In this assignment, you will develop your literature review. Your literature review
should be 6-8 pages in length. The review should include a minimum of 8 peer-
reviewed scholarly articles published within the past ten years that focus on your
problem or topic of choice. (My topic of choice is major sources of stress among
nursing students and how these stressors evolve over the period of nursing
training). (Your final project requires a minimum of 10 sources.) Using the
Literature Review Scoring Guide as a reference and the APA Proposal Template,
write a paper in which you will discuss five specific points:

. Describe the line of research of which the research project is meant to contribute.

. Analyze critically the studies that support the research project's research problem,
research question, and the significance of the study.

. Identify, describe, and evaluate the studies that present a theoretical framework for the
study.

. Identify, describe, and assess the instruments, measures, and methods of data collection
and analysis supporting the research proposal's methodology and approach.

. Provide a rationale for the proposed research by identifying missing elements,
unanswered questions, and gaps in the existing knowledge base.

To ensure you are meeting the objectives of this assignment, please review the
Literature Review Scoring Guide. In your paper, include in-text citations and a
reference section at the end. Make sure your paper is formatted based on
current APA guidelines. Refer to APA Style Central for guidance in using proper
APA style. See the APA Style and Format section of the Writing Center for
instructions on accessing and using APA Style Central.

DISCUSSION 1. For this discussion, use the Article Analysis Worksheet to briefly
summarize the two articles (1-2 paragraphs) you found in the Capella library.

Then, with your focus on the quantitative correlational article, discuss the
following aspects of that study:

What are the variables in the study? What are the factors being correlated?

Was the correlation positive or negative?

What is the interpretation or meaning of the results of the correlation?

Note: Use the Article Analysis Worksheet to prepare your discussion post but do
not post the worksheet to your discussion thread. Instead, use the information
you gain in the analysis to craft a narrative of the findings to post to the
discussion. (The article is attached).
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Abstract

Using the triangulation approach at the method level, this study expiored and described the essence of stress and perceived faculty support as identified by foreign-born
students (N = 10) enrolled in a generic baccalaureate degree nursing program. Philosaphical principies outlined by Heidegger served as the cove component guiding this study.
Quanlitative data frorn a larger shudy examining nursing students' stress and perceptions of faculty support served as the supplemeniary component. Results uncovered an
overarching theme of the foreign-born nursing students wanting to be valued and accepted by the nursing facuity, their classmates, and the educational institution leading Lo
patterns of stress, strain, and culturai ignorance. Language issues, sterectyping, discrimination, cultural incompetence, financial issues, and lack of accommodation as an
international student were stressors that were not captured by the quantitative measures.

Full Text

Listen

Tn 2003, the foreign-born population it the United States totaled 33.5 milion, representing 11.7% of the total population (Larsen, 2604 3 the number of international students
enrolled in cofleges and universities in the United States increased by 3% to a total of 582,984 in the 2006--2007 academic year {Institute of International Education, 2007 5
According to the American Association: of Colleges of Nursing {2997 3, nursing students from minority backgrounds represent 26% of students in antry-level baccalaureate

programs. Research indicates that minority nursing students are at high risk for faiiure and attrition (Chei, 2005 ; Gardner, 20052 , Jeffreys, 20070

Research on stress In nursing students indicates these students experience a variety of stressors, such as fear of failure, financial issues, patient care responsibitities, and
balancing schoal work with personal life (FoN®s & Johrston, 1997, 1999 y 10 addition, the greater the stress experlanced, the greater the negative effects It has on stusent lbaming
and success (Gweke B ilys, 1598 . Jones 8 Jahaston, 1997 3 gy iies nvestigating the effects of stress on nursing students have indicated that perceived facuity support can mediate
the effects of the stress experience (M2gnussen & Amundsan, 2003 ; Poormar, Webb, & Mastoravich, 2002 ; Sheltan, 2002y gome studies have focused on the stress and stressors of
minerity or ethnicaily diverse nursing students, as well as of students for whom English is & secand language (Amara, Abriam-Yago, & Yoder, 2006 . Chel, 2005 , Gerdner, 2005a , Jeifreys,

20078y Howeaver, most of these studies lump together diverse student populations and rail to differentiate between foreign-barn and nonforeign-pora students. In almost all
studies investigating stress in nursing students, foreign-born, immigrant, or international nursing studernits have heen underrepresented.

A review of the literature focusing exclusively on those samples with foreign-born or international nursing students found that the main stressors related te nursing school ware

language and communication concerns, difficuity adjusting to the host culture and customs, and Jack of support from faculty and fellow students {Abu-Sead & Kayser-lones, 1981
Brown, 2008 , Carty et al., 1998 . Gardner, 2005h . Kayser-Jones & Abu-Saad, 1982 . Pardue B Hass, 2003 . Ryan, Markowski, Ura, & Liv-Chiang, 1988 : Sapnear, Wilson, & Samson, 2002 )
; ; ; ; ; .

Overwhelmingly, most of the literature examining minority or ethnically diverse and foreign-bern nursing students concludes that the role of the facuity and faculty support can
significantly affect Students’ success (AMAr0 ek s, 2006 , Campbeil & Davis, 1996 ; Gardner, 20050 , Jefirays, 20070 ; Saaner et al, 2002 3, 4 paucity of current literature exists examining

the experiences of foreign-born nursing students and how these experiences, as well as cultural values or etinicity, may affect student perceptions of facuity support { Cook, 2005
. Sheltsn, 2003 )
H .

Tha purpose of this phenomenclogical study was to describe the essence of stress and perceived faculty support as identified by fereign-born students enrofled in a generic

haccalaureate degree nursing program. Philosophical principles outlined by Heldegger (1962 3 weare used to guide this study. This exploration of forelgn-born student nurse stress
and their perceptions of faculty support has the potentlal to assist educators in identifying and implementing retention Interventions better suited for this student population,
thereby Increasing the overall success of foreign-born nursing students.

Research fuestions

The four research questions for this study were:

What are foreign-born senior-level nursing students' perceptions of stress experiencad in & generic biccalaureate nursing program?

What are foreign-born seniorlevel nursing students' perceptions of faculty suppart while in a generic baccalaureate nursing program?
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How do foreign-born senior-level nursing students' perceptions of stress compare with veported scores on the Student Nurse Stress Index (SNg]) (Jones B Jahnston, 1959 45

How do forelgn-born senior-level nursing students' perceptions of faculity support compare witty reported scores on the Perceivad Faculty Support Sczle (PFS) (Shelton, 2003 yp
Method

An interpretive phenomenological design was used to examine siress experiences and perceptions of faculty support among foreign-born generic baccalauraate nursing
studants. Qualitative data, collected via focus group discussion and follow-up individual interviews, were triangulated with quantitative data at the methods level, Triangulation,
often referred to as mixed methads, is defined as the use of more than one theorelical perspective, methodological approach, data source, or investigator in the same study

(Polit & Beck, 2008 . Speziae & Carpanter, 2007 3 orse, Wolfe, and Niehaus (2809 ) further refined the role of the qualitative theoreticat paradigm in a mized-methods design. The
core componant of a mixed-methos study is the primary study, whereas the core method is used to examine research questions. The supplementary component is one or more
strategles used to obtain additional data to supplement and provide additional description of the phenamenon under study, For this study, the qualitative paradigm remained
the worldview and thecretical thrust of the ressarcher (D.L1.). The core data collection method was & combination of focus greup interviews with foliow-up individual interviews,
Quantitative data, the suppiementary companent, were composed of ¢ata collected In a larger study that exemined nursing student stress and perceived faculty suppert,
Quantitative data were collected using a simultanecus supplementary strategy; that is, both qualitative and quantitative data were collected with the same participants during
the same time period,

. Setting and Sample

This study was conducted at Texas Women's University, College of Nursing. Texas Wornen's University ranks second In the state and 15th in the nation among unlversities with

the most diverse student populations (M5 News & Word Repart, 2509 3 A pyrposeful sample of Foreign=born baccalaureate seniof-level nursing students (n = 10) participated.
Participants were recruited front a larger quantitative study examining the stress experiences of nursing Students. Inclusion criteria Included having beer born outside the
United States or ils territories and having lived in the United States for less than 10 years. Table 1 describes the sample.

Instrumeants

A demographic survey form and semi-structured interview schedule were developed and piloted by the principal investigator {[,1.].} and used during the focus group and

individual interviews as a guide. Quantitative data wers collected using the SNST (Joes & Iohnston, 1989 y ung the pFg (Shelter 2003y The SNST is @ 22-item scafe that measures
nursing student stress refated to four factors: academic load, clinical concerns, personat problems, and interface worries, The higher the score, the greater the stress. Validity

was demonstrated by confirmatory factor analysis, with Internal consistency reiiability coefficients all exceeding 0,70 (fones & Jehnsten: 1999y Eor thig study, reliability coefficlents
were & total scare of 0.92; academic load, 0.86; dinical concerns, (.91; personal problems, 0.52; and interface wolties, .86, The PFS is & 24~item scale that measures two
types of faculty suppart, psychalagical and functional, as perceived by the nursing student, The higher the score, the greater the faculty support as perceived by students.

Valicity was demonstrated by factor analysis and internal consistency reliability ranged from 0.52 to 0.96 (Shelon, 2003 3 eor this study, reliability coefficents were a PFS total
score of 0.96; psychological support, 0.94; and functional support, 0.93.

Data Collection

After receiving approval from the university institutional review hoard, students who were enrolled in a larger quantitative study examining personal stressors were recruited,
The Figure outiines the recruitment and deta collection procedures, including the four phases of analysis. All gualitative data were analyzed using the 5-step hermeneutic

interpretive analysis procass of Crist and Tanner (2093 ),
Rasults

Qualftative findings of foreign-born baccalaureate senior-level nursing studenis are summarized with a description of patterns, themes, and subthemes (Tabkle 2 ). This study
uncovered one overarching theme, two patterns that spanned 7 themes, and 25 subthemaes. The overarching theme, Desire to be Valued and Accepted, was reveated by
participants whe experienced a series of interactions with faculty, staff, dlassmates, and others wha made them cling to the hope of being accepted. The two patterns were
Stress and Strain, and Cultura! Ignorance. Each pattern is described in mere detail below.

Quantitative Data

Mean scares from the SNSI and PFS are displaved in Tablé 3 , and the instrument itefns are ranked in order in Tables 4 and 5 . For tha SNSI subscales, academic ioad had the
highest stress score, ciosely followed by interface worries, Personal probiems had the lowest score. The highest possible score, meaning most stressful, far each item on the
SNGI is 5. For this study, only twe items had maan scores of 4 ot higher: amount of classwork matériat to be learned and not enough time for my family. Eight iterns had mean
scores of 2.5 or lower. The midpaint range score for academic, interface, and clinical concerns was 21, The mean scores for academic load (22.9) and Interface warries {22.5)
were slightly higher than the midpoint, whereas the mean score for clinical concerns (18.4) was lower than the midpeint. The mean scote reported for personai problems (10.5)
was lower than the midpoint range score of 12, Overall, these students did not report high stress scores as measured by the SNSL. Rather, their scores were close to or lower
than the midpoint range scores.

For the PFS, both subscale findings ware above the standard midpoint; meaning these students rapurted high percgived faculty support. The highest possibile score per item is 7
{midpoint = 4), and 23 of the 24 iterms had mean scores greater than 5. The midpoint range score for sub-scale psychological support is 56 and for functional suppert is 50,
with students reporting mean scares of 73.4 and 60.2, respectively. The highest parceived facully support item was Encourage students to ask questions (6.2}, and the lowast
itemn of perceived faculty support was Provide assistance outside of class (4.7), Overalt, faculty support was guantitatively perceived as high.

Qualitative Data Triangalation

Paktern: Stress and Strain, The presence of stress and strain associated with being a foreign-born student enrolled in a baccalaureate nursing program was a reflective pattern
verbally communicated among all participants. Qualitative data revealed that students experienced stress and strain In areas of personal relstionships, financial issues, feeling
as though they have no life, and feeling their institution macde no accommeadations for them.

Personal Reiationships. Participants described demands of the nursing program as extremely time censuming, leaving them with no time for physical contact or cormmunication
with family and friends regardlass if their loved anes lived In the United States or in their home couniry. At times thelr status of living abroad and loss of contact mads them feel
like outeasts in thelr Eamilies, Rankad as the second highest stressor an the SNST by this group of participants, Mot having enough time for my family (SNST #22) was noted 2s
a real stressor both qualitatively and quantitatively, Other personal probiems (Relatienship with partner) (SNSI #12) ranked ninth, whereas Relationship with parents {SNSI
#11) ranked thirteenti. One of the female students (ail names used are pseudonyms) discussed the affects of nursing school on her relationship with her famlly:

I abways have problems with my mother when she would call and teli me what's wrong with me, 1 haven't called in...2 weeks and honestly...sometimes I just forget that 1
haven't spoken to her,

(Marianna, 23 years old)
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Financial Issues. The SNSI does not address financial stress. Most participants willingly discussed the financial strain placed on thelr families related o their education. For the
most part, students were not granted tuition assistance, nor could they seek emplayment, due to their status as an international student, yet they desired to work to help
defray expenses. Mainkaining regular contact (&.g., by velephone calls or travel) with family at home was cost prohibitive. Anpther femate student, addressed the financial
issues:

The dollar fat home] Is not the same as [IE Is In] Amari-ca. You spend a thousand dellars an wition, we spend twa, three times more. Qur luition [par] semester is somatimes &
yearly salary for our parents,

{Ena, 20 years old)

Having No Life. All students described belng In nursing school as having no life, with multiple schoo! commitments leaving them tirad with no time to do anything but study and
prepare for the next lecture, examination, and dinical day. Results from the SNSI found that participants reported no time for fun, entertainment, and recreation {SNSI #21)
and lack of free time {SNST #6) ranked equally as the third and fourth highest stressors, respectively, among foreign-born students. According to a 23-year-old famale
participant, Hanna, there is "no time for anything else. Just come to school, read, and read, and read. Don't even sleep.”

Lack of Accommodation as an International Student. All participants shared the same viewpolnt in that the institution did not accomrmodate for the needs of foreign-born
students. In particular, they disclosed a pressing need to be informed about the process to obtain citizenship, a visa, or a green card; a list of hospital employers that will or will
not hire foreign-born individuals with or without these legal documents; how to and whether they should disclose nationality in the interview process; and contact with a
campus difice or persan who can address the neads of international students. Students ranked college’s response to student needs (SNSI #7) as the tenth highest strassor on
the SNSI.

In terms of having & supportive or accommaodating facuity, it was perceived that not all professors practiced what they taught in the classroom. Students agreed that faculty did
recognize them as being foreign born, but no spedial efforts outside the dassroom had been initiated on their behalf. Results of the PFS ranked Provide agsistance outside of
class {PFS #14) to be the least supportive facuity behavior,

Students were familiar with the meaning of the term retrogression and identified this as a unique strassor, Simply defined, visa retrogression is a delay in oblaining an

immigrant visa when there are mors peagte applying for immigrant visas in 2 given year than the total number of visas available { Harmmond Law Firm, 2007 3 rrdiviguals must then
wail until & visa number becomes current before the Ainal adjustment of status ko permanent resident can vccur. Participants were very vocal aboul retrogression and believed
they would eventually be forced to resign from their jobs and meve back to thelr hoine country, leaving all of their schoo! efforts in vain, as inany of them verbalized the desire
to stay and work in the United States.

Pattern: Cuftural Ignorance. Al students experlenced some form of cultural lunorance ab a point in their nursing education, Experlences included language Issues, sterealyping,
dgiscrimination, and cultural incompetence by the dominant culture.

Language Issues. The SNSI and the PFS do not address language issues. All students experienced issues with language and communication. Seme discussed the need to read
and reread assignments to translate and beck-transiate between two languages. Some expressed limitations placed on thersiselves due to difficuity expressing aneself because
of a heavy acceni, as well as having to decipher the marked differences belween British English, American Engiish, and modern slang words. A fermale student brought up
problems encountered with the verbiage on examinations:

They use words that are not internationally recognized, words that are just American. I mean, I'm a foreign student. I'm British colonized, and you use words that only
somebody.. that grew up in America weuld understand.

(Kimmy, 26 years old)

A few students mentioned being uncormfortatte with using the nonverbal communication technigue of looking intao another person's eyes, especially with instructors. A famale
student shared an experience she had with a faculty member:

In my culture, when you talk to someene...that has authority above you, ke an [older aduit], we try to show raspect.... I will just look down. I'm listening, but I don't have to
necessarily fook into [his or her] eyes, but when my teacher does this--literally do this (participant demonstrated how tha instructor pulied her chin up)--lnoks at me and gets
so clase, ¥'m sa uncamfortable.

{Trad, 34 vears old)

Stereatyping and Discrimination. Students felt as though people considered them "dumb” because they had an accent and had difficulty speaking and understanding English, All
students were very aware of their accents. They often felt devalued and discriminated against because their cuture, accents, or dialogues were difficuit for Americans to
understand. They felt as if they must act a certain way to "fit in" at the university. One student elaborated on how this made her feel: "You don't have to accept it or believe it,
but act that way.”

Both the SNST and the PFS address related concerns, such as Relations with other professionals (SNSI #13), Patient or client attitude toward me (SNSI #16), Demonstrate
respect for students (PFS #2), and Correct students without belittiing them (PFS #8), as well as others. None of these itemns scored as stressful or as low perceived faculty
support for these forelgn-born students.

Cuitural Incompetence. Alt students felt as though their fellow American classmates and facuity were incompetent in terms of understanding their foreign values and traditions.
Thase forelgn-born students felt they were typicaily more private in nature, had @ desire to be less competitive, and held a much higher level of respect for older adults and
authority figures. They ranked Atmosphere created by facuity (SNSI #18) as a low stressor. However, PF5 #22, Have & genuine interest in me, is one of the lowar-scored
perceived faculty support items,

The focus group discussed the issue of being culturally competent versus culturally ignorant. Students verbalized that although cultural competence was addressed in the
curriculum, actions of nursing facully were nol sensitive Lo their cultural needs. One student shared what she felt fo be an embarrassing encounter:

Wae were talking abaut women seeing their pariod. 1 said, *Seeing their period,” because that's what we say. If you're on your paricd, you ses it, so the instructor was like,
"What?” And she wasn't joking.

(Dana, 41 years old}

All participants discussed experiencing some form of competition among peers, and for the most part, thaught i was 2 healthy aspect of their program. Competition was
consistent with their responses to Compelition with peers and <lassmates (SNST #4), They verbalized that the peer review grading system used in several classes was biased,
They felt it was based solely on whether a student liked or disliked them as a pefson. Foreign-barn participants also agreed that failure for them was not an option. Failure could
significantly affect their lives by aitering their course load and sefting them back in their program for a minimum of 6 months; cause them to returr to their home country;
cause them to lose face with their families; cause them ta lose all maney spent on living, studying, and traveling to the United States; and jeopardizing their visa or citizenship
status. However, Fear of Failing a course (SNSL #8) was not considered a top stressor, One student provided a profound statemant of what it means to be a foreign-barn
studaent receiving an education in the United States:
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People don't reslize that being international is not just having [a] name that [others] can't pranounce.... It's a trail of stress.
{Marianna, 23 years old}
PBiscussion

Study results suggest that although foreign-born nursing students may endure immeasurable amounts of stress, strain, and cuitural ignorance, they stilt hoid onte a strong
desire to be both valued and accepted. However, this overarching theme and the resulting patterns and subthemes were not captured as well in the quantitative data. Both the
SNST and the PES failed to uncover the major themes of language issues, stereotyping, discrimination, and cultural incompetence. Although personal relationships and lack of @
personal or social life are measured by the SNSI, financial issues and lack of accommodation for international students are not. Both instruments demenstrated high internal
consistency for this group of foreign-born nursing students. However, without the qualitative data, it would appear these students reporiad very low levels of student nurse
stress and high levels of perceived faculty support. Trianguiating this data revealed incongruent findings, as the focus group and individual interviews found that foreign-born
nursing students experience unique stress and strain and perceptions that faculty are not culturally competent,

Consistent with previous studies, issues related to language, heavy accents, and overall communication emerged as significant stressors in khe qualitative data of this study

gAmare et al, 2006 , Carty et al, 1998 , Yader, 1996 ) gingings of Sanner et al. {2797 ) bear many similarities, Tn their study, eight Nigerian female students spoke of “verbal retreats”
(p. 209} a5 a means to protect themselves when they feit uncomfortabie verbally expressing due to their accents and English language skills. These Nigerian students aiso
spoke of social isolation and nonacceptance inside and outside of the classroom. In spite of these feelings, students reported persistence and resolve with no obstacles getting in
the way of graduation. More important, not only are findings from the current study similar to research conducted more than 10 yesrs aga, hut fargign-born students continue
to voice these major concerns. )

The findings of this study reflect pravious iterature indicating that forelgn-born nursing students report issues of disarimination, sterectyping, and cultural incompetence or

tncongruence (Fardnar; 20050 . Jeffreys, 20073 3 cyrrent study participants extensively described many examples of cultural Incompetence displayed by fellow students and nursing
faculty. They also reported cuiturs] differences in coping wWith competitiveness in nursing school,  fast-paced learning envirenment, and unlgue finandal concerns related to
belng international students. Many students shared an extramely strong desire for support, understanding, and overalt acceptance from nursing school dlassmates and faculty.
Along with wishing for a university advisar dedicated to the foreign-born student poepulation, they also expressed a desire for additional nformation related to international

students at the time of their program orlentation. These findings are reflected in recent literature, as well as In literature more than 20 years old (#ou-Bazd & Kayser-Jones, 1981 ,
Brown, 2008 . Kayser-Jones & Abu-Saad, 1982 )
; .

Percaptions of faculty support can be critical to the success of forelgn-barn nursing students (A0Tam-Yags, Yoder, & Katacke-vahiro, 1699 ; Sheitor, 2003y students in this study
quantitatively reported high perceptions of faculty support, However, Tocus groug data told a different story of faculty who were culturally incompetent and nonsupportive. In
addition, methads of evaluation, such as peer grading, were not fully sccepted by these students. Several programs exist that highlight the need te include facully suppott 2s a

crucial component fo studant success (Brewn, 2008 . Chal, 2005 , Yoder, 1896, 2001 3 Other reports outline various strategies and interventlons o enhance retention and success of
foreign-horn or minority students. Most of these programs icorporate acaderic and language suppart compenents (Brown, 2008, Gukda, 2063 . Pardue & Hass, 2003 The

Cumsimins Model provides a framework For nurslng Taeulty to develop educativnal programs that address the needs of foreign-born students ("""'a“"mg" etal., 1999 }. This model
inciudes 11 teaching strategies, such as preparing learning objectives related te communication, permitting expression of identity and culturai sharing, providing bilingual and
bicultural opportunities, modeling the use of texts and resources, and continuous assessment. Some build faculty support into the program in the form of spotiighting cultural

awareness (APam-Yago et al., 1999 . Amaro et al,, 2006 , Brown, 2008y 1p fact, several researchers summatized that faculty awareness and support of culture are key to the success
of ethnically diverse students (Sheften, 2003 . Yoder, 1996, 2001 3,

Limitations and Recommendations

Findings of this study sheuld be-interpreted within the context of the limitations. First, this study demonstrated the value of triangulation in that gualitative and quantitative
data revealed incongruent reprasentations of the phenomena. In general, the current nursing student stress research litarature s most likely not applicable for the foreign-born
student population, as well as other subgroups inciuding older students, students with dependents, male students, and secend degree or career students, The nstrurnents in
this study demonstrated adequate reliability with the exception of the SNSI Personal Problems sub-scale refiability coefficient {0.53). This could be sttributed o the subscale
itams not capturing the meaning of persoinal problems tor this group of foreign-born students. In summary, neither of the quantitative measures captured the essence of
nursing students’ stress and perceived facuity support for this group of students. Further review, development, and refinement of such instrumenis are needed for future
research with growing diversity within the nursing student population. Overali, not only is there 2 great néed for updated research on pursing student stress but also on how
faculty can affect slress experiences.

Second, the unigue Inclusion criteria limit generaliz-abiity of findings to all foreiga-born nursing students, as well as minority and ethnically diverse students. Various raciat,
athnic, and gender groups were not represented within the sample. It is clear that additional work is needed.In this.area not anly to understand and promete diversity, but alse
to identify those unineasured variables identified by study participants,

Third, the research design fermat may have impacted findings of this study. In phase 1 of this study, participants in the focus group demonstrated an eagerness and willingness
1o express, share, and exchange experiences, The group setting and dynamics may have provided a supportive foundation that aflowed participants to openly display their
feclings. For example, the length of the focus group session was extended to 120 minutes simply because everyone had a story that was #mportant to share, However, the
structure of tha individual follow-up interviews In phases 2 and 3 was such that the time frame was much shorter and the discussion was not as animated. The interviewer did
have to increase the use of cues to get at the core of what was being said. The purpose of the follow-up interviews was to validate the focus group findings as well as to uncover
additional findings. No new findings were discevered in phases 2 and 3,

Conclusion

Heidegger's (1952 theoretical framework received validation through an exploration of nursing students' stress experiences and perceptions of faculty support In foreiga-bern
students enrolied in a U.S. generic baccalauraate nursing program. These students were able to uncover trus meanings as they pertained to the individuai student, and provide
a deeper understanding of their current world far away from homae. although stressors experienced varied from individual to indivigual, being a foreign-born nursing student in
the United States was cumulatively confirmed to ba a stressful experignce. Stugents verbalized having to cope with a "traft of stressors” that may follow any foreign-born
student enroiled in a baccalaureate nursing program. In summary, they desire acceptance and support from other students, faculty, and the educational institution.

Table 1

Cemographic Data (v = 10)

Variable n
Gender
Femaie g
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Male 1

Race/ethaicity (self-identified)

African/Blaci 7

Asgian 3

Lountry of grigin

Nigeria 5
Cameroon Z
China 1
india 1
Vietnam 1

Cltizenship status

Mo U.S. citizenship 3
Monrasident alien 3
Natursalized citizen 2
1-20 student visa 1
1 werking visa 1

Employment status

. Mot employed 8
Employed part time 2
Relationship status

Married/committed relationship 6

Mot in a relationship 4
Dependents

o childran in the homae 6
Children in the home 4
Table 2°

Overarching Theme, Patterns, Themes, and Subthemes Representative of 10 Foreign-Born Baccalaureate Senior-Level Nursing Students

overarching Theme Pattern Theme Subtheme

] e value 5 ) _ .
Lesire io be vaiued and btre.ss and Persanal refationships Mo time for family and friends both in the United States and back at home
accepted strain

An cutcast in the family

Lannot diseppoint family
Fihancial issuas ot eligible for most scholarships and loans

Want to work but not allowed

Qut-of-state tuitien fees are costly

High costs of mainkaining contact with home {cailing cards, travel)
Having no life No time for self

Study all the tme

Tired alt the time
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Lack of accommaodation as 2n International

student

Cultural

. Language issues
ignorance

Stereatyping and discrimination

Cultural incompetence

Tabie 3

Mean Scores for the Student Nurse Stress Index
and Perceived Faculty Support Scales (N = 10)

Instrument Subscale Maean { S0 )

Student Nurse Stress Index

Academic load 22,9 (6.5)
Interface worrias 22.5 (6.2)
Clinical concerns 18.4 {8.1)
Personal problems 10.5 {3.8}
Total score 65.4 (17.6)

Perceived Faculty Support Scale

Psychological support 73.4 (9.2)
Functional support 60,2 (9.9)
Total scare 133.6 (18.2)
Table 4

Vvisa and green card issues

Process of becoming a citizen

Want to stay and work in the United States

Would like sameohe: at the university to serve as an advocate

Retrogression issues

Need extra time for reading, writing, testing, people talk too fast, translate
audiotapes

Use of American words or phrases and slang
Very aware of own accant

Nonverbal communication {eye contack)
Must act Arnerican to fit in

Pgopia think you are dumb because you cannot speak or understand English and
have an accent

Respect for authority and elders

Desire more privacy

Noncompetitive

Fatlure not an option

Nursing Student Stress Index Ttemns, Rank-~Ordered frorm Highest Stressors £o Lowest Strassors

(N = 10)
Item No. Iiem Bescription
1 Amcunt of classwork material to be learned
22 Not encugh Hme for my family
21 Mo time for fun, entertainment, recreation
& Lack of free time
3 Examinations or grades

https://search-proquest-com.library.capella.edu/printviewfils?accountid=

Mean { SD )

4.1 (0,737}

4.0 (1.33)

3.9 (1.10)

3.9 (1.10)

3.8 (0.918)
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12

19

13

11

18
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Table 5

Difficuity of classwork material to be learned

Toa much respansibility a5 a student nurse

Attitudes and expectations of other profess}ona!s toward nursing
Unsure what is expected of me

Health probiams of family member(s}

Cther personal probiems (relationshig with partner)

Coliege's response to student needs

Fear of failing a course

Relations with staff in the clinical area (purses, physicians}
Ralations with other professionals {faculty, nurses, physicians)
Relationship with parents

Atmosphere created by instructors and faculty

Compaetition with peers and classmates

Patient or client attitudes toward my profession

Lack of timely feedback about performance

Actual personal heaith problems

Patient or cient attitudes Loward me

3.5{0.84%9)

3.4 (1.34)

3.3(1.49)

2.1 (1.44)

3.1 (137}

2.8 (1.54)

2.7 (0.948)

2.6 (1.71)

2.6 (1.42)

2.5 (1.64)

2.5 (1.71)

2.4 (1.42)

24 {1.34)

2.3{1.49)

2.3 {1.05)

2.1 (1.28)

2.1 (1.19)

Parceivad Faculty Support [tems Rank-Crdered from Highel\;‘s Support to Lowest

Ttem No,

13

11

23

24

iz

8

10

15

20

19

Support (W = 10}

Mast Faculty Members... Mean { SD')
Encourage students to ask questions. £,2 (0.92)
Demonstrate respect for students. 5.9 {D.875)
Give helgful feedback on student assignments. 5.8 (0.737)
Acknowledge when students have done well. 5.8 (0.918)
erovide study guides and writhen materials. 5.8 (113}
Demonstrate confidence in students. 5.8 (0.788)

Are helpful in new situations without taking over, 5.7 (1.05)

Stress important concepts. 5.7 (1.25)
Are open to different points of view. 5.7 (0.823)
Are good role models for students, 5.7 {1.25)

Set challenging but attainable goals for students. 5.6 (0.966}

Are appreachable, 5.6 (1.07)
Correct students without belittling them. 5.6 (0.966)
Listen to students. 5.6 (0.966)
Can be trustéd. 5.6 (0.699)
Vary teaching methods to meet student needs., 5.5 (£.17)
Present information clearly, 5.5 (:.17)
Are realistic in expectations. 5.4 (1.07)
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21 Clarify information that is not understood. 5.4 (1.17)
22 Have a genuine interest in students, 5.3 (1.334)
16 Make sxpectations clear, 5.3 (1.25)
i7 Are patient with students, 5.2 {(.421}
1 Know if students understand what is being taught. 5.1 (1.19)
14 Provide assistance outside of class, 4.7 (1.34)
Figure.

Pariicipant Recruitment and Data Coliection Procedures (N = 10).
Note. $NSI = Student Nurse Stress Index; PFS = Percelved Faculty Support Scale; P1 = Principal Investigator.

Footnote
This study was funded by the John Winston Carter Small Research Grant, Texas Woman's University, College of Mursing, Houstes, Texas.

The authors have ne financial or proprietary interest in the materials presented herein,
References
Abriam-Yago K, Yoder M, Katacka-Yahiro M, (1999). The Cumrins model: A framawork fof teaching nursing students for whaom English is a second language. Journal of

Transcultural Nursing, 10, 143--149, 10.1177/104365965901000208

Abu-5aad H, Kayser-Jones 3, (1981). Fareign nursing students in the USA; Problems in their educational experiances, Journal of Advanced Nursing, 6, 397--403,
10.1111/4.1365-2648.1981.th03240.%

Amaro D 1, Abriam-Yago K, Yoder M, (2006), Perceivad barriers for ethnically diverse students in nursing programs. Jaurnal of Nursing Educaﬁan, 45, 247--354,

Amarican Association of Colieges of Nursing. {2007). Enroliments in generic {entry-level) baccalaureate pragrams by state and race/ethpicity, fall 2006. Retrleved from
http//www.aacn.nche.edu/IDS/statedata, htm

Brown 1 F, {2008). Developing an English-as-a=second-language program for foraign-born nursing students at a historically black university in the United States. Journal of
Transcultural Nursing, 19, 184--191. 10.1177/1043658607312973

Campbell AR, Davis § M, (1996). Faculty commitment: Retaining minority nursing students in majority institutions. Journal of Nursing Education, 35, 298--303.

Carty R M, Hale 1F, Carty G M, Williams 1, Rigney D, Principate J J, (1998). Teaching international riursing students: Challenges and strategies. Journal of Professional Nursing,
14, 34--42. 10.1016/58755-7223(88)80010-0

Choi 1L, (2005). Literature review: Issues surrounding education of English-as-a-second language (ESL) nursing students. Journal of Transcultural Nursing, 16, 263--268.
10.1177/1043659605274966

Cook L 1, {2008). Inviting teaching behaviors of clinical faculty and nursing students' anxiety. Journal of Nursing Education, 44, 156--161.

Crist 1 D, Tanner C A, (2003). Interpretation/analysis metheds in hermenautic interpretive phenomenclogy. Nursing Research, 52, 202--205. 10.1097/G0006195-200305000-
00011

Gardner 1, {2005a). Barriers infiuencing the success of racizl and ethnic minority students in nursing programs. Journal of Transcudtural Nursing, 16, 155--162.
10.1177/1043659604273546

Gatrdner 3, {20058). Understanding factors influending fefeign-born students' success in nursing scheol: A case study of East Indian nursing studants and recommeandations,
Journal of Culbural Divarsity, 12, 12--17.

Guhdz J A, (2003). English-as-a-second language (E5L) nursing students: Strategies for buiiding verbal and written language skilis. Journat of Cultural Diversity, 10, 113--117.

Gwele N 8, Uys | R, {1998). Levels of stress and acatdemic performance in baccalaureate nursing students. Journal of Nursing Edueation, 37, 404--407,
Harmmond Law Firm. (2007). Retrogression FAQ. Retrieved from http://www.carexconsulting.com/news.html
Heidegger M, (1962). Being and time. Malden, MA! Blackwsll.

Institute of International Education. (2007). Fall 2007 international student enrollment survey: Survey report. Retrieved from
http:/fwww.opendoors.iienetwork orgffile,_depat/0-10000000/0-10000/ 3390/ folder/6 7 124/Fall+2007 + Survey+Report+Finali.pdf

Jeffreys M R, {2007a), Nontraditionat students' perceptions of variables influencing retention: A multisite study. Nurse Educator, 32, 161--167.
14.1087/01.NNE. 0C00281086,35464.ed

Jeffrays M R, (20078), Tracking students through program entry, progression, graduation, and licensure: Assessing undergraduate nursing reterition and success. Nurse
Education Today, 27, 406--419. 10.1046/.redt.2006.07.003

Tores M €, Johnston [ W, (1897). Distress, stress and coping in first-year student nurses. Journal of Advanced Nursing, 26, 475--482. 10.1046/].13065-2648.1997.401-5-
009299.x

Jones M C, Johnston D W, (1999). The derfvation of a brief student nurse stress index. Work and Strass, 13, 162--181. 10.1080;(}25783799296129‘

Kayser-Jones 7 S, Abu-Saad H, (1982). Lonsliness: Its relationship to the educational experience of international nursing students in the United States, Western Joumal of
Nursing Research, 4, 301--315. 10.1177/016394598200400304

hitps://search-proguest-com.library.capella.edu/printviewfile?accountid=27965

810




5M10/2018

Larsen L 1, {2004). The foreign-horn poputation in the United States: 2003. Retrieved from hittp: /fwww.census.gov/prad/2004pubs/p20-55 1. pdf
Magnussen L, Amundson M 1, (2003}. Undergraduate nursing student experience. Nursing and Health Sdences, 5, 261--267. 18.1046/j.1442-2018,2003.00158.¢

Morse 3 M, Wolfe R R, Nlehaus L, (2006). Principies and procedures for maintalning vaiidity for mixed-method deslgn. In Curry L, Shield R, Wetle T, (Eds.), Qualitative metheds
in research and public heaith: Aging and other special populations (pp. 65--78). Washington, DC: GSA and APHA.

pardue K T, Haas B, (2003}, Curriculum considerations for enhancing baccalaureate leaming for international students, The Journal of Continuing Education In Nursing, 34, 72-
=17,

pelit D F, Beck C T, (2008). Mursing research; Generating and sssessing evidence for nursing practice (Bth ed.}. Philadelphia, PA; Lippincott.

Poprman $ G, Webb C A, Mastorevich M L, {2002). Students' stories: How faculty help and hinder students at risk. Nurse Educator, 27, 126--131, 10.1097/00006223-
200205000-00010

Ryan D, Markowski ¥, Ura D, Liu-Chiang C, (1998). International nursing education: Challenges and strategies for success. Journal of Professional Nursing, 14, 69--77.
10.1016/58755-7223(98)80033-1

Sanner S, Wilson A H, Samson L F, (2002}, The expesiences of international nursing students in a baccalaureate hursing pregram. Journal of Professlonal Nursing, 18, 206--213.

10.1053/jpnu.2002.127943

Shelfon E N, {2003). Facuity support and student retantion, Journal of Nursing Education, 42, 68--76.

Speziale H J, Carpenter D R, {2007). Qualitative research in nursing: Advancing the humanistic imperative (4th ed.). Philadelphia, PA! Lippincott.

US News and World Repart, (2009), Best colleges. Retrieved from hitp://¢olleges.usnews rankingsandreviews. com/college/national-campus-ethnic-diversity
Yoder M K, {1996). Instructional responses to ethically diverse nursing studerits, Journal of Nursing Education, 35, 315--321.

Yadar M K, {2001}, The bridging spprosch: Effective strategies for teaching ethnically diverse nursing students, Journal of Transculiural Nursing, 12, 319--325.
10.1177/104365960101200407

AuthorAffiliation

Dr. Junfous is Assistant Professor, School of Nursing, University of Houston-Vickoria, Cinco Ranch, Katy; Dr. Malechs is Assoclate Professer and Direclor of Research, and Dr.
Young is Prafessor, Texas Woman's University, College of Mursing, Houstén; and Dr. Tart Is Founding Dean and Professor, University of Houston-Victoria, Schoa!l of Nursing,
Victoria, Texas. At the time this article was written, Dr. unious was Director of Nursing Programs, Kaplan Higher Education, Texas School of Businass Houston Nerth, Houston,
Texas.

Address correspondence to DeMonica L. Junious, PhD, BN, CNE, Assistant Professor, School of Nursing, University of Houston-Victoria, Cinco Ranch, 4242 South Mason Road,
Katy, TX 77450; e-mail: juniousd@ubv.edu,

Copyright 2010, SLACK Incorporated

Details

Suibject Studies;
Nursing;
MNurses;
Cultural values;
Stress;
Methods;
Datz coliection;
Internationai education

MeSH Adaptation, Psychological, Adult, Attitude of Health Personne! -- ethnology,
Communication Barriers, Cultural Compatency -- education,
Cultural Competency - prganization & administration, Female, Humans, Male,
Nursing Methodolagy Research, Prejudice, Qualitative Research, Résidence Characteristics,
Risk Factors, Sevarity of ness Index, Stereatyping, Stress, Peychological -- diagnosis,
Stress, Psychologicat -- prevention & control, Students, Nursing -- statlstics & numerical data,
Texas -- epidemiology, Education, Nursing, Baccalaureate -~ organization & administration
(majery, Faculty, Nursing {major), Faculty, Nursing - crganization & administration (major),
interprofessional Relations (major), Social Suppart (major}, Stress, Psychelogical -~ ethnology
{major), Students, Nursing -~ psychology (major}

Location United States—-US

Title Stress and Perceivad Facuity Support Among Foreign-Bern Baccalaureate Nursing Students

Author Junious, DeMeonica i, Phi, RN, CNE; Malecha, Ann, PhD, RN, CNE;

. Tait, Kathryn, EdD, RN, CNE; Young, Anne, EdD, RN
Publication ttle Journal of Nursing Education; Thorofare
Volume 49

https:/fsearch-proquest-com.library.capella.edu/printviewfila?accountid=27965

210




5/10/2018

Issue

Fages

Number of pages

Publication year

Publication date

Section

Publisher

Place of publication

Country af pubtication

Publication subject

IESN

CODEN

Source tyne

Language of publication

Document type

DOIL

Accession humber

ProQuest decument 1D

Document URL

Copytight

Last uptated

Database

261-70

10

2010

May 2010

Major Articles

SLACK INCORPORATED

Thorafare

United States, Thorofare

Education--Higher Education, Medical Sciences--Nurses And Nursing

01484834

INUEAW

Scholarly Journals

English

Feature, Journat Article

http.//dx.deoi,org. library.capella. adufi16.3928/01484534- 2010021702

20210289

357087360

hittp:/fibrary.capella.edu/login?
qurl=https%3A%2F% IFsearch. proguest.com%2Fdocview% 2F35708736G%3Faccountid 3027
965

Copyright 2010, SLACK Incorporated

2017-11-09

ProQuest Central

Database copyright & 2018 PreQuest LLC. All rights reserved. Terms and Conditions

hitps://search-proquest-com.library.capella.edu/printviewfile?accountid=27965

1010

|
i
|
,
i
i
|

[



@ Carerpa UNIveRrsITY Article Analysis Worksheet

Use this worksheet to better understand the articles you review.

APA reference of article or source: Author last name, initials of first and middle names (if
provided), (year of publication). Source, (volume), issue, pages.

The research problem is . . . [Determine the main problem identified in the introduction that
sparked the research effort.]

The previous research that has been done on this topic has found . . . [Identify the
previous research the author uses to support his/her problem in the literature review.]

The research question is . . . [Identify the main research question that has stemmed from
the research probiem and review of the literature.]

The hypothesis (hypotheses) for this study is (are) . . . [Identify the hypotheses the
researcher tests in the study (quantitative studies only).]

How many participants were in the study?

How were the participants chosen or recruited?




Carerra UniversiTy Arficie Analysis Worksheet

Were the participants separated into groups?
Yes.

No.

How did the researcher colliect data from the participants?

___Interviews (qualitative).

___ Open-ended questionnaires (qualitative).

__Behavioral observations (qualitative and quantitative).

___ Surveys (quantitative).

___Archival data from records (educational, medical, census, et cetera) (quantitative).
_ Paper—and—péncil tests or measures (quantitative).

__ Physical tests or measures (quantitative).

___ Others (describe):

How did the researcher prepare the data to be analyzed? (Check all that apply)

___Coding of participants’ words, either oral or written (qualitative).
___Providing a rich description of observed behaviors (qualitative).
___ Tabulating and summarizing behaviors observed (quantitative).

___Summing points assigned to each response, either behavioral or on a measure
(quantitative).

__ Calculating scores on a measure (quantitative).
___Calculating and entering test responses (quantitative).
Other:

How did the researcher analyze the data?
. __ Performed thematic analysis of coded phrases and words (qualitative).
__ Searched for meaning in common responses (qualitative).

___Determined meaning of observed behaviors (qualitative).




Carerra University Article Analysis Worksheet

___Used statistical or mathematical analyses to compare or relate scores or measures
(quantitative).

___Other:

The results of the study were . . . [How was the research question answered? Were the
hypotheses supported?]

Implications of this research are . . . [What do the results mean in the real world to real
people?]

Future research should be focused on . . . \What did the researcher suggest as the next
step for research in this field?]




