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WHAT ARE THE TYPES OF NARRATIVE DESIGNS?

o conduct a narrative study,

B
Narrative research assumes multiple forms. If you plan t
arrative research is an 0
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f“'”.mm[egg,earch' A biography is a form of narrative study i Which the researcher
qrrative d records the experiences of another person’s life, Typically, researchers cop-
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ﬂutol"“’gr d expanding approach to qualitative tesearch, you can fing reports of autob-
rowing 40 accounts of teachers as professionals (Connelly & Clandinin, 1990) anq meth-
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such as the problem, characters, setting, actions, and resolyy
2000). In this process, researchers narrate the story and oﬁlon. (OuErens
ries that emerge. Thus, the qualitative data analysis may be sn identify the W g G
and themes that emerge from it. In addition, the researchero‘h a desmptirz' Of (g
stituted story a chronology of events describing the individy (;flen Writes P O the 3
experiences lodged within specific settings or contexts, Thrg S Past, prege ;o g
lecting and analyzing data, the researcher collaborates with ;ghout this py, ang g,
the story and negotiating the meaning of the database. In ad.; Participap, b#ss of
interweave his or her personal story into the final report. ition, the rese.;\rd‘“("--u
This brief overview of the process highlights specific characteric: Cher
found in narrative reports. As shown in Figure 15.2, seven maj €ristics of feseqrg,
tral to narrative research: for characrerigy a[:h@
e,

€s i the 5

e Individual experiences

e Chronology of the experiences
e Collecting individual stories

e Restorying

e Coding for themes

@ Context or setting
e Collaborating with participants

Individual Experiences

In narrative research, the inquirer often studies a single individual. Narrative researe

focus on the experiences of one or more individuals. Although less frequent rezee;[r(dli

may study more than one individual (e.g., Kirkpatrick & Byrne, 2009). : e
In addition to the study of an individual, the researcher is most interested in exploring

experiences of that individual. For Clandinin and Connelly (2000), these experiences :

?;5;3:3; llr:r?[uelg 3re bo’.tl;1 personal, vyhat the individual experiences, and social, b
et of ]i) 1llrrllg ];u ltr others. This foc1‘15 on experience draws on the phxlosopl‘*
g o pers ex(\) ey, who saw that individual experience was a cepua\ lcr-h»n-!
riudns £l d" aspect of Dewey’s thinking was (0 view expenenc‘e s u‘“

ndinin & Connelly, 2000), where one experience led to another expr

Thus, narrati :
, narrative researchers focus on understanding individual history Of past expencit

and i i
how it contributes to present and future experiences.
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5 [h've Jesigns means that the researcher ,
g ““ff: 2 time sethence or f]hronology of events, Cortazzi (199

jfe VI of narrative researc emphgs;zes 4 sequence, whic, 3) suggested thy the
cllfonoe res of rCSearclll. Fo-r exa{tlple, in a study aboy, 5 teacher'zm Narmative apan frop
Olhergclﬂ 5700, the inquirer would include information o ll]:e of tablets jn 4 high
«choO ablets current’ tablet use,'and fyture goals and aspirations t T}e] teacher’s introduyc-
[;ocnr‘e‘;em cher would include a discussion about the Sequence of évenet:tf(;?t }:CP(me}d by
h 15 teacher,

ol ting Individual Stories
0

this chronological perspective of individyg] i
participant 0 tell a story (or stories) about his 025::;:;2;?: ni_ﬂuﬂve
emphasis on collecting the stories told to the, by individuals' i oy
ety of field texts ."Ihese accounts might arise duting informg] s;;Ugﬂﬂlered frgm a
momoore e Ay e o e
retelling of an individual. Often, these stories have a beginning, a middle, and an e:d";g %
10 pasic elements' founcihlzriood novels, these aspects involve 3 predicament conﬁiqlml.
sruggle; @ P rot?gonlSt - o A0 3 seduence with implied causality (a l;lm) duﬁ or
~hich the pmmgment is resolved in some fashion (Carter, 1993), 1 4 more genera] senng
the story might include thg ‘elements typically found in novels, such as time, place plot :3
scene (Connelly & Clandinin, 1990). For those relating to n s

; arrative from a lite '
jve, the sequence might be the development of the plot as it unfolds, the emr:rr;eﬁi: %?ca

(i OF turning pgint, and thf: conclt'lsion or denouemen, Narrative tesearchers hope to
apture this story line as they listen to individuals tell their stories,

Narrative researchers collect stories from several data sources,
information from different sources collected by researchers in a narrative design. Up to
this point, our examples have illustrated collecting stories by using discussions, conversa-
tions, or interviews between a researcher and one individual, However, the stories might
be autobiographical, with the researcher reflecting on his or her story and interweaving
that story with those of others. Often, the researcher’s role in the inquiry process may be
central, in which they find themselves in a “nested set of stories” (Clandinin & Connolly,
2000, p. 63). Journals are another form used for collecting stories, as are field notes writ-
ten by either the researcher or the participant. Letters provide useful data. These letters
may be written back and forth between participants, between research collaborators, or
between the researchers and participants (Clandinin & Connelly, 2000). Family stories,
photographs, and memory boxes—collections of items that trigger our memories—are
other forms used for collecting stories in narrative research.

researcher

“.ide val

Field texts represent

Restorying

After individuals tell a story about their experiences, narrative researchers retell (or restory
or remap) the story in their own words. They do this to provide order and sequence toa
story that may have been told out of sequence. Restorying is the process in which the
fesearcher gathers stories, analyzes them for key elements of the story (¢.g., time, place,
plot, and scene), and then rewrites the story to place it in a chronological sequence.
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gon;?grt:;r?‘rofe oro waS fk%uy; etked T° Qgtfcgliet chaky [a]. You get really * | 9ot high
‘th 4 D of.
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ccount by Organizing the key
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Passage is setti
oblem, and resolution, although another narrative
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pese eleﬂc‘;rs (the student), and then the evenys (behaviors

hara
the €

» Such as “shaky” and
The researcher reworks the transcription 1o ident
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the elemenys of the
d restories the elements into 2 logical sequence of actiyitjes,
ran re
story

identify these elements, the researcher might Organize }he

1o dlearly ‘denms table describes five element§ used in restorying
o Table 1573' the specific situation of the story, illustrated by
;115 setting 15 rcher may discuss characters in 5 story as archetypes or portray them

vear. The resea nalities, behaviors, styles, or patterns. The actions are the movements
: pigh thelf peTsD the story, such as the specific thinking or behaving that occyrs during
of the individuals ll;}em represents the questions or concerns that an’§e d}Jring the story or
e story. The Pfglat need to be described or explained, The respluuon is thg outcome of
he phenomena oblem: the answer to a question or the conclusion reaglled in the story. It
4ddressing the Prx lanation about what caused the character to change in [h?[ lstory. ]
may involve an exp f setting, characters, actions, problem, and resolution Ustrate '()?dy

“The elements 0 lements that narrative researchers look for as they restory an individ-
one exzimp‘lenféfe ;hf};:y might also use the elements of the
ual’s experie ;

three-dimensional-space nar-
dvanced by Clandinin and Connelly (2000). As shown in Table 15 4, the
adv
rative structure

ng, characters,
researcher might report

M into a 1abe similar
(Ollerenshaw, 1998).
such factors 3¢ time, locale,

TABLE 15.4

%« Continuity 5=+ v S

S : ‘ Place
M Present Future m——
‘ : Look a e

i‘ e 5 = ; ; Look back- Look at current LOIOk fﬁe'zard and place situated in a
SR [ockoutard o e el il e ossble  physical himin
: ; i itions riences 3 in a setting

[condi- tential conditions in embered  expe riences  ina ' intentions,
g:s‘??eeﬁngs, 4 enV|r°nlerr;tt1v:rl1t2ir ;?g:ies and relatlng écf) an :ﬁzeplotlines charad:sts alrr\l:legitflfoe?:m
hopes, aes- other people experiences  actions purposes,
thetic reac- intentions, P“’::jes' fro’:n carlier  event points of view
tions, moral :zis:t's“g:‘sir;sv;l times
dispositions

in qualitative
jve inquiry: Experience and story in q
nelly, F. M. (2000). Narrative :gqlg?r/n ig;%n of John Wiley & Sons Inc.
sl oe gl gaié 8EZSJ:;J);right © 2000. Reproduced with p
fesearch. San Francisco: Jossey- :




522 PART 3 Research Designs

three dimensions of interaction, continuity,

i \ + space that defin oo

inquiry spac : | on. ¢ N

:one else’s), they would : ers ey,
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¢s a narrative S‘\Idy 1 Creay

The personal interaction baseq

iti m ;
1 dispositions as well as the socjq| it N ingy, "
Crac tion al
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i Viewy, \e
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INg forwa,, . h

” ; MWar \,,‘y( Pree,

yand p\‘d(Q b "siky)

e Interaction:
reactions, anc
{heir intentions, PUrPOSEs, Assumptions, ang
A consideration of the past tha
es of an event, and the future, look
formation about the context, tim,

and
e Continuity:

(o experienc
e Situation: In h :
daries and characters’ intentions, py

el e 1TPOses, ang (\\\\\‘Q‘:: a \:\ Xy
Coding for Themes (
As with all qualitative inquiry, the da.\a can be segmented — .
ers may code the daw of the stories into themes of ca\egor‘\:g\c‘ Narrgy, e o, 1t may
themes provides the comp lexity of a story and adds depyy 1o d{: © ey é?e{:?f“c“m uch
standing individual experiences. As with all qualitative research, yy, Nsighy 5 §° et 5.\ ot st .
a small number of themes, such as five 10 seven. Researchers :mczrresc “Vd‘use nd G o

into the passages about the individual’s story or include ther Sy Smam the
study. Narrative researchers typically present these themes after m\e\\e_‘:arm
s the

. Story o act " soryte!
Context or Setting S
Narrative researchers describe in detail the setting or context in whicy, ke egce; s m%\-
ences the central phenomenon. In the restorying of the participants s indivig . e 2 par
the themes, the narrative researcher includes rich detail about the se\“;\l and e ‘Q\\\n:{§\ £ C“S\““\\i
participant’s experiences. The setting in narrative. research may be friep, dsg ?;“;;)f\\m B - mon\?\d ::“ N
home, social organization, or school—the place in which a story PhYS'\c:;\\y Y, otk ey .
narrative studies, the restoried accounts of an educator may actually begin W?\&cms, Nt e portan :
of the setting or context before the narrative researcher conveys the evenys 0: :§ Sy e sud :é\‘gma
story. In other cases, information about the setting is woven throughout {he s\os\ O oy, ally, an

Collaborating with Participants

Throughout the process of research, narrative researchers collaborate with e il .
viduals. Collaboration in narrative research means that the inquirer actively l‘“""\;'esi; :
participant in the inquiry as it unfolds. This collaboration may include many S\E\)s\“é- :
research process, from formulating the central phenomenon to deciding whicy WWE \
field texts will yield helpful information to writing the final restoried rendition of i,
ual experiences. Collaboration involves negotiating relationships between the resexce
and the participant to lessen the potential gap between the narrative told and the um |
tive reported (Clandinin & Connelly, 2000). 1t may also include explaining the puroed |
the inquiry to the participant, negotiating transitions from gathering daw o wrilng
story, and arranging ways to intermingle with participants in a study (Clandinin & Cones
2000). Collaboration often calls for a good working relationship between paricpins
researchers, an idealized situation that takes time to develop, such s in the nmie <
of how professional counselors practice self-compassion (Patsiopoulos & Buchanan, 1

MyLab Education Self-Check 15.3

i (f
MyLab Education Application Exercise 15.2; Thinking Like a Researcher. Designing2 ¥

tive Research Study




Narragyy e Resegrey, Destgng

E SOME POTENTIAL EThicyy oo
wﬂéxm ERING STORIES?
lN/‘n stories, narrative researchers pee

d 1o be

athering icipant may “fake the (g,

whet gtJ entic? The particip: y »
i

——

Ut the storjes Is the

: Connelly Clandinin, |
“ pollyanna SIOrY or a siory with 5 ypical Hollywood ending, ;l;erzg?};epgcigs

qory 3 T
;;{1dinig;.l always wins. This ('hstomon olf e data M2y occur in ANy research Study, and
e en e pigan . P b heavly on
i pres ted information rolél P?l1 Cll!:ia . le collection of multiple field lexts, the .
clfep of data, and member chec n”g can help ensyge that goog data are collected.
angulﬂu(.)i ants may not be able to tell the req) > On: This ingh T2 arise when
partic e}‘; are simply too horrific to repor.t Or 100 raw to recall (e.g, Holocaust o
cxP"ﬁenc,-aimS)- It may also occur when individuals feq, Sanctions aggj
jsaster Vi tory, such as in sexual harassmeny cases. The req| story may
at du'?lr : iduals simply cannot recall it—the story is buried o0 deepl
yse indiv also occur because individuals bgse their stories op even
ous. It lfg ding to early memories that may distop events and proy
Jears 480, (Lieblich et al., 1998). Although distortion, fear of reprisal,
* st actions remind us that syories are truthful experi.

e storytellers, narrative researchers
nay plﬂ%u that any story told has an element of trygp, in it (Riessman, 2008).
ences 1

ive inquiry involves engaging with participants and working
Narati? tive. That relationship requires attention gn brings spe
uring that participation is voluntary and protecting the i
quch as €ns view boards may also need information and education
nstitutional 1€ iliar with narrative inquiry. Clandinin, Caine, Lessard, 3
hey are ”“facrzlof “relational ethics” (p. 199) throughout the research
the mpomnob[ajning institutional review board approval, 1o workin,
Cd;fh srl::‘zi fl‘;ﬂlly to maintaining the relationship in repo

Qautious gy,

also not emerge
Y in the subcop-
ts that happened
ide inventions of
nd inability ¢ te]]

together closely 1o
cial considerations,
ghts of participants,
on the procedures if
nd Huber (2016) note
process, from planning
g With participants ethi-
rting while ensuring its rigor,

Ethical Dilemma

When Narrative Researchers Report about Tensions

i ns the entire research process. What happens eth‘k.:ally after the ;esezgclﬁz
ElthIS ZPa the study? Clandinin (2006) wrote that responsibilities may not en an i
' ” . Cla
e eslin er and reappear and “in some sense haunt us (p.‘ 5). This is gsgf dmym
&y mi}lly nagrratives focus on tensions and the writer creates countersto;:talk ;bom
nl‘gri,[ §tllers creating vulnerabilities for individuals, such as t.e:ltcci!lersi;:ﬁ Whrien
i:;sior}; in Lhe,ir schools and classrooms. Onel.strzte.g[y fo; f(l:snzarxcnhglem“ )
i ies i f “fictionalized interin xts” (C [
i ive stories is the use o e
:{:‘lﬂe n:[Tb:gr & Orr, 2010). These texts are compgsed fror(l)lr rs]:grypmus i
basrch)j );n vario’us research experiences. This c;;mposntg tylp:)eld S S
i ir stories told. r
indivi ble to having their s :
individuals who may feel vulnera : el .
need (o be “awake” }to these vulnerabilities when they telll coxljlm G AR o
As you consider your narrative research study, assuming ; ;nd e
create c)(l)(:ll:]icl for your participant after the study is complete
. RS Tk
cgies will you use to shield the individual?
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pncation Exercis

N CONDUCTING

- e,

of narrative research, educators who conduct
as shown in Figure 15.3. Seven major steps f{:frraw:e
dertaken during 2 narrative study. A visualization of the ake 1
steps are interconnectecl and not necessarily linear, ThePrOccss
1 of steps is only 2 suggestion and is not Pfescripu\»fzfoj

might use.

f the type ©f form
d through similar steps

as a Cif
arrows to show

process that you

Step 1. Identify a Phen
an Educational Problem

th all research projects, the
alitative 1€
narrative is the s
tn. For example, the issu€
sted of stories about the
needs of students.
each other, and persistently u
s such as these, you s€€
or individuals in an education

omenon to Explore That Addresses

process begins by focusing on a research problem to sug
search, a central phenomenon (o explore. Although e
tory (Connelly & Clandinin, 1990), you needn
for Huber (1999), in a narrative s
difficulties that she and her sucr |
This included children excuds |
sing anger and 2

k to understand & |
al seting. |

As Wi
and identifying, in qu
phenomenon of interest in
identify an issue or a conce
of children in a classroom, consi
teacher Shaun had meeting the diverse
other children, using hurtful words with
sion to solve problems. When exploring issue
personal or social experiences of an individual

Step 2. Purposefull o
y Select an Individual f 5

about the Phenomenon e Whon
an understanding of ¢

You next et

e ni[;d ’Sln mdn'qdua] or individuals who can provide

to study beca.useehzammp ant may be someone who is typical or someone who s O‘F‘(:
> or she has experienced a specific issue of situation. Other 0




?' CHAPTER 15

Narratye Researy), De

1 H >§>\\
Build in past, E,u ggd?nzlm | Describe their |~
present, future. ' story. | |Analyze the;

|Story for themes

\'.
e LS

Collaborate with
Step5 | the participant

Bestory or retell the
individual's story.

Have them Collect other
tell their story. field texts.

storyteller in )
Phases of research
Collect stories from
that individual that
SteP 3 | | ofiect personal and :
social experiences. Write a story about
i

Stepg | the participant's
Personal and socia|

experiences,
Purposefully select T
an individual from
Step 2 whom you can T ——
learn about the Step 7 Validate the
phenomenon. accuracy
of the report.

—

|dentify a
phenomenon to
Step 1| explore that
addresses an
educational problem.

for sampling are also available. Although many narrative studies examine only a single
individual, you may study several individuals in a project, each with a different story that
may conflict with or be supportive of each other.

Step 3. Collect the Story from that Individual

Your intent is to collect field texts that will provide the story of an individual's experi-
ences. Perhaps the best way to gather the story is to have the individual tell about his or

her experiences through personal conversations or interviews. You can gather other field
lexts as well, such as these:

® Have the individual record his or her story in a journal or diary
¢ Observe the individual and record field notes

¢ Collect letters sent by the individual

® Assemble stories about the individual from family members
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“'L‘ncing 5 incy, I"OW D ] :
the ; I org des jitative research, narralive needs 1o be consistent with the criteria for a
ill bes di‘,idl'alfflz,ng 5 n,,nm o of qua “ :jy In addition, there are specific narrative aspects that people reading
ers' Apey a5 4 qL’f‘”wliVC S,T,dy might consider. The criteria for a high-quality narrative study, shown
: oy la en, gljj' ol ”””nba'lsd 0 D ggestions by Clandinin and Connelly (2000) and Riessman (2008)
? Hoy, 5, but
boy; th do y,, ;ﬂ rable 15
S found (’mems u
Clemep, a ”C‘rarylo 3
Plog, 1, e, " By L e
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L, mp.l,'Ca lng i eng ;
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Utiop 0 fer Mg tudy The researcher focuses on a single individ-
Ocaung 3 l ereng Bt ,,,nallve ?n e val (or a couple of individuals) and provides  als, and thus the stories told are more of a col-
sing Ji, ey, ona 5'0 g a rationale for why these individuals were lective story than a detailed story of the lived
€AY eley, eing jortwo chosen for the narrative portrait experienc
g multiple stories as told
of any one individual.
cher reports The researcher gives the reaqer asenseof  The researcher goes into little detail about
u “Cll'VeI} o The il oriences O an individual’s life through vivid details of his the life experiences of an individual. Thus, the
0n cap 4 5 Ilaba me//fﬂ e,:;ﬁal through or her experiences. reader does not really gain an understanding
orking q Ume g, I?ZI:; s ories. of an individual’s experiences through life.
sely is O
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g ré(;/f/;dua/’s stories stories of the individual’s story line, often tied toge
& I,’;storles them, told in a chronology but not necessarily in a ual's life, Alternatively, the re:
and bly 10 develop @ linear chronology of his or her lived experi- focus on themes about the person’s life, rather
hronology ©f events. ences. The researcher embeds key events than on a description of his or her life and
d in this story. experiences (e.g., significant events or epipha-
resent e g nies in the person'’s life).
2 the narry, The final report The researcher dess:ripes the broader con- The researcher reports only the stories of the
text of the individual’s life, such as his or individual without setting his or her life in the
context of work, families, and so forth. In this

her home, friends, work, activities, interests,
hobbies, and so forth. This information is
red through interviews, observa-

describes the context

of the story, its set-
ting, and the people

ainly chips
lysis to hugh-

; involved. gathe
Incorporate tions, and documents that go beyond the
f the stud) individual.
e The researcher reports  The researcher, after describing the individ-
an inform themes that arise out val and his or her context, advances some
nt in the of the story. important themes to emerge from his or her
stories. These themes may be organized
chronologically or presented to illustrate sig-
nificant events in the life of the individual.
The narrative The researcher invites the participant to
of;mmher closely look over the data being collected and may
laborates with par-  possibly involve the participant in shaping
m providing the ~ the final story to be told in the narrative.

type of narrative, we do not understand the
broader setting in which the individual experi-

ences exist.

The researcher confines the narrative to the
individual's stories and does not analyze the
data to pull out themes that present the major
events or ideas contained in the stories.

The researcher tells an objective account of
the story without checking back with the partic-
jpant about the accuracy of the story or how it

might be best told.
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The Key Characteristics of Narrative Designs ® . ehoV r:_?on oieria discus:
ual
Narrative researchers collect stories from individuals and ° give stdy-
e " i i L retell or resto ofa fve researchers €
stories into a framework, such as a chronology of the characters, yy, Panig wh gt of the
lem, the actions, and a resolution of those actions. In addition U’Ie iEnSet'rm “ QD;;‘.;\ ° the ac‘cur’-lCZ et
field texts and form them into themes or categories and describe inq(;l"e.r May a\»‘: & : chedfmgv 0‘ gn‘xc\e
or context in which the stories are told. Throughout the research r;roceseta\ll, the S(‘u::, o The ﬂ:‘f “0\:\11‘\;15 S
i i een the rese e S, the rege, ,© rch. It is
emphasizes collaboration betw researcher and the participant, eSeargy, resea! Sosition ¢

Potential Ethical Issues in Gathering Stories

Ethical issues may arise at many stages in the process of conducting a narragive

data collection stage, the researcher needs to question whether the story is auusmd?‘ At
mine whether the participants can tell (or recall) the real story; assess who owns ‘I:\Uc; deter
determine whether the participant’s voice is included in the final story; stage the pm.se‘g“ “}f
the participant, not the researcher, gains as a result of the research; consider the r\e\aﬁm“"
of participants and researchers; and be cognizant of the lasting impact of the story ﬂm&?

Steps in Conducting a Narrative Study

The steps in conducting a narrative study are to identify a problem suited for nam
research and to select one or more participants to study. Researchers then collect <
ries from the participant about his or her life experiences and retell the story tolom:
chronology of events that may include the characters, setting, problem, actions, and s ‘
olution. Throughout this process, collaboration occurs with the participant, and the son |
composed by the researcher tells of the participant’s life experiences. ;

10 model the com
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