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Pierre
Bourdieu:
reproducing
class

PFierre Bourdiew (1930-2002), a
French sociologist, has made
important contributions to the
study of education, cultune and
class. Bourdiny has observed
underlying patterns of class
darmination in education, art and
‘culture’ generally, He suggests
that the primarny roles af
edication are soeial
reproduction, the malntenance of
power and privilege between
sochal elasses from ane
generation to the next, and
cultural reproduction, the
Process by which a rociety
Erasermits gaminant knowledge
from one genevation to another,
In his book Distinctian [using
Large-seale questionnsires on
CoNsumer activities), Bourdieu
(1584 captures the profound
sense of sacial difference and
dittance we often feel whan
faced with different cultures,

same of which may even offend
CUF v sergitivities. He is
caoncerned with our tastes for
particular music (whether Blur
or Mazart), foods (burgers or
tofu), ast and so forth, and with
thie warys items rmay move in and
aut of our scale of tastes, These
can all be seen a5 ways of
maintaining secial distance and
reproducing class relations.
Each family teaches its
children a certain cultural capital
and & cortain ethos. Starting in
the pre-school years, children
have diffsrent socess to cultural
capital For instance, children

Social dwisions and schaaling m

taken by parents around the
world hive experiences of iy
different cultures with thasic
dilferant languages, manners,
loeds, arts and etiquettes, They
bulld up sxperiences of traval
diversity and languages which
other children may never kniow,
Cultural capital then, is much
mcre than formal education: it i
found aften in personalities wha
"knicer things’ - abaut ant or foad
ar films or history - whe have a
stack of cultural knowledge.
Listural repraduction, Baurdiey
noted, does not Imvolve the
reproduction of the culture of all
sepmaents of sotiety, only that of
the derminant classes. Peaple in
each class traremit a distinctive
‘habitus' [classifications,
perceptions, ways of talking,
mving and generally carrying
enisalf] down the generations, but
schiools pick up only on the
habitus of the most powerful
classes, He argues that the
educational system has
systematic biases against working-
chass knowledge and siills.
Sourte: Far an itroductery geide o
Baurdiew, 1ew Jenkina (1992}

Many of the world's societies have considered
schooling mere important for bovs than for girks.
Although the education gender gap has narrowed in
Western countries in recent decades, many women st
study traditionally feminine subfects such as literature,
while men pursue mathernatics and engineering, By
stressing the experiences of people in traditionally
masculine professions, such as the military, while
igroring the lives of other, lacgely female work forces,
such as domestic warkers, schools reinforce male
dominance in socicty.

During the 19705, sociologists discovered how girls
were wsially disadvantaged at school, Rosemary Deem
demonstrated that education for girls in the past largely
centred upon how it would prepare them for the
family. Dale Spender found curricula riddled with
‘sexism’ and Sue Sharpe observid that schools steered

girls towards ‘feminine” subjects. Michelle Stanworth
loked at a mixed group of students, finding that
teachers gave more attention to boys than o girks. As 3
result of such experiences, girls learned to lack faith in
their abilities (Deem, 1980; Spender, 1982; Stanworth,
1983; Sharpe, 1994).

More recently, however, boys seemm to be doing less
well and girls dedng better. Partly this s a COnsequense
of a shift in educational policies. The Mational
Curriculum in the UE, for example, insists that all boys
havve to 1ake a language and all girls have to 1ake
science subject; and almost all schools and wniversities
now have equal opportunities policies. Girls in the
19905 alsa became less family-focused, attaching more
impartanice to education and work ( Sharpe, 1994), At
the same time, the continuing development of what is
commonly called a lads culture® and 2 culture of
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Figure 9.1 Language and class

Languadge Sod Captet Restricted code Blaborated code

tpesech fodms. Smalll vecabulay and shar. smple senbencns Large worabualsry and longer: more complix speh :
Heaning Implicig Explicit

Commemication comtext Particulasistic and context Bound Unisersatistic xnd independent

Family structune Positioaal Ferson-centred

Class ‘Working MiddLe

@ Imaginethat a parent is telling a child to switch off the tolevision and go to bed. How would
this Be expressed in speech using restricted and elaborated codes?

# Elaborated codes. This refers to speech patterns
where meanings are made explicit. Feople spell out
fulky what they mean in longer and more complex
sentences. While restricted codes are particularistic,
elaborated codes are universalistic. They are context
independenst and enable people who do not share a
particular social sitaation, or who de not know each
other, o communicate,

Educational success requires.an ability touse elaborated
codes. These are the language of instruction. Restricted
codes are no use for essay-writing! Bernstein argued that
while middle-class children can typically commumnicate in
both restricted and elaborated codes, working-class chil-
dren are generally accustomed 1o restricted codes only and
are therefore likely to be less successful in education, He
did, however, recognize that schools can teach elaborated
codes o those who have not acquired them beforehand.

These cultural diffesences were linked by Bernstein to
differences in class sinuation. Middbe-class people speak in
elaborated codes because their non-manual occupations
require more complex verbal skills. There are also differ-
ences in famity structure, Working-class families tend to be
positional in character—that i%, their members treal each
other according to their position in the family. Relation-
ships are unambiguons and can be expressed through
restricted codes. Middle-class families 1end 1o be person-
centred, They are moare individualized and relationships
are worked out through diseussson which mvolves the use
of elaborated codes {Bernstein 1977 ).

This isaninfhsential theory which links educational suc-
cess to class culnure and class situation through language
rather than values and belicfs, It has been eriticized for the
rather erude distinctions that it makes between the middle
and waorking classes, and for having insufficient evidence
o back wp s statements {Rosen 1974). Berngten { 1997)
has rejecied such criticiams, however, and claims that the

THEORY AMD METHODS

Fierre Bowurdiew
Pigrre Baurdben [ 1930-2002) was born in 5o
France. He trained inifially as a philosogpher in
early 1950, Fis bwo years 25 a conscript in the f
in Algeria hiad a major mpact upen him. He n’H_f
the gap between the views of Parisian intelled
experiences from the Algerian war, AL this tee
mive berwands sechology via anthsopolegy, In
eatablithed himself as a leading sociotogist wn B,
he became & Professor of Sociclogy at the College
i 1581 His best-known work on education is 2
fn Educetion, Socely, end Colture, published in
Daher infleential works are Distinction [1984)
Acodemicus {198E). Richard Jenkins {1952) provides
he{p!ul.an;nuntanddi:.l:uniurmfhisl'iftﬂrﬂ uek

theory is supported by a large body of research Ciif
under his leadership.

Cultural capital

The Erench sociologist Pierre Bourdicu argued
depends not just on having appropriate Jango
bust e having 2 broader cultural capital. Cult
conssts of varions cultural advantages that @
into ccomomic gains. Bourdiew (1997) idem -
forms that it can rake:

® The embadied stare, This consists of what Bt
calls “long-lasting dispositions af the mind 21
Put crudely, this is the culture that we carTy
‘1n our heads'.




tihed site, This is the culture that is found in
:ﬂ“ cultuge that ..;Jg,-!;'m possessions, such as
e or paintings, of clothing,

I'lWiﬁ'"‘Jrim‘ srate. This is typically cultuse as

Tl ed in gualifications.

scultural capital’ i a means of highlighting
sance of culture i occupational success, for this
depend on material resources. Money alone
ible a person to become, say, 3 successful and
mgll‘ih'll'ﬁJ ar barrister, becawie exammnations
;miI;nmfﬁ_uunu.lqunlifl:n!:uma:qmmd.
'imutd:ha:su.:.;.r.uinemmimtivnﬁdcp«rndnd
ng the right culture. Educational standards
rio be ohjectively established and unrelated to
Gsctare bt in reality they reflected thisstructure.
of excellensce inschools were established by the
culture of thase who ruled the society, Those
ik backgrounds enabled them to acgquire the
cultuire before they came toschool had a hidden
for they already possessed a cultural capital
hem to do well in examinations. [n this way
amply maintained the existing class structure
those from the tep and excluding those from
Edication bed to the repreduction of class,
also maintamed the class structure inanother
timated imequality by making the success of
children and the faiure of lower-class children
Bibe the result of objective procedures. Those
rded did 3o because examination procedures
ed in their favour but it appeared a3 though
perior ability, Similacly, those of lower-class

Understanding education .| :-;, £ 5

arrigin wha faited had stood litile chance of succerding, but
failure appeared 1o be the result of their ovmn inadequacies.
Furthermore, some didh stcceed, which made the system
appeat fair and reinfarced the idea that these whe failed did
s becanse of their own failings.

Acquiring cultural capital was not just a matter of
passing exams and gaining qualifications. Bourdicu argued
that correct manners, the right “tasee’ in, say, dress, and
an appreciation of ‘high culture’ were all part of cultural
capital. They could be crucial in determining whether
someons gok 4 high-status job or gained admission o
elite circles,

A number of criticisms have been made of Boundieu’s
analysis of education (Jenking 1992: 15-19). It has been
criticized for taking insuffuckent account of the opportun-
ities provided by education for those of lower-chass ongin
It assurnes that it is the legrtimation of inequality by educa-
tion that maintains the social order. This may not actually
be the case ar all and those at the bottom of society may
accept inequality not because they see it as justified but
because there i fivtle that they can do about it Bourdieu
also presents a ratkeer circular pecture of class structures
endlessly reproducing themselves through staric cultural
miechanisms, Thismakes social and cultural change appear
almost impossible but both do happen.

Bourdien has, none the less, provided impariant insights
inte the interrelationships between class, culture, and
education, His concept of eultural capital has been widely
used, There has been broad acceptance of the idea that
apparently objective exam procedures actually embody the
valoes of 2 dominant culture and load the dice in favour of
the bearers of that culture, A similar point has been made

Aoguining “cultural
capital’? What do
sociologists mean
bry this term?

© Ao Chadwick
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Sarah Thornton has trken up tye copcept of cultural capital and
applied it bo social soocess bn the warld of clubbing.
‘Subcultural capital confers statiss on its owner in the eyes
of the refevant beholder. It affects the standing of the young
in marry ways like its adult equivalert. Subcuttural capital can
bee abjectffed or embodied, Just as books and paintings display
cultural eagital in the family home, so subcultural capital is
objectified in the form of fashionable halrouts and carefully
assembled record collecBons (full of well-chasen, Hmited editian
“white label” twebve-inches and the ke ). Just as cultural capi-
talis personifiedin “good manners” and urbane comnersation, 5o
subrultural capital is embodied in the form of being “in the
knaw™, using (but not over-using) carrent slang and locking as
1 you were born te perform the latest dance stybes. Both cultural

Subcultural capital?

by those who argue that apparently objective tests for
grarmar-schood entry in Britain sctually favour children
from superior class backprounds.

Social capital

It i not only cultural capital that matters but also social
capital. Socinl capital is a broader notion that goes bevond
the cultural advantages that aid educational and career
success to those conferred by the membership of networks
and the knowledge of how to use them. Although thereare
o number of different versions of this notion, Bourdsea’s
approach i3 again seminal and has been developed by
Stephen Ball (2003a, 2003b) in his recent study of middle-
class families” strategies and practices in education,

Ball takes from Bourdicu two key dimensions of social
capital. The first of these is social networks, "that &, group
membership, contacts and shared identities, accumulated
exchanges and obligations, and actual or potential support
and access to other valued resources’. The second is what
Bourdieu called ‘the unceasing effort of sociability’ { Ball
2003a: 82). The network provides resournces but it is the
imterpersonal skills of sociability that actually enable
the building of networks, acoess o them, and use of them,
The knowledge and manners provided by cultural capital
{see above) are here crucial to network membership and
sociabiliy.

Ball’s argument 15 that middle-class families have far
mote wocial capital than working-<lass families. This is
demonstrated through the competition for places in higher
education and the planning of carcers, The families of
students from working-class backgrounds have litke

and subrultural capital put & peemiumon the “tazand,
their knowledges. Notlring depletes capital more tia
of someone trying too hard, For example, fledg :
15 2nd 16 years old wishing to get ints what they
sophisticated dance club will often reveal their jnes
fry cver-dressing or confusing “eoalness” with an

cold blank stare.” k.

Soweres Thoamton {1997 2i2=3].

8 Hew do you think that subsaltural capial i

B What kind of advantages doyon think that
capital confers on thooe wha have 12

€ Can it be converted into econombc capital®

knowledge of higher education and the best o
Thie families of middbe-class stedents havet
and contacts that can help with choice of
university, and make the right connections bes
education and professional careers.

Social capital could be especially important 2t
crisis, if, for example, an exam has been failed of
is on the edge of dropping out, and an appro
vention can help to restore the situation, This
social capital is not fust something possessed b
work, requiring the expenditure of time ans
investment of ‘emotional capital’ (Ball 2003

Private education played an important i
accumulation of social capital. As Ball putsit 8

Inveffect when paserts invest in private educaton
dren they are buying into & brosd and complex
capital that Is made avallable to the childeen snd m
which the young people develop their awn myestl
{ Ball 2003a: B&)

This brings out the links between ECOnomic G
social capital, for i1 i the fnancial situation ﬂd’_
that determines whether it can buy this s
through private education.
The use of social capital within state educabion
linked to the development of educational ped
shall show in the section on A regubated market
pp- 38-51), the post- 1980s emphasis on prov
of schiool and the growth of parental fvolvers :
management of ichools has played into the handsl
with social capial,




I:ni.i-‘:r}"\bf E‘,ﬂ\ E’qulﬁ__,tn,

of art. books or clothes. Finally, cultural capi-
1al is found in fnsintonalized forms such as
thote held in educational qualifications,
which are nationally sceepted and easily
translated into economic capital in the
labour marker. 1t is easy 1o see how the
smbodied and Institutionalized forms ans
acquired through education. forming
resources to be used in the specific felds of
sevelal life. Tnthis way, education can bearich
source of cultural capital, which potentially
benefit many people

However, as Bernstein, Willis and Mac an
Ghaill ail saw, the education system iwself is
not just a neutral field divorced from the
wider seciety. Rather, the eulture and stan-
dards within the education system refisct
that society and, in deing 50, schools
systematically advantage those who have
already acquired cultural capital in their
family and through the social networks in
which it is embedded (a crucial form of
social capital), Middle-class children fitinio
the culiure of schosls with ease; they speak
correctly, they have the right manners and
they do berter when It comies [0 gxams. But
hecause the education system is portrayed
and widely perceived as being open toall on
the basis of talent, many working-class chil-
dren come 1o see themsaives as intellectu-
ally inferior and accept that they, rather
than the system itself, are to blame for their
Failizre, In this way, the education system is
able to play a key role in the cultural repro-
duction of social inequalities.

Acguiring cultural capital

In an ethnographic study of twelve diverse
families in the USA, Annette Lareau (2003)
drew on Bourdieus ideas, particularly the
congept of cultural capiral, vo conduct an
‘intensive “namralistic™ observation' ef
parenting styles in the different cultures of
family life of social classes. In the working
class and poorer families, as discussed by
Bernstein above, parents did not try to
reason with children but told them what to
do. Children were also expected o find their
own forms of tecreation and not to rely on

A =
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parents to create it for them. Lareau says
that children from working-class back-
grounds did not talk back and accepted that
their financial situation impased limits on
their aspirations. Working-class parents saw
a clear difference berween sdults and chil-
dren and did not sce a need 1o engape with
children's feelings and apinions, preferring
to Facilitate the "accomplishment of
prarural growth, This parenting style, says
Lareaus, ks ‘out of synch’ with the current
standards of social institutions, Buf work-
ing-class parents and children still come
into contact with social institutions ke
schools, and children therefore begin 1o
develop a growing sense of 'distance,
distrust and constraint’,

O the other hand, the middie-class chil-
dren in the smdy were talkative, good a
conversation and adept at social mores
such as shaking hands and making eya
contact when talking. They were also very
good at getting other family members, espe-
cially parents, to serve their needs, and were
comfortable with adults and authority
figres, seeing themselves as their equals,
Lapeau argues that middle-class parents are
consgantly interested and involved in their
children’s feelings and opinions and jointly
OTEAnize theilr leisure acthvites, rather than
leaving them to make their own. Continual
discussion between parents and children
marks out the middle-class parenting style,
which is based on a concerted cultivarion of
the child, The result is that the middle-ctass
children had a clear sense of personal en-
titlement mather than feeling distant and
constrained, What Larcau's stady shows us
are some of the practical ways In which
cultural capital ks passed on Across geneTi-
tions and how styles of parenting are
strongly linked to social class,

Lareaw says that both parenting methaods
have their advaniages, but interestingly,
some of the middle-class families she stad-
] were exhausted by their constant efforts
to Fulfil their children’s demands and the
children themselves were more anxous and
streesed than the working-class chifdren,
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wirose family ties were closer and who expe
rienced much less sibling rivalry. Lareau’s
conclusion is that parenting methods end
to vary much more by social class than by
ethnicity and thai, as zeveral other studies
hatve slso found, the midedle-class children
i thie study were much better prepared for
success at school than weme the children
from working-class families,

Summary

Bourdiew's theary has been very influential
in stimulating soclological research into
education, ineguality and the study of
cutliural reproduction. However, it has its
critics, One critlcism is that it appears
almiost impossible for the working classes to
succeed in a middle-class education system,
buat, of course, & falr number do succeed. In
an age of mass higher education, many more
working-class people are finding their way
into universities and acquiring the kinds of
institutionalized cultural capital thar
enables them to compete with the midedle
classes, They do remain in the minority
though. We should also not mistake the
risignied acceptance by working-class chil-
dren of their situation with a positve legiti-
mation of schools and their outcomes. Alter
all, there is ample evidence of resistance and
rebellion amongst working-class pupils
through fruancy, bad behaviowr in class-
rooms and the formation of school gangs
which generate alternative siandards of
success. Nevertheless, Bourdieu’s theoreti-
cal framework remaing the most systematic
synthesis yet produced for understanding
the role of schooling in the reproduction of
soctal inequalit.

Beurdien's view on class and social
capifal are discussed in more detail in
thapter 11, Stratification and Social
Class",

Evaliearion

The sociological theories explored in this
chapter illustrate two important aspects of
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Do you think the public school system
(Fee opposite]) is likely to survive in itz
prezent lorm in the age of mass highaer

@diacalion and the epaning up of
educatonal cpporiunities? Il not, how |
might public schocls have to elange?

Drawing en Bourdien's itheary
described above, what kinds of culiural
capital do the British publie schools
tranamit 1o their students?
A ——

education. On the one hand, a good quality
education is something that can change
peoples lives for the better and in many
parts of the world, children like Sakina and
Hawwau are desperate 1o pain access to
schooling as the route to a better life. In this
sense, education (s highly sought alter and
has often had to be fought for against oppo-
sition. However, an the other hand, socko
logical research consistently finds that
education systems not only create new
opportunities for advancement, but are also
expericnoed differently by a range of social
groups, Education systems cannot stand
mpart from the society within wiich they are
embedded, and when society is riven with
imequalities schools also help reproduce
them, even against the best intentions of the
people who work in them., As Bernstein,
Wills and Bourdleu's works [amongst
others) demonstrate, culiural reproduction
in unequal societies leads o patierns of
educational inequality. The next scction
looks at such patterns and how the changes
they have undergene in recent times.

Social divisions and
education

Much of our discussion of inequality so far
has focused on social class, but in this
seclion, we turn to other inegualities. Wi
begin with an outline of a long-standing and
highly contentious debate on 1Q and
hurman intelligence, before moving on ©




