgraiﬁ;rglick Writes for personal narratives and infor-
q0t D€ ng all ml sson plans for
tailed e

i n et al, 2012).
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2 n
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a revision that remedies the pr.oblem. Researclh ls:ggtc?:ts:hat teaching Stude
effective revisions involves using problem-so‘v g acti 1ties that encoyy, Nt ¢
: : tegies for gathering, analyzing, anq 8e sy, "‘ak(

focus their attention on strateg Struct, oy e
) . ing, & Ward, 1988). Unfortunately, fovic ing ; "N A
tion (Reynolds, Hill, Swassing, : d 5 . 1Sion Strate m()r )
received much less attention than planning an Organizing strata ieg kg‘@xh A
ﬂ\,(‘

i . ’ and
few revision strategies for struggling writers that are supporteq by Tesearqy, erg a
3 L
et al, 2013). C”‘ham

SCAN

Graham and MacArthur (1988) developed the .SCAN revision Strateg "
Although this strategy was developed for use Wll\’;h a word Pr9§essor, it can : o 1o,
hard copy (withouta computer).as well. The SCA strategy f.ac1htates Studengs aus-e.d On
examine written compositions in terms of clar1t.y and cohesweness, add materiallhty "
necessary, and correct mechanical errors (Harris ir Graham, 1999), The sy s e
consists of five steps. Step 1 is to “read you.r essay.” Students need to reaq the firtrategy
of their essay to reacquaint themselves with tk.le.substance of their Paper, gy, @raft
“find the sentence that tells what you believe—is it clear?” Thig step eNCOUrge, 1‘3 ty
to reexamine their topic sentence and make sure it is stated clearly ang , Ccur Vlvnters
dents also check the topic sentence to ensure that it reflects the desireq inten Ii Y- Sty
not, then it needs to be revised. Step 3 is to “add two more reasons why yoy Cén it d.()eg
it.” This step helps the writer provide enough_ support .to adequately defe nd hig (e)he\,e
position. Step 4 is where the SCAN mnemonic comes in: Students are to “S I hey
sentence” and ask themselves: “Does it make sense?”, “Is it connected tq my bel'each
and “Can I add more?” Then students note any errors. Each sentence is llscannez;f?"’
make sure that the essay is (1) clear—will the reader understand it?; (2) useful_g, tf’
directly support the development of the argument?; (3) complete—do more detyj; ne: it
to be added to make the sentence better?; and (4) error free—are there any mechgy, ed
errors that need to be corrected? During Step 5, the final step, students make ica)
sary changes on either the computer or on a hard copy.

)

any Neces.

TABLE 10.2. SCAN Content Revision Strategy
Step1:  Read your essay.

Step 2:  Find the sentence that tells what you believe—is it clear?
Step 3: Add two more reasons why you can believe it
Step4:  SCAN each sentence and ask yourself:

“Does it make sense?”

“Is it connected to my belief?”
“Can I add more?”

Step 5:  Make your changes on the computer and/or on a hard copy.

Note. Based on Graham and MacArthur (1988).
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' for:d Knowledge Veloping ang Acﬁvqting
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achi . Yy to eval
prio* tot:teudes' and be?lefs about-wiiting. Borral Orl;;tfeo
e atmirle which skills the students possess and whic
a AT willé? rz‘t,rl:ti 0 "ESZTS t:;on for idenﬁfying the skills n
pré a5 mplete the gy .3 shows a sample task b €cessary to success-
pully © 5 How = 2 strategy. reakdown for the i

students’ pa,
ckgroungd
T : 3
hn;;xassessments can be:\ \(1:/‘
ills they lack; doing a t:si

§0ge 2 for POW + TREE: Discussing the Strategy

s s the XS s the strategy when it is importan ¢ .
evance Durmg; . for student rence the teacher discusses the studen?’ e s el
- ance- In or .er o t tu ents }:0 be successful and able to selfre ulstcurrent per-
0 make a comfﬂ%trr'\en c; useft e strategy; they need to “buy into§ t ;\ e, they need
srategy- Thu.Sz it I.S 1mpor ar'lt ar the tgaCher to stress this value. Braj e .Of e

on situations wherein using this strategy or completing a giv:rtsttor;n with the

ask accurately

studen'® Te, thie followzig B
example, the following might be appropriate brainstorm'mg ideas ;
m

” l-mportant. For
response 1 the question “When would it be important for you to write a persuasi
rSuasive

opinion paper?”:
» Complaining to a company
» Debating or defending a position
o Writing a letter to the editor

o Campaigning
o Trying to change someone’s mind

A sample script for “selling” the strategy follows:

u is that we have been doing a lot of writing
ting can be a difficult thing to do. Let’s take

#The reason I wanted to talk with yo
his month. You really did a nice job

this year, and I know sometimes wri

a look at some of the papers that you wrote t

[point out positives; focusing on topic sentences, rea‘xsgns,' explanat.lons, and end-

ings]. However, if I try and understand what your opirionis on [topic of the paper},
be important to make your

o G : : . d
it is difficult for me. Earlier you had said that it would D€ -
opinion clear if you were [focus on when the student felt it would be important to

. inion 1 clear or per-
write a persuasive opinion paper]. Right now your opinion is not as P

inion clearer
suasive as it could be. ] have an idea about how we can make yourkopx on deare
g. You know how you use tools in shop class to Maxe your proj

in your writin
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TABLE 10.3. sample Task
Strategy

Basic writing skills

Who is the main character?
Who else is in the story?

When does the story take
place?

What does the main
character do?

What happens when he or
she tries to do it?

How does the story end?

How does the main
character feel?

Skills

ON FORSTUDENTS WITH LEARNING pigpg
E

Assessmen;

Ability to write (print)

Ability to spell

Knowledge of basic
grammar and punctuation

Knowledge of story
elements

Knowledge of main
character and how to
develop a main character

Knowledge of other
characters

Knowledge of setting
Knowledge of action
Knowledge of consequence

of action

Knowledge of story
endings/resolutions

Knowledge of emotions
and how to present them
in text

leen ani S
lnfor \

the student Wimal sy,

Produce lettey, CO"‘-‘Ctlﬁ"ht

Provided v

test on COmmo;] :foe“ing

narrative py. 0se, th, s i

willbe able f, . Mgy,
€a

words correctly, ng e
Given text With gr, I
and mechanic,) er mmatiC
thg student wi 1, Torg, <l
satisfactorily g s able
correct thoge errorcst ang

Given a stor

Y, the
be able to identifysatﬁdent W)
story elements, Moy

better? I have a tool for you to use in writin
The tool is a strategy called POW + TREE. Th
power when you write, and the TREE part

good opinion essay.”

In this stage we also intrody

(Figure 10.5),

g that will make your papers better,
e POW part of this strategy gives you
helps you remember all the parts toa

ce the strategy steps and any prompts that will be given
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Will my readers believe this?
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S

pick ‘A job teaches students responsibility” as my first idea, Now
others in order. I think that is a great argument. Wow. It iy : Can just
plan this essay. ke long . th,
“OK, now I'm ready to start to ‘Plan more as I write’ Wha ta))
remember. I ‘Develop a topic sentence.’ That’s really important bect do
ers my position. I need to make the topic sentence really cleay. I,ﬁ‘use it te lslrst?l
clear: ‘I believe that students should be allowed to work Part-time _tr 0 be rfeagt
school year. That sounds pretty clear to me. Now I have to ‘Adq quObs dUrin@all
Hey, I've already developed them when I used STOP. Boy, this Stratep Ortip . 5 the
I will go through and put each one in my essay. I need to remembgy real]y h:las"
details to the ideas to really make a strong argument. I'm on the ho;r t0 a4 mps.
If I keep going, I'll be done in no time. [ remember that my neyt stee Stretg n::re
possible arguments for the other side.” OK, I think the best argumenf 18 to - ejew'
side is that working could hurta student’s schoolwork. How do | et On the , ot
I will say that students should only work on the weekends when i Wonfhat? | oy
schoolwork. Almost done now and I really like my essay so far. Just Onet affecy thej,
I need to ‘End with a conclusion’ that says why students should be 3110\/23 te thing
0

part time. I did a good job!” Work

Stage 4 for POWER: Memorizing the Strategy

Memorizing the strategy is extremely important! We want the students tq },

focus on the task and not on trying to remember the steps of the strategy, Thee able. to

activities used to help students memorize a strategy are not nearly as imPOrtantSpemﬁC

are many appropriate activities. The important aspect of the activities is Whe%ghere

not they facilitate memorization. You will need to plan and prepare the actiyite er o

monitor their effectiveness. Here are some examples of memorization activities f;i?]d
€

POWER strategy.

Ball Toss Game

The teacher starts off with the ball and tosses it to a student. That student starts off ang
says, “P—P stands for planning. We need to plan what to write, remembering the ayg;.
ence for the paper, the purpose, and the background information necessary to write the
paper.” Then that student tosses the ball to another student of their choice. That student
needs to say, “O—O stands for ..., ” and so on. It is important that the students not only

say the letter and what the letter stands for, but also what that means. That is, they need
to know what to do at each step in the strategy.

Reciting the Strategy with a Partner

Students are matched up in pairs. A student who struggles should be matched with
peer who can help with memorization of the strategy. Prior to the activity these peer
are instructed on how to help their partners. The students recite the POWER mnemoni¢
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4 to do at each step in the strategy. Styden 199

hatthey ne heck if thei

whe rtto check 1 elr partner can reci

o ¢ teachstep ecite the ste
¢ a '

i o don®

tbé

ts then t
ake turp
S usj
Ps of the Strategy arting ;he
what

g'lIe 10.4)_

a
steps of the strategy and what must be done at
5% " iheir 1iStS t each step. S

t0 us pe lamina

The Checklist

ensure that th
0 ey complete all steps of the ghsies tu;iﬁnts are able
y- The checklist
S

ted for multipl
ple uses and placed on students’ desks b
0 be readily

ges for SCAN: Supporting the Strategy

ffolding ‘mposar;t in this stage. With scaffolding it is possible to
st ateg ownership ;om teacher to student. Students need to be giv gradually trans-
o master the strategy. Here are examples of how to usge ;n :ldequate time
ntent, task, and

ort t

su
and folding with the SCAN strategy.

material Scaf

content scaffolding
vide students with a simple passage. The teac
255age and SCAN for revisions. The tgacher direct};etrhzr;(iosct:siegz :ien go over the
vide answers to teacher-directed questions (i.e, “Is this a complete s istudsxtf pro-
this make sense here?”, “Are the author’s feelings clear?”). Next Stu;gnc:nce. ’ 'Does
assage that they had written during their baseline probes. Théy can usseatr}f g;‘g: 13
srategy t0 evaluate and revise their compositions. Provide a chart to ensure theat every

step i included.

Task scaffolding

Jaborative practice the teacher prompts students to name the step that should

acher describes the step and models its use. In subsequent
CAN strategy and describe

o name the steps in the S
dels the steps. Finally, the students name, describe,

During col
be performed; then the te

essons the teacher asks students t
each step, and then the teacher mo
and model the steps of the SCAN strategy.-

Material Scaffolding
rd to be placed on their desk. Initially,

Provide students with a mnemonic prompt €a :
f the strategy and describes what to do at each step. Over time
and eventually fading

this card lists the steps O e d s
these ovide less direction, first fading the de ;
the m;z::znl:;z arid steps er. At this point students should have reached mastery
of the strategy and be able to work independently-
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Stage 6 for POWER: Independent Performance

At this stage students are ready to use the strategy independemly‘ Thias
task is to monitor students’ performance and check on proper anq Consisfac er,
strategy. If students deviate from the given POWER strategy, theijy perfoy "Nt yge iy
be evaluated and action taken only if performance is no longer improyi, Mane, sh. e
Teachers also must evaluate whether or not the strategy ig Bl Ouly
other appropriate situations. Students do not always generalize Strategjeg
ate situations; they often need to be prompted and encouraged f,, do s, to Ppr, ty
generalization, students should be encouraged to use the S’frategy in 0~ To pfompri‘

areas where they are required to write expository papers. All tear, teach, ther V%

informed about the use of the strategy, the prompts, and what is requireders Oujg

All team teachers are given a wall chart to hang up in their room a4 2 temy; at gae Stebe

dents to use the POWER strategy when appropriate. Note that these actiVitl-nder for st P

earlier in the instructional process. 1€ capp,

Students keep a writing portfolio, which allows them to see the dj ffer

use of the strategy has made in the content of their writing, To Create the ertf | "t

olio,

1. Collect initial baseline probes to use in the initial conference and 5
scaffolding process. These baseline probes also serve to illus
ment of students” written compositions.

2. Take writing samples during strategy instruction to demonst
ress through the use of the POWER strategy.

3. Takea final sample, which will be included in the portfolio
that the student has reached mastery of strategy use.

Part

trate the de the

of
Ve]op

fate studen Pro
g~

once it ig determined

' Portfolios serve many purposes; the main purpose is to provige G
improved academic performance. These portfolios are evaluated by sevevldence of
students, teachers, parents, and administrators. After evaluating their o, @l p €0ple;
students are questioned to find out whether or not they see an Improve . p(?rtfolio,
writing skill and if they see the strategy as valuable to them or not. The tz;i?\;n their
eValu.

ates the portfolio to provide evidence of improved academic performance f,
purposes. € for grading

FINAL THOUGHTS

Writing is a complex task requiring attention to multiple processes Negotiating ang
: g an

coordinating skills, knowledge, strategies, and conventions of written language can b
nbe
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