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;.»‘:u chat part of my experience in order
Our ¢hird choice is for the margin, “‘f 'f'nm AN My connect B
i by working in solidariy with othe ere Rusel say, nection with you. nnect
and no one Wi need to be marginalized” “]u they will be R‘H\pn\\"?m‘ toward the center.
chis is the chts;«- U'In‘nnncﬂ\nn. This is the f;n,.“\”' As I reflect on m‘(\r\‘;‘!’ to share the center
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e in the center and need to choose the
Lo ere are places where 1 am dominant margin becausc, as Andrea has alread
the margin—or in the center—claim the e ‘h; primary point here s el p;'m"d
the margin as they move toward the center. l%ln y working in solidarity with mh:nu‘:‘)n
Andrea as my friend, as someone who has élyo!S in this context tha 1 can warmly embrace
Awazian: .. We have forged a rﬁlﬂ(i;)n;hi’ cr:h:o ?mnd on the margin with me. 3
blindness. We recognize the differences in Ourphfcm is not based on the false goal of color
o a relacionship, and we have builca smrd;?:e(;len(cs and the difference that race
ing I want to share with you two lines nf‘ag;;c{xm;lhat e
Wants to Know How to Be My Friend.” Ta;\ e poemycalied i qelie
lows: “The first thing you do is forget that I'm black. SEcond : fire tpollines KRES
Pm black.” Do 1 forget that Beverly is black? Sure I do. Shc‘;“audr:““\ el
[ spend time. Love, admiration, and affection flow between us. .. :u‘n;:?:ﬁ v:hom
that Beverly ?s black? Yes and no. . . . That is who she is in the world, and yes it |:(e(:;ic:~
ten, and no it is not actually ever forgotten. But in the end, 1 have discovered that the
. for me is, how I have come to understand social, political, and economic power
ed advantage and privilege as a white woman in a racist society. .
response to her blackness, that allows me

f my own whiteness, not my
at continues to foster mutuality, connection, and trust.
. shoulder to shoulder we move toward our goal.

In closi
White Person Who

s

issue . .
and my unearn:

my understanding of
10 interact with Beverly in a way th
in justice”

... Beverly calls us “partners 1
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|NTERGROUP DIALOGUE

within and across social identity groups. Intergroup dia-

onal scttings reflect the third approach, social justice educations

8 s both difference an
lc that may be needed ¢ d incquality while secking to foster the dispositions an
oKills tha bonzdnd e '\\v-.k together to address social injustices. In this section, W€
social justice education pedagogy and provide an overview

A mtergroup dialogue principles and p
Sfin principles and practices. Next, we look at several approaches t

" cergroup dialogue practice that fit
G P hat fit within this broader umbrella

INTERGROUP DIALOGUE AND SOCIAL JUSTICE EDUCATION

social justice education may be described as examining
s bed as an interdiscipl

ustice issues and addressing b 'l“,mhl‘ o ’: “,mI a
Al Hi ing them through education, Th .:: h to transf

N D a his approach to transforma-

vldrl u] the enduring and ever-changing aspects of social

e social exclusion ; isior al

clusion and social inequities in particular historical

rive education e

oppression” that perpe
ods and social cor e «
Bemiel sl c ntexts by examining “how ‘common sense’ knowledge and assum
rions make erent to scc oppression clearly.” Social justice education r 1\ ‘o ‘:
2 ce education relies on the
gogical practices to foster ~

development of critcal consciousness and transformative ped
eationalchange"in elassrobm; seHEBBIAR Leireey
sociopolitical and ideological dimensions of systen of porvicas o o n oy e
Shslriseo, ableism, sexism, snd racism) while atcounting for Mot *Hiaer o L
generational legacies, within-group differences, and ol as Wil byt o e
Social justice educators understand social identit.grcup diffeseaces. beth ca o
across groups, as socially and politically cons b
{ive, as fluid rather than static, as specific rather than abstract, and as rooted cul
Hiorical geographic, and cultural contexts. Becarise differerces are aftEn/taed o fasefs
inequality on the basis of hegemonic beliefs and explanarions, especially when thete dif
ferences legitimize access to privilege for social groups associated with what is consider '.i
wnosmal,” sociall ustice'education expliitly links conversations related %o group diffess
ences to questions related to equity and social justice. Social fustice education is important
because dominant cultural norms about how people should think, feel, live, or behave
are assumed to be universal, when in reality, people from marginalized or disadvantaged
ps may not have the same means, experiences, or values as members of dominant or

ructed, that is, as subjective rather than objec-

grou
prvileged groups and may not conform or subscribe to these beliefs and norms.

In classrooms, social justice educators integrate content knowledge about single and
intersecting forms of oppression with a pedagogy that gives careful epistemological and
relational considerations to how participants learn/unlearn about issues of oppression and
how they consider taking action for individual and collective empowerment, equity, inclu-

. Such pedagogical considerations are crucial because learners do
and subjectively

sion, and social justice
not live or learn in a vacuum they are historically, politically, culturally,

situated as members of social groups (knowingly or unknowingly) that have different social
positions and may have a history of conflict with one another. For this reason, social justice
education theory and practice strives for a “conscious and reflexive blend of content and
process, intended to enhance equity across multiple social identity groups (¢.g. race, class,
gender, social orientation, and ability) to encourage critical perspectives and social action.”
As a form of social justice education, intergroup dialogue secks to engage difference,

social identity, and social justice through an intentional process that attempts to enhance
al identity groups with distinct subject positions and statuses

equity across two or more soci s
in asymmetrical power relations. It does so by addressing some of the mlcrg.roulp dm;“‘aT(
conditions outlined by Allport. For example, most intergroup dialogues try to include m[rh);
equal numbers of participants and facilitators from cach of the groups participating in
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like other forms of social jus
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gue. | tion, intergrovf ms « :
Rateicular attention to the experiences of mary il £10ups and ma
tic the voices of those who have had to struggle 1
€ to X

Jity by amplifying
© cauity b kg challenges all
Ineerg o cireumstances of their singular of intersecting privilcged and digggy
historics and S ithin micro and macro sociopolitical contexts in orde "4
e b multiple points of view can be explored and ey "M

participants to grapple with the . ru:u:" h

Intergroup dialogue

d

social group : e ‘
ain a process in whic i) .
and sustain et honoring multiple perspectives is vital because in dialogye “u‘:vuh.,
e ot bring a partal point of view hat stems from their own expegsepes U
e Peting of that experience: thercfore, they need t© hear others' partial pergret 00
ey of their own perspective and develop cmpathy for individuals frci e
fentity groups. Furthermore, in intergroup dialogue, it is just a5 mmx.,\h,
e embers of privileged groups understand how they and others have bee privy
and domination as it is for members of les:

1 by systems of disadvantage and subng.

ina.

Collins an

ferent social id

by systems of advantage

to understand how they have been affect
tion. Meaningful dialogue also requires that all participants gain a nuanced and coy|
g .

understanding of how oppression becomes established and reproduced and hoy
be challenged and transformed at the individual, group, community, institutional, <1}
cultaral levels. According o Collins, this kind of learning requires developing et
consciousness—*“coming to see how our individual biographies are shaped by and J”“-ﬂ
our specific historical and social contexts” that can help participants understand how gher
distinctive group histories reflect power differences, privilege, and oppression. Educaggy.
hope that this critical consciousness will help participants develop a clearer understanginy
of socially constructed social group differences and begin to situate their lived experiener,
25 social actors who have agency and can transform, as hooks states, “the barriers ereqyey
by race, gender, class, professional standing, and a host of other differences.”
While intergroup dialogues often focus on a single issuc (c.g. racial/ethnic relations o
gender relations) or forms of oppression (€.g., racism or sexism), the range of possible
issues and questions that emerge will vary from group to group. Issues of muliple ang
intersecting social identities and varied positions of power will inevitably arise in dialogyes
across differences. Hence seldom are there “fixed boundaries” to a single social category
(e.g., race or gender) or relationship (e.g., white people and people of color or men and
women). Regardless of the primary focus of the dialogu, the diversity of ideas and experi
ences brought by the participants will ultimately shape the conversation and the extent
to which participants grapple with singular or intersecting privileged and targeted social

identities within a particular dialogue.

INTERGROUP DIALOGUE AS CRITICAL DIALOGIC PRAXIS

The practice of intergroup dialogue underscores Freire's definition of education asa practice
fpr freedom by secking to coordinate the processes of unlearning oppression with learning
liberation. Toward this goal, intergroup dialogue seeks to embody the examination and
rransforrvalion of oppressive social realities (critical praxis) with a socially-situated critical
communicative and consciousness raising practice (dialogic praxis). Thus, intergroup dia-
logue can !)c conceived of as a critical-dialogic praxis that simultaneously supports critically
(the capacity to critically examine social hierarchies and dominant beliefs or explanations)
and Itb{ration (the capacity to free oneself and help support others to free themselves from
oppressive scripts and habits through authentic dialogue, problem-posing, and reciproca
and empowered relations). Ultimately, intergroup dialogue may enable the development
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« of individual and collective agency for creqeire ;

i elarionshipsaceos ifcrences i power g oo chang and more equiabe
Sip cousidering intergroup dialogus aicrtica dialograe praxiss il important to keep
o mind Pﬂ"“‘]‘ a0 ": ns” recognition that multiple perspectives and unequal power
Yiarions arc always pftsh"f Among participants and facilitators, learners and teachers,

17d members of °>P?’ffjsc and oppressor groups, This recognition frames how dialogue

esses are conceived, theorized

2 , and e S

2 : e structured when diverse groups meet inside and
de of the classroom. In such settings, multiple o oo

ourside S, Ple voices are valued, but not unques-

cipants® stories 2 .
goned. Participants” storics are encouraged as entry points for critical social inquiry to

: E €ngagement is not easy. Participants must
i@ willing to engage in difficult conversations th ¢ e

‘ at critically examine how differences in
rspective, vglues, and access to cuAIm‘ral and material resources impact social identities
und relationships between groups within as well as outside of the group, and facilitators
must have the knowledge an_d skills to help them do this, Moreover, dialogue across status
gifferences may only be POSS'HC_“{)‘.E" Peoi_ﬂe fn?m more advantaged social identity groups
are challenged to take responsibility for identifying and reducing “socially determined
ssymmetries that dictate who gets to speak, whfn forums and forms of speech are deemed
Jegitimate, whose speech counts apd to whom it counts.” This challenge requires a struc-
wred and intentional process and is addressed somewhat differently in different models of
intergroup dialogue practice. ) .
Regardless of the form it takes, however, intergroup c_lmlogue addresses some of the
challenges inherent in bringing mem?ers qf different so.cml groups Fugether by promot-
ing dialogue rather than debate or discussion. Deban,f aims to convince and to establish
the superiority of one point of view over another, whllle dlscussan emphasizes “breaking
things apart, seeing its elements” rather than “unf_oldmg meamn_g_tha( comes from thlc
many parts.” The goal of dialogue is not to convince, bu} o .cnncally analyse prevail-
ing ideas and expand what is known in a space whelre listening, respect, nppr‘c‘a;n::\t
and inquiry build relationships and understanding. It is a process t}‘:at cngagl;i lo :ca:ual
and the capacity to act, as well as the intelIth. Also different fmn; mle‘ie ;:c v
conversation, dialogue is an intentional practice that has a focus and a pd \-Sillix;g _—
dialogue challenges participants to be mindful, involved, responsive, an

contentious issues in a collaborative way. . . .
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WOMEN, RACE, AND RACISM | 147
23
women, Race, and Racism
e
A Dialogue in Black and White
Andrea Ayvazian and Beverly Daniel Tatum
peverly Daniel Tatum: ...

. Baker Miller has wri

B b  written eloquently about the constructive pow n:

connections and the potentially destructive force of relational dis gt
ational disconnections and viola-

is theme of connections, di
o This theme ections, disconnections, and violations is certainl I
: certainly central to our

chinking _,}:;,;:[ ho \;\|c can connect across racial lines. What happens wh

& i y another i e

alidated by ther in a mutually empathic relationship? We feel a \‘r:n:,:w"mcf
? sense of

B ection. But when we have expericnces that are ot validated, f

4 fack woman encounter racism and I am unable to talk about that ex i o
L leagues, 1 may feel a sense of disconnection from the. Or R Sy
hose experiences and in fact find them invalidated by my peilecsputi ot Do
e erceptions. Without validation from others, | may choose to de el s
O e order to avoid the isolation that comes from disconnection. Repeiiady sepiatig
mysel from my own experience in order to stay in cehationshipwith oty Slaastieg

results in a Psychu]ognca[ state of violation. Negotiating the choices involved in maintain
ing connections across racial lines is a central focus of our dialogue

“Andrea Ayvazian: . . . Beverly and I are venturing into new territory by offering an

analysis of our own relationship as a case study of women connecing across racil lines
e want to speak very personally . .. [Iln traveling and doing speaking with Beverly
white women often stop me in hallways and restrooms and at the coffee machine and

say, “You two seem sO close. How did you create that bond?”

.. We are going to focus

on the following three areas, which we call the critical junctures in our relationship: how
the relationship was established, the theme of mutuality in our relationship, and difficult
periods we have faced. A thread that is also woven into our talk is what we call “common
differences,” areas where there is sameness between us, where we have similar feelings,
viewpoints, even experiences, and yet these similarities are expressed in different ways in
our lives. We will close by talking about our friendship as a work in progress.

CRITICAL JUNCTURES

Ayvazian:
YWAAALIS IS Deep affection and admiration flows

In many ways, my kinship with Beverly is very easy.
between us and the friendship is strong, nourishing, and :
say that nowadays any adult relationship that crosses racial
are conscious of the social, poliu’cal, and econom!
ship,”. .. will inevitably have times that are “not ¢

... Beverly and I do not live in ¢l
town, and we do not work in the same place.

treasured. However, it i also fair to
| lines is “not casy.” If the fﬁ:qu
ic realities in this country today, _(hexr “kin-
asy.” And we have faced lh_ose tmes.

d, although we live in the same

he same schools.

neighborhoos
Lol Ou% children do not attend t

__—
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o found that our rides I«

We disco

work but about our personal lives. We discoverec
o hers, and as professionals in our community. Early on, Beverly
3 s | was going through a difficult period with my yea .

i close personal ties through wha i
" s Andrea has told you, we don’t live i
i :nd we don’t worship in the same place

itially a professional conr

twa
1 the same neighborho
Tatum
00l
don’t go to the same schoe
ways, Even though we frequently : ‘
! p has developed, our paths would nor

ation, work does provid,

separate in many
P re time together now that our friendshil
e  ways. Given the reality of social segre
i white women may come toge

work together and certainly

have crossed in othe

Q of color and
of the few places where women
; ident that it was our work together that laid the groundwoy

across

lines. So, it is not an acc

3 friendship to develop.
(Olne of the things that has been very important is that at the beginning of our

relationship there was an examination of our values as they related to the work that we did
We were forced to talk at a deeper level—nor the superficial chitchat that you might engage
with someone over the coffee machine—regarding what we thought about a very significa
issuc, in this case race relations in the United States. The mutuality that evolved in that rela
tionship was very much in kecping with what Jean Baker Miller calls the “five good things."
When a relationship is in fact mutually reinforcing, it gives you a feeling of increased zest,a
sense of empowerment, greater self-knowledge, increased self-worth, and—most important
in the context of a friendship—a desire for more connection (Miller, 1988). . ..

Bur as in all relationships, conflict arises. There certainly has been some conflict in our
relationship, which we want to talk about, 100, because it is also an important part of how
one negotiates relationships that are going to be genuinely mutual. The most significant
conflict, a real test of mutuality in our relationship, occurred when Andrea and 1 were
conducting a workshop in St. Louis about 3 years ago. At that time, we were facilitating
a workshop with a group of clergy on racism and, as we often do, we made reference

to other “isms,” including heterosexism, This topic . . . triggered a rather heated discus-
sion about homosexuality in which a ran,

we struggled to deal with this issue ,
had differing strategies for inter;
able to deal with that difference
processing the event on the
mutuality in our relationshi

ge of religious viewpoints were expressed. AS
-+ Andrea and | became aware of the fact that we
acting with our participants on this issue. While we were
productively in the context of the workshop, as we were
flight home we had a conversation that led to a real test of the
p.
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‘_J“"\,,h.‘\Mm‘ung!h.u is openly gay affirm and leshian women. And; the midst of a
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B i tiaatiiddEY sEitkedane v A
v suid 10 me ch he didn'c understand how | coplq s Crent Posiion .
that was exclusionary in the ow I could b ons.
wa ) e a part of a rel
sested that 1 should find y. that the Presbyterian charch cor c E00
in fact sugs at | should find another church. When o o churchy cucendy
e comment but h; ¢ ™~ en s Sy
he cor ad some trouble figuring he first said i, | was take
Yo face, Lishared her concern aboue e ool AUt ae 4B it
n fact | shared her concern sbout the heteroseism i g
l church, | have s, and comine 0 rae, que my denomination
astor and o ; parishioners. On the other h: "nl u-:u about this issue with
rogressive, predomina and, my local congre,
prog P ntly black, Afrocentric congregat ‘l ongregation is a
1 experi 1on that is very affirming
Sence 8
perienced Andrea's suggestion that I should

my
celatively
of my T3 jal and spiritual identity .
e shis congregation as an affront. ...
curred to me that there w
It occurred tom that there was really a lot of white privilege in b
ik voman lving in a predominantly whice community, sl iy e L
Nt k Y, there are
: 2 % : ) € not many opportuni-
resforme or my lldcnn o e part of 4 commhunitywheteionr Ablcait A -siibiriss
e ZPar African American heritage
L«c\PhurbI?mrnwx,l onszquu\(l) oue Sunday ot e¥pertoncethia cioutepstin i
expl e ; ) a congregation tha
deines s dt > ]u:}u; e fyiblackiandionapologeeliy Gl att i aks “;I(
eme W SO GRS
1o me. 1.did feel that her statement that 1 should withdraw from this communit: i
e 2 s community was a
satement of her white privilege. In fact, she was taking for granted the many church =
wh c 2 any churches or
worship communities that she can choose from because almost all of them are predomi-

nantly white :md‘ v«_/i]l affirm her racial identity. . . . Her statement to me was a fail
at privilege. as a failure to

recognize th
 felt that I had to say something to her about this. At the same time, | hesitated because
s relationship was important to me and I did not want to alienate .uur m;udsm; ;’::
disconnections and violations,

a5 a real juncture in terms of this issue of connections,
el myself disconnecting. ... In order for us to be able to maintain the

f our relationship, certainly being able to talk about my spiritual
n important point of connection that I needed
pective with Andrea, and 1 am happy to
She simply listened to what 1 had to say

le:

thi
it wi
because I could fe

growth and development 0!
p community Was ai

journey and my worshi
10 be able to maintain. I decided to share my pers
report that she responded in a very validating way.
and then said, “You're right.”
Ayvazian: [ want to speak to t
our relationship—a relationship that had devel
mutually important. When Beverly raised her feelings and concerns W !
went through my mind—two things that I knew she and 1 had said specifically to white
people many times in the past! One was that when a person of color tells you something
you have said or done is racist or reveals your inattention to white priv\lcgc‘ take a deep
breath and begin by assuming she/he is correct un proven otherwise. The lod‘hcr p‘;‘n’nts
is that as white people strive to be strong white allies, we do not have to hc;( uur;e ‘:e
102 standard of perfection. It is impossible, backgrounc,

given our socialization, our
struggle, the sensitivity, and the pain surrounding these 1sSU€s
allies. I try to remember that 1 am not called to be per

fect. 1 a
. ; jed t
consistent on these issues. Beverly Was exactly rght. - : ":d i
that I had given to others. . . - That was an important juncture:

a disconnectio
but we managed to talk it through-

his because a potentially serious “disconnection” threatened
loped strong bonds, one that had become
ith me, two things

follow the very advice
n threatened,
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afrer racial traum: ! !
be a need to separate for a tim : o
ko a3 1t to what Andrea has said. In fact, the weegeqg

but there sall 5
& 51 ew commer

Tarum: 1 want to add jw : a fe 1 was at a small womey
ats following the )

2 of about 2

Simi Valley verdict were unfoldi
0 women, to which 1 had been invited. The only perygn |

1o had invited me, and 1 was the only woman of co,
ry much aware of the riots that were unfolding

when the ever ;
erence, a gatherir
e e vtp was the woman W
oneslasive :

chere. As we were v, Coot al,and what struck me was the reluctance among the gro,
D about what was going on in Los Angeles. A few people expressed
in any serious MY appening and what it meant for the country and for their guy

need to talk about what Wit PP B king the majority of the participants seemed g
N e problem, not of concern to us as a group. I felt yery

ats as someone ¢
sponse, | have o say. Perhaps because I was with white women I dids'y

knew in the g
ere. As We Were arriving, every

egard these ever
e e ek safe place for me to completely engage. I was quite concered
zbout what was happening in communities of color in Los Angeles and in other parts of the
country in response to this verdict. Yet | felt that my concern, a part 0!‘ who I was, a pan
of my own perspective as an African American woman, Fnuld not be safely brought to this
meening. | certainly experienced that as very disconnecting, and in fact I went home early

from the conference and declined the invitation to attend the following year.
Ayvazian: . . . White people often say to me, “It sounds like you two work together on

issues of racism and talk about them very openly in your friendship, but are you, Andrea,
always in the position of learner?” Beverly and I want to take a moment to remind all of us
that cach individual has multiple social identities. We feel this point is important because
there are ways that Beverly and I are, in some areas of systematic oppression, both in the
dominant category. We both receive the privilege or advantage, and we support each other
in being strong allies, I am not always in the position of being dominant, and Beverly is
not always in the position of being targeted. In the area of race inequity and racism—in
that form of systematic oppression—I am clearly dominant. I receive the privilege, the
m;‘:::;f::::;::;il:n‘::r cil!s:o:inglwhile, and Beverly is targeted.
e e L ere d':v'.'ir y and [ are bo(h'(argc(cd and areas wh::re we Jff
s Bercrouesales asablo o rgeted as women, and we're both dominant as (,hnsn.\ns.‘
» 3 able-bodied, as middle class, We felt it was useful to remember thatas
B bty o o s woui e
bt Thgcf systematically in a society that ovcrv.al\vlcs»m
oo The fact that we are both practicing Christians
strongly and publicly in that way means we are bot
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