Young Children’s Literacy

Concern about U.S. children’s ability to read and write has led to a careful examinatipn
of preschool and kindergarten children’s experiences, with the hope that a positive
orientation toward reading and writing can be developed eatly in life (Reutzel & Cooter,
2019; Temple & others, 2018). Parents and teachers need to provide young children
with a supportive egvironment for the development of literacy skills (Meyer, 2017).
Children should be active participants in a wide range of interesting listening, talking,
writing, and reading experiences (Tompkins, 2017, 2019).

Instruction should be built on what children already know about oral language,
reading, and writing. Further, early precursors of literacy and academic success include
language skills, phonological and syntactic knowledge, letter identification, and enjoy-
ment of books (Temple & others, 2018).

What are some strategies for using books effectively with preschool children? Ellen

Galinsky (2010) offers the following recommendations:

Use books to initiate conversation with young children. Ask them to put themselves in
the book characters’ places and imagine what they might be thinking or feeling.
Use what and why questions. Ask young children to tell you what they think is going
to happen next in a story and then to see if it occurs.

Encourage children 10 ask questions about stories.

Choose some books that play with language. Creative books on the alphabet, includ-
ing those with rhymes, often interest young children.

Early Childhood Education

How do early education programs treat children, and how do the children fare?
Our exploration of early childhood education focuses on variations in programs,
education for children who are disadvantaged, and some controversies in early
childhood education.

Variations in Early Childhood Education

There are many variations in the way young children are educated (Bredekamp, 2017;
Gestwicki, 2017). The foundation of early childhood education is the child-centered
kindergarten.

The Child-Centered Kindergarten

Nurturing is a key aspect of the child-centered kindergarten, which emphasizes educat-
ing the whole child and promoting his or her physical, cognitive, and socioemotional
development (Morrison, 2017, 2018), Instruction is organized around the child’s needs,
interests, and learning styles. Emphasis is on the process of learning, rather than what
is learned (Feeney, Moravcik, & Nolte, 2019). The child-centered kindergarten honors
three principles: (1) each child follows a unique developmental pattern; (2) young
childrenllearn best through firsthand experiences with people and materials; and
§3) play is extremely important in the child’s total development. Experimenting, explor-
ing, discovering, trying out, restructuring, speaking, and listening are frequent activities in
excellent kindergarten programs. Such programs are closely attuned to the developmen-
tal status of 4- and 5-year-old children.
. child-centered kindergarte -
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young children’s education. The Montessori
approach is a philosophy of education in
which children are given considerable free-
dom and spontaneity in choosing activi-
ties. They are allowed to move from one
activity to another as they desire, and the
teacher acts as a facilitator rather than a
director. The teacher shows the child how
to perform intellectual activities, demon-
strates interesting ways to explore curricu-
lum materials, and offers help when the
child requests it (Bahmaee, Saadatmand, &
Yarmohammadian, 2016; Taylor, 2017).
“By encouraging children to make deci-
sions from an early age, Montessori pro-
grams seek to develop self-regulated problem solvers who can make choices
and manage their time effectively” (Hyson, Copple, & Jones, 2006, p. 14).
The number of Montessori schools in the United States has expanded
dramatically in recent years, from one school in 1959 to 355 schools in
1970 and more than 4,000 today.

Larry Page and Sergey Brin, found-
ers of the highly successful Inter-
net search engine, Google, said
that their early years at Montessori
schools were a major factor in

Some developmental psychologists favor the Montessori approach,
but others believe that it neglects children’s socioemotional development,
For example, although the Montessori approach fosters independence
and the development of cognitive skills, it deemphasizes verbal interaction

their success (International Mon-
tessori Council, 2006). During an
interview with Barbara Walters,
they said they learned how to be

self-directed and self-starters at
Montessori (ABC News, 2005).
They commented that their Mon-
tessori experiences encouraged
them to think for themselves and
allowed them the freedom to

develop their own interests.
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between the teacher and child and between peers. Montessori’s critics
also argue that it restricts imaginative play and that its heavy reliance on
self-corrective materials may not adequately allow for creativity and for a
variety of learning styles.

Developmentally Appropriate Education

Many educators and psychologists conclude that preschool and young
elementary school children learn best through active, hands-on teaching
methods such as games and dramatic play. They believe that schools need to accom-
modate individual differences in children’s development. They also argue that schools
should focus on promoting children’s socioemotional development as well as their
cognitive development. Educators refer to this type of schooling as developmentally
appropriate practice (DAP), which is based on knowledge of the typical development
of children within a particular age span (age-appropriateness), as well as on the
uniqueness of the individual child (individual-appropriateness). DAP emphasizes the
importance of creating settings that encourage children to be active learners and
reflect children’s interests and capabilities (Beaver, Wyatt, & Jackman, 2018;
Bredekamp, 2017; Morrison, 2017, 2018). Desired outcomes for DAP include think-
ing critically, working cooperatively, solving problems, developing self-regulatory
skills, and enjoying learning. The emphasis in DAP is on the process of learning
rather than on its content.

Do developmentally appropriate educational practices improve young
children’s development? Some researchers have found that young children
in developmentally appropriate classrooms are likely to feel less stress, be
more motivated, be more socially skilled, have better work habits, be more
creative, have better language skills, and demonstrate better math skills

than children in developmentally inappropri-
. ate classrooms (Hart & others, 2003).
However, not all studies find DAP to have
significant positive effects (Hyson, Copple,
& Jones, 2006). Among the reasons that it
is difficult to generalize about research on
developmentally appropriate education is

Montessori approach An educa-
tional philosophy in which children
are given considerable freedom and
spontaneity in choosing activities and
are allowed to move from one activity
to another as they desire.
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developmen

appropriate

- 1 Education that
focuses on the typical developmental
patterns of children (age appropriate-
ness) and the uniqueness of each
child (individual appropriateness).

As an educator, how would you
design a developmentally appro-

priate lesson to teach kindergart-
ners the concept of gravity?
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