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CHAPTER

In this chapter, we provide examples of the many experiences-children have at home, the implications
of these experiences, and the resulting potential for expanded learning. We know that communities
are becoming more diverse; therefore, it is important to realize that the homes where children are
spending their formative years nurture children in different ways. Because the field of early childhood
education is committed to an integrated model of early education, understanding the powerful influ-

ences of the home will help you better serve young children.

LEARMING QUTLOMES
After reading this chapter, you will be able to do the following:

2 Clarify how families promote children’s development at home.

# Describe the influence of the physical environment of the home.

= Identify the influence of family practices, home learning, and especially technology on child
development.

s Explain ways in which extended family members—particularly grandparents—affect features of
the home curriculum.

# Discuss the pros and cons of home schooling, and explain why some families embrace this trend.

Tt stands to reason that the diversity of US families produces a variety of home experiences for young
children. Too often, professional educators underestimate the power of the home and dismiss the learn-
ing that children acquire outside of school. And when there is disparity between children’s home learn-
ing and the expectations of the school curriculum, unfortunately, children can be judged to be deficient.’
Remember, a parent is a child’s first teacher.

In his seminal research, Bronfenbrenner (1979, 2005) indicates that regardless of the ethnic or socio-
economic makeup of the family, a warm and responsive parenting style, a structured environment, and
stimulating activities that include a variety of materials—plus parents’ involvement as children use
these materials—support children’s growth toward a productive lifestyle. Conversely, in some family
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situations, parenting styles and habits can work against children’s natural pursuit 4
knowledge and positive development.

All families have an organizational structure that defines family members and th
roles. Children in any family household have at least one adult (referred to in this text
a parent) who is responsible for them. Siblings, who play an important role in any chilg

extended family members who may or may not be living in the home but who give add,

also support kinship influences on the family organizational structure. This structure pr

vides physical and emotional support as the child moves into the school and communi
Still, whatever their environment, children first learn valuable information and i

skills from their families. They learn who they are, how to communicate with othes

in which we live. So, regardless of their family structure, this early learning is a cons
quence of family interactions and stimulation. And we find that the greater the varie
of these influences, the richer the learning.

ported by a family’s use of the following:

= time and space

s the household routines

e the sharing of interests and skills

the family’s rituals and religious practices

@

and the involvement of particular family members.

HOMES NURTURE CHILD DEVELOPMENT

Sambeth, 2013). First experiences truly shape how a newborn will learn to think and inter-

influences growth and development.

Knowledge of Child Development Influences Growth

parents using social media. Still more depend upon advice from neighbors and caregivers

Infants, and Children (WIC), well-baby clinics, Early Head Start, and other programs pro

schools provide basic courses on child development to educate future parents.

learning, also may be present. In addition, many households have kinship network  Of

support and nurturance. The social networks that parents develop in their neighborhoods

what their role is in society, how to function in their environment, and the kind of world

Early learning of appropriate {or inappropriate) communication behaviors, devel-
oping language, and acquiring literacy skills are the underpinnings of children’s later
cognitive development. Besides child—parent interactions, home learning is further sup-.

In all situations, children’s learning depends on their readiness for the tasks aﬁdﬁ;
experiences they encounter. Figure 7-1 shows the range of children’s learning at home.

In his often-cited research, Dr. T. Berry Brazelton (Brazelton & Sparrow, 2006) explains:
that cognitive development actually begins before birth. Since that time, other studies:
have looked specifically at prenatal language development and confirmed that children
are learning in utero (Choi, Cutler, & Broesma, 2017; Partanen, Kujala, Naatanen, Liitola, &

act with his or her primary environment, Developmental cognitive theorists from Piagef':
to Bronfenbrenner also discuss the importance of a child’s environment as a factor that:

Adults rely on different sources to obtain information about child growth and development, :
Although in the past parents had to rely on extended family members and close friends for
child rearing advice, today’s parents have more options available. They read parenting books
and articles published by authorities such as Dr. Sears or T. Berry Brazelton. Many parents *
participate in online message boards especially for parents. Some read (and write!) parenting -
blogs or subscribe to child development newsletters via e-mail. Many connect with other -

Parent education programs developed by such organizations as La Leche League, Women, :

vide important support that comes from a specialized perspective. Some hospitals and high '_3:

EIGURE 7-1  Different Family Members Nurture the Home Curriculum

Note: Foundational skills, concepts, attitudes, and experiences are developed in the ch?ld:s home
environment. Some areas are influenced more strongly by family members and the child’s peers.

The advantages of such availability are a sense of unity with a largzler group and a
feeling of being in the mainstream. The disadvantages are ’sha.t not all a‘vallable informa-
tion is based on sound practices or good research, and some information sources suffer
from lack of the moderation sometimes provided by personal encounters. All linkage,
of course, depends on a parent’s interest and on having the time to access and evaluate
sources of information.

Pavents Nurture Communication and Cognition

Parents and significant others talk to the baby, interpret the baby’s responses, and
establish communication patterns. They assign meaning to the bal:?y s movements,
coos, laughs, cries, and other nonverbal behaviors, as iHustrated in the following

. vignette.

Chapter 7 e Influences of the Home
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”6'—'week old. mece .Lo_

pamilies Support Social and Emotional Development

All families have commitments, values, and priorities. Some of these sentiments are
explicit and well defined, but often, many are only implied. Some family values and
goals are more immediate and often expressed as wishes or as “what we are trying
to do.” Some families have both long-range and short-range goals, whereas other families
are able to plan only from one day to the next. Regardless of the method of accomplish-
ment or the expression of these goals, all families develop practices, routines, and activi-
ties to support their wants and needs. :
Children’s attitudes, beliefs, and values resemble those of their parents, but all allow
that siblings, schools, peers, and communities extend or modify these eonsiderably. Edu-
cating children about stealing, lying, and disorderly conduct is normal for most families,
although the instruction can take different forms. Some parents teach values and impose
a moral code through intimidation and punishment. Others, however, approach the chal-
lenge by explaining children’s problems and discussing the impact of one's actions on
others. The latter approach results in stronger development of conscience and internal
locus of control. Families who focus on values, morals, and attitudes by modeling behav-
iors, reasoning through solutions, and labeling the behavior when seen in public (see
Figure 7-2) give children a much-needed sense of purpose and direction in their lives.

Although crying is one of the earliest forms of infant comununication, other nonc
verbal behaviors also work, as we see in this vignette. Even though some of the inte
pretations may be incorrect, the fact that parents are responding provides the basis of
child language development. Babies sense that their needs can be met if they somehow
initiate the action. When certain actions get no response, they are likely to be stopped.
The baby’s skills expand rapidly because of planned and unplanned family interactions
and experiences. Parents echo their infant’s vocalizations, name things, and direct the
baby’s attention to nearby objects, people, and events. Parents, other family members,
and caregivers explain to the baby what they and the baby are doing, demonstrating
with real objects accompanied by language.

Families extend the communication process as children grow. In the first years
some parents will introduce babies to books. Some will sing to their children and point
out the text on important signs in the community. Many choose programming and vi
eos from trusted educational sources. Children also observe parents messaging on their
phones, writing lists, and signing important papers. Parents give paper and
crayons o children, who then scribble, draw, and write sounds for letters or
words, imitating their parents” writing. _

Literacy expands as extended family members, friends, and neighbors
become part of the communication process by engaging children in more
and more social play, extensive conversations, writing notes or letters, or
providing materials and books. Many children get the message that reading
and writing are important to the entire family, and communication patterns.
vary from one family member to another.

Children learn vocabulary and grammatical patterns as irnportant
adults model language in the course of family interactions. In other words,
children learn language from hearing it spoken. As parents broaden chi
dren’s social contacts to care settings, the extended family, the neighbor-
hood, and the larger community, children observe more than one way of
communicating. It is in these different settings that children develop and.
expand their interactive skilis, _

In homes where multiple languages or dialects are used, children
learn code switching to deal with different social venues as they observe
adtults using different language codes. Language expands and develops for
all children as they are exposed through connections with extended fam-
Families promote children’s literacy  ily, family friends, neighbors, and playmates to various dialects or culture
by introducing books atan early age.  patterns.

| HIGURE 7-2 Helping Children Develop an Internal Locus of Control

1. Allow children to accept the consequences of their actions; for example, they can
manage cleanup after some water play.

2. Avoid performing tasks that children can do for themselves. Caregivers should
encourage effort and experiments so children tearn to do these things.

3. Give children responsibilities that fit their age and skill levels.

4. Praise children when they perform well; be encouraging and supportive when they make
mistakes or fall short of expectations.

5. Model behaviors and aftitudes that show you are proactive; for example, communicate
to children that people can make things happen.

6. Encourage and support children’s interests, and show respect for their accomplishments.
7. Be consistent in expectations by establishing reasonable standards of behavior.

8. Explain the reasons for needed rules and limits, as well as any deviations from normal
expectations.
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9. Allow children to make age-appropriate decisions (including rules and guidelines) as often
as possible. Start with minor choices and graduate to consequence-bearing actions.

Source Based on mformatlon in http /IWIIderdom com/psychoIogy/Ioc/LocusOfControiWhath

htm, Accessed Jan 05, 2018.
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Most families expect their children to undertake responsibilities within the
home. Some responsibilities may be explicit, others implicit. In some families, the
sesponsibilities are fairly consistent, but in others, they may be haphazard and even
confusing to children. They may be communicated in dictatorial fashion, explained rea-
sonably, or learned through observing an older sibling. As with José in the v%gnetttés
just described, changing family circumstances and expectations can affect children’s
behavior in schools.
" José's affection for and commitment to his sibling also are noteworthy. 5iblings
can be powerful shapers of social and emotional development. While we aﬁ‘know that
children learn physical skills faster and at an earlier age by competing with a more
skilled family member, children also learn strategies for convincing others pf the‘lr
oint of view as siblings squabble and handle their differences within the family unit.
Even learning how to unite in family loy-
alty against the outside world gives chil-
dren important social skills—although
not always desirable ones.

At times, home expectations can con-
flict with school expectations. Children
cai't always express or explain conflict-
ing values. When conflict occurs, children
become caught in the middle. In the pre-
ceding vignette, Mrs. Martinez was able to
handle the situation and seek the school’s
support. In other families, negative atti-
tudes can result in poor school-family
relationships with which both parents and
schools must struggle. If you are to sup-
port the growth of all children in your
community center or classroom, you must
recognize that children and their families

Whatever the organizational structure of the family, children absorb these valy
and goals, and their role in accomplishing them. As children grow older and other evg
happen to families, such as the birth of a child with disabilities, what children learn abg
themselves can be vastly different and quite contrary to school or societal expectationg
families. The following vignette shows one family’s approach—a strongly goal- oriented
one defined by societal expectations. The second vignette demonstrates how this farijl
modified its expectations after the birth of a child with Down syndrome. -

In the Martinez family, the mother was a strong and dominant influence. She
believed in goal setting and certain family values, and made them clear and explicit for
her children.

Whether values and goals are stated each day, written, or merely implied, notions
of having purpose and direction in one’s life are modeled and communicated to children:
Such strong purposes can help a family adjust and adapt to an unexpected event, such
as the one the Martinez family experienced.

At the end of José’s third-grade year, Manuela, a child with Down syndrome, was
born to the Martinez family. José was thankful for his earlier school experiences with
Louie, for they helped him and his family as they weathered the many and dramatic
effects of this event. The strong sense of unity in the family allowed them to adjust theit
lives so that they all shared the responsibilities of raising this child. José always came
home on Tuesdays to help his mother. He helped care for Manuela by playing peek-
a-boo and playing with her favorite toys while his mother worked remotely for a few
hours from home. The following vignette demonstrates how this strong family helped
the school change its policies and helped their child cope with conflicting expectations:

circumstances. purpose and direction.

Chapter 7 = Influences of the Home

come with different skills, values, and When parents reason through decisions, children get a sense of

185

Grafvision/123RF .com




186 Chapter7 » Influences of the Home

Chapter 7 = Influences of the Home 187

space lnfluences Emotional Growth

ccommunity-you serve:t 'oose to remforce be certam fo rmpfement the core tenets with
‘Great differences occur in the amount and kind of space that chil-
“dren have in their growing years, and space can be a factor in a
family’s ability to support children’s physical and mental health. Of
course, as family situations change, so can the amount of available
ace. Studies have shown that the greater the population density
in a household, the more the family was subjected to stress and
unheakthy conditions affecting children’s development.

Children learn different things about themselves, depending
on the amount and quality of space they have. And the way parents
respond to the family’s living conditions and their children’s needs
will guide the outcomes. Resilient families overcome great adversity
when sharing, and mutual respect is evident in the family’s use of
available space.

Video Example 7.1

Watch this video to see how two teachers use communication journals.
How does this technique build strong and meaningful connections with parents?

space influences intelleciual Development

When rooms have different functions, children learn categorization
gkills in determining where household items belong and where peo-
ple do different jobs. When families are crowded, rooms may have
more than one function, and children learn that the same space is
used differently. For example, in one crowded one-room apartment,  Qutdoor space and freedom to explore
a home visitor found two people sleeping, another cooking, and two  assist in physical skilis and creative
children playing on the floor most of the day. There appeared tobe  endeavors.

Hmited adult-child interaction. Across the hall, the same limited

space for another family had distinct functions at different times of the day; the room

was a living room during the daytime hours, a kitchen and dining room during early

morning and evening, and a bedroom at night. During each part of the day, the second

family appeared to use the space cooperatively, helping to prepare meals, making beds,

~and watching TV together. With the support of the entire family, household furniture

was rearranged to fit the family’s needs, although a lot of discussion (even argument)

ensued about what belonged where. The processing skills of children in these two fami-

lies appeared to be affected by these situations.

Social and emotional development is an important part of every child’s growth and
development. Developing awareness of one’s own feelings and of others’ feelings
helps children develop positive relationships and healthy self-esteem.

MEDIA %%5%@%?&

ecennﬁi, our nann has hegun dfscussrng the real problems of hearding and the
Systemic _E_'J‘fecfs on the family of the hoarder. There are blogs, memoirs, and popular
press articles devoted to the phenomenon of being the child of a hoarder. Specifi-
cally, this medra deals with, how living in a chronically disorganized and potentially
dangerous ‘home enwronmenr is damaging to the emotional growth of chifdren,
ﬁPuttfng aside the sensationalized vigriettes of reality television, the extreme behavior
of hoarding helps us see. How.physical environment can conmbute to stress, Further-
when famf!.'es choose to compulsrveiy coh'ect thmgs instead of artendmg to the health and

Check Your Understanding 7.1

Click here to gauge your understanding of the concepts in this section.

e

LEARNING FROM THE PHYSICAL ENVIRONMENT OF THE HOME

Children’s learning is greatly influenced by environmental factors. The amount of spac
the kinds of materials in that space, and the ways in which families allow children to
use the space all affect what children learn in the home. Children living in crowded
conditions can be successful when the family is nurturing and supportive; if children are
restricted in movements or ignored in their environment, regardless of the amount of
space, learning is lessened. In his classic study of high and low achievers from poor fami-
lies, Clark (1983) found that, among other nurturing qualities, high achievers’ paren
skillfully supervised their children’s use of time and space. Since this study, neuroscien
has supported the idea that children cognitively benefit from uncluttered predzctable'
spaces {McMains & Kastner, 2011).

hffdren who are not food~secure may hoard the food offered at school. As a teacher, Jt
nt 0. recognrze that ff a chn'd is- stonng food in schoof spa{."es it could be an indicator

WM’ Wf An;»iv;"%;"x‘;/@f-ﬂwwf?;—_ TS

In their preschool classroom, two children, one from each of the preceding homes,
were asked to put household items into categories and place them in appropriate spaces.
The child whose home space was haphazard did a random assignment of the items and
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could not explain why he organized the items that way. In fact, when asked to exply
his strategy, he began to rearrange the items. The other child had a definite pattern
his selection of items for each category and a clear reason for putting each item in’
chosen space. :

Research from the American Academy of Pediatrics {AAP) supports the assump-
ion that today’s children, especially those growing up in poverty, have reduced oppor-
anities to play outside (Milteer & Ginsburg, 2011). Joint initiatives such as the federal
overnment’s “Let's Move: America’s Move to Raise a Healthier Generation of Kids”
nd private campaigns such as the NFL’s “Play 60” are new resottrces that parents can
use to reverse the trend of sedentary childhoods and obesity.

Many people assume that a clean home is a sign of good parenting. To be certain,
t is important that homes have access to untainted water and sanitary food prepara-
jon ateas, and are free from disease. However, there is a growing body of research that
5 exploring a modern phenomenon called The Hygiene Hypothesis (Klass, 2017). This
dea is that our inclination to keep our children free from germs has resulted in some
¢ our modern homes perhaps being “too clean” for healthy development. To support
timal development of healthy immune systems, new research is examining the neces-
ary exposure to microbes and bacteria (Stein et al., 2016). Researchers are also looking
t how germs and microorganisms can actually be protective against chronic illnesses
Bokulich et al., 2016).

Space Influences Problem-Solving Skills

Homes can foster problem-solving skills through encouraging observation, exploratig
and experimentation. When parents, both wittingly and unwittingly, allow childy
to explore their indoor and outdoor environments, children’s problem-solving skille
expand. In the early years, the sandbox or the dirt in the backyard offer countless expe
ences for curious children. One preschooler spent almost an hour observing an ant car
a large crumb to its nest in the sidewalk and try to poke it between the cracks. The
ran to his mother for help, but she encouraged her son to watch and see what the
might do to solve his problem. Later, after the ant had broken the crumb into small b
he excitedly explained the process to his mother.

jas]

Check Your Understanding 7.2

Click here to gauge your understanding of the concepts in this section.

Mot

FAMILY PRACTICES AND HOME LEARNING

By this point, you should realize that families help children develop basic skills—many

aught through daily routines—that prepare children to function successfully in soci-

ty, and that parents fulfill these responsibilities to differing degrees. By considering

“each part of a family’s day, we can see how these practices can contribute to healthy
growth and development.

Such learning is usually not planned by parents. In the first instance, the mothi
was delighted with the child’s interest and absorption. Shavket’s mother was none t
pleased, however, with the child’s cleverness at the moment she discovered him tee
ing on the piled-up boxes. Still, when homes are organized so that items for childrer
use are within easy grasp and other itemns are stored out of reach for various reas
curious and determined children will try out their ideas if allowed enough freedo Daily Routines
explore safely. By modeling problem-solving skills and exploring problems and sol
tions with children, parents steer their children toward competence. :

Although modern family lifestyles appear to be hurried because of job requirements,
hild care, children’s sports, and other recreational activities, all families establish some
sort of routine. It is because of these routine events that children are able to mentally
organize their environments and therefore grow and develop.

When events happen in the home in a timed sequence, children develop a better
ense of society’s meaning of time. First is the process of getting up and getting ready
or school or work. When mealtimes are regular, the second routine involves prepara-
ion and a specified mealtime. A further set of routines focuses on bathing and other
oileting procedures. The family reuniting at the end of the day is often another routine
event. Bedtime is the final routine as family members prepare for the night. During these
daily events, parents support and encourage or negate and suppress children’s physical,
emotional, social, and intellectual development.

Space influences Physical and Creative Development

Family space isn’t necessarily limited to indoor space.' Qutdoor space and the freedom.
explore it safely will assist children in developing physical skills and creative endeavo:

PREPARING FOB THE DAY  Children who arise, dress, and then brush their teeth as
routine morning activities establish a pattern whereby they learn through habit about a
sequence of events. Parent-child discussion about these events reinforces parental values
and attitudes toward the activities, assists in children’s language development, helps
children learn a sense of time, and supports children’s memory and recall. When parents
can give explanations or answer children’s questions when varying routines, they often
lessen the stress and help them learn to reason, question, and adapt to new situations.
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Children develop a sense of well-being and security when lmits are clear and deviation
from routines are dealt with in a caring and supportive environment.

Homeless families who are able to maintain some daily routines and rituals 3
also able to strengthen their positive interaction patterns by regularly playing with the
children and caring for their emotional needs (Howard, 2013). Families who are sep,
rated by circumstances can help provide stability by committing to certain routines (sue
as scheduled visits, phone calls, and Skype sessions) when other family variables mg
be in flux. ;

: In both families, mealtime is an end-of-the-day event with all family members
sharing a meal. However, the purpose of the meal is very different in each family. In
Bonita’s family, mealtime is not only a time for feeding the family, but also one of sharing
responsibilities and learning about each person’s day. A special effort is made to keep
the family a single unit during that time. The entire family often shares evening events,
put there is little freedom of choice, as adults make most of the decisions.
In Casey’s home, mealtime is a more flexible and less significant moment. The
members eat as they come in. All members are united in greeting each other and assum-
ing responsibilities. Adults are definitely in charge; however, there are more choices,
.+ and more freedom is allowed.
Research supports that frequently sharing meals supports nutritional and emo-
tional health of children (Harvard School of Education Project Zero, 2016). Regularly
gharing meals can act as an anchor for a family. Children who share meals with their
* families reduce the risk of engaging in risky behaviors such as smoking, drinking, and
- experimenting with drugs. They are less likely to get depressed, develop eating disor-
* ders, and consider suicide. These same children are more likely to do well in school, have
an increased vocabulary, and, unsurprisingly, have better table manners.

The process of preparing food provides children with many learning opportuni-
 ties, regardless of the circumstances and regardless of when and how family members
“share in the process: €

MEALTIMES  Mealtime in families offers many educational opportunities. Flow even
are handled determines the amount and types of learning that take place. Two example
will serve to support the idea and suggest the degree of variation in family habits.

+ Fine motor skills are developed as children help with food preparation such as

cutting vegetables.
# Children are more likely to try a wider variety of healthful foods if they help with
R Sy T A preparation.
on: the way to Jo = Concepts about quantity are learned as children help use measurement tools in
the stk for lnt the kitchen,

# Following along as the adult reads the recipe or the package directions develops
sequencing skills and other prereading skills.

s Helping to make a grocery list supports writing and spelling skills and language
development.

» Observing the change that takes place as liquid batter becomes a solid pancake
provides basic scientific understanding of a change process.

» The kinds and varieties of food children eat during mealtime communicate the
family’s values regarding the environment, nutrition, or the family’s concern with
obesity.

Although Casey’s family was equally supportive, their mealtimes reflected a dif
ferent ambiance.

The different kinds of parental or sibling involvement in preparation and cleanup
- after meals teach children the family’s attitude toward gender-role responsibilities. In
- some families, the mother is expected to prepare meals and clean up afterward, espe-
- cially if she stays at home to care for the children. In other families, there is a sense of
- shared responsibility, particularly when the mother works outside the home. In Elizabeth
- Kolbert’s (2012) influential piece for The New Yorker, she claims that many American
hildren are being indulged with material goods, but are often denied opportunities to
+ develop responsibility within the family structure. We find that a sense of maturity and
- responsibility develops as children assume some of the tasks in the mealtime process.

- FABILY REUNITING AT THE END OF THE DAY When the family’s routine is such
+ that each member goes off to work or school, there is often a homecoming routine. The
. end of the day can be a stressful time, and both positive and negative lessons are learned.
Members of the family can be tired, hungry, and even anxious at day’s end. Often,
this is a lime when children begin to learn how to cope in difficult situations. When
- parents or pariners argue and disagree, children can be frightened of the anger, and
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their sense of security is threatened. Nurturing parents and partners resolve their djf.
ferences and provide models of negotiating behaviors. Those who lash out, demeay
each other, or even strike each other are modeling ways to diminish another person’
self-concept. When parents or pariners are able to resolve differences through discus.
sion, apologizing, and coming to agreement, they provide lessons in how to negot;af
a peaceful settlement.

Many end-of-the-day routines are pleasant experiences. In some families, Chlldr _
and adults at home share what happened to them during their absence from each othe;
Children learn important socialization skills, such as how to listen, how to take tur
talking, and how to explain so that someone else can understand; in some instances, théy
learn the skills of sticking to the topic being discussed. How much understanding ang
skill children develop in the routine situations of the home depends on a combination ¢
factors, such as the age and gender of the children, sociceconomic factors, the children’s
interest, the level of previous understanding, and adult-children interactions.

by such behaviors that individuals show respect for the value system within a family or
dan. Inituals and traditions, behavior patterns are neither questioned nor examined; the
“pehavior is continued because it is important to the family. As children learn the expected
pehaviors of the rituals, they develop a sense of identity and a self-concept. In addition,
eligious ceremonies involve rituals whereby children extend their understanding about
“the world and their connection to their family.

' Customs and folklore often are part of cultural heritage. Psychologists for years
' have stressed the importance of folklore to children’s psychological and emotional devel-
opment. Such stories serve as moral lessons as well.

In addition to providing emotional or moral support, rituals create an mtellecmai

stimulus. Traditional rthymes, chants, and incantations have a language pattern and a
 story structure that support literacy development. In many families, adults chant or read
_ the rhymes they learned as children, often in the course of playing with children. “This
15 the Way the Lady Rides,” “One, Two, Buckle My Shoe,” or “Shoe the Old Horse” pro-
“vide rhythms and language patterns that form the foundation of children’s developing
- language (Dunst, Valentine, Raab, & Hamby, 2013).
: You have likely seen older children teaching younger ones special games, rituals,
“and the chants of childhood that parents do not attend to. This is known as playlore
_ (Davey, Darian-Smith, & Pascoe, 2013). Siblings are powerful communicators of playlore
~in the home. Whether singing traditional songs, writing a letter to Santa Claus, helping
* count candles on the cake, or learning to read their part for the seder,*parents and older
_siblings are engaging children in cultural heritage.

BEDTIME  Aschildren prepare for bed, there are many procedures that assist children
development. As in all routines, regularity and consistency help children develop a sense
of time and order of events, and a sense of security.

- Sharing Interests and Skills

. The amount of knowledge that parents
transmit to their children varies widely
from family to family. The greatest dif-
ferences in children’s special knowledge
occur between families who explore their
interests together and those who ignore
each other. For example, when computer
enthusiasts involve their young children
in learning rudimentary computer skills,
the children often enter kindergarten
very adept at using computers. Chil-
dren’s curiosity leads them to ask many
questions. Parents respond differently, of
course, depending on their own interests,
knowledge, and style of interaction. But
children’s learning and continued interest
depend greatly on the response they elicit.
Families may also share an interest in the
arts, as the following vignette shows. Family rituals can vary according to traditions and cultural influences.

Connor derived a great deal of security from a series of routine bedtime activities.
Although he apparently forgol part of the routine, he sensed that something was wrong,
and when he remembered, he became upset. In addition to satisfying Connor’s sense of
security, the episode demonstrates activities whereby Connor’s parents (or the babysitter
in their absence) fulfill their educational responsibilities. As Connor washes and brushes
his teeth before retiring, he is learning good health habits. Saying prayers at night or at
mealtime can be the beginning of religious training.

India Picture/Shutterstock

e to consult the well- researched slesp informa-
_-the CDC 5 webs;te

Cultural Heritage

Heritage can be seen as a personal history that is unique to each person. It is each child’s.
inherited story. Heritage can include rituals, traditions, folklore, and playlore. It is ant
important part of what children learn in the home.

The established definition of family ritual is the formal procedure for defining routmei
patterns of behavior. These rituals and traditions are important to any society, for it is

‘He: and his. artzst father'had experzmentéd wth th echmque aﬁ‘er readmg ”Tar Be ch _’_":"'_
‘Roberto Jiad beeii fascinated with the zllustmtzqn , and His dad had extended. that mferest‘---
-rzs_the'two explared tke techmque together m-.hzs father s: studro W»—Q ' §
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Children’s learning and interest depend greatly
on the response they get from their parents.

ocreation, and effective parents will plan for this, support it, and even participate. Chil-

Hager adults can destroy children’s interest as w_é ‘ ' : .
‘en derive the following benefits from recreation and play:

expand it. For example, children may learn different th
from the simple question “Where does the wind come frg
One parent may reply, “Gee, I don’t know!” Given that ansy,
too many times, children learn that their questions are’;
important or that they shouldn’t bother trying to find answe
Another parent may respond, “From the east,” and poir

the direction from which the wind is now blowing. If that
the end of the conversation, children may learn where east
that the wind’s origin is east, and that adults know things
children can get information from them. Another parent.ny
expand on this answer by pointing and then adding, “See, y,
can tell by how the trees are swaying.” Children’s knowled
is expanded to finding out something about how one det,
mines the direction of the wind. Another parent, whose ow
knowledge about wind and directionality is limited, m
answer, “I'm not sure exactly. Let’s see if we can find oy
When parents and children pursue an answer together, ch
dren learn about the importance of questioning and new wa
of knowing,.

Howard Gardner (1993, 2011) has discussed various inte
gences that result from different learning styles. These styles m
be innate, but parents also support, reinforce, or even squé_l
their children’s natural learning style by the way they respon
Linguistically oriented parents tend to teach their childy
through explanations and expressive use of language. Paren
with strong logical-mathematical orientations enjoy math
strategy games, and encourage orderly and logical thinking:
arriving at solutions. Spatially and kinesthetically oriented parents help their children
move through space, and use their bodies as they figure out how the world functions
Artistic parents expand their children’s knowledge through imagining and creatis
Naturalist-oriented parents discriminate among living things and are very sensitive to
features of the natural world, such as clouds, rocks, and land formations and configur,
tions. These responses not only reflect the parents’ orientations, they also communica
different ways of knowing,.

Children whose parents reinforce their ways of knowing have greater succes
school, but when the learning styles of the home and school are too disparate, ch
dren are at a disadvantage. Teachers who try to understand what and how childr
have learned at home, however, can create classroom opportunities for supporting and
expanding children’s skills and knowledge. Parents can help teachers understand how
their children learn by discussing the methods used at home.

o

Working with others

Gaining small and large muscle exercise

Establishing an interest in filness

Developing a lifelong interest in and a positive attitude toward recreation
Pursuing guided exploration of challenges and new ventures

Making sensible and accurate use of equipment

Achieving release from tension

Experiencing pleasure, gratification, and satisfaction

W

o

k]

£

£
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oys and Games

ffluent parents have the means to provide an array of toys in the home, and their
hildren often have their own tablet computers for games and activities. These parents
ange trips for their children as well as a variety of entertainment events, cultural
clivities, and recreational opportunities. On the other hand, affluent parents can also
¢ consumed by the details and responsibilities related to their careers and therefore be
s available to spend time with their children.

Other families can’t afford as many diversions, but the children learn important
oping skills as their parents try to overcome economic deprivatign. They learn .to
evelop kinship relations with family members and neighbors as they 'share mat.erial
oods and responsibility for children’s safety, and help each other cope ina sometimes
ostile environment. Although poverty is limiting, it does not mean that poor families
re not committed to their children’s education. Many of them make wise choices, such
s enriching their children’s experiences with appropriate toys, books, and family out-
“ings, and arranging for enrichment activities. - )
The types of toys parents provide reflect their value structure and extend children’s
:development in different ways.

Recreational Pursuits

Recreation, games, and play with family members have great emotional, physical,
social, and intellectual value for children, and few activities bond families better thar
recreational pursuits. Children normally select their own levels of participation in pla
sports, and creative work, but parents and other family members can always encou
age and support their interest. Children require time, space, and equipment to pursue

Chapter 7 » Influences of the Home
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All children experience learning aided by the toys they receive, and all three s
of parents described in the vignettes played with their children as they used varig
types of materials. By selecting blocks as the most important toy for her daughter, Bon
established a cognitive curriculum, whereas Christopher’s fathers’ first gift reflected th
wish to provide a warm, cozy support system to nurture emotional developmerit, Zen
creative approach to sourcing toys set an example for sustainable living, and offer
academic support to her children, All the children were prized and cherished, and the

parents were teaching important self-concept and academic skills that would help the
as they entered school.

Economics and Money Issues for Childven

Economists state that economic behavior begins at an early age, and that much of
child’s early learning about financial matters persists into adulthood (Danes, 2014). Thi
suggests that parents and early childhood teachers should be aware of how childre
interact with the realities of money.

The Sesame Workshop podcast Elmo’s Adventures in Spending, Saving and Shaij
(2011} and the extensive resources related to the PBS TV program Biz Kid§ (2017) can he
parents teach financial literacy. Both programs are free, and include English and Spanis
resources. Most importantly, they are especially geared to children and their parent
They include developmentally appropriate tools to help families reinforce positi
values and a sense of responsibility when it comes to financial decisions.

1f you are interested in learning more about how families are taking ecological deci-
ions seriously, you might consider searching for “green mom” blogs or “eco-parenting”
n the internet.

“Travel Experiences

‘Most families take trips together, some to the grocery stote or to visit local relatives,
~¢thers on fengthy vacations throughout the United States or abroad. Local trips provide
ich learning experiences when parents extend the experience with dbservations about
“the scenery and what has changed in the familiar environment or with discussions about
_what is to be bought, why, and where to find it. Such involvement helps children learn
.about their natural environment and become keen observers of change. Among other
ings, they learn the give-and-take of discussion, reasons for doing things, and clas-
‘sification skills. Parents provide valuable emotional support and express values as they
demonstrate pleasure in sharing these times with their children.

100f5 10 provide a “Family Math Night.”
ermarket after school to see how math
epts about money, can be reinforced
r-to fater.in subsequent trips. '

Sustainable Living

Closely allied to budgeting and using good economic sense is a sense of ecologica
responsibility. Although recessions and hard times prod some families to consider reus
ing or trading, thereby saving money, energy, or time, the labels “green” and “sustain
able” have become prominent in recent years among many Americans who wish to mak
better use of natural resources and to create a cleaner planet.

Recycling, buying produce from local farms, using reusable products (such as clof]
diapers and water bottles), and conserving natural resources are tangible ways to com
municate values to children. Young children often become excited about the ideas o
helping with conservation efforts that they can understand. In the following vignette,
family decides to begin a new conservation effort. E

All families educate their children to achieve some level of functioning in society.
Although there are dysfunctional families in which children’s learning is hampered or
even distorted, most families provide varied educational opportunities for their children
through daily routines and ongoing family activities. The best outcomes occur when
families assume their share of responsibility for the education of their children and work
with schools and communities to assist in the process.

r-<ity; and post it in your classroom, If you have a smart-
G program such as Google Earth. Then have the children identify
df last week: You will need fo start them off with accounts of a few
ket, hardware store; efc ) 1
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"'w"é fast 'weeker}d? “), you will find that chnt

Technology

As technology has become more prevalent in our culture, our reaction to its influenc

affects our ability to build intimate relationships with family and friends. Many of u
have seen families in public spaces who are sitting next to each other, and one or mor
in the group are engaged with electronic devices instead of speaking with each othe
And we wonder if that is good for the family’s relationships.

Secial media in particular has been found to have both benefits and risks for fami
lies (Okeefe & Clarke-Pearson, 2011). Bullying, sexting, depression, and harassment ar
significant threats to younger users. Interactive media usage can also increase a person’
abilities to discuss important issues, such as parenting, and to be involved in local com
munity groups such as churches and neighborhood associations.

Many families use technology to increase communication during times when th
family is separated geographically. Military deployment, incarceration, and remot
employment are times that families can use technology to encourage children and adult
to send written messages, artwork, music, photos, and voice recordings to maintain fam
ily relationships. So, there can be positive as well as negative dimensions to expandex
technology.

VIDEG PROGRAMMING  Although not the case with published materials, alimos
every home in the United States has access to video programming such as television
Children watch on average three hours of video programming every day (US Nationa
Library of Medicine, 2014). How each family uses “screen time” is, of course, the salieft

listed in Figure 7-3.

Video Example 7.2

Watch this video and reflect upon how the growing numbers of military families cant
use routines to support their families during deployment. How can teachers be se

https:/ /www.youtube.com/watch?v=X6bK2ayZIBo

has changed as well. Turkle (2011, 2015) argues that the pervasive nature of technology

factor. The American Academy of Pediatrics released new recommendations for young.
children in 2016, You will find some guidelines for management of family screen t1me"

tive and supportive when dealing with children who have diverse home situations?:

FIGURE 7-3  Sensible Limits for Screen Time at Home

Pediatricians, media specialists, and teachers advocate TV controls as well as “media
[tteracy” for children. Parents, however, are in the best position to shape any media effects
into positive influences for their children.

1. Keep children under 18 months old away from video programming, except video-
chatting that reinforces strong relationships.

2. Although there is a lot of programming aimed at children, be choosy. Select high-guality,
age-appropriate shows.

3. Monitor what children watch, and view the programs with them.,

4. Begin setting fimits early. Prioritize sleep, physical exercise, play, and other heaithy
behaviors.

" 8. Encourage children’s interaction with beneficial programming, then talk about the
program.

6. Designate media-free times such as mealtimes,

7. Parents must watch their own TV behavior. Predetermine programs for everyone
to waich and watch them, then tumn the television off. Surfing through programs
encourages children to do the same.

Source: Based on information from the American Academy of Pediatrics (201 6).

Television shows’ association with aggression and violence has been a concern for
decades. In response to Congress passing the Child Safe Viewing Act, the Federal Com-
munications Commission reported that while there are many tools and ratings available
to parents, education was needed to help families effectively use the variety of tools
available. In the following vignette, a teacher helps a family make educated choices when
it comes to children’s viewing habits.

Chapter 7 » Influences of the Home
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virtually all schools and most homes in America. |
is now a prominent part of some young children’
lives. In 2013, 57% of children ages 3 to 17 used thy
internet at home, and 79% had a computer at hom,
(Child Trends Data Bank, 2015). New researc}
shows that many low-income families often onl

issues {Rideout & Katz, 2016).

Recommendations similar to those concern;
ing TV apply to children’s use and parents’ supervi
sion of the internet. Some federal and internationa

INTERHNET Like TV, internet access is available i ;
1 %;/ Check Your Understanding 7.3
i

have access on mobile devices due to affordablhty

Click here to gauge your understanding of the concepts in this section.
_____ _ n - —

EXTENDED FAMILIES INFLUENCE LEARNING

In this section, we present some features of grandparents’ and extended family members’

influence on young children. In 2014, 17% of households in the United States consisted of
extended and multigenerational families living together (Zonta, 2016). Extended family
members may live close by, or they may live at some distance but still have strong ties.
In addition to teaching about role expectations and hierarchical structures, the extended
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family helps children absorb the traditions and rituals of the larger group.

guidelines help codify the expectations of what i
available in schools and libraries. Parents can con
Smartphones and tablet computers fascinate young trol children’s access to websites through inter

children. Caution and supervision are warranted as children  filters; however, family agreements and sharin
experiment. about positive websites is a far better method o

control. Nationally, more concern about distasteful online material has appeared, an
media manufacturers now distribute software to control children’s online experimenis
Many parents are able to control internet content by limiting their children to using
certain web-based apps that limit content by their design and by using trusted index
of links provided by schools and libraries (see Figure 7-4).

More research is needed to examine this complex new phenomenon and how it i
changing family relationships, especially as it relates to young children. The jury is still ou
on how technology affects our ability to develop meaningful relationships within farmhes

Exzended Families Foster Rituals and Traditions

Celebrations often are a time when children learn about who they are, as extended family
members share the rituals and customs of their particular culture. Children in bicultural
homes often have very different experiences, especially when both sets of the extended
family share holidays with the nuclear family. In the vignette that follows, Sila is the
child of a European American father, Dan, and a Turkish mother, INara, whose own
family members are practicing Muslims. Nara no longer observes religious practice, but
Sila is introduced to the Muslim faith through visits from extended family members.

FIGURE 7-4 internet Privacy for Young Children

1. Never share identifying information.
2. Avoid strangers. Never open e-mail from or send pictures to people you don't know.

3. Usernames and passwords are private. Ask an aduit before you create one, and change
the password every six months.

4. i you see something happening that makes you feef uncomfortable, tell a trusted adult
immediately.

5. Only go to sites and use search engines that your family and school have agreed are
good for kids. Use bookmarks to help.

6. Use your manners online. Know how to report mean and unkind behavior,

Source: Based on information from Common Sense Education (2016).

nly ask her Aunt lege thzs t

In some families, both sets of extended family members have equal access to the
nuclear family. When this happens, the customs and habits children learn from these
members are of equal importance. Because family structures differ, however, what chil-
“dren learn from the extended family depends on the influence these relatives have on the
« nuclear family. The extended family expands the home curriculum by sharing its own
values and interaction patterns. When extended family members work out the cultural
differences and values of the others, children like Sila will learn how to solve the prob-
Eems or deal with confusions that arise because of these differences.

potential of téchhofogy in the lives of young chil=:
The _Fr’ed Rogers Centef for Farly Learning and Chif R
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Grandparents Influence Children’s

In some situations, children receive mixed messages concerning their competence,
Bevelopment

eir sense of safety, or the importance of taking risks. In the following vignette, David
ives two different messages about the same situation from his grandparents. Of course,
her cultural and sociological factors will determine how he interprets these messages,
pecially because he sees his Grandmother Hu, who lives nearby, more often, Visits to
randmother Williams take place each summer for three or four weeks, plus other holidays,

As with other providers of the home curric
lum, grandparents’ influence on childxjeﬁ'
diverse. Age of grandparents, age of gr
children, geographical differences, and re}
tionships of grandparents with the nucls
family, plus family structure and procesg
have an impact that ranges from mini
to substantial (Berns, 2012). Studies H'idl(_‘a
four different categories of grandparents:
custodial grandparent, the nearby gran
ent, the distant grandparent, and the e
tionally remote grandparent. _
The custodial grandparent influenc
the child’s development in a manner ve
Nearby grandparents have shorter but more frequent contact with similar to that of a parent, so there is a
their grandchildren. ' nificant influence. The emotionally remo
grandparent has little contact with the chil
so there is probably little influence. Cari
and supporting grandparents who keep in close contact with their families have consig
erable influence on the home curriculum, whether they live nearby or in a distant a
Directly or indirectly, grandparents give their grandchildren a value system an
a philosophy of how children are to be instructed, whether morally, religiously, culi
ally, or intellectually. In the following vignette, Elizabeth is learning two ways of writin
and expressing herself because of her grandmothers. Because both grandparents live
some distance, they keep in contact with her through letters, e-mail, and telephone call

Goran Bogicevie/Shutterstock

- The two grandmothers have different views of how David should be treated.
Mrs. Hu feels great responsibility and anxiety about his safety, but according to
Mrs. Williams, she is overprotective. Mrs. Hu even hovers over him while he is doing
his artwork. She is always ready to help him do the project “correctly.” Mrs. Williams is
satistied with a cavalier approach, feeling that the art project is uniquely his.

David is developing his physical skiils in a mixed-message environment, He
already knows that he can do more around Mrs. Williams and less around Mrs. Hu.
He knows Mrs. Hu will protect him more and make sure he doesn’t overextend him-
self. Mrs. Williams will allow him to experiment more, but he is likely to hurt himself
more.

Perhaps David will learn a middle course whereby he is willing to take risks but
experiment more to test his skill level before plunging in.

Both nearby and distant grandparents can have a great influence on children. In
general, the nearby grandparent has shorter but more frequent contacts, whereas the
distant grandparent’s contacts are longer but fewer in number. Grandparents tend to
have more fun with their grandchildren than they had time for with their own chil-
dren, and they tend to feel less responsible for the well-being of their grandchildren.
Research has shown that in today’s busy, stressed families, grandparents can pro-
vide valuable services for children (Buchman & Griggs, 2009; Griggs, Tan, Buchanan,

[

At age 6, Elizabeth has already learned what each grandmother values. In wan
ing to please each, she is learning valuable things. For the grandmother who is precis
she learns about story characters, and has learned to copy a few short words with ki
mother’s help. With her other grandmother, she has learned the fun of playing w
words and sounds, and is willing to experiment and try out her knowledge of letter
and sounds. Elizabeth’s mother supports the values of both grandparents by supportm
Elizabeth’s efforts without passing judgment.

Chapter 7 = Influences of the Home
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Attar-Schwartz, & Flouri, 2010; 2009). More recent research also shows that som,
involvement with grandchildren may be correlated with decreased depressive sym ;
toms (Mooreman & Stokes, 2016) and possibly even enhanced cognitive health (By
Henderson, Ames, Dennerstein, & Szoeke, 2014). In the families shown in this chaptey
vignettes, the children experienced connections to their grandparents through the ritﬁ
als of their heritage—Christmas gift-giving and other holiday observations. Figure 7
gives cues to the different influence patterns found in extended families.

FIGURE 7-3 Grandparent Connection to Nuclear Family Members

Note: For most families, there is substantial engagement between child and parents, between parents an
grandparents, and between child and grandparents. The extent of engagement is related to fiving arrang
mlents, marital situation and condition, and family history. The diagram assumes a typical nuciear family
with grandparents living nearby and no estrangement. Note the lessened influence of grandparents on the
parent-child connection and the similatly lessened influence of parents on the grandparent-child interac- :
tion. Children’s influence on parent-grandparent interaction is different still,

E YOUR BELIEFS AND PRACTICES

fon inthe United States (US Department of Health and Human Ser
2017) has.led to many grandparents becoming primary caregivers for their grandchildren.
fiy.about thg_'spéc‘fal challenges grandparents can face as they take primary respon-
_stoility-tor parent their grandchildren. How will you modify your interactions to acknowledge.
and support this alteriative family strictare? -7 = : '

Advaniages of Grandparent Involvement

Grandparents often realize that to establish a relationship with a grandchild, they need
to make an effort to know them as they mature and change. An important aspect of
grandparenthood is “having fun with them” or finding satisfaction in their encounters,
whether one visits a zoo, reads a story, plays games, listens to them, or attends their
activities. Some advantages of grandparent influence are shown in Table 7-1.

¥ Check Your Understanding 7.4

Click here to gauge your understanding of the concepts in this section.

.

J—

wﬁqaring values and adapting to

" grandchildren
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Activities

Elizabeth’s adaptation to cultural influences focused on her developing
literacy skills, whereas David’s focus was on developing physical skills.

The Williamses are sailors, and at age 4, David was allowed to help steer the
boat, Later, he learned to sail by himself.

Elizabeth’s Grandmother Denato learned many computer skills from
6-year-old Elizabeth, including how to use e-mail. David's Grandmother Hu
was timid when climbing, and 4-year-old David showed her where to put her
feet and where to bold on as they climbed ledges together.

David learned to speak directly to his Grandfather Williams (who was a bit
deaf) by looking him in the eye and “speaking up.” With Grandpa Hu, he
spoke softly and was deferent. As he learned expressions of greeting, polite-
ness, and questioning in both languages, he learned different inflections and
body language for each grandparent.

Elizabeth’s Grandmother Denato frequently traveled and sent postcards to
Elizabeth. Later, Elizabeth and her grandmother played games; they found
these places on maps and recalled who lived there.

At one grandmother’s house, Elizabeth learned that she was to make her bed,
take her dishes off the table, and help with the sweeping before playing or
watching TV. At Grandmother Denato’s house, her responsibility was to get
her grandmother up, then the two of them would make plans for the day.

Elizabeth and David's grandparents both helped build self-esteern because they
praised them, attended the grandchildren’s sporting events, and expressed pride
in their art, music, and school papers. These grandparents attended to their
grandchildren’s successes and empathized with their struggles. Self-confidence
was supported, as the grandparents accepted help from the grandchitdren,
respected their opinions, and reinforced the parents’ child-rearing practices.

‘Goals

~different value systems

Child gaining knowledge from
grandparents

Grandparents learning from

Learning the skills of interaction
with older people and
grandparents of different cultures

Understanding the geography
and history of family members

Understanding the different
household tasks and
responsibilities

Building healthy self-esteem

HOMESCHOOLING

Families that assume total responsibility for their children’s education often opt to
educate their children at home, at least for part of their schooling years. The term i
homeschooling is used to define academic learning that occurs as a result of activi-
ties provided in the home (or extensions of the home), with the parents acting as
teacher-facilitators.

Homeschooled is not a new concept, but it has gained popularity in recent years. It
is difficult to estimate the number of home-schooled students due to inconsistencies of
accounting from state to state; however, most sources cite that approximately 1 million to
2 million students in the United States are homeschooled. Homescheoling is a flexible-and
diverse system of teaching and learning with a variety of practices. Just as various phi-
losophies guide curriculum in schools, parents also consider teaching and learning using
a traditional approach as well as constructive methods. Because of their tutorlike environ-
ment, homeschool curriculum activities are more likely to be geared to children’s interests.

History of Homeschooling

Homeschooling was the norm for most families in the past. However, with the advent
of compulsory education in the late 19th and early 20th centuries, the practice of home-
schooling diminished. In the late 1970s, many parents—for example, John Holt (1982)—
were disenchanted with their local schools, and found support for their efforts in different
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writings. Since the 1980s, interest in homeschooling, driven by differing motivations, ha
increased dramatically. We now find specialized publishing houses, advocacy groups
with legal departments, and national conferences supporting homeschooling programs

The demand for information about homeschooling has become a sizable industry:
and estimates show that Americans who choose homeschooling spend on average $500
per student per year for materials, Consolidation of support systems, plus easy access tg
a variety of resources, is now accompanied by greater public acceptance of homeschool:
ing as a viable alternative to public education, :

In some school districts, educators encourage homeschooling parents to use schooj
services, attend some classes, and participate in extracurricular activities. Some school
systems have organized education centers, and other districts share their resources and
allow older homeschooled students to take special classes online. :

Motives for Homeschooling

Parents homeschoo!l their children for a variety of reasons, but most parents fall into twiy
distinct groups—the ideologues and the pedagogues. Both groups disagree with educators
about what is happening in schools today. Ideologues disagree with the values presented
by teachers or their children’s peers; therefore, these parents choose to homeschool so that
the family’s religious and social values are the ones their children internalize. _
The growing group of pedagogues feel that their children can receive a more perso
alized and better education if they are taught at home. Some parents choose to homeschool
because they fear their children will be exposed to problems such as violence, drugs, and
disruptive behavior in the public school system. Others disagree with the instructional
and managerial styles of teachers and school administrators. Some are concerned with
the inability of teachers to handle all the individual needs, interests, and learning styles of
their children, and they fear that school will discourage their children from learning, Stili
other parents decide to homeschool because their children experience difficulty in schoo
and they feel that school personnel are inadequate or punitive when addressing problems;
At the beginning of the 21st century, 77% of homeschooled children were White:
More recent research points to growing numbers of African American families choosing
to homeschool (Huseman, 2015; Mazama & MUSUNUMU, G, Mazama & Musunumu,
2014). Parents of these children tend to have some college education and earn above the
median income in the United States.

Teaching Methods in Homeschooling

The curriculum and methods for homeschooling depend on the home, but most methods
fall into three categories: fixed curriculum, units of study, and unstructured learning
events. The fixed curriculum consists of published guides with specific lessons, sugge
tions on how to teach, and evaluation techniques. This curriculum satisfies parents who:
are unsure of what to teach and who find comfort in a fixed schedule and a prescribes
curriculum. Some parents, especially those who view homeschooling as a temporary.
solution to their children’s educational needs, use the same textbooks used in the local:
schools. Increasing numbers of homeschooling parents are using internet resources o
provide online learning opportunities for their children, ;
The unstructured learning method, sometimes called unschooling, deals with sub-:
jects in which the children are interested, and development of skills takes place as children
experience various events in their family life. Each child’s curriculum will be quite different.
when parents follow this method. Parents using this method often write about the many:
ways they enable their children to be successfully educated without relying on school or:
curriculum. Some read to their children a great deal and provide a range of quality materi-
als. For these families, books of all sorts, including reference materials, are always avail-
able. In addition, digjtal resources provide these knowledgeable homeschooling families

with many more learning opportunities: access to the internet for searches on current

‘events or other topics; use of e-mail, video-chat, and message boards for communicating

with friends or relatives in distant places; and a multitude of computer games.

FHAMINEYOUR BELIERS AND PRACTICES
DrPater Gray conducted surveys of families who participate in unschooling. Search onfine for
“ipsychblogy Today,” - and-from the website’s home page, search for his series of reports. The
5 include extensive anecdotal records, which provide a unique view of the beliefs of more
than 200 tnschooling families. After you read the exceipts from their interviews, reflect on the
SHOWING QUESKONS: ~1 1 e -

UnsChooling? .o o
" What Is your opinion of unschooling?

Children schooled at home normally are included in all family work activities, such
as cooking, doing laundry, or construction projects. Family recreational and educational
activities, such as visiting libraries and museums, also are done together. Math skills are
developed as parents involve children in building, using money, and calculating family
finances. Many children and parents explore their environment together, Jearning sci-
ence concepts as they follow their interests. w

Even within a single family, the routine and methods followed by homeschool-
ers vary from year to year as children develop skills, new interests, and the ability to
pursue their own learning. The common element is that children’s interests are always
paramount, and drill or practice is done at the pace the children set.

Legal Aspects of Homeschooling

Laws concerning homeschooling vary, and as homeschooling has gained momentum, many
states are changing their statutes. All 50 states have compulsory attendance laws, and home-
schoolers can encounter legal problems, depending on how state offices interpret these laws.
Court and state offices use the following issues in deciding the legality of homeschooling:

1. Parents’ right of choice regarding their children’s welfare

2. Equivalency of education

3. Homeschools considered as private, religious, or charter schools
4. Issues of the qualifications of teachers

Specific state laws range from a most
rigorous approach to parent-friendly sup-
port for homeschooling, The National Home
Education Research Institute and the Home
School Legal Defense Association (HSLDA)
are sources of information on laws and
regulations regarding homeschooling and
special needs.

Criticisms and Successes of
Homeschools

As the homeschooling movement has
grown, some states and school districts have
registered concerns about fruancy irsues,
appropriate curriculum, student achieve-
ment, and loss of matching funds.

The popularity of homeschooling has increased in recent decades.
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Comprehensive data from independent sources regarding the achievement of hom,
schooled students is scarce. Examining the individual success stories of homeschoo]
children, there is evidence that many homeschoolers do well academically and socia
when they return to public school, find jobs in the community, or gain acceptance to ¢

» however, and educators recognize that homeschooling is not for all parents or |
all children. The reported successes are probably attributable to parents who wish to
an integral part of their children’s learning and are willing to do the hard work and ma
the commitment it requires. Certainly, not all parents have the time, inclination, patieng
or ability to sustain such nourishment on a long-term basis. Teachers are key personn,
in many phases of children’s education, including those children being homeschoo !
Therefore, communication with homes where children are homeschooled is vital, As
teacher, you need to give support and keep communication lines open. The situation i
be analogous to the home-school-community partnership. :

Check Your Understanding 7.5

| Click here to gauge your understanding of the concepts in this section,

Summary and Review

Parents begin the process of educating their young as they
respond to the infant’s vocalizations, These interactions nur-
ture preliteracy and communication skills. Children learn
role expectations and responsibilities as the family carries
out routines and rituals. Parental interaction styles, the type
of environment, and the space in which children are raised
also affect children’s fearning. '
Children’s home curricula are accumulations of all the
experiences they have in their homes, Thus, each child’s cur-
riculum is different, but similarities occur as a result of daily
routines that exist for most families. Both skills and knowl-
edge about the world are acquired as children participate
in preparing for the day, meal preparation, and bedtime
rituals. From family traditions and rituals, children gain an
understanding of their ethnic and cultural identity and of
their place in the world. As parents share their own special
interests and talents, children expand their concepts of the
world around them. The expanding world of technology
provides an extended curriculum, and the way parefts

monitor and interact with their children regarding new

media determines the benefits or pitfalls of their use, T
beginning steps of handling money also are necessary obje
tives in children’s homes.

Extended family members also provide stimutus £
children’s development. There is a “grandparent curricit

lum” that reinforces and supplements—or differs from--the :
nuclear family’s practices. The amount of influence depends::
a great deal on the relationships between the nuclear and
extended families, and on the caring and invelvement of .

grandparents.

Although a small group has always believed in edu-
cation at home, the homeschooling movement has SIOWIT:
rapidly since the 1960s. Numerous reasons are given for this':
increase, but most parents choose this route for religious and -

social reasons or because of philosophical differences with

schools regarding education. Homeschooling is not for every-*.
body, and all agree that this process requires a lot of hard "
work and a strong commitment to sustain positive outcornes.

Children receive a great deal of education outside the
classroom walls, and whether intentionally or acciden-
tally, parents provide a rich and varied cigrriculum in the
home. Although great differences appear in the quaniity

How Does Learning About this Topic Help You Become a Better Teacher?

and quality of home curricula, all parents, as well as other
family members, provide emotional, social, physical, and

intellectual stimuli for children’s development.
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-;Z;gasied Activities and Questions

Download the booklet “Helping Your Presci?ooi Ch.ild"
" from the US Department of Education. Discuss in a
+ group whether this publication W()uld. be he.lpfal folr
communicating with parents about their role in cogni-
tive development. Why or why not? '

7. Whether you distribute “Mr. Yuk” stickers to your cia:fs
or arrange a book swap before summer break, -there are
ways that you can positively influence the phyS{cal envi-
ronment of a child’s home, Make a list of ways in wi?l‘ch
teachers can reasonably increase the safety and livability
of home environments.

3. Which family routines do you think are the most valu-

able for young children? How can teachers encourage:
. R
positive family practices? o L

4, Make a list of some childhood activities you did w1th
your grandparents, then share with c:iassma-tes some
valued learning that came from those mterachoné.

5. Check with your state’s department of e_duce'ttmn te
find out the regulations for homeschooi;{lg in your
state. What is your reaction to and/or experiences with
homeschooling?

Besources and Websites

.Famiiy Service Association of America

Children, Youth and Family Consortium

National Homeschool Organization

Urban Institute

The Thomas B. Fordham Foundation sponsors the Educa-

tion Excellence Network site to promote voucher pro-
grams, charter schools, and privatization.

The FBI has a free and extensive parent guide fo internet
safety. From the FBI website’s home page,fhck on the
“Respurces” tab, and then on the “Parents” tab.

Home School Reviews contains curricula .materials related
to different philosophical views of curricula, such as

a Waldorf approach, an eclectic approach, a classical
approach, and unit studies. |

Zero to Three is an excellent resource for parents and pro-
{essionalssworking with infants and toddlers.

Common Sense Media provides app and produc.t recom-
mendations specifically for children with special needs
and learning disabilities. From the home page of the wEb-
site, search for “Learning Differences & Special Needs.

Sponsored by the Nemours Foundation, the K.ids Health
website provides timely information on topics from
general health to school and family social life.




CHAPTER

Undgrstanding the rich, but often overlooked, features of the community for supporting children’s .
tearning will serve you well as a teacher. Every community has unique physical characteristics and '
services as well as interconnected social systems. And the way the people in these systems relate to'
one another and utilize community resources greatly affects children’s learning and development.
You must also consider the increasing influence of media, as learning opportunities and online com-
munities have become vital in the lives of children and families. '

LEARMING OUTCOMES
After reading this chapter, you will be able to do the following:

& Discuss how the physical attributes of a community support and extend or hinder children’s
education.

# Explain how the social and emotional environments in a community affect the amount and quality”
of learning that children derive from the commumity, :

® Describe how organizations and agencies within a community provide many and varied learning
experiences for children. '

Delineate media and technology influences on children’s learning and development.

ihe ecological model of development (Bronfenbrenner, 1979) illustrates how relationships affect’

alized as nested structures, each larger and encompassing the one before it (see Figure 1-1 in

influences examined in Chapter 7, the influence of community will vary depending on the location, cul

~children’s growth and learning. This model, as you will recall from eatlier chapters, can be visu-.

Chapter 1). A central theme of this text is that families are strengthened and children’s development is:
enhanced through partnership relationships that include connection to the community. Like the family

tural aspects, r.:mci physical makeup of the region, the social networks established by its inhabitants, and':;
the ways media and technology are integrated into children’s lives. Although there are great differences.
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© among communities, there are also many commonalities that suggest similar educational
~ experiences and opportunities.

The gap between the rich and poor continues to widen in the United States. Conse-

- quently, new strategies are needed to overcome the social, economic, and environmental
" parriers that hinder some children’s learning. Most investigators agree that children
_ growing up in affluent communities or with strong parental support have a greater
© chance of school success than those in poor communities with high crime rates, transient
. family life, and poverty, where parents have trouble just providing shelter and food

(Coley, 2013). Under poor and depressed conditions, the school is the social setting typi-

' cally stretched to ensure that all students succeed.

Whereas some communities deliberately plan additional opportunities for
children’s growth, others seem oblivious to the ways their organizational structure

affects children’s learning and, unfortunately, make no attempt to remove barriers.
- Community social agencies, entertainment outlets, and business organizations have an

obligation to work with schools to find new solutions. The supportive interaction of
community agencies with families and schools is crucial, and there is evidence that this

effort works.
The terms neighborhood and community have many meanings and uses. In this text, we

-~ will use neighborhood to refer to the immediate vicinity around a child’s home and com-

munity to refer to the larger entities to which the family and neighborhood belongs. The

- writers call your attention again to the Brofenbrenner model shown in Chapter 1. Ifyou

look at that diagram, you will find that the outer circles focus on the world outside the
child’s home. This chapter shows connections can make a helpful difference in each
child’s learning.

Our concept of community includes service agencies, government institutions,
social agencies, and business enterprises, as well as the kinship community of extended
family and close friends. Then there are the communities of the mind, such as religious
organizations and interest groups, and the digital world. See Figure 8-1 for the broad
aspects of potential commumity influences.

A child’s neighborhood may be in a city, suburb, or rural area, and each of these
communities will vary in structure and the kinds of services available to its citizens.
While we find similar human, natural, and material resources, their availability in each
of these settings will differ. For example,
whether in a rural area or in a city, chil-
dren will observe the physical attributes
of their communities, both natural and
man-made. Trees, birds, animals, and stars
at night are accessible to rural children,
but city children also witness the warmth
of the sun, wetness of rain, small plants
pushing up between concrete slabs, and
ants carrying away crumbs. Southern chil-
dren know palm trees; northern children,
fir trees; and southwestern children, juni-
per and cacti. Weather provides learning
experiences as well. Some children experi-
ence tornado conditions and the haphaz-
ardness of destruction. Others may enjoy
long spells of soothing hot weather but
then learn the distress of drought. T :

Children acquire knowledge, val-  Children learn facts and acquire skills as they experience their physical
ues, and social skills (positive as well as  surroundings.

fuliia Sokolovska/122RF.com
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FIGURE 81 Community Resources That Educate Children

NATURAL RESOURCES
Living Organisms: Plants, mammals, birds, insects, raptiles, fish

Geographic: Minerals, bodies of water, beaches, parks, farmland, wetlands, wooded
areas, fields

SERVICES

Educational;

Zoos, museums, libraries, schools, parks

Communication: Telephone, radio and TV stations, post offices, newspaper offices,
computer networks

Entertainment: Theaters, movies, festivals, circuses, restaurants, TV and radio stations

Recreation: Playgrounds, church or community clubs, athlstic facilities, tennis courts,
parks, sports arenas

Transportation:

Airports, train and bus stations, taxis, gas stations, car rental
agencies

Commercial: Department stores, grocery stores, pharmacies, different types of farms,
farmers markets, specialty shops (toy stores, ice cream shops, salons, pet stores, craft
shops}, factories, malls, shopping plazas, other business enterprises

Professional: Offices of physicians, dentists, lawyers, and other professionals, fire and
police departments, courts, clinics and hospitals, political offices, university campuses,
school department headquarters '

Service agencies: Employment offices, social services and public assistance offices,
counseling centers, food pantries, offices of elected officials

£

new home sites, real estate offices, retirement communities, nursing homes
MATERIALS AND MEDIA
Print:  Books, pamphlets, brochures, magazines and newspapers, advertisaments

Audiovisual:  Films, TV, radio, smartphones, CDs, DVDs, computer programs and
games, internet sites, social networking, exhibits

Recyclables: Fabric, wood samples, buttons, ribbon, wallpaper samples, bottles, cans,
boxes, wire, spools, cartons, used paper

SOCIAL NETWORKS

Adulf:  Friends, neighbors, colleagues, social clubs, religious groups, sports groups,
family members

Peer: Young relatives, school and neighborhood friends, club and team partners
Digital Confacis: Facebook, Twitter, Instagram, Snapchat, phone contacts
ETHNIC ASSOCIATIONS

Contacts: Various languages, cultural festivals, refigious activities, artistic
expressions

negative) from their experiences within their communities and interactions with co
munity workers as well as the larger digital community. Resources vary, and how th

resources are made available, plus the family’s and school’s ability fo make use of thei
determine their learning potential. '

Living quarters: Children's and teachers’ homes, apartment complexes, mobile homes

. Children’s neighborhoods and the atmosphere around them, including Physic.al
- structures, provide the learning potential of the physical aspect of the community. This,
of course, varies tremendously from one location to another. However, all natural and
- physical structures can provide learning opportunities, and skilled parents and teachers
. find ways to maximize children’s learning in their local area.
Children also learn from the materials present in their area, including those that
~adults consider junk. From observing, touching, smelling, and manipulating wooFi
. scraps, earth and sand, Styrofoam, bottles, shells, cans, and the like, children learn vari-
ations in texture, size, shape, and smell. Without adult support, the learning may be
minimal or the result could put children in harm’s way. Even so, children left on their
~own gain considerable knowledge about the materials around them.

Natural Environments

- As children move about their neighborhood, their natural surroundings offer rich learn-
ing opportunities for them to gain understanding about their WOl‘ld‘. Learning diffe-rs
- depending on the combination of social interactions regarding the environment and chil-
-dren’s abilities and freedom of movement to explore. Through his resgarch, Louv (2016)
discovered that American children spend increasingly less time outdoors than they did
.in past decades. He coined the term Nature-Deficit Disorder to describe the wide range of
behavioral problems that result when human beings, especially children, spend less time
outdoors. While not a medical diagnosis, the term is meant as a description of the human
costs of separation from the outdoors. Although children may learn about the natural
~world in minimal ways, their understanding and appreciation of nature will be enhanced
when teachers and parents pursue increased opportunities for learning in the outdoors,

LHILDREN'S PLAY Studies on children’s play activity indicate that the quality of
children’s outdoor and indoor play differs, and thus different learning opportunities
-emerge. Children engage in more dramatic and constructive play outdoors am? inmore
exploratory play (Almon, 2013) when they feel, examine, crunch, and test materials, Sl.l(lh
as learning the sounds different rocks make when dropped into the water, Balanc%ng
“while walking on uneven rocks in a dry riverbed develops different skills than bal‘ancgﬂg
n the surface of a gymnasium balance beam. Children may climb indoors, but viewing
the world from a tree branch gives them broader perspectives. With increasing concerns
about childhood obesity, the need for active play environments both indoors and out-
doors can hardly be overstated (Durr, 2012). . .
Adventure playgrounds and play pods (Almon, 2017) provi@e chl}dl‘en with
opportunities to explore and create in outdoor environments that give children free-
dom to create and take risks. An important feature of these play areas are loose parts
“consisting of natural materials as well as scrap collected from area businesses, stores,
or homes. The scrap is clean and safe, and often comes predominantly from the waste
from commercial operations. With no specific set of directions, children can move, carry,
combine and take apart such materials in multiple ways, offering endless possibilities
for creative play.
- Forest kindergartens are a type of preschool education that is held almost exclu-
ively outdoors. Children are encouraged to play, explore and learn in a wooded or

other natural environment. Also known as outdoor nurseries, nature kindergartens, or
nature preschools, these schools represent a small but growing movement of educe'ztors
and parents who want to help children connect with nature and the outdoor environ-
iment. OQutdoor classrooms (Nelson, 2013) have also been established in an increasing
number of early care and education programs to transform outdoor spaces into complete
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classrooms that different groups might use during the course of the day. Outdog;
classrooms and forest kindergartens include logs for sitting, dirt for digging, stones fg;
paths, native plants for gardening, and much more. Young children spend substantis
time outdoors participating in a wide range of physically active and less active play
They are able to initiate activities with the support of teachers and experience nature i
all kinds of weather throughout the year. Natural Start, a project of the North American
Association for Environmental Education, is a coalition of educators, parents, organiza:
tions, and others who want to foster the growth of outdoor education for young childre

Qutdoor classrooms have also been established at elementary schools, communi
parks, children’s museums, and nature centers to provide hands-on learning experi.
ences about nature for families and groups of students. Other initiatives such as the
Schoolyard Habitats Project and Green Schoolyards also focus on the outdoors and the
potential benefits of creating rich environments for learning. One of the hallmarks of
these programs is the partnerships between community groups, businesses, and schoolg
that are necessary for successful programs. See Figure 8-2 later in this chapter for more
information on these initiatives.

Good children’s books capture the many wonders of nature and can extend ch
dren’s appreciation of what they experience, but reading books about farm animals an
the harvest is not a replacement for a visit to a farm, pumpkin patch, or apple orchard:
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prey in our world, and that all are part of nature’s food chain. Joshua ther
iscinated with the eagles and their threeday work of cleariing up the dead se
as several crows tried to clain their share but were chased away. A ighbo
he shore telephoned and asked Joshua’s niother whether she knew what wa
crows. An excited Joshia took the phone to-explain to the neighbor about the eagle

Joshua's nature lessons didn’t all take place in one day, but he gradually became
a more interested and astute student of the world around him. Nature centers; local,
state, and national parks; and activities such as geocaching and letterboxing (outdoor
treasure hunts) bring children into the natural world and sharpen their navigation and
observation skills.

The typography, geography, and geology of our commumities present other ateas
for children’s study. Although not a living part of nature, the formations and terrain sur-

- rounding us have an effect on our lives. The outdoors provides children with a wonder-
. fuf area for investigation, observation, and experimentation o see how our environment
¢ impacts our lives. :

Without coming into contact with the reality of the world, a child’s knowledge is lim:
ited. In the following vignette, Davon has book knowledge about snow, but it is the real
experience that enriches his understanding,

Uk CLASSROOM
0 the.natural areas in your Co_r'h}'ﬁunii}_{ p;'bvideﬁ an é)(beﬂérit opportunity to
1ICE an / studles concepts and skills developed in the classroom. Léarning
s abound when children observe'the landforms in their-area. When you ére outdoors
0, consider having them do some of the following: = .5

:ahc}:':\:zé)é%é_ featuresas possible nd label Ihem oha map or sketch.
Flandscape formations. Do.they provide & place for other forms of life? Do

t make our fives easier, harder;: of more interesting.

: rase secur _' maps 'Of}b&r’afeé-ahd' h'afl_é"e: ;‘hé class study how the forma-

TBSERVING NATURE  Of course, not all of nature’s lessons are pleasant. The fir Human Creatlons and Structures

snow can be an exciting and beautiful event, but a blizzard followed by power outage
and snarled traffic teaches a different lesson. Learning to observe the outdoor environ-
ment enhances children’s cognitive learning as well as their social and emotional under-
standing. Joshua learned many things about his surroundings one late-winter day while
watching the waterfront.

Young children are getting to know their immediate surroundings when they come to
school. This includes their neighborhood and the places in the larger community that
_they visit often—the supermarket, the mall, their school, their house of worship, and
ecreational facilities. All of this is basically a built environment, and though it overlaps
with the natural one, it has a separate function that children will come to realize.
Human creations show what our society is capable of doing and completing. In
_the complex society where we live, children readily accept the towering buildings,
roadways, and utilities as facts of life. No questions are raised about how these came to
be, whereas in simpler societies, the assembling of homes and roads is often observed
irectly by the growing child. The comparison of structures is a key feature in any
child’s education,
. All this means that young children need to start looking at the built comumunity in
‘which they live with respect and with the idea of examining it. In looking seriously at
- this part of our community curriculum, teachers will lead children to compare buildings
in terms of function, type of construction, age, and design.
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Video Example 8.1

Watch this video, which shows how a teacher took her class on a field frip to the Loo

Chicago. How did the teacher use this experience to stimulate children’s thinking aboy
their physical surroundings?

Ncwhowdo youapproa{:hthese pi’é_c__éﬁ? ij[}q@) visit _fhé'establishménrs and interview man-
‘you-wiite to the directors? Perhaps you will get.a-few parents to go with you to analyze

il be usetul in the cormmuriity to enhance your s5chool program. All this scouting will require
part butstart a list béfore you move on to.the specifics described in this chapter.

Pince-Based FEducation

Place-based education formalizes the learning possibilities of a local community through
hands-on, real world learning experiences (Sobel, 2004). The philosophy behind this
approach is the belief that the places where people live can be sources of education.
Students learn about local heritage, cultures, natural areas, and other aspects of the
community as the foundation for the study of more traditional subjects. Teachers who
use place-based education with their students create ties betweer various social and
environmental organizations and schools and comumunities,

Evaluation data from six place-based education programs representing more than
100 schools (rural, suburban, and urban) covering twelve states indicate that place-based

education fosters students’ connection to place and creates vibrant partnerships between
schools and communities (Place-based Fduca-

tion Evaluation Collaborative, 2010). It also
boosts student achievement and improves
- environmental, social, and economic vitality,
- Since place-based education involves a compo-
- nent of service learning, it also helps students
- learn to take care of the world by understand-
_ing where they live and taking action in their
. own neighborhoods and commumities,

While there are schools that have made
_place-based learning a significant part of the
ccurriculum, even as a single teacher in a tra-
+ ditional school, you can incorporate some of
- the principles of this approach. Something as
ssimple as studying a tree in the schoolyard can
‘be a catalyst for using the natural environment
~and other places around your school for excit-
ing learning opportunities that foster relation-
-ships with members of the community as well
(Bull, 2016).

As the teacher in the video models, we should help children look at the function
astructure and consider how it differs from others. We also need to help them question
why it came to be or why it was built, what type of material was used to build it, and.
the design works well. If it is a historical building, we need ask them why it still exis
if it is no longer used. With roadways, bridges, piers, and utilities (to a lesser exten
we can apply the same evaluation. This leads us to develop respect for all the laba
requited to erect this part of our community. .

One interesting project for primary-school children is to examine the building
homes in different parts of the world. This activity focuses on a familiar feature of the
community that everyone knows about. Then, with some good photos, children ca
ascertain the functions and materials used to construct homes they have never seen. The
will be drawn to a new appreciation for how the natural land features often determir
and affect the types of homes people have. For other ideas about how to use the buil

environment for learning, contact the Architecture + Design Network. This collaborativ
group develops educational programs that introduce teachers and their students to the
built environment, and provides sample lesson plans on its webpage.

holbox/Shutigrstack

Place-based learning encourages the study of local places as an
essential aspect of the curriculum,

CAMINE YOUR BELIEFS AND PRACTICES

c_é'_hs:fdér_ the ‘neighborhotd and 'co.fr'rrhum'ty' where you were raised. Think about what you
arned. froin. interacting with the people and places you knew there. If you were developing a
lace-based project based on those memories, what might it include? Share with classmates an y

' you would develop an interesting project

famatic memoties. of your. own experiences and how

rounding. your s¢hool to find what might be these memories; -
his atea would create rich opportunities for children
at new possibilities for teaching and fearning emerge _
physical classroom? Make a list of 10 things of 'S B - —
example, there may be a new branch fibrary, a Check Your Understand) egg 8.7

Click here to gauge your undetstanding of the concepts in this section.
. _

I
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SOCIAL AND EMOTIONAL ADULT CONMNECTIONS AND SUPPGRY  The ambiance of a particular neighborhood
ENVIBOMMENTS IN A may be welcoming or threatening, making it easier or riskier to initiz_ate social contact,
COMMUNITY For example, in an affluent part of Eastern City, homes, streets, and s;dewalk-s' are we¥l
' : : maintained. One residential street is a dead-end street with little traffic, so residents sit
Children constantly learn from people ouiside on doorsteps and watch their children play close to the street. Families moving
their neighborhoods. How much learning into this community feel secure in reaching out to others. Children come to know the
children gain from others besides fﬂmiiy adults in the neighborhood easily, and are able to interact with them.
in the home depends on how much assg; In another part of Eastern City, broken bottles litter sidewalks, poorly maintained
ciation they have, how safe their neig buildings and grounds discourage families from venturing out, and illicit activities are
borhood is, and how many community common. Adults and neighborhood gangs are in such conilict with each other that chil-
services and agencies their parents use, Iy dren feel unsafe, even in their own homes. The street violence causes such trauma for
safe neighborhoods, children have more families that children have difficulty learning anything positive from any community
freedom to move beyond their home source. This area of the city is also poor in resources such as good schools, quality child
and observe and interact with people care, and safe recreation. In poor neighborhoods, parents are less likely to have the social
involved in various activities and occ support of a network of friends and family (The Urban Child Institute, 2010). Low levels of
pations. How people dress, what d social support increase parents’ stress and make it more difficult for them to be effective.
tinguishes young people from old, how In neighborhoods that are unsafe, children watch more television and take part in fewer
adults treat each other and children iy after-school activities, limiting their connections to adults outside the family for support.
passing, and many other qualities dand

Poverty and its consequences are not limited to urban areas. Rural and suburban
As children learn who they are and how to behave in society, their peers  interactions teach children about life neighborhoods also vary in providing physical and mental safety for inhabitants, and
become important socializing agents. In violent neighborhoods, children alsg

this influences children’s learning. Poverty is perhaps the greatest deficit, as it limits
learn important lessons from observati families in making the diverse social ties that enable children to participate in a neighbor-
of community activities, but too often out of fear, parents must confine their Chﬂdré_f_{ hood’s growth opportunities. When children are able to move comfortably throughout
or closely supervise them. Even in more affluent areas, children are often confined their neighborhoods, healthy socialization becomes the norm and children benefit.
to their homes and yards due to parental concerns of possible dangers, This limits

children’s opportunities for physical exploration and thus limits their intellectual and
social experimentation. .

Children observe adulis in their neighborhoods and often model their behavior
on that of these adults. Usually, children look to parents as role models and identify
with their positive qualities, such as caring, loving, and protecting. Depending on their
age, children often find attractive models in their peer group, among young adults they
know, and among media personalities. All of this interaction provides features of the
community curriculum that impact much of children’s development. .

Children’s chances of becoming healthy, confident, and competent adults are
greater when they have both a safe home environment and a safe neighborhood in which
they are able to play, explore, and form relationships. Regrettably, today many children
are exposed to dangers within their family situations, in their communities, and fro
unthealthy media programs. When too many risk factors exist, children’s total develop-
ment is affected. Emergent intellectual capacity, motor development, coping strategies;
social-emotional development of trust, autonomy, and a sense of self-worth all can be
hampered (Shinm & Yoshikawa, 2010) when risk is high. All professionals must be aware
of these situations and work to achieve the best solutions, i

Blend Images/Shulterstack

That day, among other lessons, Janice and Peter learned a bit about the why and how
. of gardening, how cars are cleaned, and what makes water spray. They also discovered
that they would be held accountable for any mess they created. They learned about help-
ing others when they received help from the older children. Of course, children’s everyday
lessons from the neighborhood are not always the ones adults might wish. Still, children
who have caring adults beyond family members to assist them in mastering skills and
attitudes in a gradual way have greater mefacognitive and problem-solving strategies.
Not all children have extended support, and many can have regrettable experiences
that create serious barriers to their cognitive accomplishments. For example, Wodtke,
Harding, and Elwert (2011) found that being raised in disadvantaged neighborhoods has
a severe impact on high school graduation rates. Children unable to move about in their

Social Networks

Children’s ability to benefit from their neighborhoods is influenced greatly by the social.
networks their parents have established. As children mature, they develop additional
social networks within their peer groups. In earlier generations, family structutes
tended to be stable, and community members formed bonds that enabled them to look
after each other’s children and to some degree control children’s peer groups. Nowas
days, however, children and their families need community support more than eve

because parental supervision is far less constant in dual-income and single-parent hom
{Voydanoff, 2014).

Chapter 8 ¢ Community Influences on Children’s Development




220 Chapter8 o Community Influences on Children’s DPevelopment

society from their peers. And when the cultural se'tting is
Jiverse and inclusive, children can learn different interac-
sions and expand their range of social and language skills.
parents teach children moral and ethical values, }?ut the
peet group is powerful in setting the social tone and impos-
ing behavioral patterns. .
" Even as early as 18 months of age, children learn
tiow their actions affect others and thus begin the process
of learning behavioral codes. A toddler who tries to take a
Jesired toy away from another child soon learns the conse-
qﬁenees of the behavior. It may be an indignant yell, it may
pe a slap, or it may be compliance but the subsequent loss of
aplaymate. As children begin to form peer groups and play
with one another, they begin to form rules of conduct so that
they can continue to operate as a group. It is in peer groups
that children learn to negotiate, solve problems, and com-
sromise to continue to play and work together. Some chil-
dren will be more dominant than others and will learn the
ritles for domination and acquiescence. Children are often
warded by significant others in the group for conforming,
' For example, children experiment with various roles

neighborhoods because of pervasive community violence need safe places in the ¢
munities to gather and connect with others (Child Trends Data Bank, 2013). If refe
are to take place in neighborhoods that are unsafe, these require help and support fy
schools. Some authorities contend that community-type schools are needed in this ¢
{Bryk, Bender Sebring, Allensworth, Luppescu, & Easton, 2010). A neighborhood sch
would be a center of the community that is open to everyone during the day as wel
on evenings and weekends. '

MENTORING Many schools now contain significant numbers of children f
one-parent families, migrant and high-mobility families, and immigrant populatic
As we noted previously, children from these population subgroups are at highe
for academic difficulty and social problems. Mentoring programs that use communit
adults have become increasingly popular to help address the problems that arise fii
frayed social networks in many communities. And studies show that mentoring p
grams enhance positive development in youth (DuBois & Karcher, 2013; Herrera, 2012
Mentoring programs have a significant history; the largest and best-known of thes
Big Brothers Big Sisters of America, which was established in 1904. This organizatio
established programs in all 50 states, and provides curricula and training procedure
volunteers to follow. However, any school and its community interested in helping you
grow in healthy ways can establish informal and helpful mentoring practices for childx,
Basically, youth mentoring exists to provide positive role models and to help
dren develop socially and emotionally. Although academic support and tutoring of
are features of a mentor plan, they have less importance, and research suggests that the
are not very helpful (Herrera, 2012). The best mentoring results come when the focu
on developing trusting relationships between a child and peers, and between the chi
and the community’s aclults. Many teachers are mentors for their students, and although
this is not a defined assignment, teachers are in a position to recognize the need fo
mentoring and refer children accordingly. If community agencies have established a Big
Brother Big Sister program-—or any mentoring project—in your district, this aspect
the community curriculum can support your partnering with others. _
Strategies for mentoring programs vary from place to place, but the following
basic guidelines: ;

il

dover from their peers how to act to fulfill those roles. They  with each other.
also see how their peers respond to them. Children learn '
about their own abilities from their peers, e.g., they find out that they can run faster, jump
higher, or read better at times as they compare their skills with those of others. However,
the group dictates what skills are prized. .
Although parents teach children about gender roles, by preschool,. peers b.egm to
segregate into boy and girl groups that dictate what ro.les'each group is permitted to
play. After beginning preschool, a physician’s daughter insisted that her doctor mother
ras really a nurse. At school, she had learned in her play group tha‘%t doctors are bey.s fand
nurses are girls, even though her teacher and parents insisted differently. In addltlf)n,
children leam cultural and social differences as they interact with their peers, comparing
notes about their own family’s customs and ways of doing things. So, peer group accep-
tance or rejection can influence how individual children change their own behaviors
(Bigner & Gerhardt, 2014). .
Sexual understandings and misunderstandings are learned from farr}}ly n}embers,
extensive media exposure, and peers. Many young children learn the physical c‘hfference
between boys and girls by examining each other, and they often learn about birth when
some “wiser” child informs or misinforms them. Tt is through such discussions, along
with other teachings, that children figure out for themselves the meaning of the conf:us—
ing information they receive. ' . ‘
Cognitive information and development of numerous skills come from children’s
interactions with peers. Children have rituals and routines, just as adul.ts do. Older peers
teach younger ones the chants and rhymes of childhood. Memory skills and counting,
-as well as physical endurance, are enhanced as children jump rope to such rhymes as
- “One Potato, Two Potato” or “First Comes Love, Then Comes Marriage.” As they play
together, children learn from more skilled peers how to climb higher, catch a ball, read
a story, or add up their money for ice cream. Learning may result from a desire to com-
pete with a peer or because the peer has more information and passes it on. Learning
may also come because a new idea has been introduced and children need to test out
the new concept.

* Volunteers for mentoring plans need to be screened for appropriateness of ba
ground and to determine their interests and work styles. :
® Volunteers need training and supervision by a community or school office with
expertise in mentoring programs. :
¢ The main focus of a mentoring program should be on social skills, because this
is the area that will benefit the child in other areas of school and community lif
¢ Mentors should be matched with youth on the basis of shared interests. :
e Successful mentor relationships last at least a year. Short-term connections can'be
more harmful than helpful. :
¢ Successful mentors see their role as that of trusted friend rather than instructor.
¢ Mentoring programs need structure and a weekly schedule. _
¢ In healthy mentoring, the needs of the child take precedence over the expectations
of the volunteer.
e Although far less common than one-on-one mentoring, group mentoring can
successful with skilled leadership.

PEER GROUP SETTINGS  Peers become increasingly strong socializing agents as chil-
dren gradually move from family relationships to those with their peers. Both in school
and in the community, children learn more about who they are and how to behave in
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leader, compromiser, follower, negotiator, etc.} and dis-  Children learn about their abilities when they work

Gladskikh Tatiana/Shutterstock
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MINE YOUR BELIE
mes ou p!a}?. in yoij}' n'e_;yhb'c}nfhtqod whien you were growing up? Think about posi.
ned.ds a result of these interactions, Were there some aspects of these games”
ve bean healthy? =0 o :

Ahmed has challenged Billy’s thinking, so now Billy will examine writing in a neyw
way. New learning has been opened up to him by a friend. Ahmed’s scorn for his no
knowing seemed to spur Billy on, for later he got a book and paper, came to sit beside
Ahmed, and fried to make the little , asking his friend for help.

Not all learning from peer groups is positive. Bullying, as discussed in Chapter 6, is
a widespread problem in schools and communities that has serious implications for both
victims and bullies. However, positive peer influences and a positive school climate can
deter bully perpetration and buffer against such attacks (Swearer, Espelage, Vaillancourt
& Hymel, 2010). Gangs can be another destructive force as children seek approval and
find that they must develop antisocial codes of behavior to be accepted. When a commui:
nity provides opportunities for children to develop social networks among different adult
and peer groups, children have more options. When this happens, the lure of destructive
peer groups is lessened, and children are helped to find positive peer associations.

Is.the fife and experience of the older adults and
ts-and otfier community elders are a gold mine for connecting -
hildren of all ages can bond with seniors for help with particular
1s: R
it program. is the Foxfire program developed in the
ppalachia; In this'program, the entire school curriculum
s.conducted.with community elders and the publication
by the atea youth. Less ambitious projects can still be
elp children discover the rich talent and stimulating stories

an be conducted at.the residence of the senior correspondent

ras jons by elders arid exhibits of their colfections can be
ilate guestions-and open up discussions. '
, ) 'l{_}céf ret_frement center or the senior circle
ted residents. Most will be agreeable and’

cility: school: Yot should set Up careful guidelines for any
with a brief first encounter that can be used to refine [ater visits.
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‘gprhnlc Community Contributions

‘Most American communities are becom-
ing ethnically diverse. In recent decades,
jmmigration to the United States (both
.sanctioned and undocumented) has inten-
“sified to such a degree that immigrant
opulation growth alone has accounted
or 29% of US population growth since
2000 (Pew Research Center, 2015). In addi-
tion, ethnic minority groups are dispers-
ing throughout the United States. If you
check the American Demographics minority
population maps, you'll find only a hand-
ful of areas showing no increases in inte-
gration during the past decade.

Al this means that our country is
rapidly becoming a highly multiethnic
nation, and schools need to take advan-
tage of the dynamic aspects linked to eth-
nic differences in their communities. In almost all communities today, there is a rich
mixtire of culture and races from which children learn about differences and how to
accept and learn about each other. Often, however, children do not understand their own
culture. In order to be enriched by another culture, children must first understand their
own culture and its variations. This understanding should be the start of multicultural
education.

Schools can profit from the various ethnic cultures in learning about the richness

Different cultures in our country add a unique quality to children’s
education.

- of community life, and students learn to be analytical thinkers as they discover the cul-

tural orientations of other persons in their schools and communities. In the past, schools
focused more on the outward manifestations of culture—clothing and celebrations—and
did not recognize variations of behavior. It is important to get beyond the stereotypic
images that schools often used in the past to present different cultures, such as a Japanese

: woman appearing with kimono, obi, and parasol, or a Hawaiian appearing barefoot with
© a grass skirt and leis.

Aftainment in the arts, special festivals and entertainment performances, and the .
business and commercial successes in a community of individuals from various eth-

- nic groups are highly visible areas for enhancing a multicultural curriculum. Compar-

ing similarities and differences in the daily events of children in one community offers
insights into another culture as well as into variations within a culture. Becoming knowl-
edgeable about the history of a group of people is another way of learning about them,

- and civil rights organizations such as the Urban League, the Anti-Pefamation League,
- and the National Association for the Advancement of Colored People (NAACP) can
. provide some of this information. Individual ethnic groups also may have organizations
~ and societies that can be useful in obtaining information about their culture.

We have to remember that the unique behaviors, language, learning patterns, and

- values of different ethnic groups are acquired for a reason. The fact that they differ from
- those of mainstream society means they have a particular purpose in another cultural
- milieu, and when we seek to learn about the differences, we come closer to an apprecia-

tion of the rich cultural history we all have around us. If there are different cultures in our

- community, we should want to understand and appreciate their talents and traditions.
. Everyone is proud of his or her culture and background, and if given a chance to share
- it, will do something that enriches our knowledge.
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students—regardless of gender, social class, abilities, or ethnic, racial, or cultural char-
acteristics—have an equal opportunity to learn in school. Because schools are social
systems with many interrelated parts and variables, multicultural education aims to
help change the culture of the school. This may take the form of integrating content in
the formal curriculum from a variety of cultures and groups to illustrate key concepts.
Itmay also include seeking the participation of community members who represent the
various cultural groups of the school neighborhood to improve school diversity initia-
tives. Through prejudice reduction activities, students are guided in developing positive
attitudes toward various racial, ethnic, ability, and cultural groups that make up the
school community and the larger community of the United States.

: -approaches to rearing children, and ways differen

as of individiial members. - o o
[ the. immigration journeys that individuals in the

reach the place where they now five, -

Check Your Understanding 8.2

Click here to gauge your understanding of the concepts in this section.

COMMUNITY ORCANIZATIONS AND AGENCIES

Community organizations and agencies provide families with health, education, trans-
_ purtation, protection, communication, and numerous other servi%es. Some of these
- organizations are businesses offering their services for a fee, others are public services
available to all, and still others are social services for those in need who qualify. These
agencies provide experiences from which children gain '
knowledge through exhibits, demonstrations, and actual
participation as well as in informal ways. Formal educa-
tional presentations from most agencies have been carefully
hought through, and prepared materials are directed to
parents or teachers to assist in instruction. QOther materials
- or experiences ave directed to children,

Bﬁ§§ﬁ§$§€.§, Commercial Enterprises, and
Professional $Services

All communities have business and commercial enterprises,
md most families use them at some time, although many
re increasingly using online resources to shop, pay bills,
nd obtain information. In today’s society, many families
patronize large, impersonal organizations for purchasing,
anking, and communicating, although in some commu-
lities, neighborhood shops still exist along a main street.
Wherever they are, these establishments have identifying
marks to advertise what they sell or what services they per-
m. Intentionally and unintentionally, adults and older
hildren help younger ones sort out information regarding
tch businesses. Drive or walk through any of these com-
Mercial areas and observe carefully what the buildings or
hops look like. The signs advertising them, the types of
ehicles in the parking areas, and the displays in the win-
10ws help children learn about their world. Like their par-
Gfs, vou, as a teacher, can help children sort through this
timulating community curriculum.

The changing demographics in our society mean that our childrgn must iear_n. 'a__b:
and accept differences. No longer are schools a “melting pot’.’ for immigrants it
country; rather, they are places where a mosaic of cultures exists ar}d where we k
from each othet’s experiences. Many now refer to this cultural pluralism asa tapestry
which individual cultures add their uniqueness to the continually expanding Amer:
fabric. Others prefer the garden salad metaphor in which an array of distinct culfure
blended into a unique and changing mixture. o

Multicultural education emerged in response to the concerns about educatio
equity in the United States. The term multiculiural education is used in various.v
to describe programs and practices that schools have developed to ensure that
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Children hear comments from adults, note certain  Access to medical facilities is a vital feature for
dentifying characteristics of buildings, and learn without ~community health and education.
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speszific instruction where to buy ice cream, get stamps, find interesting books, or by
desired toy. Children begin to recognize similar and different shapes. The st(;p s b
alway:@ red and octagonal. Children may question why their parents are stopping or
even figure out from adult conversations what stop means. They learn to recognize tI}I:a
own car, .and eventually are able to find itin a large parking area. >

vironment for the next phase. The formal instruction on what happens in a dentist’s
“hair was designed to build children’s trust as well as to start them on the road to good
dental hygiene. The pamphlet Rodrigo received had simple instructions with pictures
50 that even at age 3, he could see how to brush his teeth. The squirrel’s appearance
was an accidental event during which Rodrigo observed an animal close up, discovered
omething about feeding animals, and experienced an adult’s gentle freatment.

£ YOUR BELIEFS AND PRACTICES.
- your go. shopping, observe children in the store to see what is happening to
m, their parents, and' store pers_onhel. Then specufate about what the children might be
earninig--emationally, physically, and cognitively—on their shopping trip.
: At _ . .

Just as teachers and homes vary in how they instruct children, so do people in vari-
us agencies and professions. Some dentists are not as thorough as Dr. Garcelon in giving
information to parents, whom they expect to instruct children. But many medical profes-
~sionals work with schools, child-care centers, and Head Start programs, and at -health
fairs to provide free initial health check-ups. In some communities, free health clinics
many as mobile units} are regularly available for needy families. It is through these
- avenues that materials and facts on health care are provided by medical professionals.

the owner gradually got the child to tell h

to her. In large, impersonal malls, the lessons learn itive
, 1m alls, ed may not always be so positi

but many clerks will take the time to answer children’s questions and assist pa%entsi

they support children’s learning. Many busi i i
. ‘ . Y business enterprises ha 1 ams:
relationships that support children’s learning, F 7 Spee programs

Video Example 8.2

: Watch this video, which shows Head Start children receiving hearing and vision screenings
-through a community program. What kind of learning occurs during the process?

. and professional services in a co

periences and learning for children. A family trip
to the local grocery store, a preschool field trip to the neighborhood branch of a g b

chain, or a dentist appointment all can provide new insights for children. A child’s firsi

experience with the family dentist is one example of a community professional “educ
ing” a young client,

Transportation Services

In a mobile society, transportation is often necessary for children to participate in com-
munity events. Children who live in cities will experience various forms of public trans-
portation, whereas those in suburbs may travel primarily in cars. Transportation in rural
areas can be a limiting factor, as large distances may exist between homes and other
facilities, Travel can also provide children with many enriching as well as hostile expe-
riences, depending on the political, societal, or physical environment. A terminal in a

This dentist had a planned program for in
patients. At first, children observed parents’ check
rience. Parental comfort and the dentist's reassy

troducing dental hygiene to youn
-ups—a rather informal learning expe
ring ways provided a safe and secuf
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evelopment of children in that commu-
nity. Like businesses and professional
_services, government agencies often pro-
ide written materials, websites, or social
media postings designed to educate the
ublic about their functions. Such agen-
s make use of newspapers, magazines,
billboards, radio, television, and the inter-
et to carry their messages to the public,
and the assumption is that families and

small airport can be explored freely, but at large terminals, children must be under ck
supervision. '

In times of tight national security, young children’s needs often are disregar
because of the nervousness of officials. A small child may be briefly separated fro
parent’s protective arms and made to walk through the metal detector while in hys
ics, Yet, at a less tense time, an official may invite a child to watch what others do, t§
politely ask her to remove her shoes and allow her to watch them go through the scann

Transportation agencies provide many formal learning experiences for childsén
they collaborate with schools in planning trips to airports, train stations, or bus depo
Much of the learning about modes of travel comes from classes studying such a u3
from parents accompanying children, or from materials (maps, brochures, schedul
that adults collect. Informal learning as children use different modes of travel is eny
mous. One 6-year-old’s explanation of how she traveled from her home in Minnesota
visit her grandmother in Russia is a small example of the range of learning,

In the United States, national poli-
cies for children and their families began
to be formulated only in-the past 30
'ye_ars (Bogenschneider & Corbett, 2010).
Unlike other wealthy nations, the United
States lacks federally mandated supports
for family life in areas such as adequate
parental leave and child sick leave, uni- o
versal health care coverage for children, Social sefvice agency policies can facilitate or hinder requests for needed
a living minimum wage, and affordable, services. .
quality child care (Cruse, Hegewisch, & Gault, 2016). Consequently, available resources
vary significantly from state to state and from community to community.
© Social policies established by community leaders affect the options and determine
the resources of any family to establish networks and make use of available resources.
For instance, people living in wealthy communities often are able to negotiate with
political figures for funding of well-equipped and well-maintained parks or recreational
areas. They also make sure that libraries and museums have appropriate materials and
treach programs. Citizens in affluent areas have better access to child-care support
ervices, community-based activities, and protective and health services. They tend to
Ye better educated, so they have developed better networking skills, which enable them
0 access these services. Children reared in poor communities, on the other hand, often
are discriminated against and have fewer opportunities for learning. Parents in these
leighborhoods appear to have less clout with governmental and management agencies.
They also have less education; thus, they have fewer skills that enable them to fully

cess the benefits of community learning. The following vignette ilhistrates different

tentials for social, intellectual, and physical learning as a result of two different poli-
ies for park maintenance.

Galina’s parents capitalized on her experiences and discovered that she was awa
of many other aspects of transportation. Her cards to her friends, her journal writin
her drawings, and her conversations with her relatives not only revealed what she h
assimilated, but also reinforced her understanding of new environments.

Government Agencies

All communities have government agencies that provide different types of communi
services, Many of these agencies provide materials that schools and parents can.u
to help children understand their functions. Police and fire departments, for exampl
provide speakers for schools and encourage field trips to their stations, Many sch
ule regular open houses on the weekends so families can visit the station. Some poli
officers and firefighters get special training in how to work with young children,
children who visit are allowed to climb under supervision onto fire trucks or into poli
cars. Department representatives wear their uniforms and explain the equipment the
carry and use. They also explain what children are to do when a police officer or fir
tighter is frying to assist them. - .
The management decisions that government agencies such as school boards 4
task forces make will affect—directly and indirectly-—-the social, intellectual, and physic




230  Chapter 8 ¢ Community Influences on Children’s Development

Children in these situations will learn many things in both parks, but the pa
Overton, where more people, materials, and natural resources exist, has greater po
tial for positive learning opportunities. In both parks, one observes children gainin
physical skills as they climb on equipment or play ball. Children use various strategi
to engage other children in their play, and some appear to be skilled in interacting wit
other adults, such as when they crouch to pet a visitor’s dog. There are differe
however. :

In Wexton, there are fewer chances for personal interaction, because many parent
discourage such interchanges. Park maintenance is poor, so children receive differer
messages about the value of a clean environment. Some adults passing through th
park are seen picking up trash and throwing it into available receptacles, but childre
witness others carelessly dropping litter. More potentially dangerous spots exis
Wexton, and children learn to be wary of their environment and aware of the dange
signals.

In Overton, a different learning potential exists. Safe paths for children riding bicy:
cles and tricycles from their homes to the park provide more opportunities for expanide:
physical development. Adults feel more comfortable with each other. The ambiaiic
is welcoming, and the sense of trust among adults creates a stronger sense of trus
children. The park is kept free of debris, and maintenance personnel do not hesitate ¢
remind children about respect for their environment. On the other hand, opportuni
for learning danger signals may be more limited. _

The community policy of providing and maintaining a park varies in these tw
communities. These policies are management choices, which in turn are influenced by
the residents’ pressure (or lack of pressure) to maintain a safe environment. Adults’ abi
ity to use the resources available in the parks either enhances or limits what is learn
in both situations.

Political decisions can affect the way the community impacts children. Not only is
Datlene gaining help in feeding her children, she is learning how to educate them about
; good eating habits. She is also learning how to make social contacts with others, and
“has joined a group of mothers in which children play together while the adults visit and
xchange ideas on child rearing. In a more subtle way, parents at the WIC office and
“in the parent support group are exposed to models of adulis reading to and interacting
~with children. Thus, the parents in turn may provide expanded language experiences
“and positive social interactions for their own offspring.

5. (mayor, county executive, commissioners, school board and
qle must know how fo use these to your advartage
hild-care professionals,.and specialists must be

to launch, determine how you can use city
andidates for political office, and so forth. No
tedchers for help and stpport, because alf of
is b enhance your work with chifdren.
o political units and municipal officials before
nformation on school practices, school programs,
tart with the fast item by mailing or calling the

Social Service Agencies

“For‘examplér

It is not just with parks that communities provide options for adults to develop ths
social networks that enable them to use their communities more advantageously
Social service agencies, which can be governmental, private, or non-profit organiza
tions, provide a range of public services for families and communities. Benefits
facilities such as education, food subsidies, health care, and subsidized housing ang
child care are provided by government social service agencies to improve the
and living conditions of children and families. Non-profit groups such as the YMCA
Cathglzc Charities, or other more local agencies may provulcie child care, emerg; B : hessage explaining the goals
housing, meals and other services to families. While the aim of these services : __ irscRasl it ritatives from their offices to visit your
support families and build stronger communities, policies can vary and make it mu f i bctions o reactions 1o the-thin

' : : i ] g5 they see: ‘When you feel secure, ask
more challenging or easier for adults to get the services they need for themselves and o theit offices aiding your school programs. ., - _
their children. i e A ek

ik Elenfehtary Sc:_f}'oo_l, and i 'waht fo'inform you that
My d the public is invited: "

_ “and we 'a_ré thrilled to
Colorado Student Art Exhibit in

can starta healthy communication finé Between you and your com-
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URAL DRGANIZATIONS Many
ial and cultural organizations pro-
de a rich formal curriculum to children.

Social and Cultural Organizations

The more skilled parents become at securing community services, the more oppg
tusities they have to use other community resources, as illustrated in the folloviy

vignette.
5 children’s information-processing skills,

. well as on their physical, emotional,
and moral development. Unless all fami-
lies have equal access to these opportu-
ties, a gap will remain between those
who can afford to participate and those
who cannot. Some museumns have speci-
fied days and hours when admission is
free or reduced. Many also participate
in Museum Day, a September Saturday
when admission is free to many sites that
usually charge an admission. Still oth-
ers, such as the Walters Art Museum in
Baltimore, have obtained grant funding

regardless of ability to pay.

Religious groups, theaters, and recreational facilities as well as municipal huma
services depattments are community agencies that supplement children’s educatio
How well families are able to use available resources and how well agencies are ab
to reach all families in the community account for some of the disparity. These social
and cultural agencies do not exist apart from one another, as the vignette illustrate
A church agency providing physical and social nurturance helped Ginger access go
ernmental poficies, which in turn helped her find other community resources for h
children. :
Governmental policies concerned with separation of church and state limit the
resources that a religious organization can receive to support outreach programs for:
community. Concerned with expanding membership, religious leaders often wan
provide refigious activities for young people within schools, but community polic
normally exclude such events. Under No Child Left Behind legislation, however, suc
restrictions changed. Currently, faith-based organizations as well as nonprofit organiz.
tions, can receive funding to provide supplemental educational services, such as afte
school programs and summer programs for econormically deprived children, fatherhoo
initiatives, and wellness programs to combat childhood obesity (Center for Faith-Ba:
and Community Initiatives, 2013).

Theater personnel and museum directors often try to develop programs wit
schools whereby children are invited to cultural offerings at their centers. Too ofter,
though, communities will not support such programs financially, or they believe ¢ '
dren will miss schoolwork and therefore must not be permitted to go. Children whose
parents have financial and social capital are able to profit from such community offe
ings, whereas other children are left out. Some cultural agencies locate financial SOUTCes.
other than political agencies to help community programs expand their curriculum to-
include mote children and families. When schools in a New Hampshire communif
eliminated art programs because of cutbacks in funding, the local artists’ association .
provided artlessons to all children in the community with help from a local commumit

foundation.
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Libraries enhance children's appreciation of literature and learning.

to rescind their entry fees so that everyone in the community can visit the museum,

Art musetms such as the Walters offer both art instruction and art appreciation,
as do opera companies, orchestras, and theaters. Often, theaters provide acting lessons,
summer camp experiences, children’s performances, and lectures about plays and play-
wrights. Not only do these arts organizations want to enhance children’s learning about
the arts, they want to develop future audiences. Science museums, zoos, and children’s
museums offer hands-on experiences and formal presentations for young children.
National and state parks provide various educational programs that emphasize educa-
tion relating both to the park theme and to conservation and environmental protection.

One of the most accessible cultural agencies in most communities is the public
tibrary. Most libraries seek to enhance children’s appreciation of literature and learning
through educational lectures, storytelling events, and book talks. Children who partici-
pate in these literacy events expand their language, reading, writing, and computer skills,
as well as their personal interaction skills and knowledge about where to find information.

Religious organizations offer summer day camp and religious education classes,
- and many integrate art, drama, and music in the instruction. Recreational facilities offer a
wide array of courses in sports, such as gymnastics, basketball, or golf, as well as health-
related classes in nutrition and physical fitness.

Children acquire a great deal of knowledge through informal interactions with
these social and cultural agencies. For example, posters announcing coming events and
programs inform adults, but in indirect ways, they inform children as well.

With no intention of teaching young children, theater personnel provided materi-
* als that could and did instruct. In seeking information for herself, the adult unwiitingly
demonstrated to the child that such a poster offers information, and that pieces of that
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information are found in different places on the poster. The child may even have dis
covered that “C-a-t-s” spells cafs and recognized it when seeing it again, or that “227.
can mean 22nd.

Sometimes, such informal teaching is intentional. In Overton, the community’
librarian discovered that children would look at and often take home books that were:
displayed attractively. He began to select more carefully for display outstanding book
that had sat unused on the shelves. The quality of the books selected by young readers
took a quantum leap. The librarian then began fo coordinate his efforts with units of
study done by local teachers. The teachers were pleased to find children bringing intg:
class these extra resources from the local library for current topics. :

SOCIAL ORCGANIZATIONMS Community clubs are another means of educating chil ;
dren. Scout organizations, trail clubs, outing clubs, ski and skimobile clubs, and oth
often sponsor projects in which students participate with adults. Some take trips into
the community and surrounding areas, where children cook outdoors, practice trai
maintenance, clean up litter on roadsides, observe different natural phenomena, an
learn lessons in getting along with others. Some lessons are intentional, and some
unexpected. On one such trip, three 8-year-old boys came upon a family of skunks i
a meadow. Wondering what the skunks would do if startled, the children tossed somi
pebbles toward the nest. To thejr and the other campers’ dismay, the boys learned ho;
startled skunks respond. :

ARy EFS AND PRACTICES
culate’abo Wha_f hilf "én'rh'ay'_be Jéaining when they visit & museum, aquarium, or histori
o the inténtional information: developed by the staff, what kinds of accidenta
- and informal learning. might occur? Consider one museum.experience that was meaningful i
' life. Do you recall how the connection came about?

Some community agencies that offer programs to children depend on family
Big Brothers Big Sisters types of support. A scout-sponsored camping trip, for example
may include one or both parents or another adult accompanying the children. Trailblaz
ing and fire-building lessons may be a planned part of the trip, but how the learning
is extended depends on parental involvement with the organization. Some religio
organizations sponsor family nights when leaders invite entire families to be involved
in extended learning situations. )

As Lareau (2011) pointed out in her book Unequal Childhoods, a family’s sof
class determines how much children will participate in community opportunities, some
of which are fee-based. Low-income and working-class families may not have the money,
transportation, or time to avail themselves of these extras, or may not be aware of t
many free programs presented by the local library. Schools that reach out to this under
served group will help all children benefit from these experiences.

interactions among Community Organizations, Schools, and Familles

Many community agencies welcome children’s visits, either with their families or w
schoolteachers. Some agencies actively attempt to reach families with differing cultul
and economic backgrounds. Other agencies limit their support to families who can
afford their services or to families who reach out. Teachers and other community-ser
personnel can help families become aware of community organizations, events, and

Or see animals acting in a natural environment, youngsters usually learn more th
do in programs where adults demonstrate
tured with what they say and do. Through
Organization, the community offers a stimulating alternative for teachers who see the
benefits for the children with whom they work.

experiences that will enrich their children’s lives. In an earlier vignette, Ginger was able
to use more community resources because church members described programs that

- could assist her. As she became more confident of her ability to help her children, she

more a_ctively sought recreational programs that provided richer learning experiences.
' Tl}e lea%'nmg that took place in the vignettes presented in this chapter did not hap-
pen in isolation within these communities, but was affected by how the families and

schools linked children to community resources and agencies (see Figure 8-2). Stronger
links heighten the potential for children’s learning.

Se"\l‘lce aQGI?Cies

Media

pusinesses
£ Sociai-cultiral. N

Sociay programs

FIGURE 8-2 Community Impact on Children Through the Environment, Social Networks,
and Cultural Events and from Interactions Among Agencies

Collaboration Needs to Grow

Communities and schools can collaborate to provide concrete experiences to extend chil-
dren’s learning, but this is not done as much as possible. Trips into the community are
enriched when the agencies have materials, people, and specific events appropriate for
th.e learning level of the children who visit. When teachers make visits and discuss the
trip with community organizations beforehand, learning is more likely to be enhanced.
Many restaurants welcome children’s visits, and provide opportunities for children to
visit the kitchen and experience ordering and eating food in a relaxed manner. Some
school trips within a community are not done collaboratively, however, and children’s

learning thus is limited and may even be negative.

In community programs in which children interact with materials, observe eveg’zs,

an they
and lecture, expecting children to be enrap-
natural phenomena and by the nature of its

Click here to gauge your understanding of the concepts in this section.
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MEDIA AND TECHNOLOGY CREATE ONLINE COMMUNITIES

Educational and commercial television, mobile media, online media, and print materi
expose children to a world beyond their immediate neighborhoods, and can contribute to
their learning. Some of this learning takes place serendipitously, but adults who extend
and enhance children’s media experiences through activities, conversation, and reflec.
tion help maximize their learning potential. ' :

Media and technology provide education for children, and can conneet them to;
others in positive ways. As identified in Chapter 6, there are also dangers associated
with media use. Among the concerns are the amount of time children spend immersed
in media (Campaign for a Conunercial-Free Childhood, 2013), which has led to a decline
in playing creatively, engaging with others, exploring the outdoors, exercising, and read-
ing (Carlsson-Paige, 2012). Since much of television, music programming, and internet
sources are for adult consumption, many children are exposed to materials that confuse,
frighten, or misinform them, including inappropriate sexual content, violence, and mar=
keting. Studies indicate that negative effects, such as an increase in aggressive and sexual
behavior, obesity, and substance use, are associated with excessive television viewing
of shows with violent and sexual content. With the vast number of programs and the
quantities of information to which children can connect, it is difficult even with adult
supervision to ensure that children will not be exposed to inappropriate materials.

Positive Aspects of Media Use

While it is important not to make light of the dangers of media use, the reality is that media
and technology have become an accepted aspect of children’s lives. Carefully chosen TV
programs, movies, apps, and computer games can offer developmental and social benefits,
For example, young children can start learning letters of the alphabet and how to count and
identify shapes through TV programs such as Play School and Sesante Street. They can learn to
read through educational computer games and apps such as Teach Your Monster to Read.
And they can develop social skills through using computer games and apps such as Toca
Tea Party and TV shows that show helping behavior such as ABC Kids (abe.net.au/abckids

Besides consuming media, children are increasingly creating media by communicat:
ing with words and photographic images through Instagram, Twitter, YouTube, and othet
sites. They can develop skills in imagination, art, video-modeling, music, and media by
using software and apps such as My Story or Bubl Draw, or they might be inspired to make
something by a TV show. While children may have the technical savvy to create media,
they do need adult guidance to learn what is appropriate to post and access as they navi-
gate the fast-paced and ever-changing landscape of media and technology (O'Keeffe, 2011},

For children under age 2, however, it is hard to make the case for independe
media use. Using media with an adult can help young children stay connected wit
people they love through video chatting with grandparents or a parent who is away:
Children ages 18 months to 2 years should use media only with an adult actively.
engaged. The following vignette illustrates how ever-present media has become in even
the youngest children’s lives.

- their parents’ permission. Helping keep children safe on social media can be a challenge

TELEVISION  As you will undoubtedly recall from your own childhood, the Public
Broadcasting System has long provided appropriate and enjoyable educational programs
for young children, These include Sesarne Street, Arthur, The Electric Conpany, and The Cat
in the Hat Knows a Lot about That!, which in spirited ways introduce children to the alpha-
bet, new words and concepts, and interesting stories and facts about everyday events.
Extensive research on Sesame Street over the past 30 years (Fisch, Truglio, & Cole, 2009)
indicates that children who watched the program learned the alphabet, numbers, and
vocabulary faster than those who did not. Further analysis found, however, that rather
than being a boon to disadvantaged children, the show was more likely to be watched
by middle-class children, and the gains children maintained were dependent on adult
reinforcement of concepts. This research confirmed the importance of parents viewing
shows with their children and using the content of the programs for further learning
and enriched experiences.

On both educational and commercial television stations, science and social studies
programs, story reading, and reenactments of children’s literature offer rich educational
opportunities. In addition, network educational offices often provide teacher or parent
guides for assisting children in gaining more from these programs, Some learning from
these programs may have an unintentional and perhaps undesirable effect, however.
Children become accustomed to fast-paced materials, and may not develop longer atten-
tion spans or the ability to sustain interest in events that don’t moverapidly. Television
hews programs can upset or worry children, especially those focused on a crisis or vio-
lent event. Some parents choose not to share news programs with children under age 8,
or choose to watch news with their children so that disturbing news can be discussed.

Although parents ultimately are responsible for monitoring and limiting their chil-
dren's television time, they can also use the television rating system and the V-chip to
block inappropriate shows, The American Academy of Pediatrics recommends that tele-
visions be removed from children’s bedrooms, and that viewing be limited to one to two
hours a day. Unfortunately, statistics show that children spend vastly more time than

that watching TV, especially because TV programs now can be accessed on computers,
tablets, and smartphones.

ONLIME MEDIA  The internet is a consistent part of young children’s learning envi-
ronments. With access to the internet through computers, tablets, and phones, a child’s
world expands tremendously. Children have access to television programs, social net-
working sites, YouTube, and other websites. Chat groups, bulletin boards, and connec-
tions to individuals through e-mail, instant messaging, and blogs are readily available,
In some ways, this larger networking is very positive, but the openness of the web and
its lack of regulation can present dangers to children. Adult-oriented material that many
parents would find too sexual, violent, racist, or offensive is easily accessed and down-
toaded by young children (Federal Bureau of Investigation, 2009). In addition, children
can become the target of unwanted attention from adults, other children, or advertisers,
Some children become so involved with their cyber journeys that they become addicted
and have difficulty reconnecting to their offline peers.

Even if children do not become addicted to social media, many enjoy it as the main
way of socializing with their peers. Through sharing and commenting on photos and
videos, children are connecting with others in mixed-media conversations that include
links to other sites. In compliance with the Children’s Online Privacy Protection Act, the
minimum age to open an account on Facebook, Twitter, Instagram, Pinterest, Tumblr,
Kik, and Snapchat is 13. For Tinder, it's 17, YouTube requires account holders to be 18,
but a 13-year-old can sign up with a parent's permission. While these guidelines are
appropriate, there are many younger children who use these services, with or without
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for parents and teachers, It is essential, however, that children learn that their photos;
posts and comments reflect on them and others. Whether serious or silly, they become
part of their public image. Teaching children that respecting others in how media ig"
shared, tagged, and commented on reduces risk. u

While parents can take steps to protect their children from dangers posed by the
internet by using filtering software and establishing rules about the kinds of family infoz.
mation the child can divulge, the larger community has also gotten involved in educat:
ing parents and children about internet safety. The Consortium for School Networking
Initiative is an organization of educators, technology leaders, policy makers, and others_
from the public and private sectors that provides leadership in all areas of technolo
use, including cyber safety. Increasingly, schools and community groups such as scouts
and churches are developing online safety education programs as a service to familie
With safeguards in place, the internet can support children’s schoolwork and enhancs
their interests, hobbies, friendships, and play.

Recent research, however, has been making a case for the educational benefits of
playing video games (Granic, Lobel, & Engles, 2014). While cautioning that studies on
the negative effects of gaming, including addiction, depression, and aggression, should
not be ignored, video game play actually may strengthen a range of cognitive skills such
as spatial navigation, reasoning, memory, and perception. Playing certain video games
improved a player’s capacity to think about objects in three dimensions, spatial skills
needed for achievement in science, technology, engineering, and mathematics. Role-
playing video games seem to help children develop problem-solving, and simple games
that are easy to access and can be played quickly such as Candy Crush can improve
players” moods, promote relaxation, and reduce anxiety.

Reviews of research on video gaming (Granic, Lobel, & Engles, 2014) also challenges
the stereotype of the socially isolated gamer. The majority of gamers play with friends,
and many participate in massive virtual worlds through video games such as Farmville.

‘Multiplayer games have become virtual social communities, and games that encourage
cooperation are more likely to be helpful to others while gaming than those who play
the same games competitively. While game play clearly limits time outdoors, games that
involve a physical aspect such as Just Dance, Wii Fit, and Guitar Hero promote activity.
Children who play video sports games are more likely to become interested in those sports
outside of the home, joining teams and practicing the skills they see in the game in real life.

Because video games intrigue and engage children, some edugators are trying to
redesign classroom experjences to integrate video games that will support curricular
objectives. You will want to become familiar with the Commeon Sense Media website,
which promotes sensible use of media; it has a section for educators to help them deter-
mine appropriate games for various purposes. The same site has recommendations for
parents as well, and encourages parents to get involved in gaming with their young
children. Fortunately, video games are rated with a logo showing age recommendations.
Games are marketed to children as young as 3 years of age with an “EC” rating for early
childhood, an "E” for children over age 6, and an “E10+” for children ages 10 and over.

Although these guidelines are helpful for parents and teachers, monitoring the content,
explaining why the content is objectionable, and limiting the time spent playing games
will further protect children from the ill effects of excessive game playing.

Video Example 8.3

As you watch this video on cyberbullying, think about how this school helped families
develop online safety in their homes and community.

AAMINEYOUR DELIEFS AMND PRACTICES

Consider your experiences with media as you were growing up, and compare those to the media
experierices available to children now. What do you recollect about the way your media use was
monitored by-adults in your family? How have the issues changed since you were a child? Are

theré positive and negative implications for the current situation?

VEDED GAMES The US video game market gained nearly $10.5 billion in sales in
2009 (Entertainment Software Rating Board, 2012), which indicates the popularity and
pervasiveness of this form of entertainment in American homes. It is estimated that
about 90% of youths play video games, and children are being introduced to the
games at younger and younger ages. We find that children are spending increasing
amounts of time playing them on handheld devices as well as on gaming system
These games appeal to some children because they are perceived as enjoyable ways
teel in control. They also give children opportunities to folow directions, learn cor
puter technology, and achieve a sense of mastery as they move through the various
levels of the game. Computer games that give young children simple choices such:
choosing a character or finding a background for a picture can also help foster creatiy
decisions. The more interactive computer games and websites are, the better they'lIl'b
at helping children learn more effectively. Unlike television and the internet, howeve
these games have not been viewed as particularly educational. Their purpose has bee
seen as largely entertainment, and many children and aduits use gaming for relaxatio
and enjoyment,

© PRINT MEDIA  In the past, nearly all families would have printed materials in the
~ form of books, magazines, and newspapers in the home. Increasingly, however, these
. materials are being replaced by digital formats. Children still cbserve parents and older
- children reading, but this is often done on e-readers, tablets, and computers. One excep-
 tion to this trend is in the area of picture books. Parents continue to read “real” books to
- their children at a young age, and these children learn to associate reading with pleasure
- and warm interactions with others.

- CHILDREN'S BOOKS  Printed materials educate children through pictures and printed
- words. Children learn early that pictures relate to real objects and have names. As sto-
~ries are shared, children learn more about their world. For example, when children read
DePalma’s A Grand Old Tree (2005), their knowledge and concepts expand as they view the
rtist’s interpretation and hear language describing the seasonal changes as a chegry tree
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comes into flower, bears fruit, and eventually scatters seed. Children have experiencéd
cherries, if not cherry trees, but may never have realized that squirrels and birds eat thy
cherries and make their homes in the leafy branches.

Children grow emotionally and intellectually when they can find security in iovmg
and being loved through books, even while learning academic content. In Bang's Tej;.
Nine, Eight (1983), a loving father hugs and tucks in his child as the two count the objecs
in the room. Such a book conveys, besides the knowledge of rational counting, many
different messages to children. One child may have his understanding of a caring parerit
reaffirmed, whereas another may realize that men as well as women can be nurturin
An Anglo child sees that African American children do things the same way she does

Children feel secure when they see that book characters like themselves can be
angry, frightened, frustrated, hateful, sad, or lonely. They see models for resolving co
flict and learn valuable lessons from the book characters. In another one of Bang’s books;
Wher Sophie Gets Angry, Really, Really Angry (1999), children learn that everybody getg
angry sometimes and do different things when they do.

Children’s books appear regularly in all three of the social settings that we focus'
on in this text, Of course, their impact affects all parts of a child’s life. These books cari
be used to support large parts of any school curriculum, so we urge readers to become
acquainted with the extensive bibliography of children’s books in the Appendix.

HEWSPAPERS FOR EDUCATION. With the rapid decline of newspapers in the
paper format, online versions of the daily paper have become available. These editions
feature the traditional children’s section, comics, and the weekly Mini Page for children:
The page contains puzzles, art activities, and frequently short essays on notable persons.
Science topics and current news features usually are included as well. The newspaper,
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MEDIA VIGILANCE  Some printed materials, television content, computer programs,
and internet information will not be comprehensible to or appropriate for children. With-
out support from an adult, that information could be harmful to a child’s self-concept
or to the child’s emotional, social, or intellectual development. For children, and thus
society, to benefit from media, parents, schools, and community members must work
together to help children make wise choices as they use media tools and access the inter-
net appropriately. Community members have a responsibility to engage schools and
parents in forming healthy policies regarding the media available to children.

he past few decades medra resources have expioded in scope and have changed
ture of life in many parts of. the world. Unfortunately, there is a digital divide
Unrted States between the upper and Iower sccroeconomrc groups. Almost

1 commun.'ty resources may be to help such families learn where
temet access are ava:labie for free Publrc libraries, community

ys to" commumcare wrth families without computers%Smartphones have
e and economrcaf way for ,ooor famrf.'es to commumcate with others and

whether in paper or digital form, continues to be an important community resource for
local news, sports, and special stories about each locality. This aids children in unde
standing their own part of the world. Newspaper publishers continue to offer guidance
to teachers on how to use newspapers in classrooms.

Check Your Understanding 8.4

v

CAUTIONS ON USING PRINT MEDIA.  We must remember that the influence prinéec_i'

Click here to gauge your understanding of the concepts in this section.

materials have on children is not necessarily positive. Stories and other printed material
as well as television programs, video games, and online content, also can reinforce prej
dice when characters of a different ethnic origin are interpreted as having the stereos:
typical characteristics of a certain cultural
group, Fairy tales have been cited as reir
forcing stereotypes of men and women: [t
is possible to interpret such female charac-
ters as Snow White and Rapunzel as pas:
sive women in need of rescue by an active:
and handsome Prince Charming. Man
classic European tales present witches a
old, ugly, mean, and to be feared, but in:
Asian cultures, the old are wise, kind, and:
to be revered. The clash of cultures may be
confusing, especially for new immigrants

Summary and Review

Community influences on children can be made rich and
varied, depending on how adults promote the use of the
natural and physical environment as spaces for children’s
learning. Governmental, social, cultural, and business agen-
. cies offer, both intentionally and unintentionally, learning
opportunities and materials aimed at educating the public
about their services. Increasingly, children also interact with
the larger world through their experiences with media. Print
maierials, television, video games, and the internet expose
children to iceas, concepts, and images in ways both posi-
tive and negative.

The natural and manufactured resources found
within communities provide learning experiences even
when there is littte adult intervention. Children see signs,
notice buildings, observe nature, note adult actions, and
learn something from all their encounters. Children who
live in communities providing safe physical and emotional
environments have more educational opportunities, because
in these areas, families are better able to establish social net-
works that allow them to tap community resources. For chil-
dren outside such safe envirorunents, parents, schools, and
other agencies must work especially hard to compensate so
that these children will thrive in tomorrow’s world.

to the United States. In the 21st century,
the globalization of technology is subsum-
ing cultural and ethnic interests, priorities;
and expectations across the planet in:
way that earlier media did not. This calls:
for increased understanding and mor
multicultural education.

What children learn from their community resources
depends largely on the use that parents and teachers make
of them, As a professional, you will be in a position to build
family awareness of the learning possibilities in the com-
munity, and to introduce children to the world ouiside the

Studic 8/Pearson Education Lid

Children who read grow emotionally, as books present stories about
love and security.

How Does Learning About this Topic Help You Become a Better Teacher?

school and home. And remember that you will be called
upon to help guide children’s media encounters, This
means that your knowledge and skillful use of community
resources will provide a large support for your classroom
actions,
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Suggested Activities and Questions

1. Conduct an internet search to see sites and curricula
used in various outdoor nursery schools and forest kin-
dergarten classes. Disciss with your fellow students
how you might incorporate some of this information
into your future teaching,.

2. With a small group of other students, brainstorm a list
of all the business, commercial enterprises, professional
services, and agencies that exist in the neighborhood
around your college, university, or nearby elementary
school. Rate the learning potential of these places for
children living in this area, and start a resource file from
the information gathered.

3. Interview at least two com munity volunteers who hayve
worked as mentors for elementary school children, Asgk
them to identify their successes in improving the liveg
of the children and to point out the challenges of the
mentoring role.

4, Explore the infernet to locate five or more websites yOu
would recommend for children under age 6. Visit the
Common Sense Media website to determine some of the
best video games for this age group.

Resources and Websites

Green Schoolyard Network
International Bullying Prevention Association
The Outdoor Classroom Project

North American Association for Environmental
Education

Natural Start Allance

Consortium for School Networking
Geocaching

Letterboxing North America

The Common Sense Media website on selecting and using
media with children.

The ConnectSafely website is dedicated to educating abouge
research-based safety tips, parents’ guidebooks, advice,
news, antl commentary on all aspects of technology use
and policy

Children’s Technology Review, a searchable online data-
base that helps teachers and parents select appropriate
interactive media for children

Field Trip Factory is a website that links teachers and
community members with free (actual and virtual) field
trips in their communities




