INDEPENDENT SCHOoL,

w hrough work to bring
materials from women's
studies into the rest of the
curriculum, [ have often
noticed men’s unwillingness to
grant that they are overprivileged,
even though they may grant that
- women are disadvantaged. They
- may say they will work to improve
women'’s status, in the society, the
university, or' the curriculum, but
they can’t or won’t support the idea
of lessening men’s. Denials that
amount to taboos surround the sub-
Ject of advantages that men gain
from women's. disadvantages.

- These de{xia!s protect male privilege

Thinking- through unacknowl-
‘dgfff' male privilege as a phe-
"omenon, I realized that, since

‘erarchies in our society are inter-
king, there was most likely. a
fknqunon of white privilege that
: s um{larly denied and protecter.

"2 white person, | realized | had

IO Lt alwasst racinm as somse-
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thing that puts others at adisadvan-
tage, but had been taught not to.see
one of its corollary aspects, white
privilege, which puts me at an

I think whites are carefully taught
not to recognize white privilege, as
males are taught not to recognize
male privilege. So I have begun in
an untutored way to ask what it is
like to have white privilege. I have
come to see white privilege as an in-

visible package of unearned assets
that I can count on cashing in each
dmvwrﬁﬁg‘meant"
to remain oblivious. White privilege
is like an invisible weightless knap-
sack of special provisions, maps,
passports, codebooks, visas, clothes,
tools, and blank checks. .
Describing white privilege makes
one newly accountable. As we In
women's studies work to rev?al
male privilege and ask men to give
up some of their power, s0 orfe.who
writes about having white privilege

must ask, “‘Tlaving dcscrilml. ;t.
what will [ do to lessen or end it?

After 1 realized the extent tc

which men work from a base of un-
acknowledged privilege, 1 under
stood that much of their oppressive. .

ness was unconscious. Then |
remembered the frequent charges

from women of color that ‘white

women whom they encounter are
oppressive. [ began to understana
why we are justly seen as oppress. -
ive, even when we don’t see our-
selves that way. | began to count
the ways in which I enjoy unearned
skin privilege and have been condi-
tioned into oblivion about its
existence.

My schooling gave me no training
in seeing myself as an oppressor, as
an unfairly advantaged person, o: -
as a participant in a damaged cul-
ture. | was taught to see myself a<
an individual whose moral state
depended on her individual moral
will. My schooling followed the pat:

tern my colleague Elizabeth Min-
nich has pointed out: whites are

auy think of their lives as
.morally neutral, normative, an

W‘/
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] 'h":s eech A5 WOL , w
' o o be more like “us.”
e
tects of while privilege
§ ”’,iw to try.to work on myself
5t least by identilying some of the
0 d‘ay 'ea’ecg of white pn\nlege .m my
[ fhasa chisen (hose conditisine
" tyat 1 think in my case attach
 somewhat more to skin-color priv-
'|ilegé-than to class, religion, ethnic
| status, or geographic location,

 far asilcan tell;my African Ameri-
cﬂr cow orkers, 2 friends, ‘ll,ld
acquaintances’with -whom ‘I: come
into daily or frequent ¢ontact in this
particular time, place, and line of
work cannot count on most of these
conditions.

I. I can, if | wish, arrange to be
| in the corpany of people of my race
~ most of the time.

B 2. If1should need to move, | can
. be pretty sure of renting or pur-

/| tarsare intricitély intertwined. s
i

-

!
:

chasing housing in an area that [ |

. can afford and in which I would

. want to live.

l 3. I can be pretty sure that my
neighbors in such a location will be
neutral or pléasant to me.

4. | can go shiopping alone most
of the time, pretty. well assured that
I will not be followed or harassed.

5. lcanturp.on-the televisionor
open to the:front page of the paper
and see-people;of my: race-widely
represented: -z .

.‘0'

frational lreritage or about ™’ civiliza-.

tion, 1 aim show that people ol my
. color made it what it is. -

" %.:Feanbesure thatmy-chikiren
that testify to the existence of their: R

race.

£ pigeeﬂt.wllit.e ‘privilege:-

9. 1cangointo
sount on finding the M
‘ - ted,. into a super-

thotgliof course all these other far- -

.

::about “pur. - :-JcamwhesureT-haven'tLeen singled

8. If T wait to, I.can be pretty.
mfzfiﬁndﬁ;g;aq‘m@;er for this - -
amusic shopand..” .
the music of my

that fit with my cultyral traditions

into a h:\irdrcsser’s shop and

sincone who can deal :?U\ Iny h‘;nf
10. Whether [ yse checks, credit:
cards, or cash, 1 can count on my
skin color not to work. against the
appearance of ‘financial reliability,
!l. [ can arrange 1o protect my
children most of the time from

“peoplé who might not hke them.
12. T can swear, or dress in
second-hand clothes, or not answer
letters without having people attrib-
ute these choices to the bad morals,
| thg.:poveny; or the -ﬂﬁ&mi?bf-mY-

 powerful male group without put-

- -ting_.my race -on trial.
~ 14, I cando well in a challenging
situation without being called a

~ credit to my race. .

15. I'am never asked to speak for
all the people of my racial group.
'16. [ can remain oblivious of the
laniguage and customs of persons of
color, who constitute the world's
majority, without feeling in my

culture any penalty for such
oblivion.

17. 1 can criticize our govern-

ment and talk about how much I
Ieaniitsgpolicie:}:and:belmvior with-
.out being. seen .as:a cultural out-
sider.

18. I can be pretty sure that if 1
.ask: to talk to-‘“the person in
.charge” 1 will-be facing a person of
_my.race.

;"‘3-.1 c’ah‘ speak in ﬁ,ixblié to a

. having coworkers on the job suspect
- that | pot it because of race.

23, I can choose public accommo-
dation without fearing that people
of‘my race cannot get in or will be
mistreated  the places | have
chosen. '

24. I can be sure that if | need
legal or medical help my race will
not work against mie. -

25. If my day, week, or year is
going badly, | need not ask of each
negative episode or situation
whether it has racial overtones.

- "26. Icanchoose _ble‘uﬁsh‘covtr or
-bandages in *“flesh”

olor that more
or less match my skin. |
Elusive and fugitive ‘

[ repeatedly forgot each of the
realizations on this list until I wrote

it down. For me white privilege has
turned out to be an elusive and
fug:"tive subject. The pressure to
avoid it is great, for in facing it I
must give up the myth of meritoc-

racy. If these things are true, this
1S not such a free country; one's life

1S not what one makes it; many

doors open for certain people
through no virtues of their own.
In unpacking this invisible knap-

sack of white privilege, I havelisted
conditions of daily experience that-
I once took for granted. Nor did 1
think of any of these perquisites as
bad for the holder. I now think that
we need a more finely differentiated
taxonomy of privilege, for some of

. 19-4a .ttafﬁtfeoﬁpnllmov‘eﬁ“f”‘”“”‘he’ﬁfaﬁeﬁ“ﬁtt -onty - hat one
.+ or-if the IRS:auditsmy-tax return, == ~—would-want-for-everyone in a just

. .-out heecause of iny race.

.20. -1 can casily hay pasters, post-

cards, . picture books, greeting

- -sedrds, dolls, toys, ‘and ‘children's

. .magazines [eaturing pcople of my
~_race.

21. 1 can.go home from most

meetings of organizations I belong
- to feeling somewhat tied in rather

- society, and others give license to
Le ignorant, oblivious, arrogant,
and destructive.

| see a paltern running through
the matrix of whits arivievs xpat-
tern of assumptions that were. |
on o me as a white person. There
was one marn piece of cultural turf:
it was my own turf, and 1 was
among those who could control the
tur{. My skin colorwas an asset for
any move [ was educated to want to

belonging in major ways and of
making social systems work for me.
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In Proportion as my racial group
Was being made confident, comfort-
able, and oblivious,’ other groups

- were Iﬁ(ely being made unconfident,
uncomfortable, and alienated.

Whiteness protected me from many
kinds of hostilit iIstress. and

' ing.subtly

0 3 i§'tj¢.fason.‘ ‘thg-..'v}ord :“_pﬁv‘.‘,
- llege - now-seems to me misleading..
We usually think of privilege as be-

Ing a favored state, whether earned
or conferred by birth or.luck. Yet
some of the conditions I have
described here work systemalically

lo overempower certain groups.
Such privilege sinply confers
dominance because of one’s race or
sex. |

Earned-strength, unearned power
mm&ﬁe

~ tween eamned strength and unearned
power conferred systemically.
Power from unearned privilege can
look like strength when it is in fact
permission to escape or to domin-
ate. But not all of the privileges on
my list are inevitably damaging.

Some, like the cxpectation that
neighbors will be decent to you, or-

that your race will not count against
you in court, should be the norm in
- a just society. Others, like the priv-
ilege to ignore less powerful people,
distort the humanity of-the holders
as well as the ignored groups.

. We might at least start by
distinguishing between positive ad-
vantages, which we can work to
spread, and negative types of ad-
vantage, which unless rejected will
always reinforce our present hier-

archies. For example, the {eeling -

that one belongs within the human
circle, as Native Americans say,
should not he seen as privilege for
 afew. [deally it is an unearned en-
titlement, At prese

g _ 'nt, since only a
[few have it, it is an unsarned advan.

“«- % » & =

from a process of coming to see that
some of the power that I originally
saw as attendanton being a hu.man
being in the United States consisted
in unearned advantage and confer-
red dominance.

I have met very few men who are
truly distressed ahout systemic,
uncarned male advantage and con-
ferred dominance. And so one ques-
tion for me and others like me is
whether we will be like them, or
whether we will get truly dxstressed.
even otitraged, about unearned race

-advantage and conferred domin-
‘ance, and, if so, what we will do to
-lessen thém. In any case; we need

to do more work in i‘d'entifying;how |
they actually affect our daily lives.

-Many, perhaps most, of our white

students in the,@_d%t;&e{s_{:ink
that racism doesn’t allec em
because they are not people of col-
or;_they do not see “whiteness’ as

a racial identity. In addilion, since
race and sex are not the only advan-
taging systems at work, we need
similarly to examine the daily ex-
perience of having age advantage,
or ethnic advantage, or physical
ability, or advantage related to
nationality, religion, or sexual
orientation. ;
Difficulties and dangers ‘sur-
rounding the task of finding
parallels are many. Since racism,
sexism, and heterosexism are not’
the same, the advantages associ-
ated with them should not be seen
as the same. In addition, it is hard

to disentangle aspects of unearned
advautage that rest more on social

class, economic class, race, religion,
sex, and ethnic identity than on
other factors. Still, all of the oppres-
sions are interlocking, as the
members of the Combahee River
Collective pointed out' in their

“Black Feminist Statement" of
1971.

One factor seems clear abéut all
of the interlocking oppressions.

They take both active forms, which
We can sce, and embedded forms,
which as a member of the dominant

. ln
my class and place, I did not see
mysell as a racist because 1 was




recognize racism only ip

t to
acts of meanness

'on'tbq | - |
o taught to thlflk t!lat facism
,d,uld end if ,wln'te - individuale
“panged ‘their attitudes. But , -
weihite” skin.in the United States
opens Many doors -for whites
L mmeropmt ‘We. approve of the
" wiydominance has been conferreq
_ “on us.dndividual acts can palliate.
- put-eannot end, these problems.
" To'sedesign social systems we
~ peed first to acknowledge their col-
ossal unseen .dimensions. The
silences and. denials surrounding
_privilege are the key political tool
there. They keep the thinking.about
equality or-equity incomplete, pro-
~ tecting unearned - advantage and
conferred dominance by making -
0 these subJects taboo. Most talk by -
. whites about equal .opportunity
seems to me now to be abhout equal

, ity to try to get into a posi-
‘tion- ol nce while denying
~that systems of dominance exist.

- . Hseemsto me-that obliviousness

Y.y .."- =

’fj} about- white advantage, like-obliv-
{3 iousness.about male advantage, is

kept strongly inculturated in the
United States:so-as to:maintainthe
~myth.ofameritocracy, the myth that
- - democratic: choice‘is equally avail-
-able: ;@g:,;aiL=-- Keeping .most people £
b ~unaware-that -freedom of corifident 5 B
/ ] .action ‘is there for just a small - : ot o
/ « numbér of people props.up those in ko |
' power and serves to keep power in
the harids of the same groups.that
‘have most of it already. &3
~ ‘Although systémic change takes
_‘many decades, there are pressing - .
- questions for me and, 1 imagine, for

» »

a:motben like me if we raise our
[ aily-consciousness on the perqui-
E sites of being light-skinned. What
o 'ﬂ we :do 'it!\:slm . : ¥ know kdztz. } \3‘ : :

o
1‘
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: Udérstanding. Whiteness

in the United States

JUDITH N. MARTIN

What does it mean to be a white person in the United
States? Is there such a thing as a white identity? Is It

Y different from an cthnic Identity? Is feeling white differ-

ent from feeling-German American or ltalian Ameri:
can? How does being white influence the way we
communicate? How Is our whiteness expressed in

communication?

For many people in the United States, there cur-
rently seems to be a degree of confusion and angst
about raclal and: ethnic identity among white peo-
ple. Some people never think about being white.

Some think it seems all right to feel ethnie pride,
but not pride in being white. Some [eel that they

are being forced to think about being white be-
cause of ssues like alfirmative action and “reverse
discrimination.” This essay attempts to sort out

some of these Issues and explore the contradic:
tlons and tensions in the notion of whiteness as an

identity. We also examine how being white in the
United States may influence communication, par-
ticutarly in terms of how this identity develops and
is reflected in the labels and words we use 1o refer

to ourselves.

A Communication Perspective of Identity

© Let's start with a communication perspective on

Identity. That fs, we 2l have multiple identities
(such as gender, religious, ‘ethnicity, race) that
make up our sell-concept and how we see our-

;—N-:oﬂglml'gmy sppears here In print for the first time, All

rights reserved. Permission 1o reprint must be obtained from
the author snd the publisher, Judith Martin tesches st Arl-

zons State University, Tempe, Arizona,

selves. ldentities arise from our associations with
groups, some voluntary (such as professional and
religious affiliations) snd some involuntary (such
as age and family groups), and then develop
throtigh communication with others, =~

As communication scholars Michae! Hecht,
Mary Jane Colller, and Sidney Ribeau (1993) have
noted, cultural identities are negotiated, co<creaied,
reinforced, and challenged through communication.: -
s may be easler 10 co-creste and ne-
oes Il s¢em ¢as:
Jer to understand and negotiate being female than
being white? How is being white negotiated. and -
challenged through communication in today's.
world? e

In addition, as Collier explains earlier in this
chapter, our | ' orms
and labels - the communicative behaviors and .
12T that reflect the core symbols or priorities of
our group-assoclated identities. In this book, a
number of essays identily the core symbols and
norms of various groups like Japanese, African
Americans, and Indians. Are there similar norms,
labels, and core symbols that are assoclated with
being white in the United States?

One final thing that we need to keep in mind

sbout identities is that they are dynamic and context-
related. | am not just a female, a prolessor, 3 white

German American. | am all of these. and any one

identity may be highlighted or suppressed depend-
Ing on the sltuation or context. For example, In
some situations, such as when | am the only white
person in a conversation or when 1 am discussing
the Issue of race, my white identity is highlighted.
In other conversations, my professor Identity
may be emphasized more. We are always in. the
process of becoming and unbecoming, as we nego-
tiate, develop, and re-form our identitles through
communication. B :

Three Issues need 10 be addressed as we apply

this communication perspective to understanding

white Identity: ‘MW raclal -
snd ethnic Identity, the characteristics ol 8 whiie

identity, and how whites develop a sense of heing
white. T, O oS e

T — . s ol

White Raclal and Ethnic Identity
Race Versus Ethnicity -

more a sense

logical argument in favor of 2 more social

‘to understanding race. That fs, while there may be
some physiological basis for raclal categories, it is

the way in which zhnt.%kuwmd
and the meaning attached to categories that
have a profound Influence on communication and .
how m&s_;%‘_nmmcd. What are the argu-

B e

ments against physiological definitions?

First, racial categories vary widely in different
parts of the world. One contrast Is seen in the
United States and South America. In the United

States, there are (wo major racial distinctions (black

and white), and this distinction Is fairly rigid. Peo-
ple seem to have 2 sense of who Is white and who
Isn’t (for example, "you don't look black®) and sre

uncasy when they are unable to categorize some- ;

one of mixed raclal origin (*But are you white ar
Black?"). In contrast, people in Brazil and ather

South American countries recognize a variety of in.

termediate racial categories.

A second example of how raclal categories are
soclally constructed is that raclal cstegnries have
changed throughout U.S. immigration history and’
some groups have been shiflted from one racial est.
cgory 10 another st particular points in history. In
the cighteenth century, British immigrants sirug.

gled to preserve their base of power snd even 10
prevent other Europeans from entering the Unied

~States. In the nineteenth century, as moré and

more southern Europeans immigrated, there was

~an attempt 1o classily Irish and Jewish Europesns
as nonwhlie, Instead, the racial line was drawn

around Europe, and those outside (such as the
Chinese and Japanese) were then designated as
nonwhite (Omi & Winant, 1992). Sa while the ne-

tion of race has some basis in physiology, it proba.
hly makes more sense 10 talk about race formation

>
%

‘What Is the difference between racial and ethnic
identity? Many people believe that race has 10 do
with ph)sicnléhnnmrhtk:.wbem: ethnicity Is

{2 shared culture, bellef system, and
origin. However, most scholars now reject the bio-

" ol

'l
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lna t identitle (Fm\kenburg.
those
cific and not dom-

AUOF normative (such'as groups defined by reli-

gIOM, gender, ethnicity). For most white people,
connections to these groups are clear and easy 10

talk sbout. Being Irish’American means we cele-
brate St. Patrick's Day: béing Amish méans we' fol-
low the “Ordnung® (th@ communhy rules). Growing
up German American may mcan working hard for
the sake of working and not bch\g very verbally ex-
pressive. It's easy to recogh!zc and identily these
- cultural behaviors. :
However, what it means 1o belong to the domi-
nant or normative white culiure is a much more
sllppery consiruct, more dilficult 10 define, but
just 35 real. It is not often easy to see what cultural
practices or norms link white people together. For
- example, we usually don't think of Thanksgiving as
a white American holiday. Rirt of the *slipperiness”
of this identity is related 10 the dominant or nor-
mauvt aspect of being whhc.

Trlnh 1986/

. DQMOCCO C! [

ldcmlty and Power

Sometimes the more powerful aspects of identity
. ate ihe most unrecognized, and power is more

mon inked 10 ospedys of identlty that are as-

., or invo ugnx.y For cx.lmp]c when ques-

' tiohed ,lb.p.gg leqtity

. nmple;lh‘e néws media refer to “black Jeadg

)Qales will often not merition

lﬂ,‘d ”ﬂd%hhmk about it, whereas -
wo “ﬁhﬁ leély lo be'aware of how génder

lu part of {Héik idenitiy.
1 saffie thing may be Lrue about beipg white,

One.reddsh. w .mII ik sbout beirig
ahite i that they may- not.need 1 funication

‘scholats Tom leay'uma and Robert Kruck (1995)
suggm &!m this lack of consciousness,on the part
of whites (8 possible only because of the power as-
soclated with being wlhite. The experieiices and

- communication patterns of whites ate taken as the

nq?m ﬁom which others are marked or measured.
The' unﬁrcl‘ul norm: then becomes: invisible. For ex-

> but
never to “white leaders.” There is "black on black

viole "CF"‘But European conflicts are not reflerred
0 as wﬁlie on white violence.” ..
Whhl Joc! It mean that the category “white”

s séldbm referred 1o anid that whites so rarely

talk abou( the meéariing of belng white? As Krizek
reﬂccu

I've gopc thrbugh {ife never consciously thinking about

" labels..! suppose we defined ourselves as one of those

pcople..we didn’t label, dlthough nobody every said
that.' We were just w)mc. not black or brown, and |
don't really-know what (hat means, No dne ever ques-
tioned..it (Nahayama & Krizek, 1995, p. 292).

.‘

On the o;hcr hand Nakayama (1993) has writ.
ten. aboux growing up in the South 52 fourth.
generation Jab'ancse American, with his identity as
an American consistemly challenged as people fre-
qucmly askcd him wheré he was rca}ly [rom and if
he. spoke English.

Nakayama and Krizck attempt to show how the
“invisibility™ of whiteness Is rélated 1o power by an-
alyzinig the. rhéloﬂc of whiteness” or how white

people (alk about being white when ex licitly
asked, TFcy [dund (hat people often resisted dis-
cussing how. they fe)( about being white, which
they imcrﬁrel as nﬂccung an invisible power in
“which white: Is not a category of identity, but black
Al'rldn American, or Chicana is.

A second thetorical strategy was (o say that be-
lng“whilc Was-based.on negation, that. white is “not

something else (nm black. browm llw or red).”

This seems like a neutral wiy io; t’ﬁ bout being
white, but they point out that'in 1 hid irategy: white
I$ again the universal against whlch other colors are
marked, Another strategy confuscs whiteriess with

. hationality. Whiteness means white Ametican. As

one of their respondcms noted, "A 1ot of times
when people think of American, | bet you they
probably think of white. They probably ihink it's
reduridant® (p. 301). What ‘does mean for all
those Americans who are hot white? -

We can see how difficult it Is-for pcoplc lo pin
down the meaning of whiteness; but pcrhaps we'll
understand intercultural commuriication better if
“we apply the same scrutiny to white idetitity that
we apply to other cultural groups: This lack of
awareness.on the part of whites may be changing,
as we'll discuss later. As Issues of race are brought
up more and more (requently in the Unitéd States
(in the O. J. Simpson trial, for cxamplc) white
people are perhaps thinking. more about heing
white than ever before, and perhaps.it will hecome

easler lo identify those norms and:core ‘symbhols of
whiteness.

In Chapter 3 Edith. Folb argues that there is a
relative continuum of power in lhc United States
associated with various ldcmitics rnnging from the
more power(ul groups (whites, malés, Protestants,
heterosexuals, middle/upper classes, the educated)
to less powerful groups (racial minoritles, lermales.
religions other than Protestani, gays. the working
class, the less educated). And we each-may have as-
pects of our identity that are more or less powerful,

dcpcnding on which is highlighled in.any ‘particu-
lar coniext. Those that-are more invollintary or-

physically marked are more dilhcul( :hd the most
matic.to negotiate.

What happens when our idenmics are chal-
lenged? Growing up as.an Amish/Mcnnonitc young
woman, | felt'marginalized In many.social contexts
because | was physically marked by 3 distinctive
dress and physical appearance. 1t was difficylt to
negotiate anything othet than a bounded (Amish)
dentity. What are the communicative comcqucnccs
when Identities are challenged —when, for exam-
ple, Asian Americans are asked *“Wheré are you re-

ally from?” or “Do you spclk English?” How does
it affect.the communication between people when
the identities of ‘some are often challenged and oth- -
ers (whites) are rarely challenget!?

Dimensions of White Identity

- An lntcrcstlﬁé qucsuon. then, is whether there s a
set of cultural norms and.symbols shared by most

white people. Many scholars feel (hat there are
uniquely white cultural patierns, but thai they are
often difficult to discern. Sociologist Ruth Franken-
burg suggesis that one way to understand whiie-
ness is to vi not as simply a racial or ethnic
c..egaryTﬁﬂ\Wrmmmen. |
STORS 1h W P Xey Ingredient. These are
dThed (o én ¢ communicative aspect
‘of identity: & !oculon of structural advaniage, s
standpoint [rom which.io view ourselves and oth-

ers, and a set of cultural practices (core symbols,
labels, and riorms).

Whiteness.Is a Location
of Structural Privilege

Some scholars argue that white identity is linked 1o
the structural advantage of race privilege w the
United States but that the two are not synonys

-mous. All whites do hot havé power and do riot -

have equal access to powet. For example, one can
point to times in U.S. history when some white cul-
tural groups were not privileged, hut rather were
viewed as separate or different, as were the Irish in
the carly part of the twentieth century and the Ger-
man Americans during World War II.

However, scholars have pointed out that the
memory of margtnahty in these instances has out-
lasted the marginality. In the latier part of the
twentieth century, European immigrant grou'ps are
now assimilated and are “just American.” Bound-
arles betwcén Americanness and whiteness have
been much.more fluid for “white_ethnic® groups
than for pedple of color.

How is this dimension of white identity played
out in the.cveryday lives of white peaple and their

communication with others? Peggy Mcinosh (1995)
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e - put this down 10 my color. e
~ 1cando well in a challeriging situation without be
| am never asked to speak for all people ol my

+ 1 can wortry sbout racism without it being seen as
sell-inerest or sell-secking

My culture gives me little fear about ignoring the
perspectives and powers of people of other races.

0
2

The question then Is how does this aspect of

white identity influence my communication with
others? Perhaps it means that | approach most in-
teractions with a confidence that if I'm nice, most

people will be nice back to me. People won't pre-
judge me as untrustworthy, or “dillerent,” or “ar-
gty Or Il they see me sitting with other people
who aré white, they won't think this means | don't
want 10 communicate with people who aren’t
white. They will judge me and communicate with
me as an individual.
Several studies have, in fact, found that whites
and African Americans approach Interethnic con-

versations in different ways. Whites rarely talk
about issues of power when discussing interethnic

communication, whereas It s a more central issue
in African American frameworks (Martin, Hecht,
‘& Larkey, 1994). S0 maybe this is one aspect of be-
" ing white, the (act that | don’t consider power is-
sues in conversations, Perhaps you can think of
other ways that privilege may be reflected in whites'
communication. :
While being white in the United States may
mean privilege sometimes, there scems to be'an in-
creasing perception that being white does not
mean “invisible privilege.” Charles A. Gallagher,

who Interviewed eollcit. students in‘a large inner-
city campus. found that white students thought a

. lot about being white and saw thelr whiteness not

as a privilege but as a liabllity. They often felt that
minority students were getting more breaks and.
more privileges. They also [elt that they were pre-

judged by 'students of color as being raclst because .

they were white.

Some whites (eel that being white is not very
positive, thit whiteness répresents blandness (like
Wonder Bread), and that It Is not very interesting
in contrast to the cultural “richness” of ather cul-
tural groups. This sometités leads whites to re-
trieve their ethnic heritage and identity (Italian
American, Irish American, and so on). Ethniclity for
white Americans can be almost like a garment that

is put on or ofl at will.
Perhaps this change In identjty, this growing.
-awareness of a white Identity, Is occurring because
the changing démographics in the United States
means that whitesare. beginning to percelve them-

selves In the r@bo}hy. Gallagher (1994) slso asked
students to estitnate the ratio of whites to blacks

- on campus, Mahy. students reported that they

thought the ratjo was 30 percent white students,
70 percent black students. The actual ratlo was 70

percent whue:a“hd 30 percent black.

The point heré€ Is hot the inaccuracy of the per-
ception, or whélher whites or minorities are more
privileged, buit how these perceptions alfect inter-
cultural comménication. How do we communicate
with others if we:leel that we are being prejudged
as raclst? or a8 piivileged? How arc these identitles
negotiated and confirmed or challenged in our In-
tercultural Interaction’?

: .
Whiteness.Is a “Standpoint”

A second dimgnsion of white Identity, according to
ankenbd;g’."]s’fn-gl'tt\dpéint. a place f[rom which
white peoplé 168k ai {Remselves, at others, and at
soclety. What aro-some perceptions shared by -
whiie people? And how do these perceptions diller

'{rom those of other cultural groups?

A dramatic example arose during the trial of the
Alrican Ametican celebrity O. J. Simpson, accused
of killing his ex-wife, Nicole Brown Simpson, and
her {riend ‘Ron Goldman, An ABC News poll con-

‘when you have a choice (o sit of stand hext o a white

* and you looh at each other, the whites and you Just

ducted just before the verdict wn,:hii\d'e{l .il.b}_m\
showed a profound split between white and black
perception: 77 percent of whites thouglit Simpson .
was gullty, 72 percent of blacks believed Jie was in-
nocent (Arizona Republic, October 1,1995; p. A2).

Both whites and blacks saw the same televised .
irial. the same evidence, heard the same legal argu-

ments. but. saw these [rom two different “stand-
points” and arrived at two dilferent conclusions.
How ‘could this be? Experts analyzed theiwo::. .

standpoints and tried to undetstand this dramatic.

difference in perception in the days immediately

following the trial. Jibg
Most experts saw the roots of the different per-

ceptions in the different life experiences.of Alrican
and white Americans. As one coluffxnijt.'g'xp!a!,ncd. it:

Most whites thought Fuhrman [the p_olla'jﬁ&n'gaqspd .

of evidence tampering and racism| was a sick act and

an exception. Most blachs, especlally those-in LA .
thought he was no aberration; they've known others -

lihe him. (Wilson, 1995, p. 2)

There are numerous other, perhaps_léss dra-
matic examples of how perceptions of whites von-
irast with those of other U.S..groups. To-give. just .
one example, according to a CBS News.poll re- -
ported In the Arizona Republic, 38-percent of whites
versus 27 percent of blacks think race relations in
the United States are generally-good- (October 4,
1995). So som , B ices .
how we view the world and ultimately how we

communicate with oshers. As one individual re-
ported in Nakayama and Krizek's study:

“| don't exactly know what it means to bé white, but
we all know don’t we? | mean I'never talk wbdut it,
but | know that we understand éach ‘othet it some
levél. Like when a blach guy gets on an’ ¢levatoror

person or a black person. You pick the White. person

know that you've got It better. You dont sdy unything
but you know. It’s in the looks.” (p. 298) '

~ Wis-easier lo see shared ﬁt&tﬁ\\om in dramarie

situstiohis like the Simpson trial or the Rodney

King beating and the subsequent trial of white po-
lice ‘officers. And even then, it is still difficult 1o un-
derstand how perceptions are related 1o race.

Again the question comes back to how these

ence our communication. Are there ways to negotl-
ate these varying perceptions? '
Discussions following the O.]. Simpson tris]

may. have presented opportunities for intercultural
diilogue and finding some common ground. Blacks
saw-whites unanimously condemning Mark Fuhr-
man, and whites hesrd the same thing from blacks
concerning Simpson’s pattern of spousal abuse ,
(Arizona Republic, October 1, 1995, p. A22).

Whiteness Is a Set of Core Symbols,

‘Norms, and Labels .

Core symbols are those values and priorities of 2

cultural group that are reflected in the norms of
behavior and labels used to describe the group
(Hecht, Collier, & Ribeau, 1993). Often the norms
are unmarked; they are not made explicit, and-it Is
hard to identify what norms are uniquely shared by

whites. As noted, this difficulty comes partly from
the normative and dominant aspect of beirig white,

The dilemma Is that white is everything and it is
nothing ‘It Is just there, and yet It is dilficult to talk
about, maybe even embarrassing
Sometimes, these cultural practices are most
clearly visible to those who are not white, to those

groups who are excluded. Janet Helms (1990) and

others (such as M, Asante, 1973) have sttempted 1o .
outline values that are shared primarily by white

people. For example, they suggest that a stron be-

ief in Individualism and ari emphasis on linear

l P
thinking are two patterns that are most steongly
|

inked to belrig white and are not universally shared

characterize ethnicity and/or race may be seen as ,
category of core symbols and are another way In

which identity is expressed. Labels have meaning

Of course, not all whites perceive all situations

in the same way. Remember that identity i3 dy-
namic, negoliated, and context-dependent. Perhaps

and are not neutral.

varying perceptions, expressions of identity, influ- |

58 Chapter 1 Approsches: Understending Intercultural Commaunication Judith N. Martin/Understanding Whiteness in the Unked States. 59
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. f m md Uncle Ben's fice: li is hot widgly known

label “Quaker” in Quaker Oats. Would'we like a

tean called “the Fighting Honkzys"? One response
of marginalized groups
afid make 1t their own, as gay ‘and leshian groups

~ did in appropriating and using the lahel “queer.”

Dolores Tanno (W‘M)‘descrlbes how her multi-
ple identities are reflected in various labels (Span-

ish, Mexican American, Lalina, | Chicania). The

Spanish label is oné she 'wis given by her 'kmlly
and designates an ancestral origin (Spain). The la
bel Mexican American reflccts iwo important cul

tufes that make up her tdcmuy Latina reflects
cultural and historical connéctedness with others

of Spanish descent (such4s Puerto Ricans and

$omh Americans) and the Chicana label promotes .

political and cultural nsscruvcncu in representing
her identity. She stresses that she is all these, that
each. rmls a dilferent facet ol -her identity: sym-
bollc historical, cultural, and political. '

. $imilarly, the labels and meanings for African
Amcﬁctm have evolved twer the years. Hecht, Col-
fiet, and Ribeau (1993) élaim that the shiftfrom
black 1o Alrican American as a' sell-preferred label
is lounded in issues of sell- dctermlnauon. sirength,

progress, and control. < . -
What do white peoplé “wani 10 be called? When

we asked white-college studenys what labels they

prelerred 10 use and preferred others to use, they
' consistently chose the most *normative,” the feas!

specific (Martin, Krizek, Nakmma. & Bradlord.,
" 1996). They wanted 10 be ¢alled white, or mayhe
white American, but not white Anglo-Saxon Proies-

tant, What does it mean if wh!tcs resist being

M’Qulkm objected strcnuously (o the use of the

is to lakc the pejoritive label

callyr“lotdted” b Odf*Phy (Mz'&)mhi!-
tory'(w ’Fil Ses it e muthe right of being the
nmmtmp the one-that names.and:catego-
rbu’-sz is hot tesell” wegaﬂzed?

"'ihl’s may be ¢hanging.as our “white”

sdenams:baug (re)négotiated and deﬁncd in con-

tetnpd’ntyﬂ.s socletw&rhaps these fssues of la-

that Native Km:ri- bel;wm be discussed mare by whites. Pethaps we

. can explore-the meanings for various labels -
Alrican Amiéricans, white, European Ariferican. Or
we can’ lum to negotiate and call people what they
‘warnt (o be called as Mary Jane Collier suggcsts to
alfrrm thbidcmlty that each thinks is important.

'

Vlhlte rdcmny Dmlopmcm

00000

" How do we dcchOp a sense of whiteness? This

sensé (Just-like our seénse of gender) develops over
time and through comrmunication with others.
Thete seem 10 be smni stages of identity develop-
ment, nof with definit¢ beginnings and ends, but

stages none&hcless that represent dif ferefit posi-

tions-of under,smndlng who we are,
In the Urilted. States, minority group members

develop a‘sense of raclal and ethnic identity much

earlier than majority group members do. As psy-
chologist' Rita'Hnrdiman (1994) describes it:

It hds ]m;uéml been the case that White students
enrolled I nty dass on Facldl und cultural issues In
caunxclmg,ex ¢l fo be taught all about the cultures of
people of ¢olor -and they-dfe dimost always. surprlscd to
hear tﬁ&}-we ‘will be discussing the White gioup's expe-
ricm’r S‘om }chntf' ‘renidrk that they are not White;

they ‘are ]cmﬂe. or woﬂclng-class. or Catholic or Jew-
ish, but nol. White. Whén (h‘allcnged they réluctantly

admfr lﬁai l}f& tire White but report that this Is the
first:t Afine lhty have had to think about what It means

]or mcm (p fZS)

Suge L-No $o¢hl Consciousness

In Hardlmaﬁ'; modcl 1hé first stage of identity de-
vclopu‘lem i& the same [of whites and minority
groups; In'jhils stage “childten may be dwire of
physicnl dmercnccs and iomc cullunl differences
but ot [eel

raclally supérior. However, tvcmually they absorb
s et B

"": r~'b

the miessage [rom the sochl environmenl ((am\ly
and society) about raclal groups.

Stage 2: Acceptance

The second stage, acceplarice, represenls thc in-
ternalizationi of the messagés abott ‘raclal group - -
membership 4nd.the chulsltlon of a béliel in the
“normalcy” (superiority) of bcmg white. This inay
be either a passive acceprange or an active accep-
tance of the dominant socializition. An important

point here is that iugjmmw are nol

awarg thal they have been programmed 1o aceept 2
particular y_oﬂd view about race. 1§ is Slmply the

way things are and is not qucstlonéd

Passive Acceptance. In the passive accepfance
stage, there is no consclous identification with be:
ing white. Whites at this stage may hold the lollow-
ing subtly raéist views but do rot see ﬂtcmsclvcs as
being racist. Rather, racism is scen as.the holding.

of extreme attitudes, such 4s those espoused by
the Klu Klux Klan.

1. Minority groups are culturally dcprivcd amnd
need help to assimilate.

2. ‘Alfirmative action is reverse discrlminztion he-
cause people of color are being given oppnnunlucs
that whités have never had.

3. White culture, music, art, and litcmlurc is “Clas-
sical”, works of art by people of color arc primiyive
art; or “crafts,”

4. People of color are “culiurally diffcrcnt whcrcns
whites are Individuals with no group identity, cul-

 tures, or shared experience of racial pﬂvﬂcgc

People at this stage usually take one o 1wo pas-
sive positions with respect to facial Issues and In-
teractions with people of color. They: clither uvold or
adopl a pdtronizing stance. That is, théy may avoid
racial Issues; avoid heing around people ol color, or
be very polité when they are, Or they may.1ake a
patronizing stance, be very solicitous and try 1o .
help the less fortunatc: “1 really [ecl terrible ahout
the few minority students in my classcs. 1 know it's
so hard for them 10 fit in. | really wish-I could fig:
ure out some way to make things easier for them.”

A, Bhad. . b4 AA.

-Active Mupum Those whites in the active ac-
ceptance stage are very conscious of their white-’

ness and may express their feelings of superiority
collectively (as with a White Student Union.) There

- may be open tesentment toward minorities Who are
perceived to be more advamagtd. “Why do all the

" black studerits it together in the Student Union?”
Sorric whiies fievér move heyond this phase, If

they do, it is usually s result of 2 number of cumu-
lative events. Hardiman desctibes the transition of

one of her students from the active acceptance .
stage to the nexl slage:

IShc took] a class in high schaol on African American
authors, . . . She felt that the authors’ experiences had
happened long ago and that whatever unfairness ex-
isted then had been rectified. Later, after entering col-
lege and develaping some close reldtionships with
Aslun American. and A[dmn American students, she -
began to have other experiences that cantradicted her
assumplions ahoyt fairness. An incident in her resi-
dence hall involving the indiscriminate rounding up

of all Black male students by police, and an ensuing
protest over that incident, had 'd particular ¢ffect upon

her. She described herself as “wdhing up (o the reality”
after this-incident. (p. 127)

Stnée 3: Resistance

The resistance stage represents a major attitud

_shift, from a position that blames victims for their

" tonditlons toone that nimes and hlames a white’s

own dominant group as the source of racial prob-
lems. This resistance may take the form of passive

tesistarice, with little behavioral change, or sctive
_resistance - 4n ownershlp of racism. Individuals

may be embarrassed as they récognize that much

of thelr behavior has heen ricist. Some may try o

distance themclves from other whites or gravitate

toward coinmiunities ol colot,
In the active resistance stage, whites helicve that

changing the white community is the responsibility

of whites; they shift f[rom being a good “liberal®
helper 1o being an attive agent of change. However,

- as they make the transition lo the next stage, they

-

realize that while they may dpprecia munitics
of color, they are not members ol those cultures

and they leel a need 10 redefine whiteness,
&_———-_—-————————-—-——_.‘__,
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> B H&ﬁ’ cM y'm'lf fprmly tt\k about e\hn\c\ty't
: 3. 1f 9&; are w’h\t! in mﬁu tontexts do you lh\nk
n nonracist terms. »Whites . . aboul Beln ’wf;hil po you lte\ white when you are

Stagc 4: Redefinition ... K
In this stage, energy Is refocused or redlrected to

redeﬁntng ‘whiteness |

come io see that they do not:have to accept the- with prily whhe Peopler
definition of white that Is p’liéed on them by soci-- 4. Whal aré d-(é éb;nrﬁumcahvc consequences of
etf; ‘They can move beyotid the connectlon to (hinking sK6UL TAe. I Eategaties like black and
racism to see positive aspects of being European . whiie? What| lié you feel Wheh you can't easily cate-
Ameritan and feel more comlortable being white. gorize soméoﬁl‘i 38 black or white?
However, the difficult chalicngc here is to identify B .
what white culture Is. Sometifmes this can be doné e fjj:
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{t.seems that there are comp%ting notions about . ‘ )“gc :, s for white Americans.

whit Is Involved in white identity. It s seén as both 2 iy ym Py “994)

_invisible and real. It is seén as both privilege arid II- Gf e -"iﬁ““mm mm’fs'l“ A

: ." rlcnn American and Euro-

tuves Communlcattan

"i‘ 255,

" ability, It is seen as boti positive and negative, And
all of these dimensions-are played out in-our com-
- _ munication with others. Our identities are simulta-
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~ hiseems appropriate 0, conclude with some
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