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3. Does the individual have any vision or hearing problems (nearsightedness, far: 51ghtednf?SS, o
presbyopia, cataracts, presbycussis, etc.)? Does the individual wear glasses or use a hearing aid’

4. Dc.as.crib.e the gross and fine motor skills of the individual (see p. 138 for definitions). Be
specific; give examples of both.

Does this individual have below average, average, or above average strength and physical
stamina? Give examples (e.g., an example of strength in an adult might be carrying groceries; an
example of stamina might be running for a period of time without getting out of breath). Note,:
You do not need to give the person physical tests, just ask the individual or the individual’s
parent about strength and stamina.

out his/her health and nutritional status. If the individual cannot understand the
d 5 these issues with an adult who knows the individual. Does the individual get a
liet? Describe the diet. Does the individual get exercise on a regular basis? How
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Does the individual suffer from any health problems? How often does the individual get sick?
Has the individual had to have medical care recently? What for? Do any physical conditions
interfere with the individual’s everyday life or activities of daily living (pp. 406-407)? If the
individual is in middle or late adulthood, decide whether the health problems reported are part of

normal aging or whether they suggest the individual has a chronic, age-related disease (i..,
“aging at the extreme,” see p. 406).

- 6. If the individual is an adolescent or adult of any age, does the individual smoke? How often?
- How much? When did he/she start smoking? Does the individual consume alcohol? How often?

- How much? Is this individual a heavy drinker and/or a binge drinker? [According to the National
itute on Alcoholism and Alcohol Abuse, heavy drinking is defined as consuming an average
f more than 2 drinks per day for men and an average of more than 1 drink per day for women.
ge drinking means having 5 or more drinks in a short period of time for men or 4 or more

in a short period of time for women.] (Note: Remind the individual not to answer any

ns that are too personal).

ver speed while driving? Would you describe this individual as a risk-taker
tions of his or her smoking, alcohol consumption, and speeding?





image11.jpg
N o e L L R
CE SRR e L

7. Are your observations of the physical development of the individual consistent with your

. : ; i ions
eXpectations concerning a typical individual of this age? Integrate your obselfvatlons (Questio
2 through 6) with what you learned from lectures and/or the textbook (Question 1). Draw
specific parallels between expectations and observations.

Cognitive Development

1. Read t!lis entire question and answer all the parts that apply to your individual. Describe your
expectations for the typical person this age, saving your observations of Your individual for
the middle questions in this section. For all developmental periods, briefly describe what
Piaget would say about the cognitive development of individuals at this age (pp. 93-96 for
infants, pp. 140-144 for children, and pp. 255-257 for adolescents and adults of all ages). If you
are testing an infant, be sure to talk about Piaget’s substages in the sensorimotor period and
which substage you would expect your individual to be in (See Infant Cognition and
Sensorimotor Development powerpoint). What progress should the infant be making toward
achieving object permanence? For children ages 3-12, also discuss what Vygotsky (pp. 146-147)
would say about this period of cognitive development. For adolescents and adults of all ages,
discuss your expectations for post-formal thinking (pp. 356-357), including relativistic thinking
and Perry’s theory (see the Adult Cognition and Post-formal Thinking powerpoint). For all
individuals, what kinds of cognitive skills and limitations would we expect (mental
representations, object permanence, conservation, propositional thought, hypothetical thought,
relativistic thinking, etc.)? For all individuals, discuss what crystallized and fluid intelligence
should be like (pp. 351-353 and lectures). For children ages 3-12 and adolescents, should there
be any signs of egocentrism (see Piaget’s idea of childhood egocentrism on pp. 143-144 and

d’s idea of adolescent egocentrism on pp. 259-260)? For all individuals, what should the
ual’s working memory capacity be like (pp. 170 and 382 and lecture powerpoints)? For
ages 3-12, adolescents, and adults of all ages, what kind of executive functions and
strategies are expected (pp. 170-171 and lectures)? For all individuals, what should
development be like (pp. 99-101 and 147-149, and lectures)? In late adulthood, discuss





image4.jpg
the two main types of dementia (421-423

) that the individual might be experienci and wheth
you expect declines in procedural, seman ] ; o Sl oo

tic, or episodic memory (pp. 383-384).

2.If the individual is an infant or toddler, test for object permanence (see pp. 95-96 in your
textbook and the Infant Cognition and Sensorimotor Thought powerpoint). Describe both the test
and the results. What does performance on the object permanence task tell you about the
(individual’s substage of cognitive development in Piaget’s theory?

is a child ages 3-12, test his or her conservation skills using one of the tasks
'140-141 in your textbook. Describe both the test and the results. What does
> conservation task tell you about the individual’s stage of cognitive
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If the individual is a child ages 3-12, adolescent, or adult of any age, ask the individual to draw a
picture of what a human being would look like if the person had three eyes instead of two. Ask
the individual where the third eye should go and why it should go there. Describe both the test
and the results. Scan or take a digital photo of the drawing. You may either paste the image into
the submission document or upload the image to your course dropbox along with the submission
document. What does this drawing tell you about the individual’s stage of cognitive development

in P.iag'et"s theory? Can the individual think creatively about possible (hypothetical) worlds or is
the individual stuck in concrete reality?

3.If thf: }nd1v1dual isa child ages 3—12,.adoilescent, or adult of any age, test his or her factual and
propositional reasoning. Factual reasoning is reasoning from premises or “rules” that are true in
the real world (If you hit a glass with a hammer, it will break). Propositional reasoning is
reasoning from premises or “rules” that may not be true in the real world (If you hit a glass with
a feather, it will break). Use the following two tests to measure factual and propositional
reasoning. Preoperational, concrete operational, and formal operational thinkers should all be
able to answer the factual reasoning question correctly, saying that the glass will break. When
given the propositional reasoning task, preoperational and concrete operational thinkers will
insist that the glass will not break because feathers are soft and glasses are hard. However, adults
who are formal operational thinkers should say that glass will break when hit with a feather
because they can draw a logical conclusion from a premise that is false in reality (that if you hit a
glass with a feather it will break).

Factual reasoning

Tell the individual, “I will give you a rule, and then ask you what will happen. Here is your first
rule: If you hit a glass with a hammer, it will break. Don hit the glass with a hammer. What
happened to the glass? Why?” Record your individual’s answers.
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Propositional reasoning
Tell the individual: “Now let’s try a new rule. Here is the rule: If

i.t will break. Don hit the glass with a feather. What h
individual’s answers.

you hit a glass with a feather,
appened to the glass? Why?” Record your

What stage of cognitive development in Piaget’s theory is this individual in based on these
responses?

4. Test your individual’s crystallized intelligence (see pp. 351-353 in your textbook for a
discussion of crystallized vs. fluid intelligence). This question does not apply to infants under the
age of 1. For one- and two-year-olds, ask the child to point to different objects in a picture book
(e.g., show the child a picture in the book containing several objects and ask, “Where’s the dog?
Where’s the tree?”). Describe what you did and what it tells you about the toddler’s crystallized
lligence (storehouse of information or general knowledge about the world).

ges 3-12, adolescents, and adults of all ages, choose two words of appropriate
the age of your individual and ask the individual what the two words mean. For
might ask a four-year-old what a “party” and a “dog” are, an adolescent what
tive” mean, and an adult what “anarchy” and “opulent” mean. Describe the
ed and your individual’s definitions of these words. Based on the individual’s
individual have below average, average, or above average intelligence?
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5. Have the individual solve a problem that requires fluid intelligence (pp. 351-353)

infants or toddlers, give the child a novel toy or object .to explpre, something tl:jate ::(;u;;c;sg Csﬁg):
particular skill to operate (pulling a string, swatting at it, shaking to ggt a S({))un ; ] 9 W ’ \t R
this learning exercise. Does the infant or toddler solve the prob_lem qulcklx 7 Slow .y. ?a

your individual’s performance on this exercise tell you about his or her fluid intelligence

B ot e Y

For children ages 3-12, adolescents, and adults of all ages, test the individual’s word fluenc (a
‘measure of fluid intelligence) by asking him or her to name as many members of the anima]y
category as possible in one minute (For young children, ask them to tell you all the animals th
think of). Write down the individual’s responses. How many animals was the individual able tzy

- generate in one minute? What does your individual’s performance on this exerci
ne ; cise tell
s or her fluid intelligence? 5

ual is an adolescent or adult of any age, have the individual discuss a
sue of his/her choice. Do not impose your views on the individual in this

fly present the individual’s position on the controversial issue. Now decide

{ g the individual is using in supporting his or her position according to Perry
“ a description of three types of adult thought). Explain your decision.

Types of Adult Thought

uths can be found by consulting with authorities. Questions
Ve ave one correct answer. We do not need to consider
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Relativistic

There is no absolute truth. Questions and controversies have several

possible answers, depending on the perspective of the individual. We

may not be able to decide what to believe.

Committed Thought Although every issue and question can be seen from different —I
perspectives, some opinions are better supported than others. We can

choose to commit to a position after considering the alternatives.

Thought

7.1f your individual is age 2 or older, test his or her working memory capacity using the digit
span task below. Ask the individual to repeat the following strings of digits back to you in order
(for children, ask them to say what you say). Start with one digit and work up to ten. Read the
numbers evenly, about one digit per second. If the individual misses two digit strings in a row,
you may stop. Working memory capacity is the number of digits in the last string of digits the
individual repeated back correctly, in the correct order. Report what you did and what you found.
Is your individual’s working memory capacity what you would expect for this age?

i 6

48627314
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8. Observe the memory capabilities of your participant. For infapts gndl:joddlel:]rs},] blrcl:?i itr\:(:) :EZel
toys to the observation session. Show the baby one toy. If the Chll.d is old enough, i r
play with the toy. Remove the toy. Wait a minute or two. Now bring the old toy out with a new

toy. Which toy does the child look at more, show interest in, or reach for? Have the baby play
with or look at both toys. Does the infant or toddler seem to remember the old toy? How do you

know?

Y SV U e M M 01l e e ol - S b Ao

If you individual is a child between the ages of 3 and 8, test his or her script memory (see the
Mempry Development in Childhood powerpoint). Ask the child what happens during a familiar
activity such as going to a restaurant or going shopping. How many events does the child
meptlon? Are the events the child mentions in the correct order? How detailed is the child’s
script memory?

e et L T e

If your individual is a child ages 3-12 or adolescent, ask him or her to describe a recent event in
his or her life, such as a vacation, a trip to the zoo, a sporting event, etc. You may ask the child’s
parent for suggestions concerning the best event to ask about. Write down the individual’s
description of this autobiographical event. What does this description tell you about the
individual’s autobiographical memory (see p. 150-151)?

[}
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J : ren. For adolescents and adults of all ages, use the entire list of
i words. Before reading the list to the individual, ask him or her, “How many words do you think
~ YOu can remember?”
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tened the list, describe which words you used. Then, write down the words the
embered in the order they were recalled. How many items did the individual think
d remember? How many did he or she actually remember? Ask the individual what
1o aid memory for the words. Did the individual use any memory strategies to help
er the words? If so, what strategies did he or she use?

b last words on the list first, showing a recency effect? Did the
on the list more often than the middle words, showing a
and/or primacy effects suggest about the use of
s that the individual is using a retrieval order
tore; the primacy effect suggests that the

other elaborative memory strategy)?
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9. Observe the language skills of the individual. If you are observing an infant or toddler, does
the individual cry, coo, or babble? Does the baby know any words yet? How many? Obser e the
infant or toddler talking or making sounds to a parent or caregiver. Does the parent or caregiver
“take turns” talking with the baby, pausing to let the baby make a contribution (word, babble
sound, etc.) to the conversation? Does the baby say something or make a sound and then pause
and seem to expect a response from the parent or caregiver? [Note: Information on language
development can be found on pages pp. 99-101 and 148-149 in your text and in the Language
Development powerpoint.]

T aty

ers, and children ages 3-12, are there overextensions in the individual’s speech
to a wider variety of objects and ideas than is appropriate, such as calling a
speech holophrastic (using one word to convey a whole sentence or idea)?
child use telegraphic speech (simplifying a sentence by leaving out non-

h as articles, prepositions and word endings, as in the sentence “See red

of each type of speech you observe. [Note: Information on language
on pages pp. 99-101 and 148-149 in your text and in the Language
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If you are observing a child a
individual’s vocabulary and
use correct grammar?

ges 3-12, adolescent, or adult of any age, comment on the
grammar. Does he or she have a large vocabulary? Does he or she

L Fgr all individuals who can talk, estimate the longest sentence the individual used in conversing
. with you (2 words, 10 words, 20 words, etc.). Does the individual take turns in conversing with

you? Use eye contact? Does the individual show any signs of egocentrism in conversing with

you (see Piaget’s idea of egocentrism in childhood on p. 143-144 and Elkind’s idea of

g egocentrism in adolescence on pp. 259-260)? If so, describe these signs. How polite is his or her

- conversational style? Does he or she interrupt you?

your observations of the cognitive development of the individual consistent with your
s concerning a typical individual of this age? Integrate your observations (Questions
9) with what you learned from lectures or the textbook (Question 1). Draw specific
etween expectations and observations.




image14.jpg
i evelopment

1. What would we expect concerning social/personality development o.f an individual of t!us :
age? Describe your expectations for the typical person this age, saving your observations o
Your individual for the middle questions in this section. Which of Erikson’s stages should the
individual be in (see pp. 20 for an overview of Erikson’s theory and the social/emotlongl
development chapter for your individual’s period of development for specific information about
the relevant stage)? What should be happening in this stage? If the individual is an infant or
toddler, describe the stage of attachment he or she should be in and discuss the signs of secure
attachment (see pp. 109-111 and lectures)? If the individual is an infant, toddler, or child ages 3-
12, what types of play are expected at this age (see pp. 154-156 and lectures)? If the individual is
a child ages 3-12, adolescent, or adult of any age, what stage of friendship and core qualities of
friendship are expected (see the Friendship and Popularity powerpoint)? If the individual is an
adolescent, describe how he or she should be pushing for independence from his or her parents
and developing a group or personal identity (pp. 273-275, 293-295, and lectures). What type of
clique or crowd might the adolescent be in (pp. 276-279 and lectures)? If the individual is an
adolescent or young adult, describe his or her possible identity statuses according to Marcia (pp-
293-295 and lectures). For all individuals, what social-developmental challenges should the
-individual be meeting (parent-infant interaction and attachment, day care, peer interaction,
friendship, school, dating, marriage, parenthood, career development, empty nest, retirement,
death of loved ones, etc.)? If the individual is an adult of any age, describe the possible
relationship stage he or she might be in in stimulus/value/role theory (p. 307-308 and lectures)
and the possible adult attachment styles he or she might demonstrate (pp. 311-313). If the
individual is an adult and a parent, describe the possible parenting styles he or she might
demonstrate (pp. 195-197). If the individual is an adult of any age, how much generative concern
(concern for nurturing the next generation) and eudaimonic happiness (happiness that comes
from having a meaningful life) should he or she demons&ate (see pp- 361-363)?
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2. In this questj
SUON, you will be o
stage of social and emot: etermining whether the individya] i« :
emotion €r the individual is in th i i
ask the parent h p _al development. If the individual is an j *goRIopuAG Erleon;
parent how easy it is ¢ ualis an infant (trust versus mistrust),

0 calm a
BB e B rl;d ,comfort the baby when he or she is upset. Does the
a0y ’s needs? Does the infant seem to trust or mistrust his or

her parents?

If the individual is a toddler (autonomy versus shame and doubt), ask the parent whether he or
she is trying to assert some independence and autonomy. If so, how?

vidual is a young child ages 3-6 (initiative versus guilt), ask the parent if the child
ative by having “plans” for what to do during the day. What kind of plans? Does he or
lish those plans successfully?

hildhood (ages 7-12; industry versus inferiority), ask the child
e go to school? What is he/she learning? What is enjoyable there?
ers like? What does the child want to be when he or she
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grows up? From these answers, decide whether the child has a good sense of industry and feels
that he or she is a good “worker.”

T O T el LSRR e S T e
e L W L W gl S G S 0 R N e MR

If the individual is an adolescent or adult of any age, determine whether the individual has a
good sense of identity. Ask the individual about his or her long-term goals (educational, career,
etc.). Ask the adolescent or adult about his or her values and beliefs. Are they the same or
different from his or her parents? Are they the same or different from his or her peers or friends?
According to Marcia, what is the adolescent’s or adult’s identity status (see pp. 293-295 and
lectures)? [Notes: The Marcia identity status of someone with a good sense of identity is called
“identity achievement.” For individuals in middle and late adulthood, decide whether or not they
established a good sense of identity earlier in their lifespans, developing their own goals, values,

and beliefs.]

ual is an adult of any age, ask how important it is to leave something behind for the
on, to pass along his or her knowledge, skills, and accomplishments to younger

the individual whether he or she tries to do things that make a difference in Fhe
the lives of others. Based on his or her responses, decide how much generative
imonic happiness the individual demonstrates (see pages 361-363). If the

le or late adulthood, decide if he or she has achieved a good sense of

oided stagnation in Erikson’s theory.
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If}:h::hind}i]vidual is in late adulthood (65 or over
e 1 ] i

- al,i o;:er ?f}e 8o far has been satisfying. What is he or she most proud of? Does he or
! Yy regrets? Based on the late adult’s response to these questions, has he or she

-~ established a good i i i
";theory? g sense of ego integrity (as opposed to bitterness or despair) in Erikson’s

» €20 integrity versus despair), ask the individual

of the stage (positive or negative) seems to be. Be sure to specifically state the stage

opriately for the developmental level of the individual. If the parents are
lationship in retrospect. If the individual is an infant, toddler, or young

fﬂ}is relationship and observe the parent interacting with the

ts, answer how the individual and parents interact. What do they do

positive one? How attached is the individual to his or her

of attachment he or she demonstrates (pp. 109-111)? Is there any

apart? Does the individual demonstrate any stranger anxiety?

> the conflicts about? How are the conflicts resolved? What type

tyle of parenting is (was) used (see pages 195-197 in your

xplain why you think this is the parenting style your
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individual’s parents use (used). (Remind individuals that they do not need to answer any
questions they consider too personal.)

h independence does the individual have from his/her parents (emotional

dence, making decisions, financial independence, etc.). Are the mother-individual and

ividual relationships different? If so, how? Do any differences between the mother-

and father-individual relationships support the differences discussed in your textbook
6)?

ion, parts of it are applicable to all developmental periods. If the
toddler, ask the parent what kind of sibling or peer interaction the child
child interact? How often? What is the nature of these sibling or peer
iogether? Watch the infant or toddler playing with a toy or with
ehavior of the infant or toddler. What type of play does the
parallel play, simple social play)?
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ividual is a child ages 3-12, ask him or her to describe sibling and friendship
1ps. For young children, you may also talk to the parent or caregiver about these
ps Who are the individual’s siblings and friends? What does the individual do with

oling or friend stand up for the individual and support him or her in
1e or she trust siblings and friends? Who is the individual’s best friend?
is or her best friend?

k if he or she is part of any social group at school or outside
Is who spend time together, sports team, social group, band,
up have shared values, beliefs, style of dress, slang, etc.? Does
als, popular kids, etc.)? Describes the types of cliques
pates (see pp. 276-279).
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If the individual is an adolescent or adult of any age, ask him or her to describe 51blmg.anfi o
friendship relationships. Who are the individual’s siblings and friends? What fioe.s Fhe individua
do with them? How often do they interact? What do they talk about? Can the md1v1d.ual. share
personal feelings with siblings or friends? Will the sibling or frienq stand up 'for the mdlv_ldual
and support him or her in difficult times? Does he or she trust siblings and friends? Who is the
individual’s best friend? What makes this person his or her best friend?

e N T

EaiY

individual is a child ages 3-12, adolescent, or adult of any age, read the friendship dilemma
apted from Selman) below to the individual. Write down the individual’s response.

‘riendship Dilemma (adapted from Selman; use “Jessica” when reading the dilemma to
males and “Jason” when reading it to males): “Jessica (Jason) promises to get together
th her (his) best friend on Saturday. Jessica’s (Jason’s) best friend has problems she
really wants to talk about. Later, Jessica (Jason) gets a better invitation from another
dent to do something on Saturday that Jessica (Jason) loves to do. What should Jessica
on) do? Why?” [Note, for children ages 3-12, say that the invitation to do something
aturday is to go to the pool].

cents, and adults of all ages: What are the core qualities of this

on real-life friendships and his or her responses to the dilemma (see
d Popularity powerpoint)? Are this individual’s friendships
ainment (similarity), shared confidences and loyalties (trust),
stage of friendship is your individual in (see
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ac% t?us entire question. If the individual works, ask him or her to describe his or her job. If

dividual has retired, ask these questions in the past tense. Is (was) this a temporary job or
of.career development? What skills are (were) required on the job? What training and
ation were necessary? Describe Holland’s six personality types to the individual (pp. 340 in
extbook; see table below). Which personality type fits him or her the best? Decide whether
dividual’s job is (was) a good match for this personality type.

Holland’s Six Personality Types
Enjoy working with machinery or tools. Prefer physical activity and
being outdoors.
Like to discover things by conducting research, analyzing
information, and collecting data.
Creative nonconformists. Enjoy expressing themselves through art,
: music, etc.
~ | Enjoy social interaction and helping others.
urial | Like to be leaders and to accomplish organizational goals.
Enjoy manipulating data and organizing things.

ewarding about his or her job? Decide whether the

I extrinsic rewards (see p. 341 in your textbook). Is
ated as a child or adolescent? Did the individual

he opt against these alternatives? Read pp. 299-300
idual has found a good “zone of flow” in his or her
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career, Has the individual thought at all about retirement? What plans has he or she made for
retirement? If the individual is already retired, did the individual plan for retirement? Look
forward to it? Has retirement met his/her expectations? Why or why not? See pp. 395 for
information about factors that predict satisfaction with retirement.

.
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Finall‘y, ask the individual to talk about the relationship between work and his or her personal life
(marriage, family, dating, friends, etc.). For retired individuals, ask this question in the past
te—nse: Is the individual experiencing (or did the retired individual experience) role overload, role
ict, or family-work conflict (see p. 341)? Explain why or why not.

is old enough to have dating, cohabitation, or marriage relationships, ask

tionships. Is the individual married? Cohabitating? Dating one individual

more than one individual? For how long? What attracted the individual to

)? How well does the individual know his/her partner(s)? What does the
What do they talk about? How do they divide household chores and

applicable)? Who makes family decisions (if applicable)? Does it depend on

1 being made? Do they have good communication? Do they fight? What

ve in common (interests, background, values, etc.)? How serious is the

mmitment, etc.? How has the relationship changed since it began? In

n, what is the most important ingredient for a successful relationship?
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cide what type of relationshj
8) and adult attachment style
n terms of the triangular th
ndividual has successfully

P the couple has in terms of stimulus/value/role theory (p. 307-
s (pp. 311-313). Then decide what type of relationship the couple
eory of love (pp. 325-326 and lectures). Finally, decide whether
achieved a good sense of intimacy according to Erikson’s theory.

arent, ask him or her about the parent/child relationship with each

1 offspring? What signs of attachment are shown by each offspring?
7 doing together with his or her children? Is the relationship a positive
s? How are any conflicts resolved? What discipline techniques does
ch offspring? What style of parenting (pp- 195-197 in your
hy you think this is the parenting style your individual uses

,,,,,
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How much independence does each offspring have from the individual (emotional independence,
making decisions, financial independence, etc.)? How does the individual’s relationship with
each offspring differ from that offspring’s relationship with the other parent or stepparent? Do

any differences between the mother-offspring and father-offspring relationships support
 differences discussed in your textbook (pp. 335-336)?

vations of the social/personality development of the individual consistent with
 concerning a typical person this age? Integrate your observations (Questions 2
ou learned from lectures or the textbook (Question 1). Draw specific

I expectations and observations. Be sure to specify which Erikson stage of
vidual is in and why .
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Purpose

The purpose of this project is to observe the physical, cognitive, and social/personality
development of an individual from a period in the lifespan different from your own and to
integrate your observations with information from lectures and the textbook.

Participant Selection

You will choose an individual from one of the seven periods of development listed below. Do
not observe an individual who is in your period of development. For example, if you are a young
adult of 23, you should not observe another individual in young adulthood (i.e., between 18 and
35 years of age). The individual you observe may be a neighbor, friend, or acquaintance; or a
relative other than your spouse, parents, children, or siblings. Do not observe yourself, your
spouse, your parents, your children, or your siblings for this project.

Seven periods of development:
1. Infancy and Toddlerhood (0-2 years) [Do not observe an infant under the

age of 8 months]

Early childhood (3-5 years)

Middle childhood (6-12 years)

Adolescence (13-17 years)

Young adulthood (18-35 years) [Do not choose someone in this period
if you are in young adulthood!]

Middle Adulthood (36-64 years)

7. Late Adulthood (65 years or older)

U sl )

=

the purpose of the project to the individual and, in the case of minors, to the individual’s
ruardian. Parents or guardians of minors may want to review the questions in advance;
e sure to tell the individuals that they do not need to answer any questions they

) be too personal. Similarly, parents or guardians may veto questions that they do not
dren to answer. If your individual (or his or her parent) chooses not to answer
ions, choose a different individual to observe. Also tell the individual (and
in the case of minors) that participation is anonymous and confidential. Only
e used in reporting observations. You are on your honor not to share any
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information obtained about this individual with others. If the individual prefers, a fiction

name may be used.

Instructions

You must interview, observe, and test your individual in person. Projects based on electronic
interviews (by phone, FaceTime, Skype, etc.) will not be accepted.

For your selected individual, complete the set of observation/interview forms that you were
given in class. The interview form includes lines for taking notes during your observations.
When you have completed your observations for the individual, download the lifespan project
submission form from the D2L website. The submission form is a Word document containing
the. same questions as the interview version of the form and spaces to enter your responses.

Using your interview notes, answer all the questions on the submission form completely. Be sure

to use terminology, research, and theory from class lectures and the textbook in com pleting
the project forms.

Be sure to save your work early and often! Check to make sure the information you are
entering is being saved by saving the document, closing it, and then reopening it. The submission

form must be submitted electronically as a Word document or PDF to your dropbox on the
course D21 website.

il

~ Besure to read each question completely before deciding whether or not part or all it applies to
the individual you are observing. If the entire question is not applicable, enter “Not Applicable”
in the blank under the question. Also, be sure to answer all the applicable parts of each question.

A Note on Plagiarism

‘gr ject should be completed independently, without assistance from others. Be sure to use
words in describing concepts and theories presented in your textbook. If you use a
entence from the textbook or another source in your answer, put quotation marks

n from your textbook and cite my source appropriately. According to Piaget, infants do

a sense of object permanence, which “refers to knowledge that objects still exist
longer see them” (Belsky, 2016, p. 95). Use direct quotes sparingly! It is better
vords whenever possible.

ies of development and make specific predictions about your
ations” question (the first question) in each section (Physical
en Social/Personality Development). Do not include
yectations question; save your observations for the
tating your expectations in the first question and
s. In the final “integration” question in each
ecifically to the theories and predictions you made

B s
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Participant Information

Participant’s First Name*

Participant’s Age ____ (use age in months for individuals under age 2)
Participant’s Height (length for infants)

Participant’s Weight

Participant’s Sex: Male _ Female ____ Other

*Do not use last names; you may make up a first name to protect confidentiality.

Physical Development

E Read this entire question and answer all parts that apply to your individual. Describe your
_expectations for the typical person this age, saving your observations of your individual for
ghe middle questions in this section. What gross and fine motor skills do you expect from an
Jindividual at this stage of development (see p. 138 in your text for definitions)? Gross motor
include walking, running, lifting, etc. Fine motor skills include drawing, writing, texting or
yboarding, playing an instrument, working with tools, etc. What physical appearance (diapers,
teeth, wrinkles and other signs of aging, etc.) do you expect? What should your
al’s skin and hair be like? What physical changes (rapid growth, puberty, climacteric or
pause, physical declines, etc.) should this individual be undergoing? If the individual is an
ddler, or young child, talk about expanding body size, motor milestones, and the
dal principle of physical development (pp. 40-41, 90-92, and 137-138). For children

about development of the frontal lobes and motor skills (pp. 167-168). For all

about the obesity epidemic and the risks of obesity (see pp. 167-169 in your text
n about obesity in children and adolescents; read the online summary at
[obesity/adult/causes.html for information about obesity in adults). For
hglephysjcal changes expected in puberty (pp. 228-232). If the individual is
| g adult, what are your expectations concerning his or her risk-taking
If the individual is an adult of any age, what secondary sex

? If the individual is in middle or late adulthood, you should talk
physical aging, including the risk for chronic diseases and for
06-407 and 413-416 in the text, and lecture powerpoints).
changes to interfere with basic and/or instrumental activities
' <t, and lecture powerpoints)?

L
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2. Describe the physical appearance of the individual you are observing, includin g height,
weight, skin (smooth, wrinkled, acne, facial hair, age spots, etc.), signs of puberty (if applicable),
and amount, thickness, and color of hair on the head. What is the size of the individual’s head in
relationship to the rest of the body? [Physical development is cephalocaudal; the head grows
more rapidly than the rest of the body. For a newborn, the head should be about 25% of body
length; by age 25 it should be about 12.5% of body length. See Figure 1 below.] If the individual
is 2 years or older, calculate body mass index (BMI) using one of the Centers for Disease
Control (CDC) online calculators (http://www.cdc.gov/healthy weight/assessing/bmi/index html).
What is the individual’s BMI? Does the individual have a healthy BMI? What are the positive or
negative outcomes expected for an individual with this BMI (read about under-nutrition and
obesity in children and adolescents on p. 139 and pp. 167-169 in your text; read about the risks
of obesity for adults on the CDC website at http:/www.cdc.gov/obesity/adult/causes.html)? Be

~ sure to note aspects of physical appearance relevant to the individual’s stage of development

- (e.g., does the baby have teeth, is the toddler wearing diapers, is the adolescent undergoing

- pubertal changes, does the middle-aged individual need reading glasses or a hearing aid, does the
derly individual walk with a cane, etc.). For adolescents and adults of all ages, be sure to note

ny secondary sex characteristics (pp. 235-237).

| Figure 1. [llustration of how the head is 25% of a newborn’s
body length (far left), but only 12.5% of an adult’s body length
(far right). Illustration by Ephert, Wikimedia Commons.





