Writing Up
Action Research

After reading this chapter you should be able to:

9.1 [ th ng about action research.
0.2 " tameas for out action research.
93 [ ribe quideline r action research write-up for publication

we cannot get anyone to read
research without reporting.

(Wolcott, 2001, p. 7)

erhaps one of the most difficult tasks confronting teacher researchers is finding
h the time and inclination to commit to paper what y have learned about their
ersity researchers who live in a “publish or perish” world, the
and publish their research is far more extrinsic. However,

daily classroom life— after all, their number one priority is the planning, implementa-
and evaluation of engaging leamning experiences for the children in their class-
Still, teacher researchers can help fellow teachers as well as themselves by wirit-
ut action research in a prescnbed way—in an organized report. Think of this
helping to close the gap that has historically existed between research

actice. It is important to be familiar with a form that is most commonly ac-

writing helps each of us better understand the story we are trying

N
>

written account provides us with a permanent, accessible record for our

C
professional and personal use

Why s oul m fite ese,
d
h ormally Write gcﬁ(\ Clio
i h Fi Al My Act Research?
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Many of my students fing themsely
date (you may well be in the same m:cmzmw\
very act of writing up your Studies as Vi ). In fact, s,
complete, another hoop to jum easant
writing but still may be frustrateq
associated with writing and fingi

guarantee that the outcome of yoyr writing journey wi

prestigious journal or text. | can Guarantee, :osm_\m&%: be publication in a
and energy into writing your research story, 5:.,. \”\d if you invest the time
students as well as give yourself the obco:cahs a 3.%. at \mm,& benefit your
folks. And what could be more altruistic than he Ioing %3; \wmo by like-mindeq
students? What's that saying about if 3 tree falls in the ,\oamm\»mmgma 3%. their
it, did it make a sound? The same s true for Witing e w:q nobody hears
you don't share your stories, how w esearch efforts. If

anyone know you ever yi
contributed to the teachers’ body of knowledge? R

Me of you may see the
term paper to

Ng an audience Read on! |
on![can't

Before our discussion about form
we need to discuss the value of writing
findings.

ally writing about your action research
Up Your action research experience and

Why Should | Formally Write About My Action
Research?

is the importance of “writing up” their research efforts: they struggle to see the
value of it. These reachers are focused on understanding the impact of what they
do in classrooms and on how and what their students learn. In short, these profes-
sional teachers are committed to improving their own practice but do not neces-
sarily see the purpose of sharing what they have learned with a wider audience.
Often teacher researchers have declared to me,

HVQ?:.; one of the most difficult concepts I have to “sell” to teacher researchers

I developed my action plan based on what I learned. . . . [ am making a dif-
ference in my own classroom for my own kids. What does it matter if some-
body else reads about what I did and learned?

Writing up what | have done and trying to publish the story is not re-
warded or recognized as important by my school and district. Why bother if
nobody cares?

Again, this is a difficult argument to win when onc argues on the _,.J._v A%
giving back to the profession and contributing to the knowledge base, and ,n ﬂ
blah, blah! Yet as members of a profession, we have to get beyond the _,:.:_: tha
writing up research is something that is done by academics in ivory towers.




240 | CHAPTER 9 | Writing Up Action Research

research is that the process of writing require
se words carefully, %w:w??:.« describe thay
which is experienced or seen, reflect on experiences, and qn-ﬂ.% _..r‘_,..m_sm «Mrns, put-
ting words on a page. You may learn 632?@ important about your v.mu ents and
their learning—something you may have missed had you not nO:W. ered your
words on the page—as you formally write about your R.m.n»nnr. Furt .”.:.:M,,?,. the
for your peers necessitates honesty, accuracy,

act of purting informanon on paper {
clarity, and thought, thercby encouraging you to create a better product than if yoy

had simply made a mental note of your action research as you _n%.wn_._oo_ at the end
of the day. So keep this reason in mind as you engage in this writing phase of your
research:

The value in writing up your
the writer to clarify meaning—to choo!

 Clarification. Writing your research requires clarity and accuracy of expres-
sion. Writing about your research activities encourages thought and reflec-

tion and perhaps creates new questions thar are resolved, a process that

shapes and completes your research.
Other reasons to write up your research include the following:

Validation. Publishing vour research and the feedback you i..: receive from
vour reviewers and readers will validate who you areasa professional educa-
ror and what you do. :

s Empowerment. Reflecuing on your practices through writing will empower
vou to continue to challenge the status quo and be an advocate for your chil-
dren. .

w It is generatie. Writing is a generative activity that culminates in a product,
something rangible that you can share with colleagues, supervisors, and par-
ents.

» Accomplishment. Writing up your research will provide you with a sense of

accomplishment. It is both humbling and exciting when colleagues read your

work and compliment you on your accomplishments!

Format mna mq_m_

Format refers to the general pattern of organization and arrangement of the re-
search report. The number and types of headings and subheadings to be included in
the report are determined by the formart used. Style refers to the rules of grammar,
spelling. capitalization. punctuarion, and word processing followed in preparnng
the report. Formats may vary in terms of specific headings included, and research
reports generally follow a format that parallels the steps involved in conducting
a study. For example, although one format may call for a discussion section and
another format may require a summary or conclusions and a recommendations

Sa
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section (or both), all formars require a section in whjc

discussed and interpreted. All research reports Jﬂw,_hm__”_m”n resu
¢ ', whe it be 5% aco

M”W_pﬁm:_& » whether it be a summary of a dissertation of an i
Most colleges, universities, and professional

their own required style manual or haye se e

Check with your instructor about the style

fore beginning writing, because rearranging a formar after the

nme Q..:m::::n. One such manual, which s 5223:2_“ _”..ZQ 1s tedious and
guide for theses and dissertations, is the Publication .%...:: FNSn _.\n.cc:ﬁ_ asa
Psychological Association (American Psychological _.7, ,L :\:M Americas
called the APA Style Manual (currently in its sixth om_:.cz ,cr_m,_w_o_._, el b
by any particular format and style system, the APA B.:E.w_ _Mo:‘.:n Do donad
itis the most widely accepted academic format and style sy :nsnm.,ﬂaﬁz_sw_.a_n_:__ "
umversities, and journals. In addition to acquiring and ,.,_,E_Ss .au by co mnﬂ_
selected manual, 1t is also very helpful to study several report ,.....: :_”3. puite
written following the same manual. For ex . FEow GnhKre been

ample, look at existing actio g
3 e o ’ ate n research
write-ups to get an idea of format and whar is expected. To the degree possible

(e.g., with respect to tables, figures, references, and student examples of tasks)
this text you are reading reflects APA guidelines, as does the following ,__f.cwu
sion. Are you sold on the idea of writing? If so, ler's torge ahead with ¢
an example of an action research article.

densed description
abstract of 4 Journal

als either have developed

_nM—na one that must be followed
used in your institution. Do this be-

Xamining

Sample Annotated Action Research Article

The following research article is reprinted here so that you may examine the
general structure and components of written action research. I hope that you
will refer to this example frequently as you write your first action research re-
port. Just as you'tve been trained to observe vour students, be observant as you
read the following arricle and consciously note the various components of this
written report: the headings, some of the phrases that are characteristic of par-
ticular sections of the write-up, and the meaning of cach section. As you will
soon see (or perhaps you came to this realization carlier), the organization of an
action rescarch write-up is not rocket science. In fact, the sections rhat :.__.c:‘
predictably mirror the core chapters of this text and the Steps in the Action
Plan: the Area of Focus Statement, Research Questions, Review of Literature,
Data Collection, Data Analysis, and the Action Plan. (Look at the Contents of
this text—look familiar?)

Now that you'tve seen a sample of something you might
cuss some nuts-and-balts ideas on writing up action rescarch.

produce, let’s dis-
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complete overview of the clg

) password “research” to entel

mmongmoowwwmam.so‘
3 " the class: hit
3 ed519/.

. o_g:m.
u.\\iss.oo__momooc-w%oo_w“umﬁw\www

Action research Involves t
_ » <aid the Spider to the Fly: Reflections includes the following: 0 o e S2roherS n 3
Catchy Title “Come to My Web (Site), mhx._ virtual Professor and interpretation :M%m:..?:m e 10018, data oMH-.ﬂmu n_‘oomwmm_“‘:mwm
—_— on the Life researchers _..m<ma. ol oo, 11 dong act o
: Ko eveloped solutions t their own prop, e D
Geoff Mills authoritative voices as to what Works in thej e 8 uch Sedio
professional disposition t irsnec

; f-Study in Teach,
rd Conference of the Sel cher
This paper was presented at ﬂ.ﬂ«:@ ?:uo:m@x Castle, East Sussex, England, July

Education Practices group &t ’ e
2000, and is inchuded in the proceegings for the con

A the d
3 professional disposition and, in some smMMowmam. of a teacher researcher
Abstract students are able to witness th 1 1O demystify the process. M
k a 2-year study that focus Ss the development of ; ¥
The purpose of this paper is 10 m:m_.mm mmwggﬂ:mmimca gwoa class. Ina Bw;mmm project that involves them in the data colection proessr 9 2CON fésearch

: . on the effects of teaching action research okl
. a2 OF srven economy in which many universities nOwW aba themselves, web-based

" i ular. This paper any of m
I e ot s s e L o T e it et e sy T
nw share the findings of a study that _Mowﬂs Sy his practice! Therefore, this paper is struc i oy want to improve

learning action research in a web-ba

| .
il in recent vears. Oregon universities have 30<8 to decrease the amount of
4 “satelite” time associated with distance feaming .o_wmwmm.maa to increase the
i amount of support made available to students on-line” As a Bmpn_z of =.,_m
Learning Anywhere, Anytime Project (LAAP) grant by _uzm Oregon University
System, the Education Department at Southern Oregon :_<o..wa<n_w pioneering
the development and implementation of completely web-based .QB uate classes
in education. This paper is based on my gm:maomM of teaching a web-based
version of action research for two terms in 2 consecutive years.
The Action Research course is a 10-week introductory, @Ba:m.s level class
focused on the development, implementation, and m<m_cm:oa of mon_g research.
One of the goals of the web-based class is 1o maximize the interaction between
Context the instructor and the students, and among the students. In order to encourage
————— this interaction, students “post” their responses 10 weekly tasks as s.B__ as
respond to other students in the class Additionally, the class utilizes a listserv
and a discussion board (chat room). In order to complete the course, students
are required to write a review of related literature, respond to Emwwz postings
and tasks. and complete an action research project. Students register for the
class and request a copy of the required text by calling a toll-free number or
registering on-line. The course is based around the text Action Research: A
Guide for the Teacher Researcher (Mills, 2000) and is supplemented with
PowerPoint presentations that can be downloaded from the course web site. A

Analyze and
Interpret Data

Area of Focus Statement
Area of Focus

The purpose of this study was to describe the effects of web-based instruction in
- Statement ,. @ distance learning action research class on student outcomes and attitudes.
This area of focus statement satisfies my central tenets of action research in that
it involves teaching and learning, is something that is within my locus of control,
is something | feel passionate about, and is something | would like to change or
improve (Mills, 2000, p. 27).
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Data Collection
Qualitative dat:
methods for this
“participant observer” was limited to writte
course listserv ¢
sludents “face-to-face
university to lalk to r
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Data Sources

u Surveys—Students filed out s

vide insights into their experiences dunng
taught and follow-up surveys dunng which tr
rience in the class and its application to their requiar te
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® interviews —Following the survey : g b fres
10 turther GISCUSS thelr expenences throughout the ciass As Ag

. nsowe can serve as the “metnodologic
suaaests, information from INenvews L=

acanbausedto”
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oo ¢ which observational 0 e
. aws. The intenaews can pest be categonzed as nformal eth

iowed me 10 inquire into the expenences of the
Qw-Up ON comments i

ys that

< and to fi
ne classang to |

dual stu

L cenaned 10 Survey tems
- had ma | response 10 survey

. ot tings were printed and analyzed in terms of
o and the types of communication that were occur-
on the Web was a valuable data source.
e A ts — Students sub

nitted final action research projects in “display” form
t-media presentations posted to the course's web
\nd video presentations with accompanying poster beards.

Data Analysis and Interpretati

ysis of the surveys, interviews,

nsiderably throughout the
students rted being “overwhelmed” with

part of the weekly class participation.
the instructor, like the
to e-mail quite daunting

fistserv communication as follows

to give feedback in an on-iine setting. Many stu-

h being able to give and re-

us and the frequency of responses they made to other stu

dents in the ciass, that is, if the content area was something a number of

ad in common, they tended to gravitate toward each other. T

equency and kinds of responses indicated that quiet S

receved less feedback on ther projects
Students considered backs of listserv communication as follows
8 Tre overwhelming Vo

verwheiming volume of e-mail messages. It did not appear to N
whether there were 10 or 20 students registered in the class —bo
gescribed the volume of e-mail as “overwhel i

Themes

Action Plan
—_—

Sampl,
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® Delay in re
\gmw\\_: n.mws:@ _,mmm._cmnr‘ Some students expressed frust
G “immediate” feedback from the inst P ration with not
the class fuctor andor colleagues in
L ]

Lack of nonverbal cues. A

; number of students re "
digital photographs so that we could *put a Gwm. wnﬂ%% . _Jmm we *post”
peared 1o be interest in getting 1o know each other : ﬁc ame.” There ap-
environment was not the ideal setting for esta ner buta

Related to the use of the listsery and e-mail was the

S the use of i i ar
(chat room) during the second offering of the class My in a discussion board

discussion board was to cut down on the :mmutm(:z. ma%ﬂ.w ‘_:ﬂ /&m..,,wia e
postings. However, the use of the chat room monmw:\d .)Mw,‘_,mr}:‘ra« of e-mall
than it solved due to technical problems of access ..u..v,uﬁ.a ,c,‘.m ket
other. Ultimately, this did not work and caused g .H.mr,v:s;_.ﬂ._ ‘ o the
challenged the continuity of the corr % ;%u_d, ; »‘«”rcn,.n._w € class that

Learning Styles and Trait

)

The completion rate for
increased to 63% i the second o
questions about matching student
For example, my traditional

Ss was 50% and

fienng mpletion rate raises

wvith the medium

nstruction.

X N research class average about
an 85% completion ra 70%) ndicated that if travel ng
distance t0 the unversity w actor, they would have preferre ve'

ed a “ive" dlass
On-Line Resources

Students indicated a h
on-ling resources ava
who expressed concern atx
searching for matenals on tt -
("newbies”) expressed concem about the amount of time it took for them to
acquire the skills to search t

el In an etfective and efficient manner.

d quality of

SO udents
accompanied
WwhO were new users

e

Action Plan

Based on the themes that have emerged from this s
following changes in the future ofte
action research

® Restructure the class tasks so that the interactc
between the students and the instructor, are m
and implementation of the ¢hat room stratec )
assurance that all students would be able to access the disc
This is critical for effective communication—perhaps the o
web-based leaming environment that is critical to success

Any future use
to come with an
jssion board
aspect of

S\
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" Repsear

h there appears tobe a oeart! terature that g S-

8 Leaming styles— Athoud
g Imponance

jonts’ leaming styles as they relate to web

cusses 1

are SOmehow s

basad leaming, | beleve 7 S

R ceed in a virtual
in order 10 determine the Bkenooad UK

the class | will interview

. fu

OO enMmaronmer t. For exampie,
all students prior 10 gV
thesr comion levex wil
comiort ievel with beng an NOePE g
Y taske in ol aly self-directed 13
M,w“«tw_.,“m«.r%:.m,r ask and for which there s predictive va
ces tinue 10 explore
e __J.w.éwwz_u..“_h WMM.&W research, such as supporting students’
:.Eﬁ&a noo”c,n of journal articles, which is an othe
ve actvity iy )
Ranoart building —in order 1o build rapport with my students, and between
) " sorgs, e 62 jude an interactive, face-to-face communication facili
H X , ” q,_,.< T a.u technologies. Rapport may also be facilitated by
he u ymeras mounted on the top of computers. Finally, | will incor-
,. 5 a dial-up teleconference during which time students can
Y w., projects. For exampie, students could “post” their proj-
which could then be downloaded prior 10 a designated
ree university phone tree, students could par-
~e and be able to scroll through each other’s proj-
Al of these strategies will function to facilitate
w..,.n... rt and decrease feelings of isolation.

on 1o regsster for the class to determine

net, and (b) therr

ncent, “self-stal O can work

N INStrument

fac
it

nferent

redisposed to distance learning modalities.
uity and access to education for all. This is
y. which provides services t0 many teachers

jon costs, many of these teachers also question
“value for money” when they choose to leam in
equal good pedagogy? How is it that on-line

of a graduate education? What characteristics
a correspondence course? This study has raised
more questions for me than it has answered. | am challenged by the opportunities

e to balance issues of equity
y for choosing to

OVercoming SOme ¢
environment must r
researcn approach,
emarnoni

have reflected on the limitations of teaching in a web-based
nt and am committed to address them in future class offerings
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Rituals and Writing

One of my favorite books on writing is Howard Becker's (1986) Wr
entists: How to Start and Finish Your Thesis,

many writers hold certain irrational riruals

ting for Social Sci-
Book, or Article. As Becker points out,
as necessary precursors to the act of writing:

From one point of view, my fellow participants (in the writing workshop)
were describing neurotic symptoms. Viewed

sociologrcally, however, those
symptoms were magical rituals, A

ccording to Malinowski (1948, pp. 25-
36), people perform such rituals to influence the result of some process over
which they think they have no rational means of control. (p.3)

A survey of friends and colleagues suggested that the following magical ritu-
als were powerful predictors of successful writing sessions. How do they compare
with your own?

= Writing can only occur between the hours of 7:00 a.m. and 12:00 p.m.

= At least six sharpened pencils and a yellow legal pad must be in place next to
the computer. ) i

= Writing can only be done longhand using a blue pen and white legal pad.

® The house must be clean before writing starts. h ﬂ

= Everything must be in order (materials, lighting, soft music, etc.) betore wn
ing can commence.

/5,

Z/
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Establishing a Writing Routine

There is no casy way around the pragmatic issuc of M_
we never have enough time to do all that we have to do, p Lo : :
ally. The only advice | can offer here is to z.z.:n_._cf make wrinng part ot your
: the minutes and hours where they

me—writing takes time, and
rofessionally and person-

¢ . bihiry. Capture
professional life and responsi iz AL ey
fall—before school, after school, preparation periods, canceled faculty meetngs,

failed parent conferences, and professional development days. .W_.mcn *o...._nra time
as part of your faculty meetings and professional %mn_aﬂ::m.m_m ays—and be pre-
pared to ante up when asked ro share the outcome of your eftorts.

| know of no other way besides attacking personal r::j_w w::n to get my
writing done. In the short term, our loved ones will pur up with “I need to stay
home and get this writing (or grading, lesson planning, or test development tasks
that teachers take home) done. You go ahead and enjoy the movie (dinner, picnic,

hike. river rafting, skiing).” We could all fill in the blanks based on our profes-
sional life as a teacher. ol :
However vou make it happen, I am assuming that there will come a time

when vou sit down in front of a keyboard or with a blank pad of paper and start
the task of writing up your action research. | can picture you now—pencil in hand,
kevboard at the ready—poised to pen the story of your action research! Go to that
place for a while. Get ready to write! - ) :

In the spint of shaning tips for successful writing, see Figure 9—1 tor some tips
on what not to do. You might identify with some of these.

figure 9-1 = Geoff’s Tips for Being Able to Avoid Writing

Think about all the things at school that | need to do before tomorrow.

« Scan my desk to see if someone has left me a note about a meeting,
sports practice, birthday party that | need to go to NOW.

» Check my voicemail.

Check my e-mail.

* Check my checkbook to see if it is balanced.

« Call my wife/child/colleague/friend/enemy to see what they are doing.
* Walk down the hallway to see if | can find someone to talk to.

¢ Dream about winning the lottery.

* Make an appointment to see my dentist.

Rituals ang Writing | 2854

On a more practical note, her 3
: » Nere are some guidelines for writing and editing;
Write at the same time every day.
rabbed: every day, a time when you know you won’t be dis-
Write up your story as though you'tre sending
:,r.: your friend needs it explained in simple te
Tell a story as you write. Most teachers
telling third graders about Columbus’s v¢
bator, or an embarrassing incident that occurred “way back when” wi
you were in school, teachers are compelling storytellers who c vae" When
imagination of their students. This is true _.nnu_.m_?, of .r: €an caprure the
These skills can be transferred to the way in which e sk ¢ content marter.
7 are our action re-
scarch stories. And I do not use the term storyreller sk sl re
:annl.ﬁo_‘ﬁn__n.a can still employ rigor in their work. .
: you'tre having :o:.Zn getting started, “write it the way you talk.” The edir-
Ing can come __.:2. Tell your story with an audience of nv_r.._wca teacher re-
mam,_.nrna n mind, and the words will flow naturally. If you get hung up on
writing for a larger “academic™ audience, the words will not come easily, and
sentences may be stilted and formal. There is also no reason to use big words,
Organize your thoughts around an outline and tell your story in a way that
stays true to the facts of your study. Make it coherent and make sure your
story flows. i
In the early stages, don’t worry too much about how well the text reads or
whether it is full of grammatical errors. Write without consideration for
grammar, Syntax, or punctuation—just write. Concentrate on getting the
story out. Look for progress, not pertection.
Write whatever comes to mind. Then go back and hunt for what you are re-
ally trying to say—it’s there.
Have you ever thought to yourselt, *1 wish | had done that differently™?
Writing is like that, and then you get to do it ditferently—editing your own
work is a delight. Wrire boldly and then sav it again—better.
Writing, then editing, then rewniting. and then reedinng clarifies thoughts
into a coherent package. Even a gem needs to be mined roughly, cut ruth-
lessly, then buffed.
Nobody knows my work better than [ do. Writing 1s an exercise in learning
about your own work. P'tm always surprised how much better 1 know it
when I'tve discussed it with my computer a few times.
Edit after you have all your thoughts on paper. I may be a poor writer, but lam
a fast writer! | chumn out words faster than you can imagine. The problem is
they take a lot of editing, wordsmithing, revising, nn_r_s.r___n. and replacing
along the way. What you see here is not my first draft—or my last. It also has
benefited from the collective wisdom and skills of a development editor, copy
editors, people with Ph.D. degrees in English and literature, and friends s_:_: are
pretty good writers. In short, as readers of research, we should :E_.:.s d En..
selves to unrealistic expectations of grandeur. Any of us can write well given the

an e-mail to a friend. Pretend
rms.

are good storytellers. Whether it is
yages, how chicks hatch in an incu-
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sssistance needed to produce :.Ez“;.; writing. Set realistic ex
: newhere berween “The first draft is the last draft!™
ect—I'tll just stick wath it for another tew vears!”

ot draft is not your last draft, living with mediocre

pt. Put another way,

) ACCe

at all is ro write really, really sh— first
This is how they end up with good sec-
1, cited in Wolcortt, 2001, p. §5)

ts with your own rituals and tips. My
¢ advice I once gave to my third-grade students
v the recorder: “Make as much noise as you want to for

it of vour system. When the time is up, we will focus
1sic on i blow!™ A suggestion: Write down
nd stick it next to wherever it 1s that you write. Check it oc-

nutes. Get

ead a

“s00d.™ that is, staying on task with your writing. Think
7 are somewhar extrinsically motivated like me, that
nvself to when | have dedicated myself to some
ce): a run, time to play with my son and wife,

[——— e

Voices from the Field
Establishing a Writing Routine

The teacher researcher in t

nce of establishing a writing rc

edicated some nime every

d data analysis

e process to
ENHANCEDetext
video example 9-1

$on

, she yte as she

he writing to be

at the end of the process,
» read, reflect, and
er interruptions. There

stitute for scheduling tume to wrire!

ot

ch Reporte

2ports | 253

something sweet (you know, some sug

age, food, sleep, or all of the above.
Now that you have identified your

down to the business of writing:

ar to help th th far )y an adult ver
h w gL dult b

’ cve
f:;..rp tec

structure, how to syb
nal, using a consistent style, and assessing content. |

length, choosing a title, getting feedback, and f 1al ed

ques and trears, Jer's get
mit the write up to a jour-
ater we'tll discuss artic
ng

le

An Outline for an Action Research Report

Review the following hst. Does it look fam

= Area-of-focus statement (“The purpose of this study was 1o
» Related literature

® Detining the variables
» Research questions

m Description ot intervent
s

"

L]

"

or

nnovaton

Data co
Data considerations (issues of v

*crion

Data analysis and interpretation
Action plan ( ;

g., ps to Action Char

This is the basic outline I have used with teacher rescarchers for many vears,
and it has proved to be a valuable approach. Y
of your article to fit your audience. |
that will no doubrt be supported by vo
school (if you are wniting up your actic
or journal editor (if you are submutti
evertheless, this outline 1s a usetul way o start o

d to adapt the structure

¢ IS DOT set 1in stone—a sta
are tak
an evaluation model),

otessor (if ve

g _r_7l:
rch as part ¢

research journal).
hts about
ments to In
he 1tems in this hist

vour thot

your story. Later in this chapter, vou wil

| s¢e a rubric of essential ¢

clude in your report and points to consider tor ¢

Other Structures in Action Research Reports

As an alternative to using this outline, you can look at the “Nortes for Contribu-
tors™ or * Author Guidelines™ in action research and teacher research journals that
you might want to target for publishing your story. These sections provide g de
lines for authars to consider before submitting work to the journal’s editor or edi
torial board. For example, Networks, an online action research journal, offe
following guidelines for submissions:

When submitting a contribution, please indicate the section for which your
submission is intended.

rs the
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3 000-3,500 words). These will typically re

i 1

ncles (normally 2,0

port a compicte i mnvesuganon or ofter a ..,:c«.: review of 2 number of mnves
rrac d n

;ations that share a common theme O tOPIC. ;
hor notes (about 300-750 words). These might describe
<e issues arising from such work, or discuss general
, methodologies, ethics, collaboration, and so on.

sout 750-1,000 words). These will wypically provide a sense
{ presentation style of the author. In addition,
\erspective of a critical friend in terms of the author’s
evidence—drawing, where possible, on other

s and

r reacher research. These notices will keep teacher researchers
) CAaLig - e

rtunitie SOUrces.
pComing events, Opportumtes, and re

Submission Preparation Checklist
authors are required to check off their submis-
2 items, and submissions may be returned

f the subr

SS10N Process,

phance with
ih

rs that do not adhere to these guidelines:

 has not been previously published, nor 1s it before another

1. The submuission ha {
ation has been provided in Comments

psideration (or an explar

to the Editor

The submission file is in Microsoft Word, RTF, or WordPerfect document file

»mat
3. All URL addresses in the text (e.g., http//pkp.sfu.ca) are activared and ready

spaced, uses a 12-point font, and employs italics rather
: h URL addresses), and all illustrations, figures,
the text at the appropriate points rather than at

4 .. . text adheres to the stylistic and bibliographic requirements outlined in

: he Aut ;uidelines, which is found in About the Journal.

6. The text. if submitted to a peer-reviewed section (e.g., Articles), has had the
rs' names removed. If an author is cited, “Author™ and year are used in

sgraphy and footnotes instead of author’s name, paper title, and so

urhor’s name has also been removed from the document’s Proper

larly, Educational Action Research (httpZ//www.tandf.co.uk/journ
authors/reacauth.asp) calls for contributions from practitioner researchers
fields var from education to nursing, medicine, and other “social sett
with the following guidehines:

Two kinds of papers are parr

ularly welcome: (]
and development studies; and (2) contribut .
- Utk

arch and
and honest engagement with prob)
against which contributions wil }

ACC(

1ts of ac

research
the theory
s. Readability

2 the criteria

1 the
and pracuice of action rese s 0 the debare on

associated methodo)
MATIC 1ssues wil] be
¢ judged 5

ed. The I can be construed 3
ors and reviewers, ACT) 5

porting, and the Fditors w ) }c
»)1:22,2 torms of presentation. (Notes s retore, welcome

an

carrying out, through its contriby

characternistics on effective re N research

As a reacher researcher reading these lidel
overriding feeling—anxicty! What is mean by “h
issues™ anyway, and how will it be judged? Whar
one step further, let’s look ar who the people are v
that 99 percent of articles published (an
fancy way ot saying that more than ¢ ied™ person
by teachers teaching and researching in h gher
mean that it must continue to be that way
researcher articles published in Netwworks
as a journal by teachers and for teachers. (
nals that you may want to target for publication, see |

So. what do these “Notes to Contributors™ :
Is there a rubnc thar w
benchmark? Unfortunarely, there
drawer full of rejection letters tor what | ol
articles that addressed an “issue of s
demics who, despite their reputarion and experier
on occasion. Of course, this is the magic of the blin
which articles submitted for publication are prese
and institutional affiliation to avoid bias. The edit
the article is accepted on its merit, not the author’s
offer the following modest advice for attendis

bly struck by
gement with pre

ccntena? Tot

e th

ot ematic
! \
ake this anxiery
urnals. My h

probably

:_:,
vl
ted

'su to refereed journals (4

1ds the submiss

educ However, this ,w“xw r

g |

Or a con

4Ca-

o nanage to get rejected

d review process, a practice by

i ted to reviewers w

et
R I

General Guidelines for Submissions to Journals

® Attend to the context of your study. Craft a narrative that
ence ro the site at which your study occurred. For ex:
good and a bad context narrative from the samp
{Site),” Said the Spider to the Fly."

Good example: “As a result of the LAAP grant by the Oreg
System, the Education Department is pioneering the development
plementation of completely web-based graduate classes in educatio
paper is based on my experiences of reaching a web-based version of act
rescarch for two terms in consecutive years.”
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figure 9-2 = Action Research Journals

Edaucational Action hitp//www

Action Research | http-//an.sagepub.com

1
Resesrch

R

networks! An online journal that

| prowides a foru

| teachers working in
classrooms o share

| thewr expenences and
learn from each
other. Also publishes

| book reviews and
GISCUSSIONS ON current
issues in teacher
research.

T A refereed jounal
that publishes

| accounts of action
research in education
and across the
professions. Also

| provides a forum for
dialogue about
current action
research Issues.

TA refereed journal
that provides a forum
for the development
of theory and practice
of action research.

| Http//ournals. ibrary. wisc.edu/index. phpy

for
or

“[Arefereed m._:ﬁ__ ﬂ
that provides a forum |

| for scholarly work |

| pertaining to {
practitioner research, |

1 netp: / digitalcommons.nl.edu/ie/

r example: “This study 1s based on my experiences ot teaching a web-based

non research.”

class on &

The good example provides the reader with information about the setti
2 university). the audience (graduate education students), the length of the
study (two terms in consecutive years), and that the course development
and implementartion was funded by a grant (Learning Anywhere, Anytime

ct grant). This brief statement provides the reader with helpful i
bout the study that is otherwise overlooked (in the poor exan

mation

ar, reader-friendly wniting style. Don't try to model your wnting atter

kinds of articles you have read in prestigious research journals. Be rcalistic in your

goal and write using the same voice that you use to tell the story of your rescarch
o your colleagues. (See the guidelines for writing listed carlier in this chapter.)

pelling way in which to tell it, then there is a good chance that an edito

Gvianc
Beneral Guidelines fo

Of Submis;

Peruse the journals you are
structure and writing style
and published. .
Include a brief description of bhat you did. Y
collection, analysis, Interpretation, and dag
validity, reliability, and ethics).

Write in an honest, open manner. Don't try to hic
make statements that you can't substantiate
selves. In other words, whar is the gist of whar 3
Remember what Kennedy (1997) s,y (see Cha ﬂ,.,;“a data show? Sy
reading research because it 1s not accessible. 7_;., ﬂ_.,wa: / ,.N,:E N
as if you were discussing it over coffee with i
Fred, who may not know about your resea .

Keep readers’ attention. If you are like :“c,,a,rnw_d_n,_? ke i
lished™ and make a judgment like *Not bad,” “F
“I'tll give it another few pages before 1 put it in the roun
reason, we intuitively know whar will keep our attent
fiction books, not texts, for pleasure. Indeed, these are
should not be surprised by the fact thar we are engaged in reading best-se
novels and not academic wrninngs. (I joke with ::,::::..7:2 m:.:%/”__& |
know a good cure tor insomnia—and its title starts with Action Research!) But
does enjoyable, engaging reading (and. hence, writing) have

considering

tor yo
¢ ur submissig
of the rese ons

archers whoge work h

and notice the
as been accepred

end 1o issyes related 1o ¢

. ata
a collection considerations (

8.,

le behind Jargon and don’t
Let your dara speak for them
i,
..r_.:.? not

ance to explain it
a colleague or with your Uncle

ad something that is “pub-
g," “Pretty bad,”
d file.” For wharever
1. For example, | read
different genres, and we

£a

8

exclusive from academic writ

to be murually

teacher researcher
g tor you and vour audience.

Follow a style (e.g., APA style) used in action research journals.

Perhaps the underlying lesson here is that if we have a story to tell and acom-

board

will agree with you!

Choosing a “Journal” Style

Teacher researchers often ask me what “convention” they should follow when

Writing a term paper or preparing an action research study for pu

ication. There

is no simple answer to this. [ usually suggest one of the following approaches:

in the following section suggests conventions that you sh

Choose an article from the journal you are targeting for your write-up and
follow the conventions used by the author. Rationale: If the journal pub
lished the article using the conventions contained therein, then the editor will
probably accept your mirroring of it!

Follow the conventions outlined in the APA Style Manual. For those of us try
to publish in education journals, it is the most widely accepted style to follow

. . i i Y ’ E gIven
At the risk of trying to oversimplify a complete style manual, the list give
. ould artend to in your




2l meselt or visit the APA Sty
ywides a free tutonal

man

doubt, go

>
e.org. The APA a
and for

w 10 avoid plaglarism charges and shows how

ng: and remember,

website at dup/wWwww.apasty

APA users focused on

o
1t their work, recommended w

ials/basics-tutorial.aspx

and
feren hrep-fAwww.apastyle.org/learn/rutc
imple reminder of the conventions that ny

a

APA Publication Manual Conventions

Punctuation
e | { once.
! 3. US
s in a series of three or more items,
® Comma. Use
o = dependent clauses that are not
» Sew n. Use

interruption in the con-

wtroduce a word or phrase
. title of an article or chapter, or for a

e
> words.

independent elements, for

ses. Use parentheses to set oft structura

vianons

» Dictionary is the standard spelling reference
1ls and texts. (Consult hrrp//www.apastyle.org tor current in
For example, appendix, appendices; critenion, criteria; phenom-

culum, curnicula or curriculums.
p (verb), write-up (noun).
nary to determine whether vou should use a

s APA prefers that authors use abbreviations spanngly.

Reference Style

sdical. Mills, G. E. (1999). Teacher research and the professional dispo
siion of teaching. New England Mathematics Journal, 31(2), 5-17.

& Book. Mills, G. E. (2000). Action research: A guide for the teacher researche
Upper Saddle River, NJ: Merrill Prentice Hall.

s Online reference. Hansen, | . (2000)
cally mouvaung first grade students,
2002, trom w Ww.oise.utoronto,¢ :
Six or more authors in a referen

.::. inherene
./,.:ﬁ:l,.m. 402
,_\::&:n:::r,.
€, use “er a].”

This listing of APA editorial style cannor re
torial style! Once you identify the :.:::.__ you .
your work, find out the preferred editorial .,:_c
complete APA Style Manual for specific details Most
with whom | ?..:_,.. however, struggle with ,::_,_. 1 ..; e i
spelling, and references. To this end, 1 offer the ::_.._._5 o 2
thing else, go to the sourc o reeien
Like other aspects of an action research project, there .
help you manage your citations thar wl| save ::” :” ,.,_””.
when 1t comes to preparing your research FEPOIL. A few $ s
in the Digital Research Tools for the 21t ¢ entury

desire
€SIre 1o learp, Intrins;.

) Retrieved January 15

ally Summarize 5 chapter o ¢4
s h edi-

_M, BOINg 1o targer for publishin
0 .
I your Manuscripe, ( onsult the

are technology tools to
amount of time
! of these tools are outlined
: Managing ( 1tanons feature,

DIGITAL RESEARCH TOOLS FOR THE 21ST GENTURY

Managing Citations

The Internet offers a variety of reterence n
needs, operating system, and budget av
commonly used and accessible citation man

RefWorks
Many universities have adopted RefWorks as an * citation management tool that
they make available to their students at no cost (otherwise, you will nee
a subscription). RefWorks is a commercial citari
the ability to manage and store references onl
cessed and updated from any computer. It also k to electronic editions
of journals to which universities subscribe (perhaps as part of 1 consort:
and to easily capture and format bibliographic intorma

nagement software ch
¢ 1o you. Here | w

1ces, depending on the
discuss three of the most
agement sottware packages available to you,

d to purchase

1 My

r that provides users with

¢ at a personal database that can be ac-

OWS userns to

agreement)

Zotero

Zotero is a free plug-in for Firefox that allows users to instantly pull grap
information from websites into Zotero. For example, if you are browsing Amazon.
com and find a book you want to add to your reference list, vou simply click a button
in your Firefox browser window, and whatever bibliographic information is ava
from the site is instantly downloaded to your personal Zotero account. You can later
return to your account and quickly generate citations and references in whatever for-
mat you choose, Similarly, if your source is an online journal article, Zotero can store a
copy of the source for you. Did I mention that this is free2!

¢

(Continued
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eTence Manags

at software package thae

EndNoteisac ercial (e ¢

dlows us ks nces while wnting a research report. Also,

EndNowe X4 now meets t le Marmal requirements as well as offering
k . o 5 ts of references in Word documents

Self-Assessing Your Write-Up

one way of self-assessing whether your
| for consideration. If you rank yourself
yu are probably ready to submit your article for

¢ self-assessed my article reprinted in this chaprer

Assessing an Article Using Rubric Criteria

In the follow

s—3. The article complies with an
d uses correct grammar, spelling, and puncruauon.

cle includes a clear area-of-focus statement: “The
1ISTrUCtion in a

C
is study was to describe the effects of web-based

2 action research class on student outcomes and atutudes.’

< +—3. The article includes a clear statement outlining the data

or the study: surveys, interviews, matrix, and artifacts. This section

improved by including a data collection matrix (see Chapter 4)

d e—3. The arncle includes a succinct literature review that

{ to the area of focus. Specifically, the review focused on the

s and asynchronous components of online courses

¢ been strengthened by the use of subheadings to guide
) erature matrix (see Chapter 3).

e - provides the reader with a context for the study a

i is related to the Learning Anywhere, Anytime Project grant.

f Style—3. I wrote it so it must be good, right?! The narrative 1s reader

f il
1 plan thart clearly outlines the
There

~1_»1 an act
next steps in the search for e ence 1n online teaching and learnir
between the dara and the suggested future changes.

ndly.
g. Action Plan—3. The article

is a clear connect

figure 9-3 = Action Research Write-Up Rubyri
ric

Category 1

A Organization .
ot Conventions

* Many errors in
grammar, speliing
and punctuatior

wm Area of Focus | There is no clear T .
area of focus for

* Research quest

.miD;.._ B
Coliection

| D. Review of the
Literature

| (Refer to Chapter
2 “Writing a * One —

| Review of the | that o o - ed

| L ture” for t 3

| suggestions |
about writing

| this section) |

! - s f the audience

| * No context fo C pro

| | study is provided but i3 v ) e

| F. Writing Style

| ex ¢

| G. Action Plan e Thereisnoaction | » Componentsof the | There is a clear connect
| plan action plan are | f
| missing or incor- |
rectly stated |
{ { « There is nota clear
| |  connection between iy
data analysis and |  emerged from this

h make the following ¢
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ond draft of your write-up, consider cach of these

After you'tve completed the sec i
to share vour work with others.

points to assess whether you are ready

Integrating Teaching, Research, and Writing

Classroom teachers face a stressful challenge every %.4,‘.72. must inspire children
in their classes for eight hours each school day, and, of course, the day doesn’t end
there—there is always planning, grading, perpetual cleaning of the classroom, orga-
nizing, creating, professional development, and parent-student-teacher conferences.
No wonder that teacher rescarchers express concern about finding time to write,

So, if writing is not a way of life for reacher researchers, what advice can |
offer thar may help encourage and nurture writing? Let’s assume r.u_. one moment
that you have a story that you want to tell; then the issues _.x..noB.n finding the ime
to tell the story to an interested audience and finding enjoyment in committing the
story 1o words. So. as a teacher researcher, how can [ find the time to write a story
that | want to share with like-minded teacher researchers?

I believe that the secret lies in the ability to integrate teaching, research, and
writing. For the teacher researchers with whom | have worked, the secret to writ-
ing has been a commirment to integrate the writing as part of their daily routine. It
usually does not mean commirting a large block of time to writing, but every little
bit helps, especially when it is done on a daily basis. What follows is a list of cre-
ative strategies thar teacher researchers have used to make time for writing.

a Journal Writing Time. Many teachers provide their students with dedicated
class rime to journal each day. Teacher researchers will often use this time to
write their research. Furthermare, teacher rescarchers who pracrice this often
tell me that if they model writing for their children during “journal time, ”
children are more likely to spend the time writing! Keep your journal or legal
pad within easy reach in or on top of vour desk. Your observations should be
fresh, so ideally you should jot down conversations or classroom observa-
tions while you'tre in school.

& “Down Time™ in School. In rare cases, teacher researchers are able to carve
out writing time by committing a planning period, a supervisory study hall, a
period that might be freed up by student teachers or art and physical educa-
tion specialists, or library time to writing. And although I would not recom-
mend that teachers always leave their students during these times, it can be an
effective way to find some writing time during the contract day.
Professional Development Days. Many school districts have collective
bargaining agreements that allow for a day per term for teacher professional
development. Teacher researchers can negotiate with their building adminis-
trators to use some of this nme for writing. This argument can be enhanced
when teacher researchers incorporate action research as a component of their
annual evaluation process.

General g
Ui
idelines for w:aa_ww_o:m 10 J
‘Ournals | 23

s Vacation. A commitment of
school calendar can make
teachers who take a d

p one day during each vac
UBC nroads into the w

. Aton periog on the
Ay out of cach vy

2::@ -.—wr.. | r.:

5 V a OW mj

classroom. Writing could become the 4 ::_._. beriod to simply n_ﬁss—“E

priority. eW “cleaning” S their

» ocdicate, ~ ng up”

n Time Dedicated to Gram Writing. Grants ¢ P
such as the International Ljge om professional

. ZZQ.?{X.:: :-f:;ﬁ_c‘
eache y ; ) ation and the N 2 1S,
Teachers of Mathematics, may be used to fund ,_h the National Council of
i rel case

of writing and publishing teacher research. The Teach time for the PuUrpose
of the International Literacy Associag; cacher as Research Grangs

: on provides y
Z ‘te y O -~ to A
a completed action research study. Degails 5 _.,_s. wn._ﬁ,wcc annually for
htep://www.literacyworldw ide.org/blog/literacy dai ard can be found g
y-da

: 2012
as-researcher-grant-propos als-due-noven 11y/2012/0971 3/teacher-
. nber- ) Cher:
cil of Teachers of Mathematics (NCTA)| 1. Similarly, the National Coup.

< also offe ~
ﬁ.?._:u,_ or a.a...r.rc‘qv, of Grades Pre-K-¢ ..:mﬁ”mw” :n—m _m_._w,:.::_ Research
.org/News .:E.F..__c?_p:zr;,;\Zh._,z._:..rn,/“p.r{ﬂhqﬂ,./v_"\\.m;.s..?..:_
. S biv-Accepting-

Applications-for-Classroom-Research-G ¢

: 152101 s S -Lrants-tor-Teachers-of-Gradec >

The purpose of this grant is to provide up to $6 QWV.....”_._“»_._M.”_,_; ‘*.,_w:.
o SSTOOm-

research conducted as a collaborative by universicy faculn ased

sache - < ol MUY Jac PSOrVic
teacher(s), and classroom teacher(s) seeking to improve their ..Q?SC.:S
of mathematics in pre-K-12 classroom(s) understanding

How Long Should the Write-Up Be?

This is always a burning question tor teacher researchers who are required to write
up their action research projects i order to earn academic credir. My _:ﬁ,,.:. a._,__.._
depends,” is usually not very helptul. It depends on the scope of the ,:A:r the —‘,::_
of research that was conducted, the audience, the time allowed for :.:.:._ﬁ what
the professor has stated in the syllabus, or what the *Notes to hc::_rc:._w: for
the rargeted journal suggests.

For Submission to a Journal

Let’s assume that you are targeting a journal for your write-up. The average length
for a journal article typically is 2,500 to 3.500 words. | suspect that this is about
twice the length of an average “term paper™ (approximately 6 to 10 double-
spaced, mw: X 11" pages). Again, don’t worry about length. | know how over-
whelmed 1 felt when | received the contract for the first edition of this text that
stated it would be approximately 90,000 words! 1 couldn’t conceive of the idea
that I had 90,000 words to say on the topic, but like any teacher, I found that talk-
ing (and wriring) about the focus of my writing, in this case action rescarch, was
casier than | had thought. If you break the task down into picces of manageable
length (as per an outline or table of contents), the task becomes less overwhelming.
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For Distribution to Local Colleagues

e lenath G erite-ap will also depend

he len your write-u S 2
I'he length of your P av want to keep it 0 an “executive summary™ of
- sharing vour study with a school board, pringi.
2b ropriate. However, if you are

on vour audience. For example, for

1gues i vour school, you m.
a r two. Similarly, if you are sh
pal. or PTA. then a brief summary probably is app el reg; i
devel g a paper that will be presented at a professional r_.a;, :_4..:».””“:::”.:. or
conference. vou might think about something along the lines of 1,000 to 2,000
are the best person to decide z._:._rn._.. you have
text and derail in the write-up rc,}.: you can athirmanvely
What happened in this study?” : in doubt, err on ;..n side of
¢d for providing readers with an incomplete picture,

words gth. Ultimatelv, vou

Seeking Feedback
I would recommend that you seek feedback from trusted :._m:am E.a colleagues,
Be careful what you ask for because you will get it! Interpreta-
iback. thev will probably give it to you; however,
vou may not like what they have to say and not know what to do with it! The
1k 1 receive from my family and friends is, “Why Lo you want to spend your
leisure time writing and not playing with us2” I have a few trusted colleagues who
work with me and who also teach action research. I know _ri.;.rn.s I ask them for
feedback. be brutally honest with me. Similarly, I often ask my students
tor feedback on my wriung (in an anonymous, ::_:7?.,5.:_:% way)—after all,
they are the audience with whom the success or failure of the text rests. i

The point here is simple: Different audiences will give you different kinds of
feedback that. if taken seriously, will ulnmately :.,,:_.. ina T...:n.«.c:.ncaa. This
process is no more evident than in the development of a commercial text such as
this one. The publishers use folks who are experts in grammar and content experts
who check the content validity of the material in an effort to get it :nr.ﬁ But for
reacher researchers. seeking feedback should be a far more pragmatic activity. You
will know vour study better than anybody else; therefore, you provide your own
content validity to your write-up. The feedback you will seek is more along the
1es of the following:

with one caveat

tion: If vou ask someone for teec

feedb:

hey wi

= Does the write-up provide a complete picture of the research?
® |s the write-up reader friendly?

& [s the write-up engaging?

® Will someone (besides loved ones!) want to read it?

I offer one last suggestion here: Do not expect your friends and colleagues
(and professors, for that matter) to do your editing for you. Before you .,2:_ them
a draft, make sure that you have attended to the basic editorial needs of grammar
and puncruation. Otherwise, you run the risk of focusing their attention on the
structure of the narrative rather than the story itself.
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What'’s in a Title?

When it comes to giving your write-up 3 e I
what creative. I think that we all probaply ] would g

UBgest that yg, be
attracting our readers. After all, if we ¢

::%253;2 Some-
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. . . { ast the title r
lieele chance thar they will get into the story that ?_ﬂ. . the title, there i probably
are illustrative of the importance : Ws. The followin )

of titles and the roles they play. 8 exampleg

It's Memorable!

I have a friend who reads applicartions for competitive g
successful grant writing has been this: Make sure :E»rrn. :
something that the reader will remember, Noy. Idon't ,.“.: e
ers are 50 shallow as to be solely attracted 1o ._.E_a. e
gaging titles and are more likely to pick up a text ..: journal arti]
piqued by the title. Of course, you are probably thinking ;.Cn:r .
know? He came up with a really engaging title for hys :,./... i
ntle with my friend and mentor Harry Wolcott. He sugy
the descriptors that would convey the content of the
way that is engaging. With a text (or journal article, for that matrer)
that will also be found by a keyword search, such as on _._s.ﬁ, 1
friends for advice and receiving suggestions like “Lights, Gamera:
also think that [have written some pretty good conference p e
titles, such as the article reprinted in this chapter, **
Spider to the Fly: Reflections on the Life of a Virty
Techno-Pages: Reflections on the Development of a Graduate Distance Learning Pro-
gram,” and “Herding Cats and Nailing Jello: Reflections on Being a Cnh_a of Educa-
won.” You may also notice that I have a habit of using a colon in my titles, Itend to use
a carchy opening and follow the colon with a subtitle that clarifies what the paper is
about. I like to have fun with tidles and hope that my readers will find them fun as
well—enough fun so that they will at least pick up the report in the first pl

ants. His advice to me about
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h ¢, What does this guy
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textand try to organize themina
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Action Research!” |
: apers that utilized carchy
Come to My Web (Site)," Said the
al Professor, “Talking Heads and

ace.
It Provides a Focus

The other more practical purpose that a title can serve is to provide a focus for
your writing. For example, the title for my article was both memorable and a focus
for my writing. Specifically, the subtitle “Reflections on the Life of a Virtual Pro-
fessor™ kept me on track during the writing. That s, | was constantly reminded
that I was writing about what it was like to be a “virtual professor. ” However, it
may also be that the title changes during the write-up—a fact that reflects the
writer’s better understanding of the meaning of the study.

Polishing the Text

it int where v e ibmit
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1 3 : 3 2 (e one hot 3
your write-up for publication or presentation and you want to take one last's
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SUMMARY i

o ' >t researchs
1. There are two primary motvations for writing up your action research

a. The of writing helps each of us better understand the story we are try- 4

to teld J

b ) account provides us with a permanent, accessible record for our ;
professional and personal use.

Why Should | Formally Write About My Action Research? 5

). Orher reasons to wnte up your action research include clarification, valida-

t empowerment, that it is a generative activity, and accomplishment.

Format and Style

3. Format refers t
»ts may vary in terms of specific headings included, and research re-
ow a format that parallels the steps involved in conduct-

- general parttern of organization of the research report.
Forr

ports gencr.
ing a study

4. Style refers to the rules of grammar, spelling, capitalization, punctuation, and
word processing followed in preparing the report.
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5. Most colleges, universitie )
their own required styl .:5‘ and Profession,| Journy|

h Yle manual or haye Selecre s either by, devel
6. One of the more popular style manuals rrf_ e that mug e ¢ :f £y
. . Si o INEAPAg ¢ tolloweg
hation 2 . AD} A Sl (%
information about the ApA manual can be found ¢ hhw\.\.:.:::;. Additiong)

: P/lwww.a

i iti «Apastyle ¢

Rituals and Writing Pastyle.com,

7. There is no easy way to get
to writing. One suggestion
ing a part of your personal

8. Pracrical tips for writing in

around the pr

AgMatic isg
N ue
to overcome

this issue
and professiona] hife.

clude the folloy

a. Write at the same time every day, a time when vau 1
disturbed. N you know yoy won't be
b. Write up your story as though you'tre
tend that your friend needs it p./UZ
¢. Tell a story as you write,
d. If you'tre having trouble getting started,
e. Organize your thoughts

of time

w _Jn: Itc
ome
1S 10 somehc s

W make writ.

Ing:

sending an ¢-m,

ail to a frie :
ained in simple end. Pre-

terms,

“write it the w.
around an outline
that stays true to the facts of your study.,
vour story flows. .

ay you talk,”
and tell your story in

a way
Make it coherent and m ’

ake sure
f. In the early stages, don't worry too much about how well th
5 . (4
whether it is full of grammartical errors, Write without consideration f,
y ’ . or

Brammar, Syntax, or punctuation—just write. Concentrate on getting the
story out. Look for progress, not perfection. B
Write whatever comes to mind. Then go back and hunt for what vou are
really trying to say—ir’s there. ’
Write boldly and then say it again—berter.

Writing, then editing, then rewriting, and then reediting clarifies thoughts
into a coherent package. Fve .

1 a gem needs to be mined roughly, cut ruth-
lessly, then buffed.

j. Nobody knows my work better than I do.
ing about your own work.

k. Edit after you have all of your thoughts on paper.

1. If you accept that your first draft is not your last draft, living with medio-
cre text becomes easier to accept.

text reads or

n

. T

Writing 1s an exercise in learn-

An Outline for an Action Research Report

9. An outline for an action research report may include the following headings:

= Arca-of-focus statement

= Related literature

® Defining the variables

= Research questions 3

= Description of intervention or innovation
® Data collection
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i 22. The length of the w rite-up depend
Ry ¢ cnds
g -ally 2 3¢ on the inte
= Dara considerations typically 2,500 to 3,500 words, while Mtended audience |
3 s a0Ue ~ 3 ~ Sum g + Journ; .
" ® Dara analysis and interpretation : :_:.. colleagues might be in the 1,000- ¢ .5.::, Ot projects o | s are
0 ? ‘re b4 N ) &4\ o ¢ .
v a Action plan 23. Different audiences wiall give you '__3., 000 word ran e, ¢ /_'_.::_
% ) seriously, will ultimarely resultina b erent Kinds of feedback ¢}
! & % 1 X a Detter o . R that, f rake
g Other Structures in Action Research Reports ; 24. A utle should be memorable for the read :?_:3.,. aken
3 . - ¢ 25 3o ] . 5 s redder and pr
2 10. As an alternauve to using the outline suggested in this text, you can also look : 25. Be sure to take the time to carefully read ¢h :v gy focus for the writer
3 k » “ IO P SO y ¥ y 3 ¢ ¢ narrg g g T,
o at the *Notes for Contributors™ or “Author Guidehnes™ in action research tails. Working with the narrative and gerrin franve and aten ¢o all de
: 4 i . . . - 8 it reg AH de-
% ind teacher research journals that you might want to target for publishing ; the ume to be in a hurry. Take time 1o do 5 cady for publication js b
m VOur story. | unnecessary words, 3 word-by-worg edit and delet
% .
: 11. A refereed journal is a journal in which articles are reviewed by a panel of
b experts m the field and are thus seen as more scholarly and trustworthy than i
4 articles trom nonrefereed or popular journals. >m—Am
g 12. The blind review process is a practice by which articles submitted for publi- T
. . . o)
¢ cation are presented to reviewers without name and institutional affiliation
7 I ) i :p;r_.;;; __L._..f.,_:‘ﬁ:,_.: | w ) \
4 to avoid bias. abwntng ricuals and how they }
3 your writing. A ey help (or hinder!)
i 2. Devel
: s 3 2. Develop an outline for vour
o General Guidelines for Submissions to Journals Develog .:m ::_ t J: ur action research write-up that includes (f
5 . ings provided in this chaprer with an cludes the
] 13. Attend to the context of vour study. enritbmereans oy CPRET WIth an accompanying brief descripiy ;
; 14. Use a clear. reader-friendly writing style ment that captures what vou will ingl S&cton ¢ state-
b g S AR : 3. Review the “Notes , :
15. Peruse the journals vou are r::/_r_r.::n for your submissions and notice the which 1 Wing journals and decid
AN NIC journal vou < « caae
! structure and writing style of the researchers whose work has been accepted Onlir \, s n research report to Netiworks :,.
! and published R = g Educational Action Research, Action
! SOJATCn, Or e n Jrel, Adhol
{ 16. Include a brief description of what you did. 3 C,.M,_” o ? T i
17. Write in an honest, open manner. | - e r_ Op a wntng schedule tor the development of your write up and stick
R i i ¢
18. Keep readers’ attention. ] o
19. Follow a style used in action research journals, such as the APA Style Manual.
20. The following rubric may be one way of self-assessing whether your write-up
is ready to be sent to a journal:
a. Organmization and use of convennions

| b. Area of focus {

| ¢. Dara collection 1

d. Review of literature i

¥ e. Context |

f. Writing style !

2 g. Action plan

¥ 21. The secret to writing lies in the ability to integrate teaching, rescarch, and
; writing. Creative strategies that teacher researchers have used to make nme

for writing include the following
{ a. Journal writing time

b
c. Professional development days 1
d. Vacation

Downtime™ in school

e. Grant writing to secure funding to support writing time




