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Bases for Curviculum Leadership

enforce rules for others than to observe them
himself, yet his commitment to the school has
led to a steady decrease in exotic behavior. In
addition, he has become more involved in classes
and projects and has begun to listen and ask
questions in order to pursue a line of interest.

We attribute such behavior change not only to
peer pressure and moral discussion but to the
sense of community which has emerged from the
democratic process in which angry conflicts are
resolved through fairness and community deci-
sion. This sense of community is reflected in
statements of the students to us that there are no
cliques—that the blacks and the whites, the pro-
fessors’ sons and the project students, are friends.
These statements are supported by observation.
Such a sense of community is needed where stu-
dents in a given classroom range in reading level
from fifth-grade to college.

Fenton, Mosher, the Cambridge and Brookline
teachers, and I are now planning a four-year cur-
riculum in English and social studies centering on
moral discussion, on role taking and communica-
tion, and on relating the government, laws, and
justice system of the school to that of the American
society and other world societies. This will integrate
an intellectual curriculum for a higher level of
understanding of society with the experiential com-
ponents of school democracy and moral decision.

There is very little new in this—or in anything
else we are doing. Dewey wanted democratic
experimental schools for moral and intellectual
development seventy years ago. Perhaps Dewey’s
time has come.
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