From Introductions to Conclusions
Drafting an Essay

‘ n this chapter, we describe strategies for crafting introductions that set up
your argument. We then describe the characteristics of well-formulated
paragraphs that will help you build your argument. Finally, we provide
you with some strategies for writing conclusions that reinforce what is

new about your argument, what is at stake, and what readers should do
with the knowledge you convey.

DRAFTING INTRODUCTIONS

The introduction is where you set up your argument. It's where you iden-
tify a widely held assumption, challenge that assumption, and state your

thesis. Writers use a number of strategies to set up their arguments. In this
section we look at five of them:

Moving from a general topic to a specific thesis (ith'-:rted-tri'clngIe
introduction)

Introducing the topic with a story (narrative introduction)
Beginning with a question (interrogative introduction)

Capturing readers’ attention with something unexpected (paradoxical
introduction)

Identifying a gap in knowledge (minding-the-gap introduction)

Remember that an introduction need not be limited to a single paragraph'
It may take several paragraphs to effectively set up your argument.
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Keep in mind that you have to make these strategies your own, That i
we can suggest models, but you must make them work for your "\.'Vn argu_s;:
ment. You must imagine your readers and what will engage them. What
tone do vou want to take? Playful? Serious? Formal? Urgent? The attitude
vou want to convey will depend on your purpose, your argument, and the
needs of vour audience.

= The Inverted-Triangle Introduction

An inverted-triangle introduction, like an upside-down triangle, is broad
at the top and pointed at the base. It begins with a general statement of
the topic and then narrows its focus, ending with the point of the para-
graph (and the triangle), the writer’s thesis. We can see this strategy at
work in the following introduction from a student’s essay. The student
writer (1) begins with a broad description of the problem she will address,
(2) then focuses on a set of widely held but troublesome assumptions, and
(3) finally, presents her thesis in response to what she sees as a pervasive

problem.

The student begins [ In today’s world, many believe that education’s sole purpose
with a general set of : . : :

assumptions about is to communicate information for students to store and draw
education that she on as necessary. By storing this information, students hope to

i’;"m el perform well on tests. Good test scores assure good grades. Good
. grades eventually lead to acceptances into good colleges, which

| ultimately guarantee good jobs. Many teachers and students,

convinced that education exists as a tool to secure good jobs,

She thencitesauthor [ rely on the banking system. In her essay “Teaching to Transgress,”

:Zm:'c z":"::t y bell hooks defines the banking system as an “approach to learning

makes use of these that is rooted in the notion that all students need to do is

f:::;ﬂg“;’;;;f”; consume information fed to them by a professor and be able

education, a term hooks | to memorize and store it” (185). Through the banking system,

:ﬁ’;;”’:"' educator  stydents focus solely on facts, missing the important themes

[’and life lessons available in classes and school materials. The
banking system misdirects the fundamental goals of education.

Education’s true purpose is to prepare students for the real world

""”";f::::::kmg by allowing them access to pertinent life knowledge available in
;_:mmsm problem, | their studies. Education should then entice students to apply this
is sets up her pertinent life knowledge to daily life struggles through praxis. In

thesis about the “true 2 . :
purpose” of education, | @ddition to her definition of the banking system, hooks offers the

idea of praxis from the work of Paulo Freire. When incorporated
into education, praxis, or “action and reflection upon the world
_in order to change it” (185), offers an advantageous educational
tool that enhances the true purpose of education and overcomes
the banking system.
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The strategy of writing an introduction

first identifying an idea, an argume
accept as true; next, pointing out the "
or concept; and then, in a few sentences, S
problems can be resolved.

 The Narrative Introduction ‘
Opening with a short narrative, or story, is a stl‘é}teg_)/ maclily vf/rlters use
successfully to draw readers into a topic. A naI‘l‘Z.ltIV? intro u’ctlon relateg
a Sequence. of events and can be especially effective 1f.you thlf‘lk you neeq
to coax indifferent or reluctant readers into taking an interest in the topic.
Of course, a narrative introduction delays the declaration of your argy.

ment, so it’s wise to choose a short story that clearly co'nnects to your argu-
ment, and get to the thesis as quickly as possi le (within a few paragraphs)

before your readers start wondering “What'’s the P‘?{'int F’f this sto_ry?
Notice how the student writer uses a narrative introduction to her

argument in her essay titled “Throwing a Punch at Gender Roles: How
Women’s Boxing Empowers Women.”

The student’s entire Glancing at my watch, I ran into the gym, noting to myself that
first hi . . z . .
Mmi?:if;:k; being late to the first day of boxing practice was not the right
us ifto the world of way to make a good first impression. I flew down the stairs into
women’s boxing and : w
ST i the basement, to the room the boxers have lovingly dubbed “The

Pit.” What greeted me when I got there was more than I could
ever have imagined. Picture a room filled with boxing gloves
of all sizes covering an entire wall, a mirror covering another,
a boxing ring in a corner, and an awesome collection of framed
newspaper and magazine articles chronicling the boxers whose
pictures were hanging on every wall. Now picture that room with
seventy-plus girls on the floor doing push-ups, sweat dripping
down their faces. I was immediately struck by the discipline this
sport would take from me, but I had no idea I would take so much
more from it.
With her narrative as a The university offers the only nonmilitary-based
backdrop, the student ; . . . ;
dentifies a problem, college-level women's boxing program in America, and it
using the transition also offers women the chance to push their physical limits
word “yet”tomarkher i 5 raqylated enviro b ¥ i ith
challenge to the con- guated @ nment. Yet the program is plagued wit
ditions she observes in disappointments. I have experienced for myself the stereotypes
::’9 ‘L’::;:" ;;;3_’0 ::7:- fem.ale l_)oxers face and have dealt with the harsh reality that
boxing is still widely recognized as only a men’s sport. This P
will show that the women’s boxing program at Notre Dame serves
as a much-needed outlet for females to come face-to-face with

per
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« The Interrogative Introduction

gative introduction
king one or more questions,
to think of a question that will

An interro

your essay by as

est, €

Spain sets up her
argument by asking
aquestion and then
tentatively answering
it withareferencetoa
published study.

Inthe third sentence,
she states her
thesis — that men
and women have very
little contact in the
workplace,

Finally, she outlines the
effects that this lack of
contact has on women,

answer. You want
nticing them to rea
the issue. Notice the question Daphne Spain, a pro
environmental planning, uses to open her essay “Spa
Gender Stratification in t
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aspects of themselves they would not typically get a chance to
explore. It will also examine how viewing this sport as a positive
men at ND indicates that there is growing

n more activities similar to women’s boxing

by society in general. I will accomplish
holarly journals, old Observer [the

and survey questions answered by the

opportunity for wo
hope that very s00
may be better received
these goals by analyzing sc

school newspaper] articles,
0-- women'’s boxing team of ND.

r uses a visually descriptive narrative to introduce us
ollege boxing; then, in the second paragraph, she
d the methods she will use to

of the paper an
hat women's boxing offers to young women

captains of the 2

nt about w
world of sports.

aders into the conversation of
which the essay goes on to
pique your readers’ inter-

d on to discover how your insights shed light on
fessor of urban and

tial Segregation and

invites re

he Workplace.”
To what extent do women and men who work in different

occupations also work in different space? Baran and

se that occupational segregation in the
ial segregation
male and

Teegarden propo
insurance industry is “tantamount to spat

by gender” since managers are overwhelmingly

clerical staff are predominantly female. This essay examines

the spatial conditions of women’s work and men’s work and

proposes that working women and men come into daily
contact with one another very infrequently. Further, women'’s
jobs can be classified as “open floor,” but men’s jobs are more
likely to be “closed door.” That is, women work in a more
public environment with less control of their space than men.
This lack of spatial control both reflects and contributes to
women’s lower occupational status by limiting opportunities
for the transfer of knowledge from men to women.

By the end
of this i
b ::1]15 Lr;lr(?ductory paragraph, Spain has explained some of
ofiere it b e in her essay (open floor and closed door) and ha
inal sentence a clear statement of her thesis S
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In “Harry Potter and the Technology of Magic,” ]i'terature scholy
Elizabeth Teare begins by contextualizing the Harry Potter publiship,

phenomenon. Then she raises a question about what fueled this Succeg
story.

In her first four sen- The July/August 2001 issue of Book lists J. K. Rowling ag One
bences, Teare describes o (e ten most influential people in publishing, She shares
something she is s . . vl Ol ke

curious about and she space on this list with John Grisham and Opra Winfrey,
hopes readers will be along with less famous but equally powerful insiders in (he
curious about — the

popularity of the Harry ~ bOOK industry. What these industry leaders have in common
Fotter books. is an almost magical power to make books succeed in the
marketplace, and this magic, in addition to that performed
with wands, Rowling’s novels appear to practice. Opening
weekend sales charted like those of a blockbuster movie ( not
to mention the blockbuster movie itself), the reconstruction
of the venerable New York Times bestseller lists, the creation
of a new nation’s worth of web sites in the territory of
cyberspace, and of course the legendary inspiration of tens
of millions of child readers—the Harry Potter books have
transformed both the technologies of reading and the way
Inthe fifth sentence, we understand those technologies. What is it that makes
:ﬁt;iﬁg:i:ﬁf?: these books —about a lonely boy whose first act on learning
the rest of the essay. he is a wizard is to go shopping for a wand —not only an
international phenomenon among children and parents and
teachers but also a topic of compelling interest to literary,
Finally, in the last social, and cultural critics? I will argue that the stories the
;:ﬁ?:f;::iﬁf:ﬁ books tell, as well as the stories we're telling about them,
question — her thesis.  enact both our fantasies and our fears of children’s literature
and publishing in the context of twenty-first-century
commercial and technological culture.

In the final two sentences of the introduction, Teare raises her question
about the root of this “international phenomenon” and then offers her the-

sis. By the end of the opening paragraph, then, the reader knows exactly

what question is driving Teare's essay and the answer she proposes 10
explain throughout the essay.

m The Paradoxical Introduction

. . - B . . N ting
A paradoxical introduction appeals to readers’ curiosity by. pomJust
out an aspect of the topic that runs counter to their expectatlons-stion’
as an interrogative introduction draws readers in by asking a qu€
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a paradoxical introduction draws readers in by saying, in effect. "Here's
something comp C'- Shoin m;{
essay willgoon to s :
Back’: Negotiating a Glass Ce
ologist Shari L. Dworkin points (o
standing of bodies as the product of biology, not culture.

letely surprising and unlikely about this issu
how you how it is true.” In this passage from “"Holding
iling on Women’s Muscular Strength,” soci-
a paradox in our commonsense under-

nt work in gender studies points to how “when

In the first sentence, Curre

M*‘;Q;‘;z‘;fyh:h’:‘ examined closely, much of what we take for granted about

thinking that she is gender and its causes and effects either does not hold

going to challenge. up, or can be explained differently.” These arguments
become especially contentious when con fronting nature/

Notice how Dworkin culture debates on gendered bodies. After all, “common

signals h:f’:;:"t‘f;'; sition  gense” frequently tells us that flesh and blood bodies

0 commonly held are about biology. However, bodies are also shaped and

assumptions. constrained through cumulative social practices, structures
of opportunity, wider cultural meanings, and more.

Dworkin ends by stating Paradoxically, then, when we think that we are “really

:;";:3’:;’}:‘::’3” seeing” r{aturally. s‘exed bodjes?, perhaPs we are s‘eeing the ;

surprise readers. effect of internalizing gender ideologies —carrying out social
practices—-and this constructs our vision of “sexed” bodies.

first three sentences is to describe common
hat bodies are biological. Then, in the sen-
ally,” she advances the surpris-
s— not just the clothes we wear, for example—carry
then goes on to examine womens
ing many women to create a

Dworkin’s strategy in the
the understanding t

practice,
“However~ and “Paradoxic

tences beginning
ing idea that our bodie
cultural gender markers. Her essay

weight lifting and the complex motives driv
body that is perceived as muscular but not masculine.

= The Minding-the-Gap Introduction

Th.is type of introduction takes its name from the British train system, the
voice on the loudspeaker that intones “Mind the gap!” at every stop, to
call riders’ attention to the gap between the train car and the vplatform_
In a.miﬂding-the-gap introduction, a writer calls readers’ attention to a
%}?p:n lhs research on an issue and then uses the rest of the essay to fill in
Theerg‘zps: A "Liﬁdingjth.e-gap introc!uction says, in effect, “Wait a minute.
i wil]':)fr;;]e? mg mISSlElg from this conversation, and my research and

in this gap.’
Midf:;‘g(all(‘rilp]e, i? the im.;roductory paragraphs to their book Men's Lives,
ent from O'th minelatg M’c{hael A. Messner explain how the book is differ-

er books that discuss men’s lives, and how it serves a different

Purpose.
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en. But, unlike other books aboyg

The authors begin with This is a book about m
anassumptionandthen ., \which line countless library shelves, this is a bog)
challenge it. A transi- . iog y .
tionword "but"signals ~ aboul men as men. 1t is a book in which men’s CXPerienge,
. " . 1 5 RT]
the challenge. are not taken for granted as we explore the “real” ang
significant accomplishments of men, but a book in which
those experiences are (reated as significant and impﬂrtam i
' n
themselves.
The authors follow But what does it mean to examine men “as men”? Most
with a question that courses in a college curriculum are about men, aren't they
provokes readers wictivaly deal wiih : .
interest and points to But these courses routinely deal with men only in thej,
the gap they summarize 1\ blic roles, so we come to know and understand men as g;.
in the last sentence.

entists, politicians, military figures, writers, and philosopher
Rarely, if ever, are men understood through the prism of gender

Kimmel and Messner use these opening paragraphs to highlight both why;
they find problematic about the existing literature on men and to intro,.
duce readers to their own approach.

| Steps to Drafting Introductions: Five Strategies

E} Use an inverted triangle. Begin with a broad situation, concept,
or idea, and narrow the focus to your thesis.

El Begin with a narrative. Capture readers’ imagination and
interest with a story that sets the stage for your argument.

E] Ask a question that you will answer. Provoke readers’ interest
with a question, and then use your thesis to answer the question.

E] Present a paradox. Begin with an assumption that readers
accept as true, and formulate a thesis that not only challenges
that assumption but may very well seem paradoxical.

E Mind the gap. Identify what readers know and then what they
don't know (or what you believe they need to know).

i APractice Sequence: Drafting an Introduction

1 Write or rewrite your introduction (which, as you've seen, may
involve more than one paragraph), using one of the five dfaﬁ?ng
strategies discussed in this chapter. Then share your introduction
with one of your peers and ask the following questions: ‘

* To what extent did the strategy compel you to want to read
further?

e To what extent is my thesis clear?
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e How effectively c o Ao
i vely do I draw a distinction between what 1 b
assume to be true and my own approach? é clieve

e Is there another way that I might have made my i
more compelling? y introduction

After listening to the responses, try a second strategy and the

ask your peer which introduction is more effective . :

2 1f you do not hav
introduction belov
five drafting strate

e your own introduction to work on, revise the
v .from a student’s essay, combining two of the
gies weve discussed in this chapter.

line Frederick once commented, “When a man
gets up to speak people listen then look. When a woman gets up, people
look; then, if they like what they see, they listen.” Ironically, the harsh
reality of this statement is given life by the ongoing controversy over
America’s most recognizable and sometimes notorious toy, Barbie.
Celebrating her fortieth birthday this year, Barbie has become this
nation’s most beleaguered soldier (a woman no less) of idolatry who has
been to the front lines and back more times than the average “Joe.” This
doll, a piece of plastic, a toy, incurs both criticism and praise spanning
both ends of the ideological spectrum. Barbie’s curvaceous and basically
unrealistic body piques the ire of both iberals and conservatives, each

contending that Barbie stands for the distinct view of the other. One
hers praise Barbie’s (curves and

hundred and eighty degrees south, ot

all) ability to unlock youthful imagination and potential. M. G. Lord

explains Barbie best: “To study Barbie, one sometimes has to hold

seemingly contradictory ideas in one’s head at the same time.... The
ject wildly dissimilar

doll functions like Rorschach test: people pro
and often opposing meanings on it.... And her meaning, like her face,

has not been static over time.” In spite of the extreme polarity, a sole

unconscious consensus manifests itself about Barbie. Barbie is “the
icon” of womanhood a he is the American

nd the twentieth century. S
dream. Barbie is g+l | What message

he question is always the same:
does Barbie send? Barbie is a toy. She is the image of what we se€.

News correspondent Pau

DEVELOPING PARAGRAPHS

In your introduction, you set forth your thesis. Then, in subsequent para-
graphs, you have to develop your argument. Remember our metaphor: If

?:ur thesis, or main claim, is the skewer that runs through each paragraph

pa-:-_”:“r Lshsa‘ then these paragraphs are the «meat” of your argument. The

Wufgrap s that follow your introduction carry the burden of evidence in

tng evairf:nmem- After all, a claim cannot stand on its own without support-

sentenc }c;e. G?nemuy spe?kmg, each paragraph should include a topic
e that brings the main idea of the paragraph into focus, be unifi
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around the main idea of the topic sentence, and adequately develop the
idea. At the same time, a paragraph does not stand on its own; as part
of your overall argument, it can refer to what you've said earlier, gesture
toward where you are heading, and connect to the larger conversation to
which you are contributing.

We now ask you to read an excerpt from “Reinventing ‘America”. Call
for a New National Identity,” by Elizabeth Martinez, and answer S0me
questions about how you think the author develops her argument, pyp,.
graph by paragraph. Then we discuss her work in the context of the three
kev elements of paragraphs: fopic sentences, unity, and adequate develop.
ment. As vou read, pay attention to how, sentence by sentence, Martine;
develops her paragraphs. We also ask that you consider how she makes
her argument provocative, impassioned, and urgent for her audience,

ELIZABETH MARTINEZ

From Reinventing “America”: Call for a New
National Identity

Elizabeth Martinez is a Chicana activist who since 1960 has worked in and
documented different movements for change, including the civil rights,
women’s, and Chicano movements. She is the author of six books and
numerous articles. Her best-known work is 500 Years of Chicano History
in Pictures (1991), which became the basis of a two-part video she scripted
and codirected. Her latest book is De Colores Means All of Us: Latina Views
for a Multi-Colored Century (1998). In “Reinventing ‘America,’” Martinez
argues that Americans’ willingness to accept a “myth” as “the basis for
[the] nation’s self-defined identity” has brought the country to a crisis.

or some fifteen years, starting in 1940, 85 percent of all U.S. elemen-
Ftary schools used the Dick and Jane series to teach children how to
read. The series starred Dick, Jane, their white middle-class parents,
their dog Spot, and their life together in a home with a white picket
fence.

“Look, Jane, look! See Spot run!” chirped the two kids. It was a house
full of glorious family values, where Mom cooked while Daddy went
work in a suit and mowed the lawn on weekends. The Dick and Jane
books also taught that you should do your job and help others. All this
affirmed an equation of middle-class whiteness with virtue.

In the mid-1990s, museums, libraries, and eighty Public Broa
ing Service (PBS) stations across the country had exhibits and prog -
commemorating the series. At one museum, an attendant commente

dcast-
rams
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“When you hear someonc crying, you know they are looking at the
pick and Jane books.” It seems nostalgia runs rampant among many
Eum-Americnns: a nostalgia for the days ol unclmllcnged_ White
supmmacy-—bolh moral and material —when life was “simple.”

We've seen that nostalgia before in the nation’s history. But today it
signifies a problem reaching a new intensity. It suggests a national iden-
tity crisis that promises (0 bring in its wake an unprecedented nervous
bréakdown for the dominant society’s psyche.

Nowhere is this more apparent than in California, which has long
been on the cutting edge of the nation’s present and future reality.
Warning sirens have sounded repeatedly in the 1990s, such as the fierce
battle over new history textbooks for public schools, Proposition 187's

denial of human rights to immigrants, the 1996 assault on affir-
d in Proposition 209, and the 1997 move

pts to copycat these reactionary

ugly
mative action that culminate

to abolish bilingual education. Attem
measures have been seen in other states.
The attack on affirmative action isn’t reall

Essentially it is another tactic in today’s war on t

tactic rooted in Anglo resentment and fear. A major source of that fear:
the fact that California will almost surely have a majority of people of
color in twenty to thirty years at most, with the nation as a whole not

far behind.
Check out the Feb

y about affirmative action.
he gains of the 1960s, a

ruary 3, 1992, issue of Sports Illustrated with its

double-spread ad for Time magazine. The ad showed hundreds of new-
born babies in their hospital cribs, all of them Black or brown except
for a rare white face here and there. The headline says, “Hey, whitey! It's
your turn at the back of the bus!” The ad then tells you, read Tirme maga-
zine to keep up with today’s hot issues. That manipulative image could
have been published today; its implication of shifting power appears to
be the recurrent nightmare of too many potential Anglo allies.
Euro-American anxiety often focuses on the sense of a vanishing
national identity. Behind the attacks on immigrants, affirmative action,
?]i]:r:;zcli;ztl}l:;r;l]ii:n' bIehind ti?e del.nand for "E'nglish. Only” laws and
gual education, lies the question: with all these new
?fefhple. langyages, and cultures, what will it mean to be an American?
vers:ltl \?in(;:]l::; l;)lnce seemed, to many peo-pl.e,. to have an obvious, uni-
ama Ameﬁc;, flnS\.Nel‘, today new defmlt.lons must be found. But
R icans, with supposed scholars in the lead, refuse to face
r}egd and instead nurse a nostalgia for some b lari
Ten;am Sabiied fu deind. ygone clarity. They
n arnse .
beathe :::is?lfystlv‘i:& c::ltrlchﬁ? he‘ads in the sand, began flapping their
k, The Closing Oftheil publication of Allan Bloom’s 1987 best-selling
i v Lo - anjlen‘cqn Mmd.. Bloom bemoaned the decline of
as a society, meaning the decline of Euro-American

~

9
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cultural centricity (shall we just call it cullur’z’ll imperialism?), Since th

we have seen constant sniping at “diversity goals across the lanq %
assault has often focused on how U.S. history is taught. And with re;“ v
for this country's identity rests on a particular narrative aboy, thel;])-n,'
torical origins of the United States as a nation. Is.

The Great White Origin Myth

Every society has an origin narrative that explains that society tg jyg elf
and the world with a set of stories and symbols. The origin myth, 4
scholar-activist Roxanne Dunbar Ortiz has termed it, defines how;,
society understands its place in the world and its history. The myth pre.
vides the basis for a nation’s self-defined identity. Most origin Narratiye
can be called myths because they usually present only the most flatter.
ing view of a nation’s history; they are not distinguished by honesty,

Ours begins with Columbus “discovering” a hemisphere where SOme
80 million people already lived but didn't really count (in what became
the United States, they were just buffalo-chasing “savages” with 1o
grasp of real estate values and therefore doomed to perish). It continues
with the brave Pilgrims, a revolution by independence-loving colonists
against a decadent English aristocracy, and the birth of an energetic
young republic that promised democracy and equality (that is, to white
male landowners). In the 1840s, the new nation expanded its size by
almost one-third, thanks to a victory over that backward land of little
brown people called Mexico. Such has been the basic account of how
the nation called the United States of America came into being as pres-
ently configured.

The myth’s omissions are grotesque. It ignores three major pillars
of our nationhood: genocide, enslavement, and imperialist expansion
(such nasty words, who wants to hear them? —but that’s the problem).
The massive extermination of indigenous peoples provided our land
base; the enslavement of African labor made our economic growth pos-
sible; and the seizure of half of Mexico by war (or threat of renewed
war) extended this nation’s boundaries north to the Pacific and south
to the Rio Grande. Such are the foundation stones of the United State$

within an economic system that made this country the first in worl
history to be born capitalist. ...

Racism as Linchpin of the U.S. National Identity

e
A crucial embellishment of the origin myth and key element 9;::
national identity has been the myth of the frontier, analyzed m_RJC e
Slotkin's Gunfighter Nation, the last volume of a fascinating trilogy
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descri.bes Theodore Roosevelt’s belief that the West w
American arms, “the means by which prog
achieved.” That success, Roosevelt continue
‘of mer'l who impose on lh(f course ()lj events the latent virtues of their
I‘EICC. Roosevelt saw c:mﬂu:t on the frontier producing a series of virile
“fighters and breeders” who would eventually generate a new leader-
ship class. Militarism thus went hand in hand with the racialization of
history’s protagonists.. ..

The frontier myth embodied the nineteenth-century concept of Man.-
ifest Destiny, a doctrine that served to justify expansionist violence by
means of intrinsic racial superiority. Manifest Destiny was Yankee con-
quest as the inevitable result of a confrontation between enterprise and
progress (white) versus passivity and backwardness (Indian, Mexican).
“Manifest” meant “God-given,” and the whole doctrine is profoundly
rooted in religious conviction going back to the earliest colonial times.
In his short, powerful book Manifest Destiny: American Expansion and
the Empire of Right, Professor Anders Stephanson tells how the Puritans
reinvented the Jewish notion of chosenness and applied it to this hemi-
sphere so that territorial expansion became God’s will. ...

as won thanks to
ress and nationality wil be
'd, “depends on the heroism

Manifest Destiny Dies Hard

The concept of Manifest Destiny, with its assertion of racial superiority
sustained by military power, has defined U.S. identity for 150 years. ...

Today’s origin myth and the resulting concept of national identity
make for an intellectual prison where it is dangerous to ask big ques-
tions about this society’s superiority. When otherwise decent people
are trapped in such a powerful desire not to feel guilty, self-deception
becomes unavoidable. To cease our present falsification of collec-
tive memory should, and could, open the doors of that prison. When
together we cease equating whiteness with Americanness, a new day
can dawn. As David Roediger, the social historian, has said, “[White-
ness] is the empty and therefore terrifying attempt to build an identity
on what one isn’t, and on whom one can hold back.”

Redefining the U.S. origin narrative, and with it this country’s
national identity, could prove liberating for our collective psyche. It
does not mean Euro-Americans should wallow individually in guilt.
It dpes mean accepting collective responsibility to deal with the impli-
:::;0:1’;5 :})]f our real' origin. A few apolog.ies, for example, _might be a
o s ?’ rlgfht d'11~ect|on..In 1997, the idea was ﬂoated in Congress

% rf_:et ]:)r s]a\‘/ery; it encounterecfl opposition from all 51de:v,.
s mjis‘; t l;]:‘not.lon beczfluse corrective action, not an apology, is
By By i es the point. 'Havmg defl{led itself as the all-time best coun-
¢ world, the United States fiercely denies the need to make a

16
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fficial apology for anything.... To press for any serious, Officiy]

serious O yE _ ) 4
yrigin narrative, a new self-image, an ide
! g

apology does imply a new ¢

logical sea-change. £ s
Accepting the implications of a different narrative could algq shed

light on today’s struggles. In the af'i’irm.ati\./e-aclion struggle, for exam.
ple, opponents have said that that policy is no longf:r needed becayge
racism ended with the Civil Rights Movement. But if we look at slavery
as a fundamental pillar of this nation, going back centuries, it becomes
obvious that racism could not have been ended by thirty years of mj i
reforms. If we see how the myth of the frontier idealized the white mg],
adventurer as the central hero of national history, with the woman 4
sunbonneted helpmate, then we might better understand the dehy.
manized ways in which women have continued to be treated. A more
truthful origin narrative could also help break down divisions among
peoples of color by revealing common experiences and histories of
cooperation.

Reading as a Writer

1. To what extent does the narrative Martinez begins with make you want
to read further?

2. How does she connect this narrative to the rest of her argument?
3. How does she use repetition to create unity in her essay?

4. What assumptions does Martinez challenge?

5. How does she use questions to engage her readers?

= Use Topic Sentences to Focus Your Paragraphs
The topic sentence states the main point of a paragraph. It should

e provide a partial answer to the question motivating the writer.

o act as an extension of the writer’s thesis and the question motivating
the writer’s argument.

« serve as a guidepost, telling readers what the paragraph is about.

s help create unity and coherence both within the paragraph and within
the essay.

Elizabeth Martinez begins by describing how elementary schools in
the 1940s and 1950s used the Dick and Jane series not only to teach read-
ing but also to foster a particular set of values—values that she believes
do not serve all children enrolled in America’s schools. In paragraph :
she states her thesis, explaining that nostalgia in the United States has
created “a national identity crisis that promises to bring in its wake a

il
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mous breakdown for the dominant soclety’s psye he "
an observation she makes in paragraph 3
ant among many FarocAmenicans: i ,..,.g
nged White Supremacy — both- moral and
' Martinez olten returns to this notion
o explain what she sees as an

ul\!\l\‘t'c\lt‘ﬂtt‘d ne
This is & point that builds on
“Jt seems postalgia runs ramp
ralgia for the davs of unchalle

material =W hen lite was ‘simple.
of nostalgia for a past that seems “simple” 1
impending crisis,

Consider the

5 as a topic sentence, With

first sentence of paragraph
(s in mind, notice how she uses the sentence 10 make
Notice too, how she ties in the crisis and break-
4. Essentially, Martinez tells her readers
alifornia, an indicator of “the

Martinezs kev poin
her thesis more specific.
down she alludes to in pm'z\gmph
that they can s¢¢ these problems at play in C

pations present and future reality.”

Nowhere is this more apparent than in
the nation’s present and future reality.
such as the fierce battle over new history

edly in the 1990s,
lic schools, Proposition 187's ugly denial of human rights
e action that culminated in

1996 assault on affirmativ
d the 1997 move to abolish bilingual education. Artempls
v measures have been seen in other states.

California, which has long been on the

cutting edge of Warning sirens have
sounded repeat
rextbooks for pub
to immigrants, the

Proposition 209, an

to copyeat these reactionar
der of the essay.

The final sentence of paragraph 5 sets up the remain
As readers, we expect each subsequent paragraph to respond in some

way to the issue Martinez has raised. She meets that expectation by for-
mulating a topic sentence that appears at the beginning of the paragraph.
The topic sentence is what helps create unity and coherence in the essay.

s Create Unity in Your Paragraphs
an essay should focus on the subject suggested by the
h begins with one focus or major point of dis-
everal strategies can contribute

Each paragraph in
topic sentence. If a paragrap
cussion, it should not end with another. S

to the unity of each paragraph.

z”;j‘i'a‘:’; o'chaf czﬂoy lolgically from your topic sentence and maintain a single
Sliadci Suj\d a;t" is rc'.‘early. an exrensaon"of your thesis. For example, in
banlh Califorsiia mg{ shtOPIC sentence (“Nowhere is this more apparent
Setasat A Bt w “;. hab long been on the cutting edge of the nation’s
10 her thesis (;h,': re? i) help&i to .create unity because it refers back
Paragraph 4) and li:‘]e.ers hto the “national identity crisis” mentioned in
10 “the fierce bartle 1(1:5 the focu§ of what she includes in the paragraph
]l;gislation in Califomiavtell;a]:?ﬁl hlstqry textbooks” and recent pieces of

€ topic sentence. ollow directly from and support the claim of
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A second strategy for creating Uniy
ords within a given paragraph, y,,
the words we've undcrscm-Ed )
tive omits signiﬁcam

. SI
Repeat key words to guide your @der
is to repeat (or use synonyms for) key W .
F — notice
can see this at work in paragraph 12'“"-).t ok ik
where Martinez explains that Americas Orig
details:

i os three major pillars of oy
; s . wsque. It ignores three
The myth's omissions are grotesque. ‘ | |
- i wialist expansion (suc :
nationhood: genocide, enslavement, and imperialist expansi h‘nasty
: problem). F'he massive

oardt 4o War 15 hear them?— but that's the e
extermination of indigenous peoples provided our land base; t c enslavemer
of African labor made our economic growth possible; and !htw f’f

half of Mexico by war (or threat of renewed war) extended this nation’s
boundaries north to the Pacific and south to the Rio Grande. Such are the
foundation stones of the United States, within an economic system that made
this country the first in world history to be born capitalist....

Specifically, Martinez tells us that the origin narrative ignores “three major
pillars of our nationhood: genocide, enslavement, and imperialist expan.
sion.” She then substitutes extermination for “genocide,” repeats enslave-
ment, and substitutes seizure for “imperialist expansion.” By connecting
words in a paragraph, as Martinez does here, you help readers understand
that the details you provide are all relevant to the point you want to make.

Use transition words to link ideas from different sentences. A third strategy

for creating unity within paragraphs is to establish a clear relationship
among different ideas by using transition words or phrases. Transition
words or phrases signal to your readers the direction your ideas are
taking. Table 11.1 lists common transition words and phrases grouped by
function—that is, for adding a new idea, presenting a contrasting idea, or
drawing a conclusion about an idea.

Martinez uses transition words and phrases throughout the excerpt
here. In several places, she uses the word but to make a contrast—to draw
a distinction between an idea that many people accept as true and an alter-
native idea that she wants to pursue. Notice in paragraph 17 how she sig-

nals the importance of an official apology for slavery—and by implication
genocide and the seizure of land from Mexico:

.. . A few apologies, for example, might be a step in the right direction. In
1997, the idea was floated in Congress to apologize for slavery; it encountered
opposition from all sides. But to reject the notion because corrective action,
not an apology, is needed misses the point. Having defined itself as the all

time best country in the world, the United States fiercely denies the need

to make a serious official apology for anything. ... To press for any serious,

official apology does imply a new origin narrative, a new self-image, an
ideological sea-change.

Similarly, in the last paragraph, Martinez counters the argument that
affirmative action is not necessary because racism no longer exists:
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Common Transition Words and Phrases

TABLE 11.1

‘-ﬂ'—"———_
DirAwING A Lot A
ADDING AN 1DEA PresUNTING A CONTRASTING TDEA CONCLUSION
also, and, further, although, alternatively, as an ns a result, because of,
moreover, in addition  alternative, but, by way of contrast,  consequently, finally,
despite, even though, however, in sum, in the end,

(o, in support ol,

similarly subsequently, therefore,

in contrast to, nevertheless,
nonetheless, rather than, vet thus

———

ive-action struggle, for example, opponents have said that
cause racism ended with the Civil Rights
v as a fundamental pillar of this nation,
hat racism could not have been

.. In the affirmat
that policy is no longer needed be
Movement. But if we look at slaver
going back centuries, it becomes obvious t
ended by thirty years of mild reforms....

a number of ways to rephrase what Martinez is saying in
paragraph 18. We could substitute owever for “but.” Or we could combine
the two sentences into one to point to the relationship between the two
competing ideas: Although some people oppose affirmative action, believing
that racism no longer exists, I would argue that racism remains a funda-
mental pillar of this nation. Or we could pull together Martinez's different
points to draw a logical conclusion using a transition word like therefore.
Martinez observes that our country is in crisis as a result of increased
immigration. Therefore, we need to reassess our conceptions of national
identity to account for the diversity that increased immigration has created.
We can substitute any of the transition words in Table 11.1 for drawing a
logical conclusion.

The list of transition words and phrases in Table 11.1 is hardly exhaus-
tive, but it gives you a sense of the ways to connect ideas so that readers
understand how your ideas are related. Are they similar ideas? Do they
build on or support one another? Are you challenging accepted ideas? Or
are you drawing a logical connection from a number of different ideas?

There are

» Use Critical Strategies to Develop Your Paragraphs

To develop a paragraph, you can use a range of strategies, depending on

what you want to accomplish and what you believe your readers will find

lc’;li”:‘uazive. Among the.se'stratefgies are usin.g exampleg and illustrations;

storygorata (facts, Stat]SF]C.S’ evidence, dc?talls); anal.yzmg texts; telling a

d an anecdot.e; defining terms; making comparisons; and examining
ses and evaluating consequences.

Use e . "

thmu"‘;:"'ff-""” and illustrations. Examples make abstract ideas concrete

develf ll]“'St"atlon. Using examples is probably the most common way to
P a piece of writing. Of course, Martinez's essay is full of examples.
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of a series of books—the Dick

In fact, she begins with an example Ichild
g “schoolchildren we
[ schoolc Were €Xpog

Jane books —to show how a generation o : ed
white middle-class values. She also uses examples in paragraph 3, Whe !
) i ) . . dad . p Te
she lists several picces of legislation (Propositions 187 and 209) to chQI(t
. s : P
the claim in her topic sentence.

Cite data. Data are factual picces ol information. They functioy, in

essay as the bases of propositions. In the first few paragraphs of lhccxctrr; rn
Martinez cites statistics (“85 percent of all U.S. elementary schools ux:-,j
the Dick and Jane series to teach children how to read”) and facts (“In IH;.
mid-1990s, museums, libraries, and eighty Public Broadcasting Service

stations across the country had exhibits and programs Commem(;ratjﬁ,,
the series”) to back up her claim about the popularity of the Dick anq Jan;

series and the nostalgia the books evoke.

Analyze texts. Analysis is the process of breaking something down iny,
its elements to understand how they work together. When you analyze
a text, you point out parts of the text that have particular significance
to your argument and explain what they mean. By fexts, we mean both
verbal and visual texts. In paragraph 7, Martinez analyzes a visual text, an
advertisement that appeared in Sports Illustrated, to reveal “its implication
of shifting power’—a demographic power shift from Anglos to people

of color.

Provide narratives or anecdotes. Put simply, a narrative is an account of
something that happened. More technically, a narrative relates a sequence
of events that are connected in time; and an anecdote is a short narrative
that recounts a particular incident. An anecdote, like an example, can
bring an abstraction into focus. Consider Martinez’s third paragraph,
where the anecdote about the museum attendant brings her point about
racially charged nostalgia among white Americans into memorable focus:
The tears of the museum-goers indicate just how profound their nos-
talgia is.

By contrast, a longer narrative, in setting out its sequence of events
often opens up possibilities for analysis. Why did these events occur? WhY
did they occur in this sequence? What might they lead to? What are the
implications? What is missing?

In paragraph 11, for example, Martinez relates several key events e
the origin myth of America. Then, in the next paragraph, she explains what
is omitted from the myth, or narrative, and builds her argument about the
implications and consequences of those omissions.

. LB : . "'
Define ferms. A de'ﬁnltlon 18 an explanation of what something is and, b]_
implication, what it is not. The simplest kind of definition is a SY"°" \nlb
but for the purpose of developing your argument, a one-word definitio”

rarely enough.
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When you defi -
T iy ;Yeadersﬁtr:)e yon terms, you are setting forth meanings that you
e et Al foundat'ag] ee: on, so that you can continue to build your argu-
.., oundation of that agreemen(, You may have to stipulate that
your definition is part of 4 I i

example: “Nostalgia ; Atarger whole to develop your argument. For
Xample: Stalgia is a bittersweet longing for things of the past; but for

he purposes of my ess — . : .
the purp my essay, I focus on white middle-class nostalgia, which

combines a longn:g for a past that never existed with a hostile anxiety
about the present,

In paragraph 10, Mar
that explains “how a soc
history . . . the basis for a
Origin Myth” is an import
national crisis of identity,.

tinez defines the term origin narrative—a myth
iety understands its place in the world and its
nation’s self-defined identity.” The “Great White
ant concept in her developing argument about a

Make comparisons.

- Technically, a comparison shows the similarities
etween two or m

ore things, and a contrast shows the differences.
In practice, however, it is very difficult, if not impossible, to develop a
comparison that does not make use of contrast. Therefore, we use the term
comparison to describe the strategy of comparing and contrasting.
Doubtless you have written paragraphs or even whole essays that
take as a starting point a version of this sentence: “X and Y are similar in
some respects and different in others.” This neutral formulation is seldom
helpful when you are developing an argument. Usually, in making your

comparison—in setting forth the points of similarity and difference —you
have to take an evaluative or argumentative stance.

Note the comparison in this passage:

Although there are similarities between the current nostalgias for Dick and Jane
books and for rhythm and blues music of the same era—in both cases, the object
of nostalgia can move people to tears — the nostalgias spring from emotional
responses that are quite different and even contradictory. I will argue that the Dick
and Jane books evoke a longing for a past that is colored by a fear of the present, a
longing for a time when white middle-class values were dominant and unquestioned.
By contrast, the nostalgia for R&B music may indicate a yearning for a past when
multicultural musicians provided white folks with a sweaty release on the dance
floor from those very same white-bread values of the time.

The writer does more than list similarities and differences; she offers an
analysis of what they mean and is prepared to argue for her interpretation.

Certainly Elizabeth Martinez takes an evaluative stance when she
compares versions of American history in paragraphs 11 and 12. In para-
graph 11, she angrily relates the sanitized story of American history, set-
ting up a contrast in paragraph 12 with the story that does not appear
in history textbooks, a story of “genocide, enslavement, and imperialist
expansion.” Her evaluative stance comes through clearly: She finds the
first version repugnant and harmful, its omissions “grotesque.”
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Examine causes and evaluate consequences. In any academic ¢
questions of cause and consequence are central. Whether you are

the latest election results in a political science course, rcading
Causes of (he Vie

ong-term conse
of why things h

ISCiijne
MNalyzin
ab()ug lhe

: £ aboy the
quences of climate change in a science course, question,

appened, happen, or will happen are inescapable,
Examining causes and consequences usually involves iantifying,
Phenomenon and asking questions about it until you gather enough inf}):
fnatinn to begin analyzing the relationships among its parts an( deciq.
g which are most significant. You can then begin to set forth your owy,
analysis of what happened and why.

Of course, this kind of analysis is rarely straightforward, and apy
Phenomenon worthy of academic study is bound to :
conversationg about its causes and consequences. 1
and research, avoid Jumping to conclusions and co
until plausible connections present themselves. Be
thinking—-perhaps several times—in light of new

In your Writing, you also want to avoid overs
— “The answer to curbing unemployment in t
strict immigration” — does not take into account
jobs overseas or the many other possible causes
very least, you may need to explain the basis and
and qualify your claim: “Recent studies of patt
unemployment in the United States suggest that
is a major factor in the loss of blue-collar job o
west.” Certainly this sentence is less forceful
other one, but it does suggest that you have do

research and respect the complexity of the issy
Throughout her essay,

tham War in a history course, or speculatin

generate a variety of
n your own thinking
ntinue to sift evidence
prepared to revise your
evidence.

implifying. A claim Jjke
he United States is to re-
corporate outsourcing of
of unemployment. At the
specifics of your analysis
erns of immigration and
unrestricted immigration
pportunities in the South-

this

ne significant and focused
e.

Martinez analyzes causes and consequences.

e, she speculates that the cause of “attacks on
immigrants, affirmative action, and multiculturalism”

anxiety,” “the sense of a vanishing national identity.” In paragraph 13, she
concludes that a consequence of Theodore Roosevelt’s beliefs about race
and war was a “militarism [that] went hand in hand with the racializa-
tion of history’s protagonists.” In paragraph 16, the topic sentence itself
is a statement about causes and consequences: “Today’s origin myth and
the resulting concept of national identity make for an intellectual priso?
where it is dangerous to ask big questions about this society’s superiority.
Having shown where and how Martinez uses critical strategies (0
develop her paragraphs, we must hasten 1o add that these critical strat;
egies usually work in combination. Although you can easily develop a}[
entire paragraph (or even an entire essay) using comparison, it is alm_":
impossible to do so without relying on one o more of the other Stmtegl;:
What if you need to tell an anecdote about the two authors you are u,)nic
paring? What if you have to cite data about different rates of econo

is “Euro-American
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growth to clarily the main claim ol your comn

comparing dillerent causes and m||_~,-p('|m.m.l.5-:, :
Our point is that the strategies described here are me| |

ing your issue in writing. How you make use of (them ilull(i’\‘;’.nh,”' ("V'F"h‘r

combination, depends on which can help you best (,.”“” (I.If' ly orin

argument to your readers. ' S

arison? What if ey are

ale YOy

Steps to Developing Paragraphs

Kl Use topic sentences to focus your paragraphs. Remember that
a topic sentence partially answers the question motivating you
to write: acts as an extension of your thesis; indicates to your
readers what the paragraph is about; and helps create unity both
within the paragraph and within the essay.

El Create unity in your paragraphs. The details in your paragraph
should follow logically from your topic sentence and maintain
a single focus, one tied clearly to your thesis. Repetition and
transition words also help create unity in paragraphs.

El Use critical strategies to develop your paragraphs. Use
examples and illustrations; cite data; analyze texts; tell stories or
anecdotes; define terms; make comparisons; and examine causes

and evaluate consequences.

A Practice Sequence: Working with Pcnrcgrdphs '

We would like you to work in pairs on paragraphing. The objective of
this exercise is to gauge the effectiveness of your topic sentences and
the degree to which your paragraphs are unified and fully developed.
Make a copy of your essay and cut it up into paragraphs. Shuf-
fle the paragraphs to be sure they are no longer in the original order,
and then exchange cut-up drafts with your partner. The challenge is
}?n ?;11 ifjour partner’s essay back together again. When you both have
ab]é l:): I"L:C?n;pbtl;e your Fe'ordermgs wilb the original drafts. Were you
o mfk;) vuu. ‘ljhe original organization exactly? If not, do the vari-
Mo s L()SC:[T]L:'~I [ ’ (])1126 or the other of you had trouble putting the
WENE B l‘cvisf . pLit 1; mzlbou‘l .lhe ade.quacy' of your topic §enten‘ces,
sentences in keeping with the details in a given

Daragraph 5
Bl strafesion fa saais 4 W
coherent, rategies for making paragraphs more unified and
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DRAFTING CONCLUSIONS

: our essay, you are making a fin.
In writing a conclusion to your essay, \t?lll un' ‘ In;, a fing| aPpey)
- 1l — S RI A ¢ v (4
vour audience. You want to convinee reac ,l s Lthal what you I}il\/(- » ty
on ol a shared ISSte, Y(,” ’Ilt,( “f‘n
« ,

is a relevant, meaninglul interpretati

[ P ——— ¢ " v g Wéu

to remind them that your argument is reasonable. Rather (hy,, MI””I,.N
] 1 Y QRS — IR R 1 w o

vize all of the points vou've made in the essay d]hhllllll( YOUF realop b,
» ' : 3 ¢ N v ] v ave

carclully read what vouve written— pull together the key U)rrnpf,”(,w

of vour argument in the service of answering lh? question “s, Wha
Establish why vour argument is important: What will hgppcn if things ol
the same? What will happen il things chungg? How effective your cnnclt |
sion is depends on whether or not readers feel that you have adequq
addressed “So what?” — that you have made clear what is significan;
ol value,

In building on the specific details of your argument, you can g,
place what you have written in a broader context. (What are the sociologj.
cal implications of your argument? How far-reaching are they? Are there
political implications? Economic implications?) Finally, explain again
how your ideas contribute something new to the conversation by building
on, extending, or even challenging what others have argued.

In her concluding paragraph, Elizabeth Martinez brings together he,
main points, puts her essay in a broader context, indicates what'’s new i,
her argument, and answers the question “So what?”:

-
t .l\,’
ang

Accepting the implications of a different narrative could also shed light on
today’s struggles. In the affirmative-action struggle, for example, opponents
have said that that policy is no longer needed because racism ended with
the Civil Rights Movement. But if we look at slavery as a fundamental pillar
of this nation, going back centuries, it becomes obvious that racism could
not have been ended by thirty years of mild reforms. If we see how the myth
of the frontier idealized the white male adventurer as the central hero of
national history, with the woman as sunbonneted helpmate, then we might
better understand the dehumanized ways in which women have continued
to be treated. A more truthful origin narrative could also help break down

divisions among peoples of color by revealing common experiences and
histories of cooperation,

Let’s examine this concluding paragraph:

1. Although Martinez refers back to important events and ideas she has
discussed, she does not merely summarize. Instead, she suggests ¢
implications of those importan events and ideas in her first senten®

(the topic sentence), which crystallizes the main point of her ess4) ,:

Americans need a different origin narrative

2. Then she puts those implications in the bro

: empl”
. , ader context of contem?
rary racial and gender issyes.
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new in her argument with the word if (if we look at

3. She signals what's
l'/ we [()()I\.' at -'h(’ ,j"{)”i"(’f‘ ’”_\'l,f I'” a new “’(IV)

slavery in a new way;
4. Finally, heranswers to why this issue matters culminate in the last sen-
last sentence connects and extends the claim of her topic
asserting that a "more truthful origin narrative” could
sions among peoples of color who have been misrepre-
old origin myth. Clearly, she belicves the implications of
A new national identity has the potential to heal
n the verge of a “nervous breakdown”

tence. This
sentence, by
help heal divi
sented by the
reument matter:

her a
a country o

a country in Crisis,
(para. 4).
also does something else in the last sentence of the con-

She looks to the future, suggesting what the future
1d be. Looking to the future is one of

a conclusion. The others we discuss are echoing

the introduction, challenging the reader, posing questions, and concluding
with a quotation. Each of these strategies appeals to readers in different
ways; therefore, we suggest you try them all out in writing your own con-
clusions. Also, remember that some of these strategies can be combined.
For example, you can write a conclusion that challenges readers, poses a

question, looks to the future, and ends with a quotation.

Martinez
cluding paragraph:
implications of her argument cou
five strategies for shaping

s Echo the Introduction

Echoing the introduction in yo
cle. It helps them see how you
to end. In the following examp
speaking from behind an Islamic veil, revealing t
ture misunderstands the symbolic value of wea
repeats this visual image in her conclusion, quo
“Speak to them from behind a curtain.”

1+ A voice from behind the shrouds of an Islamic veil

sion helps readers come full cir-
have developed your idea from beginning

le, the student writer begins with a voice
he ways that Western cul-

ring the veil. The writer
ting from the Koran:

ur conclu

Notice that the Introductio

author begins with ‘a ;

voice from behind the exclaims: “I often wonder whether people see me as a radical,
shrouds of an Islamic fundamentalist Muslim terrorist packing an AK-47 assault rifle

veil” and then echoes - . :

this quotation in her inside my jean jacket. Or maybe they see me as the poster girl for

i:;ﬂﬁﬂﬁﬁ::zw oppressed wom'anhood everywhere.” In American culture where

curtain” shameless public exposure, particularly of females, epitomizes
ultimate freedom, the head-to-toe covering of a Muslim woman
seems inherently oppressive. Driven by an autonomous national
attitude, the inhabitants of the “land of the free” are quick
to equate the veil with indisputable persecution. Yet Muslim
women reveal the enslaving hijab as a symbolic display of the
Islamic ideals — honor, modesty, and stability. Because of an
unfair American assessment, the aura of hijab myst'éry cannot
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Notice how the
conclusion echoes the
introduction in its
reference to a voice

speaking from behind
acurtain.

Ay

be removed until the customs and ethics of Muslim cult

A . . Ure are
genuinely explored. It is this form of enigmatic seclusiop that
forms the feminist controversy between Western IibQTalc,' wh
perceive the veil as an inhibiting factor against free will, ﬂn:
Istamic disciples, who conceptualize the veil g

d '.ﬂr,md c'V"!hfl
)

of utmost morality.

Conclusion: For those who improperly judge an alien religion, .
veil becomes a symbol of oppression and devastation, insteaq of
a representation of pride and piety. Despite Westearn images, the
hijab is a daily revitalization and reminder of the Islamic SOCiet;|
and religious ideals, thereby upholding the conduct ang attitydea
of the Muslim community. Americans share these ideals yet fail to
recognize them in the context of a different culture, By Sincerely
exploring the custom of Islamic veiling, one will realize the
vital role the hijab plays in shaping Muslim culture by shelterin
women, and consequently society, from the perils that erypt
from indecency. The principles implored in the Koran of Modesty,
honor, and stability construct a unifying and moral view of the
Islamic Middle Eastern society when properly investigated, As it
was transcribed from Allah, “Speak to them from behind a Curtain,
This is purer for your hearts and their hearts.”

= Challenge the Reader

By issuing a challenge to your readers, you create a sense of urgency,
provoking them to act to change the status quo. In this example, the stu-
dent writer explains the unacceptable consequences of preventing young

women from educating themselves about AIDS and the spread of a disease
that has already reached epidemic proportions.

Here the author

cites a final piece of
research to emphasize
the extent of the
problem.

Here she begins her
explicit challenge to
readers about what
they have to do to
protect themselves or
their students from
infection.

The changes in AIDS education that I am suggesting are necessary
and relatively simple to make, Although the current curriculum
in high school health classes is helpful and informative, it simply
does not pertain to young women as much as it should. AIDS

is killing women at an alarming rate, and many people do not
realize this. According to Daniel DeNoon, AIDS is one of the six
leading causes of death among women aged 18 to 45, and wome"
“bear the brunt of the worldwide AIDS epidemic.” For this reaso
DeNoon argues, women are one of the most important new
populations that are contracting HIV at a high rate. I challend®
young women to be more well-informed about AIDS and ther(As
link to the disease; otherwise, many new cases may develOP-t
the epidemic continues to spread, women need to realizé tha
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they can stop the spread of the disease and protect themselves
from infection and a number of related complications. Tt is the
responsibility of health educators to present this to young v\-mmen

and inform them of the powerful choices that they can make

you are asking readers
ist establish the persis-
a situation continue

ticularly relevant when
To move readers to action, you mt
m and the consequences of letting
concluding paragraph below, the student author points
hat teachers need to do to involve parents in their
dentifies a range of options before identifying
s the most important action teachers can take.
s must recognize the ways i

some parents aré positively contributing to their children’s

academic endeavors. Teachers must recognize nontraditional
legitimate and work toward

, future is pal

action.
{ence of a pmblc
unch;mgcd. In tbe .
out a pumber of things tha
childrens education. She i
what she believes 18 perhap

First and foremost, teacher

1o take

n which

The second through

Ffth sentences methods of participation as

g;f:::.znamymc supporting parents in these tasks. For instance, teachers might
send home suggestions for local after-school tutoring programs.
Teachers must also try to make urban parents feel welcome and
respected in their school. Teachers might call parents to ask
their opinion about @ certain difficulty their child is having, or
invite them to talk about something of interest to them. One
parent, for instance, spoke highly of the previous superintendent
who had let him use his work as a film producer to help with a
show for students during homeroom. If teachers can develop
innovative ways to utilize parents’ talents and interests rather
than just inviting them to be passively involved in an already-
in-place curriculum, more parents might respond. Perhaps, most
importantly, if teachers want parents to be involved in students’
educations, they must make the parents feel as though their

Inthe last two opinions and concerns have real weight. When parents such as

Zer?t?nm’ the those interviewed for this stud i ;

s lookis o Eha SE1MET o y voice concerns and questions over
f:jg::;f; :i;ns their child’s progress, it is imperative that teachers acknowledge
: and answer them.

® Pose Question
Posin
SINg questions sti
Jour argument :n-‘zillmulates readers to think about the implications of
:)h“ case in the fo]lo\i,(; clpply what you argue to other situations. This is
N immigration and nhv pﬂl‘ﬂgl‘aph, in which the student writer focuses
then shifts readers’ attention to racism and the
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. [t's useful to extrapolate from your aArgum,

. Jer what you write can be applied "'di[[m' te,
(I

i help readers understand what e at ig Fen
Sue

possibility ol hate crime
raise questions that testw
situations. These quesiions
ly to a broader spectrum of ...

Also, my researt lh may apply to e ' 4 f ’(J’.Ir,lr"ﬁr |

has been recent discussion about the incre 2

hetl

"‘lil’lr’

topics. There o _
Much of this discussion has Nvolyeq 4y

trend of immigration.

B fvet - distribution of resources to immigrants. Should Immigrang, hay
e Nrs .IIN'F K . n ) 2 "
equal access to certain economic and educational resq,, 8 i

. ‘ )

America? The decision is split. But it will be interesting t ..,

Other speculative how this debate will play out. If immigrants are granteq More

questions follow from resources, will certain Americans mobilize against the dj

stri :
possible responses - thar rise § . st 1hm.r,.
to the writer's first of these resources? Will we see ano S€ 1 racist groyps Such

question. as the Ku Klux Klan in order to prevent immigrants from obtaimrq
more resources? My research can also be used to understang
global conflict or war. In general, groups mobilize when their
established resources are threatened by an external force.
Moreover, groups use framing processes to justify their collectiyq
action to others.

® Conclude with a Quotation

A quotation can strengthen your argument, indicating that others in posi-
tions of power and authority support your stance. A quotation also can
add poignancy to your argument, as it does in the following excerpt, in
which the quotation amplifies the idea that people use Barbie to advance
their own interests.

The question still remains, what does Barbie mean? Is she the
spokeswoman for the empowerment of women, or rather is

she performing the dirty work of conservative patriarchy? I do
not think we will ever know the answer. Rather, Barbie is the
undeniable “American Icon.” She is a toy, and she is what we
want her to be. A test performed by Albert M. Magro at Fairmont
State College titled “Why Barbie Is Perceived as Beautiful” shows
that Barbie is the epitome of what we as humans find beautiful
The test sought to find human preferences on evolutionary
changes in the human body. Subjects were shown a series of
photos comparing different human body parts, such as the s
and shape of the eyes, and asked to decide which feature they
preferred: the primitive or derived (more evolved traits)- The test
revealed that the subjects preferred the derived body traits .
is these preferred evolutionary features that are utilized O" the
body of Barbie. Barbie is truly an extension of what we ar &




