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CHAPTER 4
I ————————

INCLUSIVE EDUCATION
The Nigerian Attempt

Ahon Adaka Terfa
Federal College of Education, Yoruba, Nigeria

ABSTRACT

Inclusive education has undoubtedly become the current global trend in ed-
ucation. This chapter examines the implementation of inclusion in Nigeria.
The history of special education in the country is traced from the pre-Christian
cra to the coming of the missionaries and eventually the formal education for
exceptional persons until this cra of inclusion. Perspectives of the concept “in-
clusive education” are also examined. The chapter also looks at the introduc-
tion of a Universal Basic Education scheme, which is seen as an opening for
inclusion. The implementation and legal framework of inclusion as well as its
barriers in Nigeria are discussed. The chapter concludes that the implementa-
tion and practice of inclusive education in Nigeria is only in the realm of theory.
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As a country located in

Nigerian coastli

West Africa, Nigeria was a British colony ang

has a uniform colonial history, thollgh. t‘he 50“"-1":31"“ part of tl?e country
had an earlier encounter with the British colomal- masters Vis-a-vis the
Western style of education and Christianity at the point the n?rthem part
had already been introduced to Islamic religion and education. This di-
chotomy has created different sociocultural orientation in the country.
The country operates a federal system of government with 36 states and
the Federal Capital Territory (FCT) spread into six geopolitical zones
whose function is administrative and resource sharing. Each zone com-
prises a number of states.

Nigeria, the most populous country in Africa with a population of about
150 million people, is an active member of the E-9 countries (i.e., nine
most densely illiterate populated countries) (http://allafrica.com /stories/
901006210895.html). Her educational system is often influenced or based
on several factors and lessons learned over several decades of post-colonial
histor.y. 'l.“he first two decades of the new millennium were marked by s€*
eral sxgn}ﬁcant poli.cy thrusts and goals for sustainable national develop-
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HISTORICAL OVERVIEW
OF SPECIAL EDUCATION IN NIGERIA

In order to understand the concept of inclusive education within the Ni-
gerian context, one needs to reflect on the history of special education in
Nigeria since the former is being provided within the purview of the latter.
The historical antecedence is expected to guide the analysis and interpreta-
tion of variables in this chapter.

Prior to the coming of the Christian missionaries, nobody had any sci-
entific basis for explaining the causes of disabilities. It was conventional to
look in the direction of witches, devils, and other gods, and sometimes bad
neighbors, as the probable cause of the disabling condition. This was why
in the pre-Christian era in Nigeria, many children with disabilities were se-
cretly put to death by their parents, relations, or other influential members
of their communities. In some instances they were left at the mercy of wild
animals, inclement weather, or abandoned in the evil forests to be dealt
with by gods and evil-doers who resided there (Nwazuoke, 2010). However,
this cruel attitude to the needs of the exceptional persons that held sway
gave way to acceptance with the coming of the Christian missionaries in the
19th century. In other words, the advent of Christianity ushered in an era
where persons with disabilities (PWD) started to be accepted in Nigeria.

Formal education for exceptional persons can therefore be traced to
the efforts of some Christian missionaries in the 19th century. The early
Christian missionaries who came to the shore of Nigeria were the Roman
Catholic Church Missionaries Society, the United Free Church of Scotland,
* the Southern-American Baptist Convention, and the Seventh Day Adven-
tist Church, among others (Kyauta, 2011). It is on note that each of these
religious organizations established schools and laid emphasis on reaching
out to the needy. Their aim in educating individuals with exceptional needs
was to train them to be self-reliant and to foster independence. The first
major initiative made to cater for the exceptional children was in 1945 by
the Methodist church, with the establishment of a leprosy settlement for
the treatment and rehabilitation of lepers. A school was attached to the
settlement for individuals who had been rendered physically disabled on
account of leprosy infection at Abeokuta (Abang, 1992). In addition to
learning to read and write, they were given entrepreneurship training in
gardening and craft.

The first formal school for exceptional children, however, was set up
in 1953 at Gindiri, in the present Plateau State by the Sudan United Mis-
sion. In 1958, the center at Orji River was established by Dr. anc-i Mrs. D. F.
Money, and Rev. Dr. Bedan Daws for the treatment of leprosy patents. Hm.v-
ever, in 1958 two blind children were admitted into the center for academic
training. In 1963, more children were similarly admitted. Henceforth the
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known as the Ibadan School for the Deaf and t}vo other SCI.IOOIS in Kadun,
and Enugu were established. The schools provided educational services in
addition to vocational training.

In 1961, Miss Beth Torrey assisted the women'’s Voluntary Organization
o establish a home and school for mentally retarded and those with behay-
ioral disorders. She also established Beth Torrey Home for the mentally
retarded in Kano. She was reported to have been killed by a hit-and-run
driver in Kano (Kyauta, 2011).

The next school established was Pacelli School for Blind Children in La-
gos in 1962 by the Roman Catholic Mission with Archbishop Leo Hale Tay-
lor as the first proprietor. In 1965, the Anglican diocese of Lagos founded
the Atanda Olu School for orthopedically handicapped children. Other
schools established for exceptional children in the country include Special
Education School, Tudun-Maliki, Kano. The school was founded in 1950.
a:l?:r;hﬁ'ln P; ;(;1;0(.)1 for maladju_sted children under the Ministry of_Social
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The problem of providing (or children who are handicapped as a result of dis-
abilities such as blindness, deafmess has become more complicated with grow-
ing awarcness in the arca, The current level of efforts has proved inadequate
in meeting their needs and argues for a change in improving the sitnation
both quantitatively and qualitatively. (Kyauta, 2011, p. 113)

The Federal Republic of Nigeria (FRN; 1977) also made public her first
National Policy on Education and introduced in it “integration.” This policy
document states in part that “Government has decided that integration is
the most realistic form of special education since handicapped children
are eventually expected to live in the same society with their able-bodied
counterparts...” (p. 12).

The Federal Government of Nigeria (FGN) also established the Federal
Advanced Teachers College (Special) in Oyo in 1977, which is the first of its
kind in sub-Saharan Africa. Today, the Federal Advanced Teachers College
(Special) in Oyo is known as Federal College of Education (Special), Oyo
which provides training in special education. Between 1976 and 1977 more
special schools were established by both the state and the federal govern-
ments and state and federal coordinators were appointed to monitor the
progress of these special schools. In 1977, the FGN also directed the Ele-
ments of Special Education as a nonoptional course unit be introduced in
all teacher education programs in the country. The purpose of this course
unit is to enable regular teachers to cope with the special learning needs of
children in regular school settings. At the moment, the following universi-
ties offer degree programs in special education: Universities of Ibadan, Jos,
Calabar, and Uyo; Bayero University, Kano; University of Nigeria, Nsukka;
Ibrahim Badamasi Babangida University, Lapai; Obafemi Awolowo Univer-
sity, Ife; and Kaduna Polytechnic.

Meanwhile, Ozoji (2006) traced the history of inclusive education in Ni-
geria to the “open education” experiment by the Royal Common-Wealth
Society for the Blind (RCSB) in Katsina. Geoffrey Salisbury of the society
came to Katsina in 1959 to kick-start it following Nigeria’s meeting the three
criteria for its commencement in any commonwealth country. The criteria
were a high incidence of blindness, a good network of primary schools and
local administration, and a strong voluntary organization

Salisbury in Ozoji (2006) explains that open education is the lat_est weap-
on in our attack on blindness. It is not a stunt but a carefully conceived plan
aimed at absorbing blind children in small groups into the routine of the
ordinary day without upsetting the normal pattern of work. He first of all
trainéd a few itinerant teachers who would each have four or five scfhoois
under their wings. Dr. Sykes supervised the open education schemfe in the
eastern region and adopted a different model of regular teacher training to
cope with the peculiarity of the region.
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means that the segregated approach in special education has taken up such
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standable in the context of children with disabilities who were left to roam
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with the work of Jean-Marc-Gaspard Itard (1775-1838), the physician who
tamed Victor, “the wild boy of Aveyron,” as reported by NERDC (2008);
that working with exceptional children was seen as a laboratory experiencé:
something to be “trial-tested” in a secluded place before being tried in 2
normal setting. It is worthy 1o note that the developed nations of the West
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e Extending the scope of ordinary schools to include a greater diversity of
children. For instance, Rufai (2004) views inclusive education as an
approach to redesign the concept of “mainstreaming,” which is
placing exceptional children in a regular school setting with sup-
portive services and materials. This means that inclusiveness implies
the involvement of persons with disabilities in every education-relat-
ed endeavor or activity with their nonexceptional counterparts.

e A set of principles that ensures that the student with a disability is viewed as
a valued and needed member of the community in every respect. For exam-
ple, Okoroikpa (2008) views inclusion as a process of restructuring
the cultures, policies, and practices in schools in order to respond
to the diversity of students as members of their locality.

e Human interaction and organizational arrangement. Okeke-Oti (20094,
2009b) contends that inclusion is an educational placement that
deemphasizes exclusion and emphasizes the restructuring of institu-
tions (schools), classrooms, and approaches to instruction to meet
the needs of all learners. The generally accepted UNESCO (2001)
definition of inclusion is also relevant here:

Schools, centers of learning and educational systems that are open
to ALL children. For this to happen, teachers, schools and systems
may need to change so that they can better accommodate the di-
versity of needs that pupils have and that they are included in all

aspects of schoolife. It also means a process of identifying any bar-
riers within and around the school that hinder learning and reduc-

ing or removing such barriers.

The following definition of inclusive education is the perspective of a
commissioned study by NERDC (2008) undertaken on opportunities for
inclusive education in Nigerian primary education. Inclusion means that
all children regardless of their developmental level, disability, social back-
ground, ethnic group, gender, location, or legal confinement are always
included in whatever society considers appropriate and available to other
children of their age. For this definition to emanate from Nigeria’s commis-
sioned project, it can be seen as the country’s definition of inclusive educa-
tion since the National Policy on Education has not clearly conceptualized it.

There is, however, an argument that inclusive education is conceptual-
ized as an ideology rather than a program. The ideology emphasizes that
individuals with special needs should intrinsically be made an integral part
of their societies and its various elements, such as political, economic, and
sociocultural life. Inclusion is about building a community where everyone
is equal and freely participates actively in all activities of the locality.
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Itis in compliance of the foregoing that the Universal Basic Education

(UBE) scheme was launched by the FRN at Sokoto on September 30, 1999,
by then President Olusegun Obasanjo. Fundamentally, the aims of UBE
and the disbanded Universal Primary Education (UPE) are alike since both
are free and universal. The UBE scheme is, however, compulsory for all
children of age 6-15 who are mostly at the Primary and Junior Secondary
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lennium Declaration to be achieved by 2015. Obani (2006, p. xv) believes
that the inclusive nature of UBE is that “persons in all manners and condi-
tions, including those with special needs will be taken into account.”

Nigeria’s concept of inclusive education is influenced by the several glob-
al and national normative instruments and frameworks to which Nigeria
subscribes. In the context of this framework, the UBE was launched in 1999,
though the UBE Act was only passed and signed into law in 2004. Similarly,
the Child Rights Act (2004) guarantees unfettered access to education for
all children of school age and nondiscriminatory education (FME, 2008).
The concept of inclusion was earlier envisaged in the country in 1977 when
the Federal Government declared that integration was the most realistic
form of special education since handicapped children are eventually ex-
pected to live in the general society (FME, 2008).

Accordingly, the universal nature of UBE has the following implications
for children with special needs:

* Inclusiveness implies that persons in all manners and conditions of

physical, spatial, and psychological existence will benefit from the
scheme.

* Special attention will be paid to special learning needs of all sectors
of the population.

The central concern of the Federal Government of Nigeria (FGN) with
special education, according to Obani (cited in Taoheed, 1999), is that all
Nigerian children should receive education that is appropriate to the needs
and peculiarities of such children. Taoheed (1999), therefore, contends
that the introduction of UBE is a long-awaited answer to this desire. The
scope of UBE, therefore, encompasses the following, among others:

* A formal school system from the beginning of primary education to
the end of junior secondary, which combines skill acquisition.

* Special training and skills for children with handicaps (Obasanjo,
1999; Okeke, 2001).

The blueprint for the implementation and funding of UBE ascribes specific
roles to the federal, state (and Federal Capital Territory), and local govern-
ments; local communities; voluntary agencies; nongovernmental organiza-
tions (NGOs); and international community, donor agencies, and individu-
als while the funds accruing to it (UBE) would be expended on tefu.:her
training, teacher recruitment and remuneration, infrastructural provisions
and instructional and learning materials (FME, 1999). -
Despite the fact that UBE intends to achieve the stated objef:uves
through strategies like training, retraining, and retention of teachers; cur-
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Presently, there is no special provision in the UBE program [or mainstream-
ing the disabled in the regular schools. There are equally, no adequate data
for planning and addressing the provisional needs of the disabled in the
country. All these call for an urgent research to focus on the extent to which
disabled persons can benefit from the UBE program. (Okoro, 2011, p. 74)

This shows that the likelihood for UBE to achieve inclusion of exceptional
children in Nigeria is bleak unless something urgent is done.

Legal Framework for Inclusive Education in Nigeria

_ In Nigeria, the legal framework of inclusive education is guided by sever-
al global normative instruments, as discussed above under the introduction
of UBE. However, the Nigerians with Disability Decree of 1993 of the Fed-
eral Mlll[ﬂl"?’ Government of the FRN promulgated a decree whose purpose
;:;‘a‘ls 19 prowfle a 'clea.r.a_nd comprehensive legal protection and security for

1genians with disabilities as well as establish standards for enforcement of

the rights and privileges guaran
. teed
plicable to the disablcd ingthe . Rl\ﬁ under the decree and other laws 2"
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€ Was meant to guarantee treatment of persons with specid

needs as equals .

e e‘}mu:elglﬂ:h;?r nonexceptional Nigerians, The Decree was also

well as individuals ae(‘lo[ 1L government at all levels and all her agencies @
Pt and promote Policies that would ensure full it

gration of the disable j
: nto the socj t
disabled persons shall have clety. The Decree went on to state tha

- equal rj BT :
portunities as other Nigcriansqo rights, Privileges, obligations, a“‘t O-P:

Scanned with CamScanner



Inclusive Education = 51

ensure adequate training of personnel to cater for the educational devel-
opment of the disabled in educational institutions.” The Decree specified
that government organs shall take into consideration the special needs and
requirement of the disabled in the formulation, design, and implementa-
tion of educational policies and programs. As observed by Abang (2009),
the decree was laudable but was terminated after the handover to the pres-
ent democratic dispensation in 1999, Abang regretted that if the decree
was well implemented, Nigeria would not have so many children rejected
and excluded from attending school in regular institutions today. In other
words, this decree would have laid a solid legal foundation for inclusion to
strive if not because it was short-lived following the demise of Late Gen Sani
Abacha, which brought his regime to an abrupt end.

The 1999 Constitution of the FRN, which ushered in the present dem-
ocratic governance, Section 18(1) states that “government shall direct its
policy towards ensuring that there are equal and adequate educational op-
portunities for all at all levels.” Section 18(3) of the constitution goes fur-
ther to state that “Government shall strive to eradicate illiteracy, and to this
end, government shall as when practicable provide: (a) free, compulsory
and universal primary education; (b) free, secondary education; (c) free
university education; and (d) free adult literacy programs.

The critical mechanism of state set up for these purposes is the Universal
Basic Education Commission (UBEC), with a wide range of stakeholders, as
spelled out in the UBE Act. It is also unfortunate that these aspects of the
constitution are grossly compromised and this explains why, as observation
has shown, that the educational needs of exceptional children are not met
in our regular schools.

Another legal instrument that is meant to drive inclusion is the UBE Act
of 2004, which was passed and signed into law by the FGN. It is interesting
that the Act has already been domesticated in all states of the federation
including the FCT. The Act provides that government shall provide free,
universal, and compulsory education for school-age children at the basic
education level. Universalizing education here implies that all children, ex-
ceptionality notwithstanding, shall have unfettered access to regular educa-
tion. It is indeed unfortunate too that the segregated system of education
continues to exist years after the promulgation of this Act. In other words,
the continued existence of special schools raises more questions than an-
swers on the sincerity of Nigeria in her march toward inclusive education.

The National Policy on Education (NPE) is FRN’s normative instrument
that directs policy guidelines on educational policies generally. Its maiden
edition section 55(4) states Nigeria’s resolution to integrate exceptional
children based on the philosophy of egalitarianism, which Nigerian educa-
tion revolves by stating that “integration is the most realistic form of Spfaciaj
Education since the disabled persons are expected to live in the society
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FRN. 1977 12) This was rcaffll’mcd in the pOllC} S revised t‘din'n
oy (‘11139}5)3‘ Th' 9004 edition, section 10 (96¢), states: S of
1981 an . The ediion, ¢
All necessary facilities that would cnsure casy access o education shall .
pru\'idcd, for example, |

i) Inclusive education or integration of special classes and
units into ordinary/public schools under the UBE scheme.

ii) Regular census and monitoring of people with special
needs 1o ensure adequate educational planning and wel.
fare program.

Section 10(97) states, “Architectural designs of school building s he
barrier free, i.c., they shall take into account special needs of the handi.
capped, e.g., ramps instead of steps; wider doors for wheel chaired, loyg,
toilets, etc. (FRN, 2004, pp. 49=50).

The policy also emphasized the need for training and retraining of pey.
sonnel to develop their capacitics 1o cope with the challenges of the lagey
trend in special needs education, The National Policy on Education is nog 3
legal document but a policy statement that represents government position
on educational mauers. The policy is regarded as a giant step toward incly-
sion, but it is ambiguous on either inclusive education or integration.

Implementation of Inclusive Education in Nigeria

The country’s effective action plan for implementation of inclusion was
embodied in the education reform agenda of the Obasanjo adminisuz
tion. Its plan of action was clearly spelled out in the document termed *WE
CAN,” which the FME put together and is still awaiting full im pltmcﬂlﬂﬁ"“
(NERDC, 2008). The proposal’s short-term strategy plan indicates that

1. 'ljhree sPecial needs-friendly schools at the basic education
I(I.C.]. primary and junior secondary school) and secondary school
cvelsin one state in each of the six geopolitical zones would be
.selected. This implies that for the gestational period, nine 5¢
in each state representing a geopolitical zone would be selected

serve as a pilot study, bringing a { = partici w
the pilot scheme. W S SRR S e e

2. Three schools at each of the different levels of education will csd“'

specific . special learning needs in the followi®é
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e Children with intellectual, learning, and physical disabilities

3. At th.e schoo} level, each school will charter at least 50 students with
special learning needs. The schools will be required to:

* Carve out two additional classrooms for 15 special needs stu-
dents per class; 30 students in total; with the expectation that
over time students will move from special classrooms to the
regular classes.

. F)perate mixed-ability classes where children with special learn-
ing needs will receive education alongside their peers, catering
up to 20 students (NERDC, 2008).

It is regrettable that observation has shown that this pilot scheme is yet
to take off when one feels that for inclusive education to be successfully
implemented it must be planned and pilot-tested and the necessary sup-
port services put in place.

There is also the record of efforts by Mr. Enitan O Oke, the Head of
the Special Education Unit at Federal Government College, Ijanikin-Lagos,
where he has organized and held a series of training workshops with the
teaching and nonteaching staff, including parents of exceptional children,
on the imperative of inclusive education, curriculum modification, alterna-
tive assessment, and other topical issues regarding inclusion (Enitan, n.d).
This effort is quite commendable but the project is faced with challenges of
staff pessimism, lack of special instructional materials, and the fixed evalu-
ation procedure.

Similarly, Sight-Savers International in conjunction with Ministries of
Education, Social Welfare, and Health in the Sokoto, Kwara, and Kaduna
States of Nigeria developed an inclusive education project document in
2006 (Galadima, n.d). This project was to be implemented on a pilot basis
in these three states of Nigeria for a period of 3 years. Prior to this project,
the Sokoto State Ministry of Education had earlier in 1990 attempted in-
tegrating special needs students into regular schools. This initiative met a
brick wall due to skepticism on the part of the teachers. In general teachers
saw its implementation as a difficult task that would end up hindt?ring the
progress of other children in the class and that studen_ts with special needs
would not be able to keep up with the challenges and rigor of general class-
es and curricula. ]

At this juncture, the Special Education Unit hafl to intervene prompt-
ly by enlightening the regular teachers in the participating schools. Filrst,
about the rights of the special needs students to pursue educa.u.o.n atall lev-
els in regular settings. Second, about the potential and capabilities of Lhess
students. The teachers were urged to wait and see wh.at the stfxdents coul
do. The teachers were also given some hints on teaching special “eids 52;
dents. This Sight-Savers’ project with the ministies has also not taken
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i d the dearth of pers
well due to the challenges of attitude an P€rsonne) tog,

ort the program. . . < .
P To englrc successful implementation Oil lﬂglt:f:;e;ﬁlfcauon, A Serjgg of
training workshops has been mounted by the Sta niversal Basjc Edy

ining of teachers on inclusive practices Varg A

tion Board (SUBEB) for tral : : i
NGOs are also not left out in their drive toward teacher nf:eds for ip g
sive education. For instance, the National Center for Exceptional ¢},

(NCEC) organized a workshop for teachers on inclusi\_'c f:dllcalion in the
North-West geopolitical zone at Sokoto State Polytcch‘mc In July 2017 The
purpose of the workshop was to empower teachers with p‘f‘?“_gogical skills
of meeting the special learning needs of persons with disabilities in regulay

school settings. . '
Meanwhile, to ensure a successful implementation of inclusion, OKorg;.

kpa (2003) has identified the following prerequisites for successfy] imple.
mentation of inclusion in Nigeria, among others:

il(lren

e Policy statements made in the National Policy on Education must he
backed by legislation of the National Assembly and domesticated iy
all states of the federation including FCT.

* Provision for due process against discrimination, marginalization,
and lack of implementation of the charter of inclusive education

* Monitoring is of utmost importance in the implementation of
inclusion.

* Reviewing the Special Teacher Training Program (STTP) and pre-
paring professionals and nonprofessionals alike to support inclusive
education.

* Changing the negative attitudes toward exceptional persons/children.

* Putting in place modalities to discourage parents of nonexceptional
children not to withdraw their children from the regular schools.

. It is,' however, unfortunate that none of these conditions has been put
}n m.otm.n in the country. It is in this vein that, Nwazuoke (2010) submits,
in Nn.gen.a, inclusive education as a concept is a largely unexplored social
fron'uer in education. Nwazuoke maintains is because most academic dis
cussions bordering on it are tilted toward abstract ideological positions
rather than focusing on the Practical details on how it can be operational'

fzed within our peculiar circumstances. Nwazuoke notes that it is interest
ing that the general advocacy for inclusion

The question is, how then cap inclusio

and urgent needs to be do :
i . € more iets . : ion 0
inclusive education. realistically in the implementatio
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parriers 0 Effective Inclusion in Nigeria

The Salamanca St.nlemcnl and Framework of Action of 1994 und
edly has given a serious boost to inclusive education the t\;t;rl(l‘nr c‘mht-
Nigeria, for example, UBE was launched as a step in this dire O.vu' In
S}){IC of this -cousidcmhlc development, inclusion is faced with t(l-lccuf(::l]l- o
ing difficulties. - O

.Impmrmc.ms. C.Ihllf.hcn who lmvc; plly31Fal, sensory, or intellectual im-
pairments can experience many difficulties in learning in a typical en-
vironment. For example, a child may have lost a limb due to eith
accident or from birth and may be unable to walk or climb stairs to '::r -
classrooms, or be unable to carry heavy learning materials. Undcnll:‘:otf:cc::lsS
the impairment holds him or her back in various ways as he or she c1r¥:
not move freely around the instructional environment as others pam"cu_
larly considering noncompliance of the Nigerian public buildin,gs to the
special needs of such individuals. Nwazuoke (2004) argues that inclusion
cannot be successful if architectural designs of public buildings remain
unchanged. Ozoji (2005) is of the view that public buildings must be re-
engineered to allow students access to physical plant and equipment for
inclusion to function properly.

Attitudes. Negative attitudes toward differences and the resulting dis-
crimination and prejudice in the society against exceptional persons mani-
fest itself as a serious barrier to inclusion. It is in this vein that Pambot
(2006) argues that the attitude of the general public, regular teachers, and
students must be positive. According to Adeniyi and Egunjobi (2005), the
central point in inclusion is acceptance and love where the exceptional
child is extended feelings of acceptance and belonging.

Socioeconomic factors. Socioeconomic status of most families, particu-
larly among the third-world countries, is even below subsistence level and
invariably contributes significantly to learning breakdown (UNESCO,
2003). Also according to UNESCO (2003), other social factors like vio-
lence, child abuse, and HIV/AIDS continue to place large numbers of
learners at risk.

Curriculum. The school curricula have been unable to meet the needs
of a wide range of different learners. In this vein, Adaka (2010, p. 263) says
'lhal “over 80% of regular teachers lack basic pedagogical skills in fneet“-
Ing the learning needs of exceptional children under inclusive setungs.
In a similar vein, Oriade (2009, citing Ogbong, 2001) feels that changing
.lhe entire curriculum to meet the special learning needs of all smdelil‘s
I inclusive settings is a problem for curriculum planners. In o:hc:il“'(:l’; {;,‘
successful inclusive practices depend on restructured schools that & 0"d -
a flexible learning environment in terms of curricula, assessment, an

Structiona] approaches.
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mitment. ONC of the major political feay,
tency or lack of sustainability oii_es Of h
political commitment. Ogbong (c-ovefn.
iteq :
teq i
l. pal‘[icu
SIOHoT g

Lack of political Gom .
g is inconsts

COIII“I'I .
as well as Jack of
stant change of government policies

identifies con
qs a measure of constraint to incJ,
1

ack continuity,
licy jmplementation within many developing o, ¢

deals (that are often tied to continued funding , s
are uncritically implemented in local contexts without due COnsidnd ai
and alteration of the existing infrastructures in order to aCCOmmodemtio

new realities. Similarly, Maiwada (2004) notes that, while gOVemate the

lusion are unambiguous, in practice educ::ient,s

Ong|

pronouncements on inc
ies provided by government are tailored toward segregay;
gation o

lusion. This means that the parallel system of educatio
1ot ensure inclusion. Indeed, the educational praxis within schools tl? dogg
supported by the government are tailor-made for rank-ordering a dalare
ing students by ability levels within a meritocracy. A
Funding. Nigeria as a country is yet to meet the United Nati

cation, Scientific and Cultural Organization’s (UNESCO) reco s i
?6% b.udgetary allocation to education (Egudu, 2009). For the e
inclusive education in Nigeria, government at all levels need Sllccessl of
adeqL!aLe and appropriate funding to ensure the provision Sf © Pl:OVIFle
sm.:icuonz.al ‘and learning materials for students with impairmeitsspeclal v
tioncf?;:s;:l{ig; Pl't_)xlm'ny of SCh,OOls to communities is an Obvic;Lls condi-
Pl p?;slon in educaucn.l, especially for children with orthope-
cates that publl?c Of;?lrmlents. This explains why UNESCO (2010) advo-
not disadvanta g licy should be developed to ensure that children

; ged in education due to thei i - -
barrier factors to inclusion as outli ir gecipatial losation. CHE
f.‘lude lack of supportive staff, lar ined by leke-OLi (2009b, p. 79) in-
incentives to teachers. , large classes, insufficient time, and lack of

developing
ment policies
Oriade, 2009)
larly those that1
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where Western i
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opportunit
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RECOMMENDATIONS

For inclusive education to be implemented successfully in Nigeria, I make
the following arguments:

¢ Inclusion must be backed by law to be promulgated by the National
Assembly and domesticated in all states of the federation and the

FCT.
* Training, retraining, and retention of teachers to meet the teacher

needs of inclusion must be undertaken.
* There must be improved budgetary allocation for inclusion at all

levels of government.

* There is also the urgent need for aggressive sensitization of parents,
exceptional and nonexceptional students, and indeed all stakehold-
ers on the comparative advantages of inclusive education vis-a-vis

segregated mode of education.
* The pronouncement on inclusive education in the National Policy on

Education needs to be stated more categorical.
* There is the need for synergy among NGOs, multinational organiza-

tions, and government at all levels toward inclusion.
e The Universal Basic Education Commission (UBEC) needs to be

restructured and a Directorate of Inclusive Education should be

created.
There should be an agency/commission charged with the responsi-

bility of enforcing and monitoring the implementation of inclusion

in Nigeria.
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