zens. This implies they must connect the practice
of classroom teaching to the operation of power
in the larger society. At the same time, they must
be attentive to those broader social forces that
influence the workings of schooling and peda-
gogy. What is at issue here is a commitment on
the part of teachers as public intellectuals to
extend the principles of social justice to all
spheres of economic, political, and cultural life.
Within this discourse, the experiences that con-
stitute the production of knowledge, identities,
and social values in the schools are inextricably
linked to the quality of moral and political life of
the wider society. Hence, the reform of school-
ing must be seen as a part of a wider revitaliza-
tion of public life.

This should not suggest that as public intel-
lectuals, teachers represent a vanguardist group
dedicated to simply reproducing another master
narrative. In fact, as public intellectuals it is
important for them to link their role as critical
agents to their ability to be critical of their own
politics while constantly engaging in dialogue
with other educators, community people, various
cultural workers, and students. As public intel-
lectuals, teachers need to be aware of the limits
of their own positions, make their pedagogies
context specific, challenge the current organiza-
tion of knowledge into fixed disciplines, and
work in solidarity with others to gain some con-
trol over the conditions of their work. At the
very least, this suggests that teachers will have to
struggle on many different fronts in order to
transform the conditions of work and learning
that go on in schools. This means not only work-
ing with community people, teachers, students,
and parents to open up progressive spaces within
classrooms, but also forming alliances with other
cultural workers in order to debate and shape
educational policy at the local, state, and federal
levels of government.

As public intellectuals, teachers need to pro-
vide the conditions for students to learn that the
relationship between knowledge and power can
be emancipatory, that their histories and experi-
ences matter, and that what they say and do can
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count as part of a wider struggle to change the
world around them. More specifically, teachers
need to argue for forms of pedagogy that close
the gap between the school and the real world.
The curriculum needs to be organized around
knowledge that relates to the communities, cul-
tures, and traditions that give students a sense of
history, identity, and place. This suggests peda-
gogical approaches that do more than make
learning context specific; it also points to the
need to expand the range of cultural texts that
inform what counts as knowledge.

As public intellectuals, teachers need to
understand and use those electronically medi-
ated knowledge forms that constitute the terrain
of popular culture. This is the world of media
texts—videos, films, music, and other mecha-
nisms of popular culture constituted outside of
the technology of print and the book. Put
another way, the content of the curriculum
needs to affirm and critically enrich the mean-
ing, language, and knowledge that students
actually use to negotiate and inform their lives.
While it is central for teachers to expand the rel-
evance of the curriculum to include the richness
and diversity of the students they actually teach,
they also need to correspondingly decenter the
curriculum. That is, students should be actively
involved with issues of governance, “including
setting learning goals, selecting courses, and
having their own, autonomous organizations,
including a free press” (Aronowitz, [1994, p.
135]). Not only does the distribution of power
among teachers, students, and administrators
provide the conditions for students to become
agents in their learning process, it also provides
the basis for collective learning, civic action, and
ethical responsibility. Moreover, such agency
emerges as a lived experience rather than as the
mastery of an academic subject.

In addition, as public intellectuals, teachers
need to make the issue of cultural difference a
defining principal of curriculum development
and research. In an age of shifting demographics,
large scale immigration, and multiracial commu-
nities, teachers must make a firm commitment to



