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by yoursell, just doing your own thing. Everybody woylq king ,
AT ; y s e b b } )
together, people that weren’t Black or whatever, and yoy Wo

Ien
i e g P
be sitting there on your own. ing
One of the doctoral candidates told the story of *”“r'”(“ng ite
conference, sitting in a restaurant talking to t\\:n'\\'hitv female ey
While she sat with them, a White male later joined their tab)s
looked directly at the other women, yet never acknowledge her . Poke
though she were invisible. The other women shift'ed their attenlt)ir:xm.
and never again spoke to her. Similar stories wcr(.' cited by all SP\-eﬁ ’:l to by
ticipants, describing this isolation in classrqoms, in cafeterias, at sod’;u;
at professional meetings, etc. However, their stories of determinalio:
ahead and, indeed, achieve, might startle those who see thege Studen 1 fop,
victims, or incapable of academic achievement, or too Sensitive g}, 'S only,

. . d OUt i
; sy co . s I;
or worse, somehow guilty for the nation’s institutionalized racism acigy

Iy

Partj;
Payy

Pa
n

Il. Struggles to Name It

Yet, in the opening of each dialogue, an unexpected response emerge ;

group. The respondents seemed initially somewhat unconscioys of racisl[n lh,
tudes or behaviors at the university. It took the telling of many storie amatt,
them to unravel the obvious. As one student explained, “Becayse it hasn' b:n
so overt, it is hard for me to think of an incident.” Whep stories beggy e[
unfold in the conversation about specific encounters they had €Xperience
when relating to White professors and students or White Hispanic/]_,a[ino
cither at the university or at their employment, all respondents inj;

ally use
expressions like “I don’t think this was racist; it may have just been i

gnorance,

One of the students’ reflections of an experience during her undergraduat
program explained her struggle to understand the motivation of the advic
of her Anglo professor/advisor:

For the dietitian program you put in bids for an internship . . . So you pick
your three and you pray that you get into one of those three. Okay, And so
to the professor, I was like well this place gives a voucher so you get a cer-
tain amount of money every month. She kept saying, “No, no, don't pick
that one. .. .You're definitely not going to get into that one.” Okay. Well,
what about this one? “No, no, no don’t do that one.” And you know you're
thinking that the professor knows best but then kind of in the back of iad
head you're like is she being racist? You’re not really sure because this 54
person that’s above you . . . your professor that you've been with for the lf:‘
year. So you're like well, I guess I'm just going to pick these three that iﬂ ;
thinks are the only ones I can do—not really knowing if, may'be, | co'be
have done one of my first three choices. . . . Maybe it was racism: May
it’s not. I still really don’t know. I kind of feel like maybe it was though-

L o



about White students from her high school
: mdeﬂ‘ ")l put who once on the same !’\\'I campus with her. went
ever l)('friended her again. She commented that she
be callvd rarism, l)lll | never had any \\?.I;.
i g0 L e in colles g Latrr ,Shc t(.)]d,,a story of being one of three
! rO?‘(,] majorit)’ «White Hispanics g,mdu?"f' course, where stu-

research projects with others who were

v i in a
.ludfnts i ed 10 complet(.’ . ;
0 o research topic. She said that the three Black students
; : o
o their group with no one else gravitating toward their

g alon® : he said she assumed the Cuban Americans still were
) Agaits ° de Black students, but insisted it might have
d unwilling to suggest that the reason could
f racist “othering” by those students.

o

a story

king alongsi
ons. She seeme
undercurrent 0
w to describe a reality that society denies exists,
from other Black students in my classrooms
foed prm'oﬁsrea ding, Other People’s Children (Delpit 1995). In the 16 years
Jier (€Y ﬁ’}IS that book in courses, most of my Black students react simi-

ng ds or phrases, confirms what one Ph.D.

. ust :
[ve bet’ﬂ pach, using dlfferent. wor '
ly 0 16 marked, with tears rolling down her cheeks, “I thought

ntil I read her book. She says what I have been feeling all of

e but 1 thought 1 was crazy.” The waltz forced on Black students to
gln“ ;round covert racist attitudes and b-ehaviors sometimes makes them
" hizophrenic. They want to achieve in couege. Indee.d, their families
apect thern (0. Yet these barriers to experiencing a “typical college life”
ofien makes Black students question their judgment of reality; sometimes

naking them feel “crazy.”

d, “You don’t know what that is so you question
from a school where everyone is Black and all of
d the administration is Black. So you
TV, You've heard about it before

om0
pron Lhe feas
pscious

1
fer ﬂmblgu. mments

g5 crazy U

One respondent explaine
wurself, ., .you've come

i teachers around you are Black, an
don't know what racism is. You've seen it on
hutoactually experience it in a White college. . .”

if;:?:ﬁtfsxdept suggested, “The're’s an undercurrent working behind the
tcaghlel w‘; t;Ime lihat we have kind of figured out 1t’s' there. We don’t see
e that g SSO now t.hat you ha\,/e to do certain things whe.n you navi-
low youte g . 0 ?'en if you don’t see the current happening ... you
Pand yp,» perform better. You have to be sure everything is on the
N ope i

iy qui(t)il;i ey respondents discussed how they often ignore or men-
m&fk st emsassur.nptlofls that other cultures make about them, whenever
et/ @€ in a room with predominantly White people. One Ph.D.
SPondent suggested:




-

And it's more micro aggressive, | guess. .. ] Not only am | here g,
3 orki . a lot of time T 3,
my degree, but I'm working here. And [ times [ vy, i ™ o

: » H : - 1 ‘\ » ¢ 3
and I just feel this automatic assumpuon }drl €s that “y,, dony | My
" o ’ »lee 1o 1 Nien
much as we do.” And I look around as to ul 10 else is in (e Same O
/ Mk
i 10w It}
I am, and I think I can count on one hand many Blac descen, o

viduals who are ITs [Instructional Technicians]. So [ jyq, Wond “d ing;
times with them, are you presuming that I (lfm'lt know ths 'mr Ut
Black? Or are you just presuming I don’t RHOW. this becayse I (1,,“-;“1:‘p I'm
... Tlook at my resume and I'm like, well, I think [ Pretty mycp ,, Nowy
for what I knm;'. And, I think, you guys have 'tested me enough, by n:')umeq
still shouldn’t be looking at me and wondering those types of lhin ™. Yoy
what it is I'm capable of. So I experienced more that thap, anythiy

this campus.

Y ag In

Bele

Another respondent, who also works at the university, explaineg ¥
1 1 ATh1 .
dimension of work experiences for Blacks in a White environmep,. Urthe

.. .. I probably wouldn’t call some of the things that ['ve eXperienc
ism per se. ... What I think in terms of experience here, whgy I've
for myself, my assistant is Hispanic, White Hispanic. And | know v
we go out together if we have an appointment to go someplace
ing they assume she is Dr. . Or if we’re both in my office 5
expecting someone to come in, they assume that she g Dr.
although I'm behind the desk, and she’s sitting in front of me, Somdi;
very interesting.

ed ra.
Noticeq
hen?\‘er
4 Meey.
nd we're

Her comment suggests the convolutions that students mentally juggle 4 the
try to navigate a system where institutional racism pervades, yet i alwa‘z
masked as the victim’s problem, not an institutional structura| trap. 5

Nevertheless, in both focus groups, as the conversations evolved, tales of
overt racism unfolded, but most were instances that had happened PWT
that they had previously attended in another part of the state. Ope respon-
dent mentioned, “And so the newspaper there, the cartoonist did this lite
cartoon with Condoleezza Rice and Kanye West and basically painteg
them monkeys.” Another student reported the unabashed and pervasive
flying of Confederate flags on homes and cars in another city in the state
Many, however, cited instances of racist pictures or discussions on Facehul
pages of White students with whom they now attend classes. Several men-
tioned their surprise when their White peers “befriended” them on Face-
book yet sooner or later posted unmistakable, racist comments: “Sally Es
always nice to me and stuff. But then I look on her Facebook page and she’
got some racist monkey picture of Obama and I'm like, ‘Man, I never
would have thought Sally was thinking like that.” Another respondent

. . . . x to
commented, “I don’t know. It seems like social media to me is helping
refuel racism.”

b s e
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group

after her participation in the focu
B e .,)horal(’d my observation ‘_’f the responder
lﬂ"n oWin8” = iem She remarked that ™ T'hroughout the con-
b arly ident™™  tiple hcidents and wrestled with being able to
ea™ 4 on mu ' : :

gx At all. As college students we experi-
. side effects and still could

how can we change it?”

L om Playing the Role of Hostess

meta hor dOf

HcUS a thread 1O exp

Ont( f emcrE tha: chief role of Black students, and Blac
with White Americans.

hostess, one also introduced in bell
Jain the mainstream culture’s
k people in

H’oks eC .
W e room
i.ﬂPl‘at hcnevcr they are in th :
erth ¥ ¢ that every time you go to a new group there 1s that
b . .

Yeah, it does 2 toll emotionally as far as

Rtﬂ’“nden orove : j
.nswmnccd P n once you realize ain’t nobody else hosting
o L what they say t0 people around here why should I

nd it’s tiring, right . . . the fact that sometimes
omfortable. Yeah, it is like being
ble so you can be comfortable
t a party and you have to host
want to be a guest. You want
sometimes you don’t, I’m not
doing it today, so I’'m not

B: nght A
’ °nde-nt ¢ position t0 make people €

I have 0 make you comforta
So it’s like you’re a
be tiring. I mean you
times you do and
tired, but 'm not

ihe hostess: :
yith me: That’s tiring

erybody: That would
: ¢, So that some

0 be @ GuES . :
ired today: Other times I'm

hogting, I'm @ guest.
Respondent A And that’s when

Respondent B: Right. Who does she
oean no one is saying this, but the look is like,
hee, Why is she so comfortable here?’ Because you know w

odzy, 'm not hosting.
(Group Laughter)
Res ’ i
pondent C: I'm telling you we can’t have a day off.

problems usually start.

think she is? She thinks she belongs. I
‘Oh she looks comfortable
hat, 'm a guest

Res
pondent B: No. And then people wonder why people are s0 comfort-

able,

b’“,“::(;vzﬁz l‘: Eheir'hair down with people from their own cultures—

Ut puesty Butywl; re with your own culture] you don’t have to host. We all

% ot 3 ot an(rileed to be able to intermingle with other cultures as
a guest, a host and a guest, a host and a guest.




—

: How can we all get invited to the party?
) Or why have a host at all? Let's just af] ¢ nd |o,
/ 10w e
W U,

Respondent A
somebody else to host:
t of hosting, (a flip of the use of the metaphor by hook, 2
p Y 4 ’ 5 ) ’
feel comfortable in a room, seemed to speyk

Ak 10 ¢
acks should not show competence nor g], rf

JOIne

and certainly, not anger. To the contrary, the unspokep, .

The ac }
i Idy
make everyone else Ing 1,

i he
stream notion that Bl s

i
1Y

it

tion, .
4 . . dlic
unconscious notion 1 that Blacks should continue to take care of | Mayt,
I peg 4
p]r -

they for centuries in the south were demanded to do. This uncqp..
. 1 1 : NSy,
acist belief system continues to wear many Black sty 0ug ye,
Studen
t\ d(,r..\ n:

r

structural t
to make them “tired.”

IV. Schisms between Black Cultures

During the focus groups, subtle tensions surfaced between those wh, W
fied more with African-American culture versus those who identifie rien“'
ily with a Caribbean Island culture. In each group, students ackno\ie;nar'
those tensions existed at the university and in the city. Explorin —— ofg;d
assumptions that created the divisions shaped a great deal of the convert .
tion. At Morehouse College, I had noticed the same division betwee A;a
can-American students and students and professors from various Cou“tries?.
Africa. In her book, Teaching Community: A Pedagogy of Hope, hooks explain:
“Dominator culture has tried to keep us all afraid, to make us choose safet\i
instead of risk, sameness instead of diversity” (2003, p. 33). That fear ang
practice bubbled up in each focus group around attitudes of Caribbean ang

African-Americans toward each other.
An African-American student explained: “That’s kind of what we were talk-
ing about earlier about Caribbean’s not associating themselves with African-
Americans. Like oh, no I'm not African-American, 'm Haitian. I'm not
African-American, I'm Jamaican. So it’s like still separating ourselves while
we should be cohesive.”
One respondent explained her epiphany as a Jamaican-born student who
! attended K-16 schools in Florida:

My family is Jamaican and I was taught you are not African-American and
' neither do you want to be African-American. You want to make sure that
folks know that you’re Caribbean; you're Jamaican; you're other. And, of
course, I think going to ___ U definitely snapped it out of me because when
peaple looked at me and they left two seats empty they weren't saying, ‘Oh
there’s the Jamaican girl.” No, they’re thinking, ‘Oh she’s Black. She’s gota
big afro; we don’t want to sit next to her’... . . that’s a conversation on
whole that we need to have more as a people and what does it mean to act”
ally be Black in America period. Like I said, after seeing myself for 12 years




LIVING WIT H THE TENSIONS OF HOPE AND DESPAI. 193

and socializing only with Jamaicans, |
I a[tt‘ml(-d — U. That’s when | bezan

d
4 ‘d.,o:ccd a nllf difff‘f““ly' asa
. mysC . &
(\T.{‘:uﬁ'n / 3 a Caribbean S[Uden[ (’Xp]aln(-d_ You hear all of
focu? groAfr,ican-AmCTica"S’ they're lazy. They don’t want to
ut assistance; blah, blah, blah. I'm going to be honest
We come with those thoughts . . .

u
ust P with those thoughts. :
¢ is the structure€ of racism, because we didn’t

e acism where we came from that impeded our devel-
# | . . : : .
g of 18" . "And I didn’t getit either . . . I don’t think my

ent commented, “Yes, sometimes between Afri-

e s i }i)mmigl’a“[ Blacks there’s some kind of division . .. .
lly better or we think we"re b.etter than other Blacks,
_Americans, right. But I think it’s not about being bet-

ing from an environment that’s

H
P AT the fact that we’re coml .
,,,‘[thmk g J[hnicaﬂ}’- You've seen everyone who is powerful, doctors,
;ﬂnbO“[ g everybody is Black, and I really don’t see that in this
urses

,J“«rs,; funlike African-Americans] ’m not yearning to see it because
" . So |U

»
sndents suggested that student clubs that designated themselves
h as Jamaican Or African-American or Baha-

g cific ethnic culture suc ma .
further complicated this issue of separation among Black

pian, €C:

5md€ﬂ[&
{t. during these portions of the conversations, everyone seemed baffled by

e oppressive behavior of White Hispanics/Latinos when interacting with
fck students, All respondents isisted that whether they were from the
e Black, the Hispanic culture did not

nds or from America, if they wer
ucept nor befriend them. Whenever sharing scenarios about the deliberate
ofessors to avoid them, the

doice of “White” Hispanic/Latino peers or pr

Back students all seemed to wonder what one respondent voiced, “How
ffr_»uld ol be participating in the very thing that other people are imposing
ti’;;‘ikt{fany insisfed tha'lt they had heard Hispanic/Latino peers mention
dig Oumidflzgzesﬁv'e.atutudes and behaviors they experienced when trav-
¥ed that the ¢ city into other parts of the §tate. The resp'onde.nts sug-
el P°Pulatio:,y seecrined to prov1-de a ProteFtlve cocoon for 1ts H1spax.nc,/
"inary they ;Va“ unless White Hispanics travelled be)./ond the. city’s
;“%fmony. By o te}:’c funable to see themselves as caught n t.he vice of
. if we al] e focus participants insisted, “If they could just under-
thxssysum stood together, stood united, we could seriously change

at oppresses all of us.”
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The Optimistic Stories

———

A week after the dialogue, a couple of respondents, y, hen gep:
"'H’lg
me

elevator, mentioned that they had continued to talk about the > M€ in
from the focus group. They asked if we might reconvene, "}rm\.' :
other students, and continue the conversation. They al;r, R € Megy
they had experienced a few epiphanies as a result of the dialg “Ntioney
ism. We agreed to meet during the fall semester and talk
might fit future dialogues into their busy university sche
they might e-mail a sentence or two describing those e

an,

a » ¢ a")(”“ r‘
8aIn abgy )y
dulcg' I als Wy

. 0 ag
Piphanies, ;- td

ing are their e-mailed responses: e foll,
Epiphanies
E-mail Respondent I: A dialogue about racism can be difficy]s to haye

» Conside

ing in America we live in it constantly. It is often such aco
cannot be separated from everyday life. It can be blatant and obvioy ,

of the time it is subtle and unclear. From the discussions | began to U;‘ndm m
more about how I navigate the world—1I recognize covert racist actjop e
happening around me, but I do not give it much thought. If do, itis ofs,.-
the form of counter narrative stories that I run down as a list of why ten. i
may have occurred. Often after reviewing the counter narratives [is i?C;o
come back down to “probably because I am Black.” The dialogue dj’SCUSS'O(
also provided me, a Black American, with some of the perspectives of Caxli(i
bean Blacks living in the US. The notion of cultural capital that Caribpe,
people gain from growing up in a society that is predominantly Black helpe
me understand what is often perceived by Black Americans as 3 “better thy
you” persona; it is simply a greater amount of cultural capital they are ingraine
with from living in a society where they are not told they are “less than.»

mplex issue thay

IStan

E-mail Respondent 2: Basically, the dialogue reminded me how “targeted” m
social identities (race, gender, etc.) are here ... and how psychologicall
exhausting it is to be a Black-female-professional or simply a human being i
the U.S. This exhaustion, I think results in racial/ethnic minorities becomin
hypersensitive to their environment, as a defense mechanism, to combat th
racial-psychological warfare that exists in the U.S,

E-mail Respondent 3: . . . because of the dialogue I did remind myself that
have a voice; that I do not have to be bound by the contingencies or the con
structs that others create for me. Nor do I need to subject myself to the one
created for myself. So, for that . . . I sincerely thank you!

These comments as well as the dialogue in both focus groups seemed 0 t'f_h(
the concerns of many of my African-American and Black students during

% i
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’ ”.(,“»nl uniw'hil} Re-reading the transcript
g " othink my pedagogy anc .
qe helf ere. Reading the respondent’s e-ma
o teen 5
' ) S an gEeh :

! nd the issues of racism might be a nec-

s at the university. And because

aving space and time to tell the

ens SO rarely in classrooms, I've committed to co-
| learning community, where

ey 'O . .
m , T,
and U srudents 2 professiond
e togethe’ ghte or twice & month and address these
come€

s C:;leif stories: :
0 ked with Black st of universities, the
¥ g WOT : he focus groups
¢ when teaching at
on every plantation
lways been, not

udents at @ number
offered no surprises about the racist
Morehouse, I have witnessed
where I have taught. The sur-
the abuse of students of color,
» unconsciousness of that abuse and of the
that undergird their own university life. My students
d this observation when they, during and at the
he nature of their college education with
Ia graduating senior, and I have never
and classism in any other courses?”
m, and no other class has ever

" sonal drac15h ;
" i ©
lme at pwIs ha
e rofessors
r

qructures
p 10nlCS 5
. nsistently yalidate :
W' my cOU ses, challenge

f]ldo ; as “\'Vhy A

(s uCh ) 5 .
qnmen® onversations about racism

snf-'“ge al?the end of My Master’s Progra

By
ed issues of justice.
med an affirmation of the prac-

ed in my classrooms. Both investigate the impact of
d racism, classism, sexism, homophobia, etc. on education.
Lie Paulo Freire (2001), I believe that education is never politically neutral;
i supports the status quo Or encourages transformation of our worlds.
iluded in that belief s the notion that anything we want to change must be
esed intentionally and directly within the classroom. If we don’t name
it ss there in defiance. Moreover, confronting justice issues can lead

ovard eliminating the structures that diminish our marginalized students

ad that also trap mainstream students into destructive notions of White

Mpri : .
premacy, mocking the nation’s dreams of democracy.

o

addff §8
e dialogue With
cyrriculum us

, the focus groups sce€
1,
jesand
L'.slirutionalllc

my African-
different way
er the last 30
have evalu-

Du

.,\;erl]iﬁf;lzléi[zy experiences at Morehouse College and to

" being ang of tSC’aW:_O hz'tve over 30 years modeled for me a

Yeary d""dopcd cOu:SCmg in a compromised world, I have ov
: content and practices that many students

L Suceessfy] :
. They claim the curriculum and the pedagogy have raised
ed a road for them to

de
‘:’ﬂrc i
. Lonscioy,
g sness ab

. out hegemony and have pav

me
by o er te : ) :
"lieve tha «Machcrs in their public school classrooms. Like bell hooks,

ovin ) g
g through fear, finding out what connects us, revelling
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this is the process that brings us closer, thas

in our differences; ‘
. : sant ommunity” (2003 _ Klveg

world of shared values, of me aningful com y" (2003, p, 195 ‘

merican graduate students, Who way

e university that semeste Tads,..
h ) ter, “h"n e lag.

/ COUTSE: . : Don
y courses, posted the f"””“in, Pong

( 1
J
> Vil the

One of the college’s Cuban-A
ing from her Master’s program a t
ing to an assigned reading in on€ of m

on-line discussion site:

... the process of unlearning racism is a mind blowing experje,
the readings I've begun to realize the }'ndden truths about the
some of my students. I had never considered myself racist in ¢,
yet like the teachers from this article, I'woulsl have never known },
was causing without taking a course like this and fealizing I had 1, ke 1
deeper look at my actions and thoughts.. I know I still have a ]ot t0 g }: a |
I have begun to see a change in my attitude towards my studengs e ut
ents. I think that all teachers’ especially new teachers coming intg b dPaL
room should be required to take a course like this. .. teachers ape neii:S.
truly prepared of how to deal with our underlying attitudes aboy¢ St“denetr
and parents. . . . have lived it as a teacher in an urban school. In 4 i liks
where almost all the schools have such diverse populations of stu?
dents, why is it that undergraduate students are not required to take i
Urban education course? The article also states, “The teacher loses sight of
her own power to teach all children, and she, unconsciously, sends messages
to her students that they are unteachable”. .. as an experienced teacher |
have been there as well and these types of courses are the ones that rcadjl;a
our thinking and remind us that we are not “just” teachers . ..

e Frf'm
Zl\ [ trez;
Past ang
€ harp, I

Her comment is typical of other student responses about awakenings i,
these courses versus their disappointments in the curriculum of other cql.
lege courses. However, I take little credit for these transformations because
my content and practices come not from my own wisdom but the wisdom
of my African-American mentors. They have deeply influenced my

research and teaching.

Because of Asa G. Hilliard, III’s work (Hilliard, 1995, 1998, 2014, pp. 25-3§)
and mentoring, I began to consider that no matter what I taught, T mus
address the hegemonic structures, policies, and practices of schooling; thatit
was not enough for me to discuss with my pre-service and in-service studens
the “how” of teaching, but I must also consider the “what” of teaching Con-
sequently, I integrate into all of my courses an historical perspective of how
race was and is still being lived in America in order to invite my students into
the struggle to liberate themselves and their students from the destruction of
hegemonic systems.

From Lisa Delpit (1995, 2012; 2002), 1 learned the language to address 55U
of power and privilege that manifest themselves in schools and that C.ﬂPPl;
the achievement of our Black, Brown, and poor students in K-16 publica?

4__—4
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"""""" observing her ll‘fl(lf'f*\lnil, ik ionrme:
o “()lht'l'"'. of believing in the brilliance of
0 wl[ i S(Ud(’nm to the l’(';llil} that White Supr.

; N']m qurn my anger ('nwnn] raciem-into mare cr.
Ov?tionS; of understanding the value of humor and Jayg

.'c}f:;(,mony; of taking no one too seriously, especially ,‘“, ,j

(Moses; 9001; Wynne, 9012), I discovered the value of

ses a‘tion’s historical records and the organizing tools of e

" Movement (Harding, 1990; Wynne 2002, pp. 215-216

0 £l intellectual capacity of the people pushed to the bo-

o power nd economic ladder. Through him, I learned the

: s Cademif : ‘ :
¢ and Fannie Lou Hamer, who believed that the people

ffered the most ingenious ideas (Ransby 2003). And
that my responsibility included teaching teachers
‘o nd time for students at the bottom-quartile to wrestle
ow P d to use their language, not their oppressor’s, to demys-
nd interdisciplinary concepts, process, and design. From
«demand” side of education—that the children at
Srough disciplined study, must earn their right to become insur-
dc,mand hat the countf'y says thf.:y c.lon’t want, a quality education;
s mocacy i« useful, but ultimately, significant change will only come

d 1 the bottom demand their constitutional rights as “constitu-

le” (Moses 2014).

I learned the imperative of teaching the “counter-nar-
the nation’s story of the history and education of African-Ameri-
Because of her retelling the history of African-Americans’
pusion for education, I began to flip the image of African-Americans from
. ictims to liberators, engaged in a 400 year old struggle to educate them-
<lves and to free the nation from oppressive policies and practices. Teaching
hat historical context in classrooms seems to create possibilities for a libera-
ion journey for the teachers I teach and for the students they teach.

Bake

atical a
50 lcarned the

eop
from Theresa Perry,

ave” 10

cans (Perry; 2004).

Pedagogy

[
(:;‘di;:iz’l Io}f}a;’e“designed pl‘ac,fices that can mirror anti-hegemonic con-
“ntered, participat Osage'OU'Stage méthodology, my courses offer stfldent-
ntent, These Pracgy engagem‘ent w1t.h each other, with me, and with the
80gy for the teachin "y ;re Vall-dated in m(.)st research z.ibout S(?und peda-
“ollew, 19gg, Becvg and learning of new ideas and skills (Weimer, 2092;
Pmarly interest ar, 1997; Palmer, 2007). Nevertheless, these strategies
me as an intentional challenge to that which buoys



t, at the same time, | insisy 4
’ SISt th,
dl n

wn. Rl-f, ."

ng Prosge},.
fi fi .3 ] ‘]l‘(r,‘," )
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authoritarian power in the classroom. Ye
one is force-fed any belief system or ideology, most especially my

ing hegemony demands a delicate and di.‘sFiPl'i"‘"d ‘dim‘ e of avoid;
tizing and of honoring the organic na‘tur(' of individual intellect,,
It demands a tolerance for ambigul
instead of the answer.

Circles as the Primary Instructional Structures

versity, most classrooms are set up with rows of desks (.

ing the front of the room. On the first day of every class, before | introdljl §
myself, I ask if anyone has ever heard the word “hegemony.” Most ofey, ge
collective answer is “No.” After I explain what the word means, we exPlt s
the alignment of their desks as a hegemonic structure. Then, we, move ?}:e
desks into a circle, while discussing the issues of power that the two distin;

physical structures symbolize.

Afterwards, we introduce ourselves as peers in the teaching/learning - D
Though, I admit during this portion that the power of the letter grads'
demanded by the university, students, and parents, hands the PrOszsc)ra;
unequal tool of power (Later in the course, we explore how to banish or traps.
form this evaluative, subjective “sorting” tool. We continue by discussi

mutual course expectations; what we each hope to learn; what must happer%
in the class for them and me to feel that the class time has been well spent,

Typically at the uni

Collaborative learning and teaching

To counteract institutionalized isolation, self-aggrandizement, unhealthy
competition, I introduce the value of collaboration in intellectual explol-
rations. Time is spent inviting students to complete a Group Process form
that addresses their past experience with groups; their frustrations; the
expectations for each members’ participation; the strengths each brings
to the group; and what must happen for the group experience to be valu-
able for them? After completing the form, students create groups of 3,
charged to include people from unfamiliar cultures. Groups then are
a§ked to go anywhere inside or outside the classroom for 90 minutes and
discuss their questionnaires and create a group name. Afterwards, groups
report their experiences to the class, discussing roles that can lea
performing teams.

d to high

acred ritual that

Because i é : 3
e In most cultures, “breaking bread” together 1s a s '
her with

hel ] . S
th e?: Cr(zlte community, an out-of-class assignment is to dine toget
small group, while discussing the theme of their collaborative researc

L‘ et
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W ot ponsc? pe 5‘66} § En on-line site, where partic; adings th
o, Theil fehncs the YESPONICS are 10 conside }?a\n}s can
o and WhY; which ideas made them uncomf, r: Which
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 eaching in high school, at Morehouse College, and '

dom Movement, I learned that music is an,inte rsi\ldymg =
i culture (Wynne 2002). A number of studies also indicit: t};art o
[ music effectively facilitates the discussion of difficult concept e e
et 19913 Gardner, 2008). To create a welcoming space fci- Zﬁlndlshﬂs
ffective tools to study abstractions, I share muSiCCUWtEFCS
late to concepts we are exploring. Later, studen;s br(i)rie
oncepts being investigated. Students repeatedly insisgt
better explore and remember theories like “Ciritical

from
| Gouther™ Free

| s well as to use €
hemes 1 believe e
(heir music to explain ¢

 jt music helped them
Ruce Theory” or “Culturally Responsive Pedagogy.”

Videos

digital age, I include videos
m educational sites, Youtube.
the People Speak (Zinm, 2010)
h videos, students can learn
d can begin forming their

| '];;f‘:f;t:ncturrent, ar}d becau‘se we liye na
. to many issues being studied, fro

b aL.com. YldCOS like Howard Zinn’s,
ke i fsrla}zile in my curric.ulum. Within suc
o g < Oifalom struggles in this country an i
Westiong that L. AZENCY. .The videos are always followed by open-ei el
ey g \idStUdems consider with their gmall groups: They continuousty

1deos, suggesting the “good, bad, and ugly” of each.
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What Worked? What Did Not Work?

The last five minutes of each session 15 devoted to the studeny ,,
aNony,
e | f;l“

writing what activities or discussions Wha
. . - b >/ 4 '1 ] :
work. This evaluation helps us understand that teac hlnq/lnnrninu "
nd failure. And that my gl’()\\lh asa pre [ oK Cond
foc:

€881

worked for them: and

tinuous cycle of success a
tied to their honest reflection on how the class either facilitateq t il
1

their learning. This mechanism, I believe, reminds me and my studen Ve
as peers in the struggle for truth,

1,
$to T

ourselves more clearly

Mantra at the End

. Sty d curriculum an i
ing African-centere d practices, I became ,

rom t dy ations
F stu G € d0uth-

believer in the power of affirm
ern Freedom Movement convinced me of the value of community by
/ n

in educational spaces, I end all sessions, with us standing in a circle, repea

the mantra, “None of us is as strong as all of us.” On the first day, ¢ ]H?g
the history of choosing to end my classes with the mantra; what stand)icg "
solidarity might mean for us as educators and for dismantling hegemgnlf
Thereafter, I invite students to volunteer to lead the mantra at the end of se;
sions. I've also experimented by asking students to create mantras. One sy
dent’s creation that I particularly liked was “None of us is free until all of ug
are free.” But students, most often, later choose to end the class with the
same mantra we used on the first day. Many students have reported that they
Jater have used this mantra in their K-12 classrooms. '

In Conclusion

This may be the last time a spiritual sung during the Southern Freedom Move-
ment (1961; Freedom Song), still compels me to understand the sacred nature
of each moment of instruction. The power of that song and that momentIn
time it was sung in the building of this nation remind me of how fragle the
experience of building community is. It reminds me that each semester prob-
ably is the last time that my students and I are together, exploring the depth
of oppression and the breadth of possibilities for transformation. S0 ¢

classroom moment must be grounded in the integrity of discovery, & “"””‘g'
ness to explore the unknown. Philosopher Martha Nussbaum indicates lh‘;‘
this kind of exploration “says something very important about th.e humﬁn
condition of the ethical life: that it is based on a trust in the uncertain and 0

a willingness to be exposed; it’s based on being more like a pla
jewel, something rather fragile, but whose very particulaf

nt than J M
peauty P




. . activists, Bryan Stevenson, Director of Equal Jus-
f my fa\'m-]tc TED talk, said to an audience interested in inno-
itiativt":]“,‘ ihe mind-heart connection that compels us to not
\"atioﬂ-[o ail tht esbrighl and dazzling things but also to the dark and
Ve

» (2012).
: ¢ of the “dark and difficult” is the huge growth of the
_par

cators, Part cline and its impact on our black, brown and poor
s Plpur society’s dream of becoming a real democracy.
on O : . . . .

mﬁdyt‘n"f'indun part s exploring strategies and ta.kmg. action that will
ygolher diffic licies which continuously create the inferior schools where
' ic po

ange P‘:r’hc Zre forced to attend. Schools where guards stand at the doors

e ; .
iese il [;e halls; where bathrooms hold no toilet paper; w}_lere. rain water
mdﬂziam stairwells; where exhausted teachers have lost faith in our chil-
s down ’ . P

l;ﬁs hunger to learn. As teachers we must collectively grapple with the real-
« hat we live in a racist country, where too many of us reap benefits from
wuearned power and privilege that negatively impact children of color.
bause approximately 76 percent of public school teachers are white and
msly female (Characteristics 2013), our responsibility is to use that power

udprivilege to confront and eliminate injustices and inequities in schools.

ne 0
dce 1(1

Wing to teachers years ago, my late friend and mentor, Asa G. Hilliard,
I ucator, psychologist, and historian, insisted that: “Revolution, not reform,
a0 release the power of teaching. . . . Virtually, all teachers possess tremendous

\

Key 2
}“Tg)‘f Addres& The 14%

Annual South Florida Education Research Conference,
3 015, A
ord

l ‘In'ﬁméfomion of this speech was earlier published as Wynne, J. (2014).
Tmm%

.R;’[""”g the .S'flzool to Prison Pipeline: Lessons from the classroom. Debra Payne
terdam, The Netherlands: Sense Publishers.

ve
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power which can be released, given the proper exposure. We can’t get 1, that +
. . y : ) Py
ing with a broken system. We must change our inle lectual stryep,,, e, ? ing
; : g o (Hilliard 1007 " Qefimig;,
assumptions; then we can release teacher power Hilliard 1997), e
Hilliard’s clarion call seems vital if we ever hope to create o hoo|

J

our children and our teachers. As did Hilliard, we myg questio, 7 4
MON e,

belief systems that:

* establish racism in schools;

* deliver authoritarian pedagogy:

« foster an obsession with student behavior in lieu of the Pursuit of .
excellence; and " Aadem 4

* institutionalize the blaming of students and parents for the Conse

—_— : Guene
demoralizing instruction. € of

We must openly challenge the arcane and dangerous “Structure
assumptions” that prevail in schools, pushing our Black and By, s
into the sinister, corporate “school to prison pipe-line” and, hy
bankrupt our nation of the benefit of these young, untapped brillia

and
0 Childrey
dOing 50
Nt mind
This is a huge issue in Florida, since its school to prison pipeline as of 2013
was the largest in the nation (Hing 2013). Another disturbing realiry ir; "
state is that Black students are just 21 percent of Florida youth, by; r;lake ue
46 percent of all school related referrals to law enforcement (Hing\,rsf
addressing racism is crucial to any legitimate study of the pipeline olr [h(:
demand for quality education for every mother’s child.

Many of the urban schools, where I observe and where my graduate s
dents teach, carry the same stench of offensive and obsolete curriculum ang
pedagogy. Too many of these schools, in fact, operate like prisons, where stu-
dents of color—especially those forced to live in poverty by an economic sys-
tem that demands there be “losers”—are daily maligned and rigidly
controlled as though they already wore orange jumpsuits. Because of this
badgering of certain youth, I often think that the school to prison pipeline is
in reality a prison to prison pipeline.

Affirming my experiences in public schools, Henry Giroux in his latest book,
Youth in Revolt, asserts that we are criminalizing the behavior of young peopl
in schools” (Giroux 2013, p. 10). Giroux declares that “young children are
being arrested and subjected to court appearances for behaviors that can
only be called trivial” (p. 10). In Florida, even a 5 year old child was h;mld-
cuffed and arrested for a temper tantrum (CBS 2009). Given the stat¢ racist
history and policies (King 2012), no surprise that this 5 year old was black.
Idren 1
dus[rieS

But we should explore as well another facet of this assault on C}_“
schools. The privatized prison system is one of the fastest growing m
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ak & THEDA
eyt 2012). The industry needs a continuous floy
e (o capture

for the least infraction while ;

the l)ul)lif dollars: thus, |

drth e 1B . voutl
fing {he” S ing youth . :
" . \e inmligl'nm !)()()I m‘ lht'/sr‘ p‘“\,,“ . The GEO Groun
y, - ),-)()l‘illi“” of America (L,\\ are the two largest pri
(i[”\n”?“ fons ’{mi‘,& \\'ilh py(;'ﬁls ])(‘r year (l!l 3 billion dollars R“M’]’ 4
. cﬂf'“} these compames demean so(;{(-ry by receiving such ’”“”‘ _
Pt 0. 31‘C(’rat'mg eople, they also drive local and national poli |
rl.nc A criminal justice. Riding the waves of this r,r[ i :
'Ifnon :,ll” oor children in its undertow are banks likf.l);)\l.(ifl']"
% mgsigniﬁcam equity sl?al‘Fs in CCA (Rappleye 2012). T hw\'
Uy | national economic mlcy‘st in pushing students out of
“Quey, 5 priso: [t's another €as€ of “follow the money” and you find
.’ the polic

e structurt and practice of “inner-city” schools aids

lﬂure Sl or not, )
Wn g P s in dictating these policies. In these schools situated deep in
¥ do " os cities, bedience, 1ot academic excellence, is the prime
I y.0 ed for their students at the bottom. Obedience prepares them
ot e dcslrisons’ put also for the military and for low paying jobs. In the
iy ,1 st f?}:gc ot p?01- 'children' at.te'nd, scripted curricula and stupidly
U e, fdtcstiﬂg’ all deliverng multl-bﬂh.on dolla}r profits to corporations, sti-
ariosity of our young children kicked to the curb by a society

(Hine! < 5

. 10g). S lhccrcamff ]

eline or 4 ﬂ;’o et pelieve in bout them.
; Ll

undrfds of years ag(?,

them, nor care a

Great Britain created a colonial educational sys-
And it worked extremely well to keep everyone

.?lduale sl 0 qustain its empire.
culum andlS e proper place in 2 well-structured, hegemonic hierarchy. Teachers
: information, students sitting in rows powerless and
elite chose for them.

g out
king up filtered in

, Where st
formation that the

countries across the globe.

onomic sys:

and ngﬂ‘) Tha system 18 still alive and well in many

wse of S yes, the US.A. continues t0 use it. Yet it most often colonizes only
d what better colony than a

Hack, brown, and poor white students. An
Il of these “dar

sokto-prison pipeline. A
bn Sievenson challenges us t0 examine, I hope W
tisconference.

1 pipeline i
k and difficult things” that

Latest book ¢ can explore during

.ungpmplr
s that dazzle: like

hildren &€ + .
rs that &8 M:Pmmlsed, [ will also talk today about the thing
was hare S m,l*mlfrfd, creative, non-punitive teaching. T want 0 talk about mod-
N education that are right now in schools interrupting the cycle of tyr-
i tudents who daily

maginati\'e S
failure to providc quality
erience first-hand
ked with the

| ;’;mnry and warechousing of young, i
chilgren g forg:llan? arrows of society’s outrageous
o those E "’ f_l“]dr(‘n- [ have been lucky to €XP
‘ models. Since 1997, 1 have visited and/of Wor




D
3 b

[ have mel with them in Mig;
Angeles and in Miami. Map,

.IMJ;‘ i

are ¢}

children that Bob Moses leads.
Boston, in New York City, in Los / fut
students whom this nation has ignorod or punished.
et Moses’ youngsters pr’rsonify hope fo . o |
Algebra Project (AP), a program dreame Ctlp,. (')ul‘r‘]“f‘(l,_ and delivereq };
Moses (Civil Rights icon and MacArthur Genius Fellow) a'nd Fwd

and underperforming kids—anq \(.n:

teams. His project takes the alienated '
t remedial pabulum. [ts -
a

. ’ 3 10
up accelerated learning 11 mathematics, Ih T
udents’ intellect, not their “good behavior.” Conrap, q

AP’s curriculum changes as the need of the g
ust learn how to quickly modify their Plansi r:,
teaching tomorrow according to what was learned loda?; This kind of 8
ative curriculum flies in the face of test-driven, standardized, static, regurg
tated models in use most often today in failing schools. Yet because of ;\1?',
demand for creativity, not only students, but also their teachers begin to lhinl;

more critically and imaginatively about their work.

r education. They are pay
of th

interest is in the st
traditional math content,
dents change. AP teachers m

For thirty years, in the Algebra Project classrooms, the progeny of slaves an
sharecroppers, children of new immigrants, and youth from APpalachij
enjoy the instruction typically reserved for what society deems “the gifted.”
Steeped in an experiential, student centered pedagogy, AP listens deeply tof
the voices of the youngsters they educate. And it raises those voices into the
public sphere. In cities and towns around the country AP students talk about
mathematics at national and state conferences, local school boards, college

classrooms, and community events.
eed for AP’s work, Moses insists that “The absence of math

d rural communities is as urgent an issue today as the
go .. . solving the problem requires

Explaining the n
literacy in urban an

lack of registered voters was 40 years a
the same kind of community organizing that changed the South then. For, if

we can succeed in bringing all children to a level of math literacy so they can
participate in today’s economy, that would be a revolution (Cass 2002).” AP
isn’t waiting for a “superman” or for society to clean up its act; rather, AP
continually finds what Moses calls the “crawl space” within and outside
schools to reach the students that society has chosen to leave behind or send
to jail. AP is grounded in a history of grass roots organizing that understands
clearly that those at the bottom must demand the education they deserve.
Copsequently, AP develops students as a cohort, fostering a community With
their teachers and their parents.

An9ther beacon for hope is AP’s offspring, the Young People’s Project (YPP)
designed, run by and for young people. Directed by Maisha Moses, it devel

ops st i : . : i 4
ps students into math literacy workers who go into their communites dur

in . ;
g after-school hours to teach younger children that mat

h is interesting fun,
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teach teachers how to liberate students from the archaic system, that iy
both teachers and children. And isn’t the very notion of “manag,.m:m_'!"""
antiquated concept? Dan Pink insists it is, when talking (o busines "

who desire innovation. Drawing upon his behavioral science N“iea(Mnm'
what motivates people to think new, Pink suggests that “managpm‘pnr:-.h.r'”
tool for compliance and, thus, is contrary to autonomous, creatjye thi kh ¢
and innovation (Pink 2009). If Pink is correct and if we wap, to e: ,m'
youngsters in critical thinking, shouldn’t we stop managing ther, and g,dgp
delivering instruction that inspires them to create the new; that €ngages :}t]a.n
intellects; that amplifies their voices? i

Or better still, maybe we simply get out of their way and allow them (|,
how to act like citizens of a democracy, willing to grapple with the hayq ; .
tions as well as attend to “all of the bright and dazzling things” [ s[?che 4
scenario, might teachers, then, become inspirational guides, “living the que:
tion,” not giving the answers—and certainly not relegated as police, metiﬂ
out punishment in dreary urban “inner-city” schools? 8

But if we are honest, maybe the real questions we must ask ourselves are:

¢ Do we really want to inspire the progeny of slaves and sharecroppers, the children
of recent Black and Brown immigrants, the children in Appalachia?

¢ Oris our real desire to keep them in a system that will guarantee someone else
will pick up our garbage, flip our burgers, dig in the bowels of our mines, pluck
the feathers off our chickens, pick our tomatoes sprayed with poisons, and oth-
erwise work for slave wages? Is that the hidden agenda of what we require for
“other people’s” children?

¢ Or might we just get out of the way so that our children can lead us back from
the edge of the dark?
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¢ world where there is a predominance of not

(et 8 alian i subjugation’ but als‘o the caging of humans, it exists'i.n

oy cn e United States of America. It might ih.OCk some of our citi-

prisons A that OUF «leader of the fr‘ee wor.ld 1s alsg the leader of
ool L’fhe United States has the highest incarceration rate in the
eeratio™ mmegna, 9012). At the end of 2011, there were about 7
o (18 & S_Counder the supervision of the adult correctional systems in
ftﬂio.n'offﬂé?;:s. This equates to about one in every 34 adult residents in
it L'mlfd_ nder some form of correctional supervision, which includes
LS DB U0 and parole (Glaze & Parks, 2012). Many of the
:n:arfera‘g’;’l;‘i very little hope to be seen or heard from again, with about
Lﬁgoo?:nmg life sentences without the possibility of parole. About 3,000
;Lople are sentenced tO death. Given the rates of mass .incarceration in the
Lsied States, the VOICES of many, who have suffered unjustly in a court sys-
o that is stacked against them (Alexander, 2010; Stevenson, 2012), are
sising each day from our workplaces, schools, and communities. These
wies are to be found behind bars, unseen and unheard by society because
S ciher fiivolous or minor infractions against the laws of a legal system that
fumore often prosecutes the poor than it does the rich for the same or worse

dines, Too few can or do speak for the imprisoned poor.

\.where n th

,}’y"‘alm‘m 10 years, I have been telling the stories of imprisoned people, as
7['}:1:; F;)C;)ple who are confined to prisons, not inmates, degencrates or
N \“m’ess‘lipf_?ople. I tell the}r stories with a distinct mab;hty to'do it jus-
ey WQuiregs g act ?f caring for your fellow human bemg. Being a true
*Srieg of op | ecm the face of those who wish to continue (o silence
. ged individuals.

Mg
Nt each

A : e _ .-
* Occurpe g Position at a correctional facility arose from a series of for

ne : ' 3
es. I was in a telephone customer Service position I greatly
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re informed that we WEre going to be laiq g ]
h

disliked, when we we
as my « hance to I'JI:L f ‘.
< for §

ple months. I was excited and saw this
work in adult education. I had been 2 volunteer tutor at the pul iy
and worked part time at an adult reading center, but now [
full-time job that could use t ‘ : .

Adult Basic Education Instructor at hearhy
s offered the position soon after. | 'O

1 ante anndndi
he same skills. I saw an ad\('r“\”mr-,, nd
1t ;

local newspaper for an
in the next county. I applied and wa

I was a novice teacher to say the least. I had on.ly taught in One-on-gpe
tings, now I was going to be responsible for r.cadmg, m?}‘h, and lap
for two classes a day, each three hours long Wl_th about 25 Incarcerat
on a 4th- to 6th-grade performance le.vel. This was my Adult Basic Educay,
I (ABE II) class. Now what was I going to .do with them? No ope really [011
me what to do. There was a two-week training on correctional facility P(;licie
and procedures, such as safety, suicide prevention, a.nd key control, Thy is th
typical employee-training program at most correctional facilities, Thep | W,
given a week to do lesson plans and prepare my classroom, Luckily anothe
teacher was hired for ABE IT at the same time, so we had each other t boune
ideas around and come up with a plan. We also had to share materials, They
was only one class set of most of the books that we both needed, so we coord;
nated a schedule for the dictionaries and other important books, No Matte
how much planning a new teacher does, however, we are hardly ever read
Being ready for my incarcerated students seemed like a different type of read
Was I truly ready to be a nonjudgmental promoter of learning?

‘f?t
8uage 5
ed“ﬂmp

For the first few months I was overwhelmed with lesson plans, grading, atten
dance form submissions, classes interrupted or cancelled by institutional inci
dents, standardized test scores, and the general management of 95
personalities at once. Eventually I found my way, and I relied heavily o
hands-on-activities with limited supplies, watching videos and having discus-
sions or worksheets to accompany them, division of the class into small|
groups for activities, plays, and reading aloud. Essentially I tried to do every-
thing, but lecture. If T did need to do whole group direct instruction, it was
limited to 20 minutes. With such diverse learning needs and levels in one
class, lecture was not the most productive means of instruction. If lecture was
the least effective, quiet independent work was a close second. This was the
method of choice for many other teachers at the institution, but with low lit-
eracy levels, short attention spans, and adult women who may take various
medications that cause drowsiness, quiet-time work was limited. But I did find
that classical or new age music could lessen the pain of “quiet-time” work.

) - e
In my class, there were also lessons on topics that were not In the books On.(;h’
shelf such as a lesson on propaganda during election time. When each.holx aa)[
came around, we learned its history and meaning, I offered information
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""""""" den their llnd('r“'“”‘l”'i-’ of what was happer
gl“ oot |s0 served as the Literacy ( oordinator, providing t
f i . 'lc(l women who wante d to become tutors. I cre
nee (,(’l](hlfhn(, ']'ut()rmg prOgl‘dm. which wa ccesafis ’
he Lur® g an ABEII instructor was instrurme ntal in deve
git101 < ) ST i T .
My P(O{' of cox'recuonal facilities, c1 iminal justice, and crime
ing by
an ' '
] had the crazy notion of becoming a direc-

Lrst
nder® :
a prison- [ was told by my supervising princi-

eed a master’s degree to take on

5 ol mn
gst2 that I would ne

oo
cip® . though :
s it relllmg’ ¢ to get 2 master’s degree. Then all of this “prison

Iwho,o & off 1 f\;’egor the past five years, [ have been a volunteer with
e P dids [oo}f ol - Project (AVP), a conflict resolution training program
e eople. Whether conduction research or being a vol-

for which I would choose to work precisely

the AVP program promotes dialogue, empathy,

e rOIC, 5 .
ge the prisoner as a fellow human being.

A unity puilding They, 062
ad  not feel comfortable working in or visiting prison facilities.
e once and not returned. When teaching at a

e
\any P“’Opl ve com
' her turnover rate. I always felt that

ha

J Volunteers 3

e 2 e Iremember the high teac .

g t to return, did so not out of fear, but

" ese PEOPLC fihio, aoeo: 17, . RN SR e
It gnized the hypocrisy and inequality which existed inside
becalse the)Nothing like the society script they had been told about prison
the pgszlrll:-w L e The prison was simply not the humane rehabilitation
;Tcr:llfn (hey had expected

Jieve that we should be fearful in a correctional setting? Because
at has been told to us. Certainly, timidity is not a useful
. correctional setting, but when has timidity been useful
d to bold authenticity. Some qualities that are val-
anywhere else in society, seemed most

As an educator moving and working
present.

aywhere? People respon

al facilities, much like

yed I correction
and humor.

be honesty, sincerity;
[ became aware of the contradictions and flaws ever

nd that I was accountable to the people who live n
those cells, to tell their stories as a counter narrative to the dominant script. I
have visited several prisons in different parts of the country, and they can be
qietor loud. In either scenario, though, no one’s real voice is heard.

;‘::q:;’ r;’f;rrln Insee the }?hrase “Lock Fhem up and throw away the key,” in

or el st Lfantts oilllne. I wond.er if . the- people who use this phrase have

weityfor [ife 1; ecc')ajj lnfk of the.1mp11cat10ns of removing someone 'from

charges Whic}; of[t)eﬁl y Qr nonviolent oﬂ"enses‘ or even w.o%'se, cox}spnracy

entin someth equates to no real charge, Just suspicion of involve-
ing the power structure finds offensive.

often to
in that space,
Yt [ began to understa

,
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How has America become number one in harsh, ofien inhumgp,

treatment of fellow human beings, without the publi registerin ('

r ia QST 100, 3 1o o : J ) ,

demonstrating shame by this statistical abomination? Of COurge e op
. ) ’ . i "

pictures of our nation’s torture of international prisoners g, » alter gy

v Pecte .
ists, why would T ask that question? 43 terrg,,
]

Nevertheless, as a nation we seem to choose to believe the Scripts

been told over the years about crime. We choose to belieye i We ha,
locking everybody up; that crime is out of control; that harghe,
are needed. And, of course, the best story ever told is that we
on drugs. But the media seems to be rampant with deception
tion, covering up of injustices, pandering to privilege and oppr

PUn'Lshm,,nti
nee.d ¢da War
: n:llsinf})rma_
€ssion,

Experience in a correctional facility and dialogue with an incare
or someone returning home after incarceration often reveals
many of them are not much different from us. The dominant |,
accustomed to hearing and speaking has been used to diminjs
incarcerated people and reframe them as less than human, revolting, uninges
gent. For, often we hear the adage that if the imprisoned were intelligent, g, i
would get away with “it” as many other Americans do each day—like the,gasy
on Wall Street. I would argue that the defining factor is not intelligence i
power and money. As Bryan Stevenson, lawyer, Founder and Execytiye Direc.
tor of the Equal Justice Initiative, said in a Ted Talk (2012), “We haye 5 system
of justice in [the US] that treats you much better if you're rich and guilty thap
if you're poor and innocent. Wealth, not culpability, shapes outcomes_”

trated Person
the truth th,
nguage we are
h the storje of

Those outcomes limit the ability of millions of people to think and create. |,
our nation’s prisons, individual needs, thoughts, and ideas are not valued,
encouraged, or rewarded. How is this rehabilitation? When thinking skills
are continually reduced, how is an incarcerated person to develop the skill
they need to have a successful return to society? Contrary to society’s distor-
tions about the humanity of people it chooses to cage like animals in a zoo,
worth and value are actually abundant in the prisons where I've worked.
Surprisingly, in the most oppressive and repressive human conditions, cre-
ativity still manages to flourish. I hear the voices of incarcerated people who
find a way to write and speak from behind the walls. I see them read and
reflect. I witness acts of kindness between them.

Squandering talent through the use of serving long sentences seems unproduc-
tive and a waste of human potential. I experienced this waste once when [ was
assigned a teacher’s aide, Heather, who was a professional woman, f:‘th’llt’m
with accounting and convicted of some fraudulent activities which gained 'h"
a 10-year sentence. At the end of the 10 years, she was expected to ﬁn‘_j a!‘)b’
hope her skill set was still relevant, and earn enough money to pay restitutio®
She was an excellent teacher’s aide, managed my gradebook, helped Smdcr:s
one-on-one, and kept the class tidy. Yet I always thought it was such a was(e

= L —
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ing the srudent paper instead of
5 ”‘l( lq I was ‘hf”!‘\llll_ 'h()‘n‘w

N(’ 5 alls.
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3 .mllsldc*tl r ]Wuﬁxssi()nél_l skills. At the um€, I tru
W ety he ks atec () years, !
"0 gom€ "y was she incarcerate l M. e

. y wit) d restorative justi e strategie

4 §
L1 |ass: ore commu

nity-base
ore money a person steals, the lon-
m society. Fortunately she did her
she contacted me to tell me she

efoCw Soo : :
¢ ; within two weeks, she had a job and pur-

‘\(‘\ 7 1 1 0 .
¢ f g0 .. ] was sO excited to read that she had been

otivated and she had a great support
A ,1cﬂf-Portuﬂi‘7'. a glimmer of hope for the work I do by stating

ry beginning. I always told my family
ing for you because it felt like a normal working
htime discussions. Having just come to prison
intelligent conversations.” Incidents like this
ple want to be acknowledged and
hy should a criminal conviction

t basic conversational exchange?

I tried to make 2 quiet exit. I told my class
that I did not want them to plot a surprise
But that plan failed. On my last day, at the
nt who stood there looking at me, crying and
she asked, was she going to talk to? And who
he heavy weight of sadness, I

he prison,
d to leave
¢ too sad.

 working 2! -
fore I lanne

ge 02 :

o or have gme t0 8€ 1
oty tu
of 89 had one *

[ had to g0 Who, '
she stood there, with t

Jed my employee protocols and gave her a hug

1 VP progra had the opportunity to hold a full day workshop inside the
on, where dozens of outside AVP people came to have training and dia-
}wuf with the inside people. I overheard one person questioning “Are they
ﬂ\ays this happy?” Soon she got up the nerve to comment to one of the
& hclitators about how happy everyone seemed and the response was
st because this is prison doesn’t mean we g0 around sad every day.” Soci-
go“;tld have us beliex:e the people who have made mis'tokes do not deserve
;r;‘I_l)ng :ﬁe quy; na;ccomphs'}}ment, or any of the other posiive emotions repre-
- ;;Ltcol;ldmon. §ome people do ha\te haro days, great sadness,
- incarcer;tel:; we v»l'lll never know the dlmenm_ons of their hu.mz'm-
b e bk n}:CoC}l) ¢ are allov./ed to have a voICE. S.teve.nson 1.n51st5
'r:;sf Most humans, he s urderer is not just a murderer; a thlof is not just a
| .*:W“Ve“‘ e amb;guo Ug(igests, are multifaceted, Con.1plex bel.ngs. Certainly
% ;;_‘rf e thealofiry U; imensions that I observed In the prisons. Granted

Uhose e o o who Prol?ably might cause us to challenge this belief,

e people with whom I came in contact.

L&killg “Ahlv

qould fill the void.
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