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This chapter discusses different steps in action planning that help ensure Smﬂ. ﬂo_mo:mﬂ
researchers are able to implement positive educational change based on the insights
they gain through action research. Action planning basically attempts to answer the
question, “Based on what | have learned from my research, what should | do now?"

A Steps to Action Chart is presented to guide teacher researchers through
the action planning process. The chart identifies the findings of the study, the
recommended action that targets a given finding, who is responsible for specific
actions, who needs to be consulted or informed about the findings of the study and
the concomitant actions, how to monitor the effects of your actions through the
collection of data, a time line for when the actions and monitoring will occur, and any
resources that will be needed to carry out the action. A blank Steps to Action Chart is
also included for your personal use.

Finally, this chapter will discuss action planning within the context of challenges
Hnmﬂ wnm ﬁm ~m_mnm@‘ amﬁﬂmmowm__ﬂ and the conditions under which action research and

e educational change that follows it can occur,
.

Reflecting on an Absenteeism Policy
Jack Reston
This vignette is the story of an elemen
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powerful because it illustrates the willingness of a school principal to investi-
gate the effect of a policy he had developed. Further, Jack tackled difficult
._uBu_.mSw facing many teachers and principals: how to keep children in school
and the importance of being in schaol. The result of the study was an action
plan that required the change of a district-wide absenteeism policy.

was mm\m.QmQ to serve on a committee of administrators to review current policies
concerning students’ absenteeism. The task of the committee was to write a new
student absenteeism policy, which led to the adoption of a new absenteeism policy
and procedure. | recognized throughout this process a need to look into student
absenteeism with more depth and understanding, and for this reason | selected the
topic of student absenteeism for my action research project.
linitiated my research project with a review of our school's attendance rate pro-
file for the fast 5 years. The profile showed little or no change in the attendance rate.
This was a concern because | cross-referenced the attendance rate with the funds
allocated for various attendance incentives designed to motivate students and could
easily see that the dollars spent on incentives were not affecting the attendance rate.
| sat at my desk and thought about all my current and past efforts. It was clear that |
was not truly passionate about student absenteeism. | had never taken time to clearly
understand its causes or researched the best solutions to prevent it. | was passionate
about my belief that a child's success in life depends on a solid educational founda-
tion. | was passionate about my belief that students cannot afford to miss class at any
time. | was passionate about my belief that absenteeism is a symptom or gauge ofa
student experiencing failure in school.
| began by asking three questions:

1. What student characteristics are associated with student absenteeism?
2. What are some longitudinal effects of student absenteeism?
3. What are some effective strategies to prevent student absenteeism?

| reviewed current studies, literature, local and national profiles, written surveys, and
interviews. | found that absentesism was highly associated with dropping out of
school, academic failure, and delinquency. | learned what students and parents in our
school believed about the relationship between school and absenteeism. | concluded
that [ really did not understand the belief systems of families at risk for poor atten-
dance in school. | conducted a massive survey of students and parents within a four-
day period of time. Surveys gathered data concerning such things as respectfulness
of students, safety in school, conflict management, discipline, school rules, self-
esteem, and academics. In addition, the survey gathered data on mobility rates, vol-
unteerism, and levels of education in parents. The identity of the families surveyed
was kept unknown. Instead, the surveys were coded as "at risk” or “not at risk” data.
| collected data from the surveys in three stages. First, each family in the school
was mailed a survey. The surveys arrived at the homes of students on a Saturday.
Completed surveys were returned to the school prior to 8:00 a.m. on the following
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= m%oo“_ mﬂ_qﬁmm mh nice things for students, they are ineffective in dealing with
_ﬂﬂmmmvﬁwm% of poor attendance. Second, we recognized that punitive measures
were having little effect on attendance. This led us to the belief that students
succeeaing in school were more likely to attend school regularly.

We began a concentrated effort to improve the success of students at school
both academically and emotionally. This included the use of student/parent/teacher/
principal contracts, daily planners for students, individual conferences between the
student and the principal every 14 days to review grades and behaviors, better
assessments to locate students having academic problems, improved instructional
techniques and alignment of curriculum, and more concentrated efforts to improve
the self-esteem of students,

In conclusion, | found the following to be true in our effort to improve student
absenteeism:
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1—710 support Kurt Lewin's prophetic statement, “No action without research; no

research without action” (cited in Adelman, 1993, p. 8), this chapter discusses
how teacher researchers can ensure that action is a natural outcome of their action
research efforts. Without action, we have done nothing more than replicate what
we set out to avoid—doing research on someone for our own benefit, whatever
that may be. But the reward for us all in this process is taking action to improve
nrn. educational experiences of our children—action is at the very heart of the
action research endeavor.

In Jack Reston’s vignette, we see a principal and members of the school com-
munity (children, parents, teachers, and student teachers) who persevered in trying
to solve an important problem that faces many schools—how to keep children in
school. Reston’s action plan identified a number of actions targeted to the findings
of the study: developing students’ skills to deal with the anxieties of life and school,
developing strategies to ensure student success in school, developing meaningful
relationships with families, improving instructional techniques and curriculum
alignment, using strategies to develop meaningful relationships/partnerships with
families, and so on. In the action planning process, Reston had reflected on the
findings of the study and what he now understood about the problem of absentee-
ism. As a result of this reflection, he was better able to plan the next steps in the
action research process.

Action planning is a natural next step in the action research process. Using

the guidelines in this chapter, you will be able to ensure that the necessary steps are
taken to bring your efforts to fruition.

Developing Action Plans

At this phase of the action research process, the teacher researcher is basically try-
ing to answer the following question: “Based on what I have learned from this
investigation, what should I do now?” At this point, teacher researchers should
reflect on the taken-for-granted assumptions that guided them to the investigation
in the first instance and determine what course of action to take next. This reflec-
tion allows time for both teachers and administrators to determine what they have
learned from their investigations and the related professional literature and to
decide on the necessary steps to action.

To facilitate this process, consider using a Steps to Action Chart similar to
those shown in Table 8-1 and Table 8-2. (Table 8-1 shows a generic Steps to
Action Chart; Table 8-2 shows the Steps to Action Chart created by Jack Reston
for his study of student absenteeism.) By working through the steps included on
the chart, teacher researchers will have a list of the following:

® What they learned (findings)
® The recommended actions that target a given finding
= Who is responsible for specific actions (responsibility)
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table 8-1 = Steps to Action Chart

Who will
Who Needs A
f Recommended whols e Monitor/
S i Responsible Ited or Collect
e d o d? Data? Time Line Resoy
e Informeda’ [ roes
Research Targe

: indings ;
Questions  to Finding: Srns will  What will
1.0 Research mn:o.s\ _ Youneed

: L MONItOring  in order ¢,
q occur? carry out

your actionp

1.1 Finding #1 u Teacher @ Teacher
1.2 Finding #2 s Team s Team

* gt " thead
2.1 Finding #1 ® Principal  ® Principal
2.2 Finding #2 » Parents m Darents
23 etc. ® Students ™ Students

® Who needs to be consulted or informed about the findings of the study and th
associated actions

® Who will monitor or collect the effects of actions

“ Dates when the actions and monitoring will occur
Any resources that wil| be needed to carry out the action

Elements of th; : = ) llec-
e c:w_m chart will look familiar to you. Monitoring and data €0

ini ; se

you will focus on © 3gain involve you in the action research process. In cach ao_“

oy & new problem—such a5 “Yyp, £ f this action
udent performa at are the effects o ;

: nee?”—and b ; :
uques 1o answer the question develop specific data collection/monitoring

. Jhection technigye s u_._n_
Interpretation (see Q..mEnwims.mﬂw Chapter 5) would lead to dara analys! the
cycle repeats itself apq; ith fin
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table 8-2 = Jack Reston's Steps to Action Chart

Who Is
Responsible
for the Action?

Summary of T ~Teacher
Findings and  Recommended § - Student
Research Action Targeted P - Principal
Questions to Findings

1.0 What student
character-
istics are
actributed
to student
absenteeism?

1.1 Lack of 1.1 Model 11T,S,P
respect respect for
others.

1.2 Poor conflict  1.2-1.4 Develop 1.2-1.4 T, S,

management skills to P, PA
skills deal with
life’s daily
anxieties,

1.3 Lack of self-

discipline
1.4 Behavior
problems
L.5 Poor 1.5 Improve 15T, P
academic strategies
performance to develop
success in
school.
2.0 What are
some longitu-
dinal effects
of student

absenteeism?

2.1-2.3 Students 2.1-2.3 T, R, S
need to be
connected to
school.

2.1 Dropouts

[

Who Need
to Be Who Will
Consulted or Monitor/

PA - Parent(s) Informed?  Collect Data? Time Line Resources

T, P: Ongoing  None
1. Observations throughout
2. Intentions  school

3. Surveys year.
4. Test data
1.2-1.4 PA
T,P: Ongoing  None

1. Observations throughout
2. Intentions  school

3. Surveys year.

4, Test data

(Continued)
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,RESEARCH IN ACTION CHECKLIST 8-1
Steps to Action

Findings of the rescarch

Recommended action

Responsibilities

Sharing findings with colleagues
Ongoing monitoring (data collection)

Time line for action

Resources

This routinization of instruction still suggests that as a reflective teacher, you will
continue to collect data—to monitor the effects of your instruction on your stu-
dents’ performance and attitude, At that poing, asa self-renewing school faculty or
as an individual teacher with a reflective professional disposition, you will con-
tinue your systematic inquiry into some other aspect of your pracrice. (See Research
in Action Checklist 8=1 for a list of steps to action.)

Levels of Action Planning

Action planning can oceur at a number of different levels within the school—
individual, team, and schoolwide—depending on the scope of the action re-
search effort, Action planning also may take place ata number of these differ-
ent levels during o single investigation. For example, the prablem under
investigation may have had a sehoolwide foeus, such as 1o determine the etfects
of an innovative reading curriculum (with an emphasiy on constructing mean-
ing) on student performance (as measured by statewide assessment scores and
monthly criterion-referenced tests). Participation in the schoolwide etfort might
also have necessitated that teachers meet in prade-level teamy to plancappropri-
ate reading interventions and to analyze repularly collected dara. Finally, indi-
vidual teachers would need to adapt the intervention as appropriate [or their
own students' needs, In this case, action planning should be undertaken at all

levels within the school.

Individual

Typleally,
who have wor

individual action planning will be characterized by teacher researchers
ked through an action research eyele as part of a course, licensure, or
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materials), and so on. Following H_ﬁ Steps to Action Orm_..r the individua]
teacher researcher would be responsible not only for all mnn:.:_m.vcn also for
consulting with grade-level colleagues, department heads, district-level cur-
riculum specialists, parents, and the school principal.

u Instructional strategies. Findings of a study related to the implementation of
new instructional strategies (e.g., cooperative learning, high-level questioning
strategies, increase in “wait time,” teaching reading across the curriculum,
and 5o on) would provide the teacher researcher with specific actions for the
next cycle of developing and implementing any new instructional strategies.
Following the Steps to Action Chart, the individual teacher researcher would
be responsible for all actions, including consulting with grade-level colleagues,
department heads, district-level teaching specialists (e.g., a teacher on special
assignment [TOSA]), parents, and the school principal. The teacher may iden-
tify specific additional professional development activities that need to be un-
dertaken (and budgeted for) before the next action research cycle.
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= C ity i . ;
Ormunity involvement. Findings of a study related to community

of

Ac
to

E<o_.<n_.=n:~ (e.8., Jack Reston’s vignette at the start of this chapter) would
vnowam the teacher researcher with specific actions for the next cycle of how
o improve community involvement in solving local school problems.
Following En Steps to Action Chart, the individual teacher researcher would
be responsible for all actions, including consulting with grade-level col-
leagues, department heads, district-level curriculum specialists, parents, the
school principal, and probably the district superintendent.

‘Blank Steps to Action Chart

Who Will
Who Needs to Monitor/
tion Targeted Responsible Be Consulted Collect

Findings for the Action? or Informed? Data? Time Line Resources

Although the primary audience for the findings from any of these studies is

the individual teacher, it is important for teacher researchers to tap into the kind of
support networks one will find at universities. As Elliott (1991) suggested,

A small band of isolated teacher researchers can tap into a reflective counter
culture in the form of an action-research network which transcends school
boundaries and is linked to a teacher education institution. Membership of
such a network can provide the kind of cultural resources which strengthen
the capacity of aspiring teacher researchers to resist the time pressures oper-
ating on them from inside schools. (pp. 66-67)

This networking transcends not only school boundaries but also global

boundaries via participation in online action research listservs and chat rooms.
This kind of cyberspace network can strengthen the resolve of teachers who must

work

in isolation to continue with the process through the action planning stage

and into the next revolution of the cycle.

Team
In an

era when schools have increasing authority to make decisions about curricu-

lum and instruction, it is common to see teams of teachers, administrators, and
sometimes parents working collaboratively on action research projects. Often these

group!

s grow out of networks developed in an action research course among teachers
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Steps to Action Chart, the individual teacher researcher would

¢ for all actions, including consulting with grade-level col-
leagues, department heads, district-level curriculum specialists, parents, the

school principal, and probably the district superintendent.

s be responsibl
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Mwmnnwwmcimw action plan will focus on activities such as the following:

a Curriculum development. Findings gl m._nc&\rnm_mﬂnﬂﬂo ncﬂ._nc_M:S a.o<n_ov.
ment (and implementation) would E”o,:n__n the teacher researcher with spe.
cific actions for the next cycle of nE,:..E_E: %ﬁ.-ou:..nmn (e.g., the inclusion
of new and/or revised lessons), additional _Q:.E:m artifacts Annmo._.:.nam and
materials), and so on. Following the Steps to Action Orma.r the individual
teacher researcher would be responsible not only for all actions but also for
consulting with grade-level colleagues, department heads, district-level cur-
riculum specialists, parents, and the school principal.

n Instructional strategies. Findings of a study related to the implementation of
new instructional strategies (e.g., cooperative learning, high-level questioning
strategies, increase in “wait time,” teaching reading across the curriculum,
and so on) would provide the teacher researcher with specific actions for the
next cycle of developing and implementing any new instructional strategies.
Following the Steps to Action Chart, the individual teacher researcher would

be responsible for all actions, including consulting with grade-level colleagues,

department heads, district-level teaching specialists (e.g., a teacher on special
assignment [TOSA]),

: e ), parents, and the school principal. The teacher may iden-
MJ specific additional professional development activities that need to be un-
. >mumrn= (and v:amﬂ& for) before the next action research cycle. .
ssessment strategies. Findings of a study related to the use of innovative a%°
Loamm stategies (cg,, the Highland Park High School “Emphasiin
i MMHWQM Unnamrpmﬂzm Grades” example in Chapter 7) would provide
an Snoéﬁ:wnwwﬂmwm r with specific actions for the next cycle of mEv_mEnzzﬂﬂm
individual teacher ﬂMMM 0 ateny: Following the Steps to Action Chart,

; ; : ; in

consulting with praq w_.nrﬁ would be responsible for all actions, includi —.m
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and 1Struction specig) nSEp ’
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Summary of
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for the Action? or Informed? Data? Time Line Resources

Although the primary audience for the findings from any of these studies is
the individual teacher, it is important for teacher researchers to tap into the kind of
support networks one will find at universities. As Elliott (1991) suggested,

A small band of isolated teacher researchers can tap into a reflective counter
culture in the form of an action-research network which transcends school
boundaries and is linked to a teacher education institution. Membership of
such a network can provide the kind of cultural resources which strengthen
the capacity of aspiring teacher researchers to resist the time pressures oper-
ating on them from inside schools. (pp. 66-67)

This nerworking transcends not only school boundaries but also global
boundaries via participation in online action research listservs and chat rooms.
This kind of cyberspace network can strengthen the resolve of teachers who must
g work in isolation to continue with the process through the action
o

: planning stage
and into the next revolution of the cycle.
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requirements for m_.uaan;”%c M_.anm_.m_nmm of the caralyst for the network, Hr%m”
a school improvemen mon focus at this stage in "rw action nnmnm.:”r Process—q,
apa.m.m: share J _noq“. ¢ energies [0 MOVE ?:ﬁi with action. This process cay, b
Bo.r,___un their co Mn.: through the Steps 10 Action Chart and no__mwoﬂmm<m¢ e
mwn_r.ﬂm.za Ew émﬂ _”_nmw onsibility for what, when, m,:_a where. Resolution of any
Mnna_z_”m w o~ MM: Hrmm stage is critical t0 the continued success and longevity of
issues that eme mnr ream. At this stage, the primary audience for the action plan
the n,nzozmnmm_ﬂ am members. Howeves, action research teams must seek appro.
consists ,M M Mo rranscend the traditional boundaries that have historically seep
w_wwﬂﬂmmhm of teachers burn out without feedback and support from the environ.
ments in which they work.

Brant

Schoolwide

Schoolwide action research, as the name implies, is mvo:n. all of the members of the
school community working together with a single goal 5.:::&. For example, a school-
wide emphasis on improving reading, writing, or math is a common area of focus in
elementary schools. Similarly, and sadly, it is not uncommon to sce a high school
focus on the effects of a drug and alcohol curriculum on student attitude, under-
standing, and levels of use. However, the distinguishing feature in these examples is
that they have been agreed on by the whole school faculry as the focus for a school-
wide improvement effort that will be driven by the findings of an action research ef-
fort. Cooperation, collaboration, and communication are no less important in the
action planning phase than they were during the other steps of the process. .

The challenge at the schoolwide level is how to actively engage all the partici-
pants in goal setting that is integral to the action planning process. There will al-
ways be finger-pointing and denial, and it will take a skilled facilitator to move2
faculty through the Steps to Action Chart if progress is to be made. Do not under
estimate the necessity of meaningfully engaging all of the school community 1 this
action planning process, or you will risk perpetual isolation in the world of play-
ground supervision—been there, done that, bought the umbrella!

Action Should Be Ongoing

This discussi ; . 2

only ﬁm:mnm _Nz% vom_: action planning is not meant to suggest that action Onnew

teaching necessiar. the action research process. The very dynamic nature m

course of a day wwﬂ M?: teachers make many changes to instruction during t mn

part of the teaching E%nmmwrnm formative feedback (data) collected as an ERM_.E
: ; ; e

to include on lesson plang E or example, preservice teachers are often red%

. i o:

know if your students rpﬁé_c_wsoss statements to the effect of “How é__ﬁ_vwwa
ac : ; jectives?”

words, what data wij) you no__nn_nnﬂun your instructional objectives? o Bl

) do
informs your postplanning at the er
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Voices from the Field
Action Should Be Ongoing

In "Em vignette, the teacher researcher speaks
passionately about how the findings of her
study will lead to changes in her future in-
structional practices. Specifically, Rachelle
plans to continue using formative assessments
with her students as her study indicated that
students performed berter on their summative =~ ENHANCEDetext
assessments, students better retain informa-  video example 8-1
tion, students do a betrer job of “keeping on  Rachele, the action researcher n
track,” and it resulted in an improved class- 1S vid<0, .Qauﬁ»gnﬁgnm_‘
room climate. These are powerful insights a:ﬁﬂn_‘!zﬂ ..mnmnmum.ﬁ
for a beginning teacher who will continue to ¥ iz s
; : : Would you agree with her statement
make changes in her classroom practices as a
result of her action research.

the day? Often these data are collected intuitively and informally in noninvasive
ways. It is such a normative aspect of teaching that we take it for granted. As
teachers, we have been programmed to collect, analyze, and interprer data quickly
and efficiently so that we can suggest “findings” and take necessary “actions™

(remediation, reteaching, related material, extension activities) that enable learn-
ing to proceed in a connected fashion.

The Importance of Reflection

Action planning is also a time for reflection—reflection on where you have been,
what you have learned, and where you are going. Action planning and reflection
give you an opportunity to identify your individual or collective continuing profes-
sional development needs. This reflection is facilitated by the review of the related
literature you collected early in the action research process in concert with your
own findings. The following questions may also be helpful prompts for reflection:

a What were the intended and unintended effects of your actions?
» What educational issues arise from what you'tve learned about your practice?

Clearly, these are not questions that elicit quick and easy responses. They urge you
to look back at your practice from the enlightened viewpoint of someone who has
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Voices from the _u_m_n_.
The Importance of Reflection

In this vignette, Jureen speaks n_mnsnnmm_h
about the importance om. reflection .
teachers. As she states, “With p.: E.mmmnm 5
answers lead to more questions!” For
Jureen, this 53?8% Hw :.n% M_%an__._ﬂ“w
ing technologie
”_w“h "nu“anﬂmamn: be used E.ﬁ_.. and by m.z:>zomom$x"
students in an increasingly digital world.  video example 8-2 b
Given her previous action ng_.n@ expe- “MMM:_W ”_“M mw%mn Mw,wmmﬂ%:mﬂ_‘_“: o
rience, Jureen will be able to continu¢ to o maaﬂ ke .M,. wﬂ E“ﬂ
reflect on her use of technology and o P p

‘ . educational issue it addressed. Itis
" replicate her research in another cONteXt  ioqy gt her action research project

with a focus on emerging technologies .mnn_ was very meaningful to her and that ft
how they can effectively be integrated into  changed the way she thinks about
classroom instruction. her own teaching.

systematically inquired into the effects of teaching on student outcomes. In under-
taking such reflection, you will position yourself to act responsively to the findings
of your study. The remaining sections of this chapter will help you to further iden-
tify challenges that you may face when attempting to implement change and sl

guide you in meeting those challenges and effecting positive educational change :_
your school.

i

e e £ e T ..i..‘a.l,.a»\ll-i!ii\a\i.e

. r
eps to action, consider the challenges that all each

researchers fac :
e both when doing action research and when attempting © .qmmu

educational chapge
avoid living our mmw_.w“ﬂm on the results of their inquiry. If indeed we ar¢ going M.N
they will remajn i mmﬂm.\mgmwg prophecy of “the more things change, the Bcw.
stacles. These hurdies mznn_chv. m_ » then we must be prepared to address these ”%
toi : ’ ¢ alac 5 reluctd
nterfere with ptherg Professi k of resources, resistance to chang?, "¢l hs»
sstonal practices, reluctance to admit difficult &2

enge of findin,
: g a forum
n : 0 sh
B time for action reseqrc, SMM‘%E” you have learned, and the
ors.

As you reflect on the critical st,

of maki
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Lack of Resources

“_W_M Mumnnﬁ\ of resources is mﬂrmvm the greatest obstacle to action planning you

ce. Many excellent action research and change efforts have been blocked by
nra._mnr of n_mmm_‘ooa resources and materials. Bur by being innovative and re-
maining energized by what you have learned about your practice, you will find
ways to erw change happen. This may mean using creativity to solve materials
management issues. Don’t wait for an administrator, central office person, or phi-
lanthropist to offer what you need to be successful. Go after the grants, however
small, to fund the resources you identify as critical to the success of your interven-
tion. (See Chapter 9 for further discussion of grant sources available for teacher
researchers.) Use the data you have collected, analyzed, and interpreted as a way
to build a case for resources that may be presented to Parent-Teacher Associations,
district-wide committees, school boards, granting agencies, and so on ro make a
case for what you need.

Action researchers also need professional as well as material resources. If ac-
tion research is to become a part of your professional disposition and be continued
over time, it must benefit both your own continued professional development and
student outcomes. Identification of promising pracrices will suggest the kinds of
professional development you need to seek, either individually or collectively. If
your local university or school district can’t provide the professional development
you seek, use the Internet to find out who does. Again, use your findings to make a
compelling, persuasive case for the kind of professional development you need—
not what someone else thinks you need.

Resistance to Change

Any type of change, however small, may be viewed as threatening by some. After
all, the status quo is familiar and comfortable. But the era of schools that refuse to
innovate is past. The ever-changing social and political environment in which we
live necessitates that teachers become sophisticated instructional leaders and deci-
sion makers who have the skills to empower students and other individuals in their
learning communities. Participation in and support of the action research process
is critical if there is to be a shift in the culture of schools to the reflective practitio-
ner culture of the self-renewing school. Living the commitment to a dynamic
school culture as opposed to living the traditional “advocate of constraint”
persona will go a long way toward revitalizing an individual school’s culture and
bringing about positive change. o

For example, Jack Reston’s investigation of the effect of the school/district
policy on absenteeism showed that mzn:n_w:nm rates had remained the same de-
spite costly student incentives n?.: were an :J..Hm_.m_ part of the policy. Once he re-
alized that the current intervention was having no impact, Jack knew he had to
take responsibility for trying to nrm.:mn the system to make Eastview Elementary
School an environment where all children (especially those at risk for absenteeism)
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eant changing even fundamenta| things

|. That mean t ! : H.‘
would want (0 €0 mﬂ%ﬁm interacted with students m“ﬂ M_MM_MMMWH mm :Ea. b ,.
s :M s%w m.n_aﬂm_mm_mnmz% In doing so he overcame S En_casw Voices from the Field
i m i .
M__“M__,_Mm,m_h_:wha cesistance to change: Reluctance to Interfere with Others’ Professional

re with Others’ Professional Practices

In this vignette, our teacher researcher explains

Reluctance to Interfe

. the challenges she faced conducting action re-
ctices N . 4 & :

pr s to be a prevailing cultural value in schools of “Dopy search as a student teacher in her cooperating

Unfortunately, there sc¢ olsels ?.o?mmmozu_ practice”—especially if you are ngg teacher’s class. This is a common challenge for

mess around in someone

dil here for the reacher researcher arises from a conflict between . preservice teachers, as they try to collaborate with
invited. The dilemma he

s to experiment with or embrace new practices that | another teacher in all areas related to curriculum,

. e iti i i ENHANCEDetext
the desire to wm_.mmm.mn nnﬂoz mnmﬁ:.% to have positive effects and a “respect for the instruction, assessment, _mnm classroom manage- S AP
have been shown via 2 s and their right to exercise authority within the , ment. This can be particularly problematic for %<0 3HEE 0 o el

professional expertise of colleague

. ”
-es of their own classroom” { : & N
P teacher researchers faced with this dilemma back away from their in-

Elliott, 1991, p. 59). a beginning teacher who is willing to systemati- .4 constraints on both the
o T cally investigate the impact of his or her presence  measures she could use in her

Often 9 h ce” with colleagues. However, if in a classroom on student outcomes and to share action research and Eﬂaﬂam of
vestigations and change efforts to _Snm the, peal : ‘ be wi 1 those outcomes. Further, the teacher researcher  actionshe 8:_ﬂhmxm.. %Em.\mn
we are to learn from our own and others ﬁno?mw_o.: 2L PUECHiCE; e must e wilig ! may need to decide what to share and what not ami.,wmwsmmwm <m,_mw__3,h<wﬂmn
to set aside the traditional protection of each other’s classrooms and to embrace as B vith a colleague inordecto m.cwﬁmn pipey ﬂ%\m“whmo:am.ﬂnmm muﬁs
a community of learners the proposed action plan that emerges from our namamar. legial So.n_azm ..n_ﬁ.uo:mEn wkere achini secearehi Al il
How you approach this professional no__mvo._.m:o: with other teachers in and sharing of findings may not be the norm. professional practice.
your school is as important as trying it at all. It is critical to the success of your ac-
tion research and change efforts, particularly at the schoolwide level, not to have . T ——
alienated yourself from others by appearing to be a member of some :o::mr:wn.&
elite” who now knows all of the answers to the problems that affect students” in-
ability to do well on statewide assessments! You will have gone a long way to revr-
talizing the professional disposition of teaching if you have been able to nurture
your own and your colleagues’ understanding of the problems you have invest- For example, Deborah South (Chapter 1) had hoped to find in her action
gated and built 2 reamwide commitment to implementing action based on your research project that the group of “unmotivated” students in her study skills class
findings. Collaboration can help break down these stubborn professional barriers. would respond positively to her instruction and guidance. Instead, she noticed an
alarming and demoralizing trend: Students’ grades were dropping. Unvonmr. *.Eamno
L I “ & -y »
Reluctance to Admit Difficult Truths wrestle E:r.ﬂra difficult truth” and a.u_..am:__w no:m_amn. her own _.owucnm&_:Q or
i : the students’ performance before coming to a conclusion about the best way to
If we view action research and action planning as one way to empower teachers, effect change to benefit these “unmotivated” students.

we should also be aware of the increas
teacher rescarchers, We can’t have it b
the changes we have recommended b

ceon

ed accountability that these efforts pla
make

oth ways: If we want the authority t0 -
ased on our action research findings, then

Finding a Forum to Share What You Have Learned
h of

The potential for an action plan to serve as the catalyst for reflective conversation

us has the pow . jon pl . .

Pt wh:.nnw.rﬂo make the most important decisions in our schools—that 1% the between professionals is limitless. Elliott (1991) argued that such data sharing

berefion s__._na wﬂmxz onpact on students—then we must also not 2bdcs T «promotes a reflective conversation and is at the heart of any transformation of

best efforts and Em_._, lings ao:..ﬂ 80 our way. If what we learn is that, despite ouf the professional culture” (p. 60). However, an open conversation about what the

prepared to logk o_um_cs.m. w_: Interventions have not succeeded, then we must be L I o s sl ateroctation) aud B thes ot
. ectiy ? : : i

change in oyr quest jectively at the dagq and make new _.mncm:":mnau:o:m for have been transformed into a proposed action plan will not always be an easy one.

to provid, :
i education possible for our students-
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Mw%_ﬂmum“__mw_ea to Share What You Have Learned

hers in this vignette discuss ._.52 they plan (0 use a profes.
unity (PLC) to collaboratively share the findings of their
lan to use this moE.E as a .

e collaborative action re-
possible K-12 focus.

The teacher researc
sional learning comm
research. They also p
way to develop m:.ﬁﬂn
jects with a :
mmm“_wfvmma are many face-to-face and <:.:Em_
opportunities for teacher anm_.n_..a_.m. to w mmm
their work, What is perhaps missing In SChOO!S
is a culture of research and leaders who value m.z:>zom0mnmxﬁ
classroom-based research. The research on pro- <am..w_ example 8-4 i
fessional learning communities is persuasive, and  Thethree action researchers in

. ! .. this video plan to share their
action rescarch provides a process whereby indi- g on Ry o colleaguesin

vidual, team-level, and mnr.ooﬂ._mcn_ grOUPS CAN  eirteaching program, How
and should work collaboratively to tackle impor-  might they find an even broader
tant educational issues. audience?

What is needed is a forum (local, national, or global!) for teachers to share
their accounts and a recognition by the profession that change-oriented action
research is an important part of the professional competencies of being a teacher.
For example, some preservice teacher preparation programs are incorporating ac-
tion research into their requirements. Individual schools are providing teachers
with opportunities to showcase their action research skills as part of an annual
seachiet evaluation cycle, state and federal grants incorporate action research as
Pert omc&n _E&En:o.am_ improvement cycle, school-based decision-making teams
are embracing an action research model to guide their school improvement efforts,

and state t “licensi i i : "
= eacher-licensing agencies are incorporating action research into contint
Ing license renewal requirements

the

h teacher researchers typically have not published their findings, ©**
es has also been facilitated by Web-based a¢
chers can now q_”_n

Althoug|
m.rm:zm‘cm teacher researcherg’ stori
tion research sites, Tea

actions they have taken |, use a global forum to share their stories ’

subsequent action EBRMM& o_= their research, and what they have _nmhawﬁ_u_&
C . . .

Action Research yeles. (These online journals include Educafi® b

Electronic Reader.) The skt Research International, and Action Resear
ction plans and what teacher researche

N teacher-as-researcher culture. (See Cha
the word out,”)

] n_un namﬂmm
for awﬁaum

Voices from the Field
| Make Time for Action Research Endeavors

i The teacher researcher in this vignette makes a
strong case for making action research a part of
who you are as a professional educator and in-

. n._cmnw it as a set of proficiencies along with cur-

] riculum, instruction, assessment, and classroom

management. She also makes the point that there

is a time demand at the start of the process when =~ ENHANCEDetext

you need to clarify your area of focus, research ~ Video example 8-5

questions, and data collection strategies but thar = " this video, Rachelle talks

the process itself (data collection, data analy- s e s

: ; . : : action research part of your
sis, data interpretation, and action planning) daily life as a teacher. What
can occur as a normative part of your teaching

0 other suggestions can you
practice. offer?

Making Time for Action Research Endeavors

We have already discussed the challenge of making time for action research in your
busy daily schedule. Just when you thought the action research cycle was over and
you are ready to return to “just teaching,” you are thrust back into the process
with further reflection about the actions suggested by the findings of your study
and the who, what, and when of the next cycle.

“You mean I need to take more action and monitor its effects? But I don’t have
the time to do one more thing!™ This exasperated call for putting the brakes on the
process is not uncommon or unreasonable. By the time you have arrived at action
planning, you may be all but spent and happy to claim that the status quo is working
just fine. If you fall into this category of teacher, [ would suggest that you follow
your instincts. Allow yourself time to reflect and plan at a bearable pace. You are no
good to the students in your care if you are burned out. (As the parent of a child in
eleventh grade, the last thing [ want is my child’s ﬂnmnrﬂ all worn out from a year of
doing action research!) The goal is to evolve to the point where action and research
become a part of your professional life .vcﬁ not mﬁ.mﬁ expense of the energy that you
need to be vital, creative, and aan.:m in your daily mnmor_.:m. After all, if the action
research process cannot be normative and undertaken without adversely affecting
your primary focus of teaching children, then it should not be done.

On the other hand, if you have m:.:am_ at the action _u_mz.:Em Eanmn with renewed
energy and enthusiasm for your work, if you are mo_.sn::.na to HBEnEn:asm a
locally contextualized innovation that you believe will contribute to the well-being
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y have maintained a clear sense of directioy,

hen move forward in Em. Eomﬁm and mrmM_nUfE Stories Jﬂ
mission, and purpose, ¢ 1 It will be your stories of success and being a Eso:m
whatever medium yot can! f teaching. These are intimate ormsmnw that cap,
learner that will ch stside—they must come from the passion withjp,
not be forced on any national, state, and _On.u_ s.nsn_m.m:n_ ot
Regardless of i earcher’s ability © resolve the issue A.um time constrajnyg
the individual teacher res hether action rescarch is routinized into the classrogp,
will ultimately determine W m_ carmot find time t0 do the work associated with j,
e umo,m_nm_z_w% MMS&& on the dustheap of other promising e acnm”
then action researc

tional initiatives.

of the students in your care,

yof us from O

:R:.Eno:u_. :

e ——— R ‘é ‘

e e——————

The goal of action rescarch is to enhance the lives of students and teachers through
positive educational change. We have just m_mn:mmnﬂ several common challenges
that teachers face when attempting to effect educational change based on action
research findings. In addition ro being v:ﬁﬁ&. to address those nwm:nsmwf you
can help create an environment that is conducive to change. The following are
eight conditions that facilitate educational change (adapted from Fullan, 1993;
Miller & Lieberman, 1988; Sarason, 1990).

Teachers and Administrators Need to Restructure
Power and Authority Relationships

The first condition for fostering action research and encouraging educational
change is that teachers and administrators need to restructure power and authority
relationships. Power relationships in schools have the potential to empower of
underpower action planning efforts. Power is not being used in a pejorative sense
here—teacher researchers have the potential to harness the collective power of
their colleagues, including administrators, to bring about meaningful change
through a democratic, liberating, and life-enhancing process. For this to happen,
participants in the action research process must be prepared to ask the hard ques-
:ro_: related to wan_m_.sei_..w action based on the findings of the study: What is
Mowmnm_nmwﬁnﬁ%hmmwﬁ Who is responsible for doing what? Who needs 10 WM
When will tasks be com _oE will the effects of the implementation be monitore®
: pleted? What reso )

Asking these questions invariab] e final
decision-making power in the mnrzu_ e e Lo n.r y itis
likely that a team of teachers ool. In an era of school-based decision making! "
thority to answer action nr_._:”_m_n_a::v students, and administrators will have - ﬂnﬂ
your school has a professional omm “a:o:w and to make decisions. :oin&.m.iwﬂ "
ing n place will determine the . ureaucratic model of school-based decision ma i

mount of influence you will have individually Of a
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wﬂ.ﬂm%%nmmmﬁmmmmmoﬂm :Mw_:, the vcaﬁnwmnn model emphasizes the formal

auleshegorErmsiinet o —Mor elegate responsibilities to mcco.&_nunnm. to moﬂscmmno

il ok Somimalinee s e psﬂp and to implement nnEE__Nm,m control, planning,

discretion and Eﬁmwpmm of Hn::.ﬂr s E.o?ww_o.:n_ model nivvmmﬁmm the ?.omnmm_on._m__

e e o cachers in diagnosing and m&_..nwm_um student needs, with
provide teachers the rights they expect as professionals.

1@22 should be scen as an investment, not as a means of controlling people.
>nno&5m_ 8,7\::2. and Lieberman (1988), “If we look at power this way, teach-
ers and principals can hold leadership roles, and, working together, they can help
Hrn mnroo._m, build a professional culture” (p. 653). This view emphasizes a reflec-
tive practitioner culture that empowers rather than underpowers teachers.

Deborah South was empowered, for example, to make changes to the study
skills program for unmotivated students based on what she learned from her ac-
tion research study. Jack Reston was empowered to change the absenteeism policy
for his school and to recommend changes to the district’s absenteeism policy based
on his new understandings of what worked and didn’t work for keeping children
in school. Viewed in this way, power was an investment in the quality of the edu-
cational experiences of many children.

Both Top-Down and Bottom-Up Strategies of
Change Can Work

In effecting educarional change, both top-down and bottom-up strategies of
change can work (Hord, Rutherford, Huling-Austin, & Hall, 1987). Top-down
strategies can be thought of as changes that are mandated by school/district/state
administrators without giving teachers an equal voice in the decision-making pro-
cess (bureaucratic model). Alternatively, bottom-up strategies can be thought of as
change that is driven by teachers when given the authority to make decisions (pro-
fessional model). The debate over whether top-down or bottom-up efforts at
change produce the greatest effects has flourished for many years. Fullan (1993)
concluded, “What is required is a different two-way relationship of pressure, sup-
port and continuous negotiation” (p. 38), such as a continuous discourse between
administrators and teachers involved in a collaborative action research project.
For example, the teachers at Highland Park High School worked collabora-
tively with the school’s assistant principal and involved him in the team’s action
research activities. In this respect, there was obvious support from the school’s
administration for the action research effort. Alternatively, the teachers at Billa-
bong Elementary School (Chapter 2) were quite resentful that the principal had
mandated a math text for the school without consulting teachers in the process.

Teachers Must Be Provided with Support

Additionally, teachers involved in change efforts brought about by action research
must be provided with support. Support for teachers in their endeavors ideally
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arters: students, other teachers, the school adminjg;
FH .

1 —.mmos
fficials, and so on. For example, Jack Regt

would come fromall g on's i

students’ families, moéﬁaqﬂﬂoma not have occurred had it not been for the sup

:ation into absenteeism S R C -
<nm:mam :w: _M“wga teachers, and student teachers (who helped with INtervieys)
port of the )

cavily on the emotional support of her critical friendsg in the

Deborah South relied rrm: che shared the analysis and interpretation of her study

action research class W
of unmotivated students.

Every Person Is a Change Agent

e ollective efforts are critical to mcnnnmw?_.nrm:mm..m:a every person
WMM_“_”MWM“M““M_% ma a change agent. The mﬁ.mos. Rmnmar vignettes in this v.oown il
trate the porential for change to happen at the S,m::m:n..r team, and mmroo?._n_.a levels.
But perhaps the key point of all these axﬁan_nm is that it took the desire of an indivig-
ual teacher or principal to initiate the action research process .mzm to nmmnnn positive ed-
ucational change based on the findings. As Fullan (1993) reminds us, Each and every
teacher has the responsibility to help create an organization capable of individual and
collective inquiry and continuous renewal, or [change] will not happen” {p. 39).

Change Tends Not to Be Neat, Linear, or Rational

Equally important, those involved in action research must recognize that change
tends not to be neat, linear, or rational. Consider as an example the work of Cathy
Mitchell and the Duct Tape Theater (Chapter 3). Although Cathy was able to confirm

S

Voices from the Field
Every Person Is a Change Agent

In this vignette, the teacher researcher provides
a good example of how change in her classroom
is wowm__u_.a (locus of control) in spite of not being
able to directly impact district-wide policy about
a basal reading textbook adoption. Based on the
mc_.ﬂ_uanw of her study focused on gender bias in s
: _”mn moua_:.m texts, Hnupnmﬂ.n clearly explains how ~ENHANCEDetext
¢ plans to implement criticq] thinking questions  VIdeo example i

and supplementary read; ion researcher
in| < : Jeannette, the action
students, Change starrs g materials with her

ith indivi in this video, studied the pasal
and Jeanette’s work ith individual teachers,  reagers her district requires: I
Ega Enﬁnruhww, lead to future collabora. what ways can she be &n agent
’ Ort: . :
perceived problen;. S targeting a common  of changs? What oozmﬂ_.w_ﬂww%

and challenges might D
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that her objective of makin
she also recognized thar th
desired effects, The audien
expected, and as a result, h
solutions she hoped for.
figuring out new ways to
the processes of action re

g teen theater a more meaningful experience was sound,
¢ approach of interactive improvisation did not have the
ce 9&. not respond to the “Violence Improv” scene as she
er action research project did not provide her with the tidy
Although recommitted to her goal, Cathy is still faced with
make teen theater a more meaningful experience. For Cathy,
search and change will be recursive and cyclical.

Teacher Researchers Must Pay Attention to the
Culture of the School

A sixth condition is that teacher researchers must pay attention to the culture of the

school. Change efforts should always be viewed in the context of the culture of the

school and classroom in which the action research effort is being conducted. For ex-

ample, until Jack Reston investigated the effectiveness of his school’s absenteeism

policies, it was assumed that the current reward system of drawings and certificates
was effective. Instead, he found that the reward system made no difference for at-
risk students. As a result, he tried to isolate what intervention would make a
difference to these children, He used surveys and interviews to attempt to thoroughly
understand the culture, values, and belief systems of the families of children at risk
for absenteeism. Based on his findings, he was able to recommend meaningful
changes to the school’s policy on absenteeism that specifically responded to the
needs of this group, especially their need to feel connected to the school.

The Outcome of Any Change Effort
Must Benefit Students

A somewhat obvious condition for doing action research and effecting educational

change is that the outcome of any change effort must benefit students if it is to be

continued. Action research can provide a method for recording, measuring, and

analyzing the results of an educational practice or intervention. For example, as

discussed in Chapter 5, the data collected by James Rockford in his study of the

effectiveness of keyboarding software on the class word processing rate provided
conclusive evidence that the keyboarding software being tested was very effective
and that time spent on computers at mnroo_m was nn.ﬁnm_. Hrmmm persuasive data
gave James confidence in the benefits of this educational intervention and sup-
ported his recommendation that teachers take students to the computer _n._v every
day, monitor keyboarding habits, and see that each student received a minimum of
10 minutes of practice per day.

Being Hopeful Is a Critical Resource

i i i iti if teachers are to perform action re-
Finally, being hopeful is a crirical resource i perfos "
mnm_.nm\m:n_ stay the course of change. Recall the 5.8_.% of Cathy Mitchell, whose
teen theater action research project was described in Chapter 3:
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) ¢ part of this project is that I fele renewed energy for
The most importan Mﬁ s time I was busily mnm_c:m.m _.nv_mn.ﬂdo:ﬂ for
my work. Last year yone that [ wasn’t going to direct teens

ing to ever
smyselt uae m%m”_%n:mnoaaﬁ chat there was a problem that could be

died. Tt fecls really good to expect something to hap.
fe as a result of the research and reflecrion that |

anymore. 1 didn
addressed and remeds
pen in my ,_Monﬁsm li
myself have done.
>M a result of her action research En_sw._,f Cathy has created a powerful re-
source for herself—the hope that she will discover new ways to Bm_.hn her scﬂ.w
meaningful for teens. Even though mrw once felt like quitting, she writes that this
new hope is powerful enough to sustain her through future change efforts.
For educational change to be successful, all those involved must be optimistic
about the results of the transformation. (Of course, they also need to be realistic:
Being hopeful is not the same as being naive.) Reform efforts can sometimes gener-
ate negative emotions and a sense of hopelessness because the individuals involved
may be on the defensive from external attack or part of small groups of reformers
suffering burnout (Fullan, 1997). Bur if we are going to make progress with reform
efforts, we have to weather the negative emotions to succeed.

At the action planning stage of the action research process, you may again
rm.ﬁ to confront negative emotions from other stakeholders in the process. This is
».n.::n& turning point in the action research process: You can easily adopt the po-
sition that this is a lost cause, or you can rely on the most critical resource any of
us wm”_nlgnp Individually, we all must take a stand on whether our investiga-
S ki g o i ngacion I wo v doos 8 42001
hope you felt when you fir Sr ings that are trustworthy and true. Reflect on t

sheoupithesiz irst began your project, then use that hope to sustain ¥/

ough the action planning process. “Being hopeful and taki vion in the face

of important lost causes may be less nEon.m :_u A erma-

nent state of despair” (Fullan, 1997 PP Nwﬂswwwwnmps_sm tham belRg s ¥
Recognize ; e .

and ma_mlm,a :MHM M__A_w Mw”,mo lietle to really change how a colleague thinks: mﬂ%

comes with being a n_.o?mmmo”qﬁzwccan?nm and the search for selfefficacy nm -5

sional lives when we fee) ¢}y al educator. If any of us reach a point in our P° € ;

struggle in the face of £ e €an no longer make a difference or N0 _ozﬂ

time to try another professional nm_._w__.__s._:am et resources), then i nno_ﬂ_ =w

8 In education, whether it’s a lack of c1 m.u

o_wn of us have ever had a blank check B_E“H
children’s liyes Mot Profession, nk we need to be the best we can be- But ¥

4 o 1 Wﬁ
als is the beljef that we can make a differenc®
e ot € resources, a
and those of us who have tavght M”.:
ey can differ from community :

n_.:m
oW what lessons you can apply m%ﬂ%n:
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3, . . - =
from each other’s experience by sharing our stories. Whenever possible, share your

action nwwnm_.ﬁ._ stories with others. In doing so, you will help revitalize the profes-
sional disposition of teachers.

What Do Teachers Gain Through All of This Work?

ISR et

If you are now living this process, perhaps in a quiet, unassuming way, what fol-
lows will validate your work as a professional—contribute to your sense of self-
efficacy—for it is within that we all find the rewards that teaching has to offer.
Returning to our earlier discussion about critical/postmodern perspectives of ac-
tion research, you will recall that what we believe as a professional community
and what we as individual teacher researchers have gained through all of this work
has systematically guided us to action.

Having invested a great deal of time and energy into investigating the taken-
for-granted relationships and practices in your professional life, you have now
arrived at the point where the “rubber meets the road.” Will you really initiate
action and continue the process? If you answer in the affirmative, you have gone a
long way toward embracing some of the tenets of a socially responsive approach
to research: You have engaged in a democratic process that has encouraged the
participation of your colleagues. The process has been equitable, with the partici-
pants all having one voice. The experience has been liberating and has freed you
from accepting with blind faith something that may have been forced on you.
Finally, the experience has been life enhancing for you as a professional and for
the students who will benefit from your teaching.

Voices from the Field
What Do Teachers Gain Through All of This Work?

As the teacher researcher in this vignette asserts,
no matter where she teaches, she will be better
prepared to tackle problems because of the skills
i ' che has learned through the action rescarch pro-
cess. This is an important takeaway for action
researchers: No matter what challenges they con-
front in their teaching careers, action research
i1 provides a systematic, disciplined, step-by-step
process for moving forward and contributing to
our collective understandings about what works

ENHANCEDetext
video example 8-7

In this video, Jeannetts reflects

, on what she gained from her
ke research project.
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{ for teacher researchers s.r.o have stuck with, the
oft § J the action research skills, and are now com-
unﬂ_mn}m belief and knowledge that the real benef;.
s in your care. There can be no argy

For me, the ultimate pay
have learned and inter!
d self-renewa
are the student
Jeruistic goal:

process, have
mitted to action an
ciaries of your work
against this powerful anda

ment

i jon Plans
cmqm_%_m..m?&o:._u < an effort to answer the question, “Based on what [ haye

1. Action planning is rch. what should I do now?” Without action, we haye
learned M_na MMMM“: E.n:n&n what we set out to avoid—doing research o
MMM_MMMm mﬂnmocn own benefit, s&uﬁ.ﬁdn that may be. w,E the _.ns.n.:,a for all of
us in this process is taking action to improve the educational experiences of our
children—action is at the very heart of the action _.nmm.,:.mr endeavor,

2. To facilitate the action planning process, consider using a Steps to Action
Chart that addresses issues related to what you as a teacher researcher have
learned (findings), what recommended action targets a given finding, who is
responsible for specific actions (responsibility), who needs to be consulted or
informed about the findings of the study and the concomitant actions, how
you will monitor the effect of your actions by collecting data, on what dates
the actions and monitoring will occur, and what resources will be needed to
carry out the action (see Tables 8-1 and 8-2).

3. Action planning can occur at a number of different levels within the school:
individual, team, and schoolwide.

4. Individual action planning is done by teacher researchers who have worked
through an action research cycle and can still work through a Steps to Action
Chart and, in so doing, remind themselves of the steps that need to be taken

5 m_mm__ﬁv“m””” m__M_”_Mu w& monitor the effects of the action. am
trators, and mcss_mﬁn_w :Hﬁ Q::::.:,; done by SEs of Hmmnrwnm. uma_.__._nmr
Projeces, Biliction s p :«:.F working collaboratively on action resea E

>earch team shares a common focus at this stage in t

action research process .
: €5—to mob i i o yve for-
ward with action, ¢ their collective energies to mc

6. Schoolwide aCLoN reseq
munity working togeth
%r.i_san level is how
that is integral

rch T about all of the members of the school com”
pﬂm s_:._ a single goal in mind. The challenge at %ﬁ.
> actively engage a| the participants in goal setting

where you by ve been

:M: u_rnaam and reflecrigy o "2¥€ learned, and where you are going: A

vidy o 9 . . v

#or collective P,o?.;_.cz..._%ﬁﬂ.wﬂcnseﬁ,mszw to identify your!
€nt needs,
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Some Challenges Facing Teacher Researchers

8. Some of the ch

e allenges faced by action researchers who seck to implement
positive educational change include lack of resources, resistance to change,
_.m_an:np. to interfere with others’ professional practices, reluctance to admit
difficule truchs, difficulty of finding a forum to share what you have learned,
and lack of time for action research endeavors.

Facilitating Educational Change

9. Eight factors for facilitating educational change in a school environment are

that (1) teachers and administrators need to restructure power relationships;
{2) both top-down and bottom-up strategies for change can work; (3) teach-
ers involved in change efforts brought about by action rescarch must be pro-
vided with support; (4) every person is a change agent; (5) those involved
must recognize that change tends not to be neat, lincar, and rational; (6)
teacher researchers must pay attention to the culture of the schoal; (7) the
outcome of any change effort must benefit students to be continued; and (8)
being hopeful is a powerful resource.

What Do Teacher Researchers Gain Through All of This Work?

10.

TASKS

The ultimate payoff for teacher researchers who have stuck with the action
rescarch process, have learned and internalized the action research skills, and
are now committed to action and self-renewal is the belief and knowledge
that the real beneficiaries of your work are the students in your care. There
can be no argument against this powerful and altruistic goal.

Develop an action plan based on your action research findings and present it
using the Steps to Action Chart format,

How would you apply what you have learned about the challenges of imple-
menting educational change to evercome potential obstacles that you may
encounter in taking action?
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