From Formulating to
Developing a Thesis

Academic writing explores complex issues that grow out of relevant,
timely conversations in which something is at stake. An academic
writer reads as a writer to understand the issues, situations, and questions
that lead other writers to make claims. Readers expect academic writers
to take a clear, specific, logical stand on an issue, and they evaluate how
writers support their claims and anticipate counterarguments. The logical
stand is the thesis, an assertion that academic writers make at the begin-
ning of what they write and then support with evidence throughout their
essay. The illustrations and examples that a writer includes must relate to
and support the thesis. Thus, a thesis encompasses all of the information
writers use to further their arguments; it is not simply a single assertion at
the beginning of an essay.

One of our students aptly described the thesis using the metaphor of
a shish kebab: The thesis runs through every paragraph, holding the para-
graphs together, just as a skewer runs through and holds the ingredients of

a shish kebab together. Moreover, the thesis serves as a signpost through-
at the argument is and why the writer

out an essay, reminding readers wh _
llustrations, quotations—relevant to

has included evidence—examples, i
that argument.
An academic thesis
* makes an assertion that is clearly defined, focused, and supported.
* reflects an awareness of the conversation from which the writer has
taken up the issue.

* is placed at the beginning of the essay.
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: . skewer in a shish keb;
e runs through every paragraph like the skewer 1n 4 ' ab.
o > writer's own, ref]ee:
e acknowledges points of view that differ from the wr 'dkttlng
the complexity of the issue. ' ]
1] S y - s . )
demonstrates an awareness ol the readers’ assumplions and anticipg e,
possible counterarguments.
e conveys a significant fresh perspective.
- i is and then wrij :
It is a myth that writers first come up with a thesis ? the rwrcllte; their
essays. The reality is that writers use issue-based ques 10711“1}'1r u_e:  lear,
‘ et - . 0
and develop a thesis throughout the plocess.of wrlltlng K g re‘lf-:Sln'g
and discussing their ideas, writers hone their thesis, r}?a mg:ure t at it
threads through every paragraph of the final draft. The [;OS; I;)]n writers
ultimately take in writing— their thesis—comes at the end of the writing

process, after not one draft but many.

WORKING VERSUS DEFINITIVE THESES

Writers are continually challenged by the need to establish their purpose
and to make a clear and specific assertion of it. To reach that assertion,
you must first engage in a prolonged process of inquiry, aided by a well-
formulated question. The question serves as a tool for inquiry that will
help you formulate your working thesis, your first attempt at an assertion
of your position. A working thesis is valuable in the early stages of writing

ately Unattaingb|e physical char-

ing thesj
argument about the need . Changg e%lESlS Suggested she would develop an

The harmful implications of i
0ngoing €Xposure t
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that a more compelling project would be less Barbie-centric, Instead, she
chose to examine the broader phen(-)menon of how the idea of feminin.
ity is created and reinforced by. soc1ety. That is, her personal interest in
Barbie was supplanted by her discoveries about cultural norms of beauty
and the power they have to influence self-perception and behavior, In her
final draft, this was her definitive thesis:

Although evidence may be provided to argue that gender is an innate characteristic,
I will show that it is actually the result of one’s actions, which are then labeled
masculine or feminine according to society’s definitions of ideal gender. Furthermore,
I will discuss the communication of such definitions through the media, specifically
in music videos, on TV, and in magazines, and the harmful implications of being
exposed to these ideals.

Instead of arguing for change, the student chose to show her readers how
they were being manipulated, leaving it to them to decide what actions
they might want to take.

DEVELOPING A WORKING THESIS: FOUR MODELS

What are some ways to develop a working thesis? We suggest four models
that may help you organize the information you gather in response to the
question guiding your inquiry.

u The Correcting-Misinterpretations Model

This model is used to correct writers whose arguments you believe have
misconstrued one or more important aspects of an issue. The thesis
typically takes the form of a factual claim. Consider this example and the

words we have underlined:

Although scholars have addressed curriculum to explain low achievement in
schools, they have failed to fully appreciate the impact of limited resources
to fund up-to-date textbooks, quality teachers, and computers. Therefore,
reform in schools must focus on economic need as well as curriculum.

The clause beginning with “Although” lays out the assgmptlon tbat man)f
scholars make, that curriculum explains lov;/ .eduCE.l’ElOrlal achleven;]ent,
the clause beginning with “they have falled_ lclentlhesfthel error }: ?::
scholars have made by ignoring the economic reasons orq ov; a‘c ie 3

ment in schools, Notice that the structure of the sentence 1 ’e‘m orces the
author’s position. He explains what he sees as the faulty assumption in
a subordinate clause and reserves the main clause for h1§ own position.
The two clauses indicate that different authors hold confl:ctlng opmllons.
Note that the writer could have used a phrase Sl}lCh as “they [scholars]
have understated the impact of limited resources” as a way to reframe
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the problem in his thesis. In crafting vour thesis, choose
nal to readers that vou are correcting others’
tions, without being dismissive. One more thing: Although ;
myth that a thesis can be phrased in a single sentence
five-paragraph theme, we suspect), this e
written in two (or more) sentences.

Words

. e - . < ]('” .

ideas, o €ven Im\inlcl‘D .
; Tety.

. n

ngdC_V of the

ta thesis Can |,
g

(a
xample shows (hy

u The Filling-the-Gap Model

The gap model points to what other writers may have over
ignored in discussing a given issue. The gap model typicall
claim of value. Consider this student’s argument that discuss;i
tural diversity in the United States are often framed in ter
and white. Qur underlining indicates the gap the writer has

lookeq o
Y makes ,
ons of cy|.
ms of black
identifieg:
If America is truly a “melti ng pot” of cultures, as it is often called, then why is it that
stories and events seem only to be in black and white? Why is it that when history
courses are taught about the period of the civil rights movement, only the memoirs
of African Americans are read, like those of Melba Pattillo Beals and Ida Mae Holland?
Where are the works of Maxine Hong Kingston, who tells the story of alienation and
segregation in schools through the eyes of a Chinese child? African Americans were
denied the right to vote, and many other citizenship rights; but Chinese Americans
were denied even the opportunity to become citizens. I am not diminishing the issue
of discrimination against African Americans, or belittling the struggles they went
through. I simply want to call attention to discrimination against other minority
groups and their often-overlooked struggles to achieve equality.

In the student’s thesis, the gap in people’s knowledge stems from their
limited understanding of history. They need to understand that many
minority groups were denied their rights.

A variation on the gap model also occurs when a writer suggests ﬁ:}“
although something might appear to be the case, a closer look reve ISI
something different. For example: “Although it would appear that worﬂ;is
have achieved equality in the workplace, their paychecks suggest that!
is not true.” ot

One of our students examined two poems by the same aut :)seéﬂ:
appeared to contradict each other. She noticed a gap others had no

he
In both “The Albatross” and “Beauty,” Charles Baudelaire chooses to explore t

. Sf
plight of the poet. Interestingly, despite their common author, the two poem5 o
portrayals of the poet’s struggles appear contradictory. “The Albatross seem

"o d
i 5 . " the W]nge
somewhat sympathetic glimpse into the exile of the poet s to bea less

depict

ive a
y ager” so awkward in the ordinary world. “Beauty” takes what appear -
:Oy -g-ng stance: The poet here is docile, simply a mirror. Although both Pi€
orgivi :

Is differ.
ination demonstrates how the portraya

i les, a closer examination

the poet’s strugg
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In stating he SIS student indi
th ; 11" t-hc'su., the student indicates that although readers might
expec u ol Prommoen o B i ce ian endlen
.p audelaires images ol poets to be similar, a closer examinati o
his words would prove them wrong. WAL

m The Modifying-What-Others-Have-Said Model

'.The.modlﬁlcatlon model of thesis writing assumes that mutual understand-
ing is possible. For example, in proposing a change in policy, one student

asserts:

Although scholars have claimed that the only sure way to reverse the cycle of
homelessness in America is to provide an adequate education, we need to build
on this work, providing school-to-work programs that ensure graduates have

access to employment.

Here the writer seeks to modify other writers’ claims, suggesting that
education alone does not solve the problem of homelessness. The chal-

lenge he sets for himself is to understand the complexity of the problem by
g the ideas of others. In effect, he is in a construc-

building on and extendin
k he wants to build on, helping

tive conversation with those whose wor
readers see that he shares common ground with the other writers and that

he hopes to find a mutually acceptable solution to the agreed-on problem.

s The Hypothesis-Testing Model

The hypothesis-testing model begins with the assumption that writers
may have good reasons for supporting their arguments, but that there are
also a number of legitimate reasons that explain why something is, or 18

not, the case. The questions motivating your research will often lead you
re necessarily more correct

to a number of possible answers, but none a
than others. That is, the evidence is based on a hypothesis that researchers
will continue to test by examining individual cases through an inductive
method until the evidence refutes that hypothesis.

For example, over the last decade, researchers have generated a num-
ber of hypotheses to explain the causes of climate change. Some have
argued that climate change, or global warming, can be explained by natu-
ral causes, that change is a cyclical process. Those who adopt such a view
might use evidence to demonstrate that oceans produce heat and that

change can be attributed to a steady increase in heat production over time.
Others have persuasively shown that humans have caused global warm-
ing by burning fossil fuels that increase the amount of carbon in the air,
::hk:::?egr eates what §Cientists call the “greenhouse effect.” Each a'ssertion
test eacho}I]1 ° Sét Of inferences from observation and the data‘ava.llable t((j)
on the ypo.l_heSlS- Moreover, the truth value of any assertion 1s base
probability that global warming can be attributed to any one cause

Or explanation,
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The hypothesis-testing model assumes that the questiong
will likely lead you to multiple answers that compete for
The foll(,;\\’ing is one way to formulate such an argumen
examine rival hypotheses before coming to a conclusion.

S
tin Which, youl
Some people explain rhis by suggesting that, but a close an

alysis of the
problem reveals several compelling, but competing explan

ations,

You may not find a definitive explanation, so you will need to sort thmugh
the evidence you find, develop an argument, and aCkHOWledge the Feasoy,
able counterarguments that critical readers will raise. In the engq, YOU g
not really proving that something is the case, such as the cause

S of globy
warming, but you are helping readers understand what you see a5 the beg
case given the available evidence.

2'°Ps to Formulating a Working Thes

: Four Models'

Bl Misinterpretations model: “Al

though many scholars have argued
about A and B, a carefu] exam

ination suggests C.”
Bl Gap model: “Although scholars h

ave noted A and B, they have
missed the importance of C.”

El Modification model: “Although I agree with the A and B ideas
of other writers, it is i

mportant to extend/refine/limit their ideas
with C.”

4] Hypothesis-testing model: “

Some people explain A by suggesting
B, but a close analysis of the

problem reveals the possibility of
entary explanations such as C, D,
and E.”

»

A Practice Sequence: Identi ying Types of Theses

g

; sis°
pretations, gap, modification, or hypothe
testing—that it represents,

1 A number of studjes
a detrimenta) effect o
searchers have exami

. :on has

wou n

indicate that violence on teleVISlE"v re-
_ e

n adolescent behavior: HOWeVer'.ke pee!

ned key environmental factors li
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pressure, music, and home life. In fac 1 We
’ )

. . uld .
researchers have oversim plified the problem argue that many

Although research indicates
Amerjcgan andLHc_h lnd.lLdth that an increasing number of Afri
1ISpail - X 16> ) . ) can
st Fr)c.l'l\l:l_ .slm!g nts are dropping out of high school
e ailed to fully grasp the reasons w} ) '
occurred. sons why this has

: ‘lvaf]t ]to pIRIE e studies Supporting single-sex education are
r;fatlve yf Sc?und_ However, we don't really know the long-term
effects of single-sex education, particularly on young women’s
career paths. 9

Although recent studies of voting patterns in the United States
indicate that young people between the ages of 18 and 24 e
apathetic, I want to suggest that not all of the reasons these
studies provide are valid. ‘

Indeed, it's not surprising that students are majoring in fields
that will enable them to get a job after graduation. But students
may not be as pragmatic as we think. Many students choose majors
because they feel that learning is an important end in itself.

Some reformers have assumed that increasing competition will
force public schools to improve the quality of education, but it
seems that a number of recent initiatives can be used to explain
why students have begun to flourish in math and reading, particu-

larly in the primary grades.

It is clear that cities need to clean up the dilapidated housing proj-
ects that were built over half a century ago; but few, if any, studies
have examined the effects of doing so on the life chances of those

people who are being displaced.

In addition to its efforts to advance the cause of social justice In
the new global economy, the university must make a commitment
to ending poverty on the edge of campus.
ain the sources of illit-
hen he ignores other
¢ well-being.
ader

Although the writer offers evidence to expl
eracy in America, he overstates his case W :
factors, among them history, culture, and economic
Therefore, I will argue that we place the discussion in a bro

context.
T h

More and more policymakers argue that English sho‘tllq buet;u;

national language in the United States. AlthOngll_I_ dglecmain_

English is important, we should not limit peoples right to

tain their own linguistic and cultural identity.
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ESTABLISHING A CONTEXT FOR A THESIS

In addition to defining the purpose and focus ol un[%:‘:‘{;l'd-}:hcm Must
setup a context for the writer’s claim. The lm,u‘lhh ()th ) { ISTINE @ back.
. : - teallv s four steps:

ground for understanding an issuc typically involves p

1. Establish that the topic of conversation, the LSSUL, IS current gpgq
velevant — that it is on people’s minds or should be.

ro

. Briefly summarize what others have said to show that you are familig,
with the topic or issue.

3. Explain what you see as the problem —a misinterpretation, a gap, o, ,
modification that needs to be made in how others have addressed the
topic or issue—perhaps by raising the questions you believe need
be answered.

. State your thesis, suggesting that your view on the issue may presen;

readers with something new to think about as it builds on and exten(s
what others have argued.

You need not follow these steps in this order as long as your readers come

away from the first part of your essay knowing why you are discussing a
given issue and what your argument is.

AN ANNOTATED STUDENT INTRODUCTION:
PROVIDING A CONTEXT FOR A THESIS

We trace these four steps below in our analysis of the opening paragraphs
of a student’s essay. Motivating his argument is his sense that contemporary
writers and educators may not fully grasp the issues that limit the oppor-
tunities for low-income youth to attend college. His own family struggled
financially, and he argues that a fuller appreciation of the problem can help
educators partner with families to advise youth in more informed ways.

0'Neill 1
Colin O'Neill
Money Matters:
The student Framing the College Access Debate

establishes the College is expensive. And with prices continuing to rise
timeliness and

e of S B each year, there are those who are beginning to question whether
reie . . s
that challenges widely  or not college is a worthy investment. In a recent Newsweek article,

he!a'asﬁump’ﬁv'::c journalist Megan McArdle (2012) asserts that the process of
ue o« H
Zgznguega obtaining a college degree has morphed into a “national neurosis

R
kg A ¥
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He begins to
summarize what
others have said
to demonstrate
his familiarity with
the conversation in
popular media and
scholarship.

The student
identifies what he
sees as a problem
signaled by words
like “however;”
‘overlooked,” and
“instead” and begins
to formulate his own
argument.

He points out a
misconception that
he wants to correct.

The student cites
research to further
define the problem
and showthat he is
aware of the very real
barriers that affect
college access for
low-income youth,

O'Neill 2

?:rdﬁcfaelll;n“;zzcif:;ﬂi:;rtﬁeql.m.stion whether college is necessary
_ . Joins a chorus of voices calling upon

a reevaluation of the current educational pipeline at a time when
t‘he number of American students who are ill-prepared to face the
rigors of a t.:ollege curriculum has increased. Some writers suggest
that a renaissance of vocational education may, in fact, begin
to compensate for the disparate nature of American education.
Based on research conducted by Bozick and Deluca (2011), it is
clear that these opinions are grounded in reality.

Of nearly 3,000 surveyed “college non-enrollees,” roughly
50 percent attributed their withdrawal from the education system
to either the high cost of college education or the desire to look
for work and embark along their chosen career path. However,
for those like me, who believe strongly that higher education is
a right that ought to be available to all students, McArdle’s and
others’ assertions add to the list of physical and social barriers
that keep students of poorer backgrounds from pursuing their
educational aspirations. The ability to pay for college may not be
the only consideration keeping students from exploring higher
education. Instead, researchers have overlooked the extent to
which knowledge (or the lack of it) of college costs and awareness
of different financing options (such as grants, scholarships, and
loans) may preemptively alter the way in which children envision

themselves within the college experience.

In many cities where the median household income
often hovers slightly above $30,000, college is, according
to some educators, a pipedream to which nearly every family
aspires, but most are not convinced this goal will c?ver become a
reality (United States Census Bureau). Indeed, with the av.er?ge
cost of a college education rising to upwards of $20,000, it s
unclear whether this dream will, in fact, come true. Although
parents have a strong desire to send their kids to college, the
financial numbers do not seem to add up. While educators have
tended to leave parents responsible for educating their children
on the financial realities of higher education, researchers such as
Elliot, Sherraden, Johnson, and Guo (2010) make the case that
awareness of college costs makes its way into the worldview
of students as young as second grade. In light of this work, it
becomes important to note that the large price tag of a college
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He uses research
to understand
further a problem
that others may
have overlooked or
ignored,

Citing a key study,
the student
underscores a gap
inthe research,
again signaled by
“however.”

He adopts a frame
through which to
think about the
issue and narrow
his focus.

He begins to offer a

solution to a problem
researchers have not

fully appreciated.

FROM FORMULATING TO DEVELOPING A THESIS

O'Neill 3

degree may have implications that spread far beyond a particular
family's capacity to fund their children’s education. As the
recent research of Bozick and Deluca (2011) suggests, the cost
of college is changing and challenging the way students begin to
examine the purpose and necessity of college education. College
costs are diminishing one’s access to college in more ways than
restricting their ability to foot the bill. For low-income students
and their families, for whom every day is filled with financial
burdens of all sorts, high college costs are changing the way
they perceive college as an institution.

The correlation between the college choice process and
students’ perceptions of the cost of higher education is not an
unexamined phenomenon. Many researchers have looked at
the ways in which the cost of a college education affects the
ways low-income students begin to foster a relationship with
the college system. The existing body of research, however, has
tended to focus solely on high school students, students who are
mere months away from beginning the college search process.
According to Cabrera and La Nasa (2000), the college choice
process actually begins much earlier, commencing between the
time a child enters middle school and embarks upon his or her
high school journey. It is this process that ultimately dictates
the level of college access a particular student does or does not
have. Therefore, my study will focus primarily on what Cabrera
and La Nasa (2000) termed the “predisposition” stage. Between
grades seven and nine, predisposition draws upon parental
encouragement, socioeconomic status, and “information about
college.” Along the trajectory set in place by Cabrera and
La Nasa (2000), these factors have a profound influence on
the search and choice stages of the college-access process.
Recognizing the interrelational nature of these different stages,
that is, both how they are different and how each one builds
upon the other, is key to navigating the ill-defined nature of the
pre-collegiate experience.

Given the findings of prior research, it is important to push
back the discussion about college affordability and college access
to examine how the notion of cost impacts the fragile, emerging
relationship that middle school students are just beginning to
develop. To recognize how students begin to understand college
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The student explains

that the purposé of
his research is to fill
the gap he identifies
above and correct a
misunderstanding.

Here he makes a
policy-related claim
that challenges a
conflicting point of
VIEW.

O'Neill 4

and develop college aspirations, then, I conducted interviews with
middle school children to assess how early awareness of college
costs plays a role in shaping families’ decisions about the need,
desire for, and accessibility of higher education. By doing so,

I have tried to fill a gap left behind by previous research and add
to the wider discussion of college affordability and its overall
impact on college access amongst students of all ages. Although
educators may argue that American education ought to revert
to an old, draconian system of vocational education, preparing
low-income students to enter technical fields, I argue that it is
important to create programs that encourage parents, teachers,
and students to think early about the costs of college and the
possibilities that exist to help children pursue a college degree.
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From Introductions to Conclusions
Drafting an Essay

| n this chapter, we describe strategies for crafting introductions that set up

your argument. We then describe the characteristics of well-formulateq
paragraphs that will help you build your argument. Finally, we provide
you with some strategies for writing conclusions that reinfo

rce what is
new about your argument, what is at stake, and what readers should do
with the knowledge you convey.

DRAFTING INTRODUCTIONS

* Moving from a general i

angle
: : topic to a specific thesis (inverted-‘tl‘lffmgl
introduction)




Keep in
“You m
ou wa
convey will depend on your purpose, your argument, and the

dience.

4 The Inverte

An jnvert
at the top an
the topic &
graph (and
work in the
writer (1)

(2)

(3) finally, presen

problem.

The student begins
witha general set of
assumptions about
education that she
believes people readily

accept.

She then cites author
bell hooks, to identify
an approach that
makes use of these
assumptions — the
“banking system” of

education, a term hooks L

borrows from educator
Faulo Freire.

Thf student then

points to the banking

g'stem as the problem.
is sets up her

thesis about the “true

Purpose” of education.

nd the
the triangle), t
following introductio

begins wi
then focuses on
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mind that you have to make these strategies your own. That i

est modelg but you must make them work for your (n' ,dt =
ust imagine your readers and what will cnga{ se th fWﬂ SJEU
nt to take? Playful? Serious? Formal? Urgcnél,’ T}]l(t:-nz—:ilitudd;

d-Triangle Introduction

ed-triangle introduction, like an upside-down triangle, is broad
d pointed at the base. It begins with a general statement of

n narrows its focus, ending with the point of the para-
he writer’s thesis. We can see this strategy at
n from a student’s essay. The student
f the problem she will address,

th a broad description o
ssumptions, and

a set of widely held but troublesome a

ts her thesis in response to what she sees as a pervasive

In today’s world, many believe that education’s sole purpose
is to communicate information for students to store and draw
sary. By storing this information, students hope to
perform well on tests. Good test scores assure good grades. Good
grades eventually lead to acceptances into good colleges, which
ultimately guarantee good jobs. Many teachers and students,

d that education exists as a tool to secure good jobs,

m. In her essay “Teaching to Tra nsgress,”
nking system as an “approach to learning
n the notion that all students need to do is

them by a professor and be able

). Through the banking system,

on as neces

convince
[rely on the banking syste
bell hooks defines the ba
that is rooted i
consume information fed to

to memorize and store it” (185
students focus solely on facts, missing the im portant themes

[ and life lessons available in classes and school materials. The
banking system misdirects the fundamental goals of education.
Education’s true purpose is to prepare students for the real world
by allowing them access to pertinent life knowledge available in
their studies. Education should then entice students to apply this
pertinent life knowledge to daily life struggles through praxis. In
addition to her definition of the banking system: hooks offers the

idea of praxis from the work of paulo Freire. When incorporated
s, or “action and reflection upon the world

into education, praxis '
an advantageous educational

in order t

o change it” (185), offers
e of education and overcomes

_tool that enhances the true purpos

the banking system.
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" introduction as an inverted triangle Entajlg
writing an 1r ent, or a concept that people appey, o
an a gumthc 'pr()blems with that idea, argume,,
tences, setting out a thesis—how the,

The strategy of
first identifying an idea: : "
accept as true, next, pfnnln‘1g 0‘ "
or concept; and then, I a few se
problems can be resolved.

= The Narrative Introduction

: : i rategy many writers {;c.
Opening with a short narrative, or story, is a st gy y IS Use

T—— aw readers into a topic. A narratiw'a introdu.ction relateg
successfully t[o dr i‘:; lae;ld can be especially effective if you think you neg
?of(?:: ?;fii?fe:ZEt or reluctant readers into taking an interest in the topic,
Of course, a narrative introduction delays the declaration of your argy.-
ment, so it's wise to choose a short story that clearly' GONNECS tO youlatgy.
ment, and get to the thesis as quickly as possible (W1.th1n a fe?w parag:aphs)
before your readers start wondering “What's the point 'Of this sto'ry?

Notice how the student writer uses a narrative introduction to her
argument in her essay titled “Throwing a Punch at Gender Roles: How
Women's Boxing Empowers Women.”

The student’s entire Glancing at my watch, I ran into the gym, noting to myself that
first hi ; ; , . .
,,:,.ﬁ::i::it’:kis being late to the first day of boxing practice was not the right
us into the world of way to make a good first impression. I flew down the stairs into
women’s boxing and

PR the basement, to the room the boxers have lovingly dubbed “The
Pit.” What greeted me when I got there was more than I could
ever have imagined. Picture a room filled with boxing gloves
of all sizes covering an entire wall, a mirror covering another,

a boxing ring in a corner, and an awesome collection of framed
newspaper and magazine articles chronicling the boxers whose
pictures were hanging on every wall. Now picture that room with
seventy-plus girls on the floor doing push-ups, sweat dripping
down their faces. I was immediately struck by the discipline this

sport would take from me, but T had no idea I would take so much
more from it.

With her narrative as a The university offer ‘s
backdrop,thestudent [ y ' S ’Fhe only nonmilitary-based
identifies a problem, oTiege-level women'’s boxing program in America, and it

using the transition also offers women the cha : C o1 lmits
word “yet” to mark her nce to push their physical limi

challenge to the con- :jn aregulated environment, Yet the program is plagued with
ditions she observes in 1sappointments. I have exper; oreotypes
the university’s wom- penienced for myself the st

en’s boxing program. fem.ale t.mxe_rs fa.ce and have dealt with the harsh reality that r
boxing is still widely recognized as only a men's sport. This paPe
will show that the women's boxing program at Notre Damé ser'®
as a much-needed outlet for females to come face-to-fac it
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chenstates  aspects of themselves they would not B
Ically get a chance t
0

fhewr®e’ hat her ;

o) exmorrte' It will also examine how viewing thi

Desvpfwthsfmwms opportunity for women at Np indicates th i

ﬂfgwr;%:;g’pfferﬁ hope that very soon more activities cimi at there is growing

wwzz::ﬁgq. cant may be better received by sotlely inSlmllar to wo'men’s hoxing
tunities for these goals by analyzing scholarly i general. I will accomplish

growth school newspaper] arti arly journals, old Observer [the

icles, and survey questions answered by the

captains of the 20-- women’s boxing team of ND

The student writer, uses a visually descriptive narratj .
to the world of womenss college boxing; then, in the sec ]VS QR
steers us toward the purpose of the paper and the me:}?ﬂd p‘aragr'aph, she
Jevelop her argument about what women'’s boxing OHer;’ : 2 ;1(1)3 will use to

ng women

and to the changing world of sports.

4 The Interrogative Introduction

An interrogative introduction invites readers into the conversati f
your essay by asking one or more questions, which the essay g Oeslgg [0
answer. You want to think of a question that will pique your readers’ I-me:
est, enticing them to read on to discover how your insights shed light on
the issue. Notice the question Daphne Spain, a professor of urban and
environmental planning, uses to open her essay “Spatial Segregation and

Gender Stratification in the Workplace.”

To what extent do women and men who work in different

Spain sets up her

argument by askin . . )

aquestion an dthef: occupations also work in different space? Baran and

tentatively answering Teegarden propose that occupational segregation in the
“tantamount to spatial segregation

itwithareference toa : ; "
insurance industry 1s
erwhelmingly male and

published study.
by gender” since managers are ov
’f;’the third sentence, clerical staff are predominantly female. This essay examines
she states her . . , ,
thesis — that men the spatial conditions of women’s work and mén s w01'ﬂk and
;:1”0"’3" have very proposes that working women and men come into daily
tle contact in th } ; )
workplace, o contact with one another very infrequently. Fl’ll‘t‘hlf;r, women’s
. ¥ “ »n I
jobs can be classified as “open floor,” but men’s jobs are more
work in a more

» That is, women
Jess control of their space t
| both reflects and contributes to
] status by limiting opportunities
m men to womern.

ained some of
and has

Fi ;
inally, she outlines the  likely to be “closed door.
han men.

effects that ¢
this lack i ‘ ]
contact has on wm;:f public environment with
This lack of spatial contro

women's lower occupationa
nsfer of knowledge fro
h, Spain has expl
floor and closed door)
t of her thesis.

for the tra

By th
¢ tei end of this introductory paragrap
OffeFedn-]s she will use in her essay (0P¢"
in her fina] sentence a clear statemen




318 CHAPTER 11

ic,” literaty
hnology of Magic, e sch
f Potter and the Technolo;
i hll) t?z'il“rgre begins by contextualizing the Harrnyoltter publ
E;llzr?ofnenonc Then she raises a question about what fueled this
pae '

story.

In her first four sen-
tences, Teare describes
something she is
curious about and she
hopes readers will be
curious about — the
popularity of the Harry
Potter books.

In the fifth sentence,
Teare asks the question
she will try to answer in
the rest of the essay.

Finally, in the last

sentence, Teare offers
a partial answer to her
question — her thesis,

| FROM INTRODUCTIONS TO CONCLUSIONS: DRAFTING AN g

ishin
UCCES

The July/August 2001 issue of Book lists J. K. Rowling 44 One
of the ten most influential people in publishing, She shareg
space on this list with John Grisham and Opr‘ah Winfrey,
along with less famous but equally powerful insiders iy, the
book industry. What these industry leaders have in CoOmmop
is an almost magical power to make books succeed ip the
marketplace, and this magic, in addition to that performeq
with wands, Rowling’s novels appear to practice. Opening
weekend sales charted like those of a blockbuster movie (not
to mention the blockbuster movie itself), the reconstructiop,
of the venerable New York Times bestseller lists, the Creation
of a new nation’s worth of web sites in the territory of
cyberspace, and of course the legendary inspiration of tens
of millions of child readers— the Harry Potter books have
transformed both the technologies of reading and the way
we understand those technologies. What is it that makes
these books—about a lonely boy whose first act on learning
he is a wizard is to go shopping for a wand—not only an
international phenomenon among children and parents and
teachers but also a topic of compelling interest to literary,
social, and cultural critics? 1 wil] argue that the stories the

books tell, as well as the stories we're telling about them,

enact both our fantasies and our fears of children’s literature
and publishing in the context of twenty-first-century
commercial and technological culture.

In the final two sentences of the introduction, Teare raises her question
about the root of this “international

Phenomenon” and then offers her the-
sis. By the end of the opening para

what question is driving Teare’s e
explain throughout the essay.

graph, then, the reader knows exacf:;
S$say and the answer she proposes

= The Paradoxical Introduction

. . 2 intir
A paradoxical introduction appeals to readers’ curiosity by poirt
out an aspect of the topic that

; 10NS
; T : unter to their expectation
as an interrogative introduction draws

g
|\‘[

runs co

10l
: estl®
readers in by asking a 4"



aradoxical introduction draws readers in b
y y sa

ething completely surprising and unlikely a] -
go on to show you how it is trye.” 1n | about this issye,

will
essay iatl
tiating a Glass Ceili
el g ass Ceiling on Women's Muscular

som

pack’ Ne
ologist

the first sentence,
rkin quotgs froma

ﬂ"'"king that sheis
going 0 challenge.

Notice how Dworkin
5,'9;1:15 herown positr'an
“However” relative

+0 commonly held
‘ﬁumptfons.

Dworkin ends by stating
her thesis, noting
aparadox that will
surprise readers.

Dworkin’s strategy in t
the understanding that bodies are bi

practice,

tences beginning “However” an
ing idea that our bodies—not justt
cultural gender markers. Her essay
weight lifting and the comp
body that is perceived as muscula

# The Minding-the-Gap Introduction

This type of introduction takes it
voice on the loudspeaker that 10
call riders’ attention to the gap betwe
In a minding-the-gap introduct
8ap in the research on an issue i
the “gap ” A minding-the-gap introdu :
There’s something missing from this conversation,
Ideas will fi]] in this gap.”
MiC}I:or exan?ple, in the int'r
- frael S. Kimmel and MIC_
om other books that discuss

Purpoge.

Shari L. Dworkin points to a paradox in (
. - e J ,
f bodies as the product of biology, no cultuy
Y y -
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ying, in effect, “Here’s
i A ' but m
1 this passage from "'lvlolding

Strength,” soci-
ur commonsense under-

Current work in gender studijes points to how
examined closely, much of what we lE‘lkC f.]"w 'whcn
gender and its causes and effects either d(()r‘grdnled about
up, or can be explained differently.” Th ves not hold
Y. ese argu

become especially contentious whe fr g' Ty
WY W TN e n confronting nature/

; ies. After all, “common
sense” frequently tells us that flesh and blood bodies
are about biology. However, bodies are also shaped and
constrained through cumulative social practices, structures
of opportunity, wider cultural meanings, and more.
Paradoxically, then, when we think that we are “really
seeing” naturally sexed bodies, perhaps we are seeing the
effect of internalizing gender ideologies—carrying out social
practices—and this constructs our vision of “sexed” bodies.
he first three sentences is to describe common
ological. Then, in the sen-

d “Paradoxically,” she advances the surpris-
he clothes we wear, for example—carry
then goes on to examine women’s

lex motives driving many women to create a

r but not masculine.

s name from the British train system, the

tones “Mind the gap!” at every Stop, to
en the train car and the platform.
writer calls readers’ attention to @
e rest of the essay t0 fill in
in effect, “Wait a minute.
and my research and

ion, a
then uses th

ction says,

book Men's Lives,
the book is differ-
rves a different

phs to their
xplain how
and how it sé

oductory paragré
hael A. Messner €
men’s lives,
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bout men. But, unlike other books aboyt

' i a book a g
This is a helves, this is a book

ch line countless library s |
[t is a book in which men's experienceg

as we explore the “real” and

The authors begin with
anassumptionandthen  \en, whi
challenge it. A transi-

tion word “but” signale ) ] "
the challenge. are not taken for grante | |
plishments of men, but a book in whic},

about men as men.

significant accom

those experiences are treated as significant and importan

themselves. ) 5
The authors follow But what does it mean to examine men “as men”? Mo
with a question that courses in a college curriculum are about men, aren't they)
vokes readers’ . i i :
ﬁ,’fmst and points to But these courses routinely deal with men only in their

the gap they summarize 1\ \plic roles, so we come to know and understand men as scj.
in the last sentence. entists, politicians, military figures, writers, and philosophers,
Rarely, if ever, are men understood through the prism of gender.

Kimmel and Messner use these opening paragraphs to highlight both what
they find problematic about the existing literature on men and to intro.
duce readers to their own approach.

Steps to Drafting Introductions: Five Sfrqtggég e

Bl Use an inverted triangle. Begin with a broad situation, concept,
or idea, and narrow the focus to your thesis.

Bl Begin with a narrative. Capture readers’ imagination and
interest with a story that sets the stage for your argument.

El Ask a question that you will answer. Provoke readers’ interest
with a question, and then use your thesis to answer the question.

El Present a paradox. Begin with an assumption that readers
accept as true, and formulate a thesis that not only challenges
that assumption but may very well seem paradoxical.

H Mind the gap. Identify what readers know and then what they
don’t know (or what you believe they need to know).

i APractice Sequence: Drafting an Introduction

PO T - = . L T TR x

1 Write or rewrite your introduction (which, as you've seen, may
involve more than one paragraph), using one of the five drafting
strategies discussed in this chapter. Then share your introductio?
with one of your peers and ask the following questions:

* To what extent did the strategy compel you to want to T ead
further?

e To what extent is my thesis clear?



