(LEBUssTON
ON.E

Prior to beginning work on this discussion, review the Cover Letters PDF (Links to an
external site.)Links to an external site. provided by the Ashford University Office of
Career Services and the What |s a Cover Letter? (Links to an external site.)Links to an
external site. and Writing the Dreaded Cover Letter (Links to an external site.)Links to
an external site. online resources. It is recommended that you also review the e-book by
Noble (2004) and the How to write cover letters (examples) (Links to an external
site.)Links to an external site. video which include more information and a number of
sample cover letters to assist you.

For this discussion post, you will use the knowledge you have gained about personality,
the career specific reports you have created in the previous weeks’ discussions, and
assessments associated with various fields of psychology you have studied to help you
to choose and develop a cover letter for a job in the human services sector. To begin,
determine what type of job within the human services sector related to personality
psychology is of interest to you. Using career websites, including those listed on

the Ashford Career Services Job Search (Links to an external site.)Links to an external
site. website, and/or other third-party search engines such as the American
Psychological Association’s PsycCareers (Links to an external site.)Links to an external
site. website, Monster.com (Links to an external site.)Links to an external

site., Indeed.com {(Links to an external site.)Links to an external site.,

and SimplyHired.com (Links to an external site.)Links to an external site.. Once you
have found a suitable job posting, carefully review the requirements and note these for
inclusion in your cover letter. Before you begin designing your cover letter, review the
required readings, videos, and websites to help you determine how best to formulate it.
Within the letter, you will address the person or title of the person that is listed as the
contact for the job in the job posting. As you draft your cover letter, consider the
elements within the job post and use your knowledge of personality theory to make
yourself appear to be the best candidate for the job. Assess the various types of
personality measurements that might be most effective in the position listed and
mention how you might use these on the job. Once you have developed your letter,
save it as a document and attach it to your discussion post. In the discussion post itself,
copy and paste the link to the job posting for which you wrote your cover letter. Describe
your experience(s) writing the cover letter including the ways in which you may have
attempted to manipulate the reader to get the best response. Analyze and describe any
ethical issues that could be associated with this process.
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Cover Letters

The purpose of a cover letter is to communicate to a potential employer why you are the best
Candidate for the position based on your skills, education, and experience. Cover letters are
generally three to four paragraphs long and should be tailored to the position you are seeking.
Some employers use cover letters to determine your ability to write.

Please follow the steps below to prepare for writing your cover letter:

Step 1 Step 3
Review the job description and highlight Pick 3 to 4 skills you possess that the
important skills and qualifications the employer is seeking and emphasize them

employers are seeking.

Step 2

in the cover letter.

Step 4

Write down the skills you possess that Give an example of where you used or

match the skills they are seeking.

obtained your three skills from your resume.

1. List your contact information. )

2. List the information for the
employer you are contacting.
3. Address a person by name

whenever possible.

4, Tell them why you are writing
and demonstrate some knowledge
of their company.

5. Using your three skills and
examples, tell them why you are
gualified for the position.

6. Thank them for their time and tell

them what you want to happen next.

Your name
Address

Toeday's Datc

Campany Name
Address

Dear (Name of Reeruiter/ Hiring Manager),

T am cxeited to apply 1o the Association Membership Administration position with XYZ company, which was
located on Indeed.cam. It would be an honor to work for an organization that is so dedicated 1o improving health
carc and staying abreast to the latest rescarch, Given my health care cducation and background, I feel | ean make a
positive contribution 1o XY Z organization.

In 2010, 1 completed my Bachelor of Ars degree in Health Case Studies fro m Ashford University,  Throupgh my
undergraduate cxperience, | was able 1o ebtain a tremendous amount of knowledge regarding the US health care
system and current obstacles and challenges the Health care industry is facing.

As the Program Coordinator at Memorial Hospital, 1 regularly built relationships with both internal and external
customers, [n addition ta relationship building, [ honed my database management skills while scrving as an

Administrative Assistant at GE. [n this rele, 1 utilized PeopleSoft to manage clients’ information.

1 would like the opportunily lo discuss this position and my qualifications in further detail. Thank yeu in advance for
your time and consideration.

Best Regards,

Jane M, Doe

8620 Spectruin Center Bled,
San Diego, CA 92123
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Welcome to the Purdue OWL

https:/fowl.purdue.edu/owl/purdue_owl.htmi

This page is brought to you by the OWL at Purdue University. When printing this
page, you must include the entire legal notice.

Copyright ©1995-2018 by The Writing Lab & The OWL at Purdue and Purdue University. All rights reserved.
This material may not be published, reproduced, broadeast, rewritten, or redistributed without permission. Use
of this site constitutes acceptance of our terms and conditions of fair use.

Welcome to the Purdue OWL

If you are having trouble locating a specific resource, please visit the search page (../search.html) or the
Site Map (../site_map.html).

The Online Writing Lab (OWL) at Purdue University houses writing resources and instructional material, and we
. provide these as a free service of the Writing Lab at Purdue. Students, members of the community, and users
© worldwide will find information to assist with many writing projects. Teachers and trainers may use this material
- for in-class and out-of-class instruction,

For more information about services for the Purdue University community, including one-to-one consultations,
ESL conversation groups and workshops, please visit the Writing Lab site
(fwritinglab/the_writing_lab_at_purdue.html).

Mission

. The Purdue University Writing Lab and Purdue Online Writing Lab (OWL) assist clients in their development as
writers—no matter what their skill level—with on-campus consultations, online participation, and community
engagement. The Purdue Writing Lab serves the Purdue, West Lafayette, campus and coordinates with local
literacy initiatives. The Purdue OWL offers global support through online reference materials and services.

Spotlight Resource

hitps:/owl.purdue.edufowl/purdue_owl.himl 172
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Jun. 17, 2019: School may be out for summer, but OWL developers are still hard at work! Enjoy our now-
: completed World Englishes subsection (fentity/open.act?
type=page&id=4b2eda25ac1e8ce111b5199c5e8d354a&confld=7d51ecbbacle8cdd70e85885556¢15d1) (care
 of grad student Shyam Panday). These pages provide theoretical foundations, real-world examples, and

practical classroom applications of World Englishes concepts, making them a great read for teachers.

Past spotlight resources can be found here (about_the_owl/owl_information/spotlight_resources.htmi).

Need Help Navigating the New Site?

Learn all about our navigation features here
(about_the_owl/owl_information/navigating_the_new_owl.html}.

Social Media

Facebook
(https:/iwww.facebook.com/PurdueUniversityWritingLab/)Twitter (https://twitter.com/purduewlab?
lang=en)

https://owl. purdue.edu/owl/purdue_owl.html 2/12
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Find a Therapist (City or Zip) '+ Verified by Psychology Today

Katharine Br Ed.D
Career Transitions

Writing the Dreaded Cover Letter

Even confident job seekers find cover letters daunting.

Pocted Apr 062018

I've written other posts about writing challenges connected o the job search: how writing anxiely can affeci {he job
search and how writing samples add anether layer of challenge to the job seeker. But of all the writing-related activities
of the job search, the one task most universally hated is the cover letter. It seems to cause anxiety for many otherwise

well-gqualified job seekers. And there's a reason for that: it's not an easy document to write. You have to find a way to

interest, and differentiate yourself from every other candidate- and all in one page. Oh, that's all?
It's no wonder that many put it off.

Part of the problem seems to be that many people do not view themselves as writers. Or at least good writers.
They didn't like writing essays in schocl, and now that they are confronted wilh a writing assignment that won't
result in a grade but rather a job, their anxiety level increases dramatically. And cover letter writing, like resume
writing, is a unique form of writing. It is essentially a marketing piece or a sales pitch-- not the type of writing
even most professional writers do with ease. It requires a lot of thought.

I've helped thousands of individuals write cover letters, and | find that they struggle with virtually all elements of
it: whether it's the opening sentence, targeting it 1o the position, or finding a way to convey perscnality without
appeating forced, Many people just freeze at the first sentence. Writing blocks and writing anxiety kick in.

So I'm going to spend the next two blog posts on crafting the cover letter. This post presents 10 guidelines for

wriling cover letters. The second post deals with the valus.of 3 SWOT analysis to construct your letter.

So what's the point of a cover lefter? The cover letter, done right, is actually a valuable opportunity for the job
seeker to convey information and start a relationship with the employer. The cover letter is less restrictive than
a resume (you can use the word "I, for instance), and It gives you the opportunity to highlight your most
important features to an employer. You can explain aspecis of your background that might raise questions
{such as gaps in employment or lack of a specific degree}, you can convey personality traits {resumes are
notoriously dry and fact-filled), and you can entice the employer to want to meet you.

As we shift increasingly to social media, email, and other technical approaches to the job search, some experts
have questioned whether a cover letier is even needed anymore, While its use or format may be morphing, it's

still an important document in the process. There will always be some employers who say they don't need to
see a cover letter-but in general you should assume that you will need to write one. And, as hard as this may be
to digest, consider finding a way tc welcome this opportunity to display your talents.

So... here are 10 basic guidelines for a cover letter. Violate them at your own risk,

1. Use proper business letter format. Make sure you include the date, the name and address of the
person/organization you're sending it to, etc. Use a colon after "Dear Mr. " {commas are for personal
correspondence). Here is a great site for proper business correspondence style from Purdue's Online Writing
Lab.
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remind you-- I'm in higher education. In the business world, keep it to one page. And particularly when your
cover letter is written as an email to accompany your attached resume, keep it short and simple, (But not just
"Here's my attached resume. | lock forward to hearing from you." You don't get off that easy even in an email.
Sorry.)

3. Write unique content. The cover letter is a chance to tell your story, to demonstrate some personality, display
your communication skills, and highlight your strengths. It is not the place o simply repeat everything that is in
your resume.

4, Remember how your English teacher always said to "show, don't tell"? What she meant was: don't just say
"I'm a hard worker" (that's telling); show the reader you're a hard worker, as in "Last summer, while working at a
full-time job, | successfully completed 6 hours of graduate coursework in accounting, and developed a
prospectus for a new business." See, now you've shown me you're a hard worket.

5. Establish a refationship with your reader. To whom are you writing? As | like to say to students: if you're writing
a report on dogs, it's helpful 1o know if your reader is a veterinarian or in the 3rd grade. Big difference in how
you approach the subject. So, who will be reading your cover letter? Someone in the human resources office?
{Likely.) Your future boss? (Also likely.) Someone with no understanding of your field? (Possibly.} For this reason,
you need o be careful about using jargon or acrenyms from your previous or current employer.

ARTICLE CONTINUES AFTER ADVERTISEMENT

6. Write a targeted letier to each position. The failure to personalize it to the job and/or the employer is by far
the most common complaint | hear from employers. Employers resent it when they receive what is obviously a
generic cover letter where the candidate hasn't taken the time to personalize it to them (as in, "Dear Sir or
Madam:"). Almost as bad is the letter which starts cut personally addressed to the employer but quickly
digresses into an obviously generic letter.

| once posted a position for a career counselor in my office. {received many applications ranging from a former
military officer who spent a paragraph describing his sharpshooting skills {I'm very glad he served in our military,
but generally | don't need sharpshooting skills in my office), a person who spent a paragraph describing her
religious peliefs and how much she enjoys teaching Sunday School classes {(again, I'm glad she enjoys what she
does-- bul not an issue for my office either), and a high school counselor who described in great detail her client
load of pregnant teenagers.

Here's the mistake they all made: they didn't make the connections for me. They wasted valuable space on
their letters describing details that were irrelevant to the position. And they made no effort to connect their
experience to my position or organization, Forinstance: What if the sharpshooter had written something like "In
the military, | hened skills which required great patience, accuracy, and focus"; or had the Sunday school teacher
written, "l developed lesson plans targeted to the age of my students, and designed to increase knowledge and
encourage discussion"; or the high school counselor written "l work with students who are under pressure, and
have to make challenging life decisions every day"? Those kinds of statements would show to me that they
understand that they are not going to be doing what they've dene before in this new job, that they have more
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ARTICLE CONTINUES AFTER ADVERTISEMENT

7. Plan to create a letter with three-to-five paragraphs {two-to-four if it's an email). The first paragraph should
explain what you're applying for, how you heard about the opportunity, and why you are particularly qualified.
Try to be subtle about this-- a letter that opens with "l am the most qualified candidate you will find..." usually
ends up in the trash. The employer will judge whether you're the most gualified: you need to convey what
talents or experience you have that connect to the position. The middle paragraphs expand on your connection
to the position as well as highlight any research you've done about the opportunities the position and the
employer represent to you. The last paragraph closes with the next action step that will be taken and how you
can connect in the future.

8. Try to avoid trite phrases. | always advise my students NOT to start with the traditional opening, "l am a
student at and l am applying forapositionas " Rather, start with something that
connects you right away to the position, as in "My three years experience as a bank teller, combined with my

economics coursework, have taught me the impertance of , a trait needed in your position."

9. Use an active voice, with action verbs. Avoid phrases like "was responsible for", or “reports that were written
by me..".

10, Edit. Proofread. Ruthlessly.

Find me on Facebaok. Follow me on Twitler. Copyright 2011 Katharine Brooks

iImage credit

ADVERTISEMENT

About the Author

Katharine Brooks, Ed.D., is the Fvans Family Executive Director of the Career Center at Vanderbilt University. She
is.the author of You Majored in What? Mapping Your Path from Chaos to Career.

View Author Profile
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Finding_Your Energy at Work

Discover what motivates you and get rid of what doesn’t.

The Value of Keeping_Track of What You Do at Work

is My Job Still a Good Fit?

Continue Reading

It's easy to forget important events that can lead to a better job.

Two simple lists can help you decide whether to stay or leave.

Why Are Sa Few People Willing to Date g
Transgender Person?

10 Crucial Behaviors That Keep Love Alive

The Hourglass Figure Is Not a Sign of
Eertility and Health

5 Ways We Justify Negative Self-Talk and
Why They're Wrong

Get the help you need from a therapist near you—a FREE service from Psychelogy Today.

City or Zip
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Prior to beginning work on this discussion, please read the required Churchill and Mruk
(2014), Hayes (2012), and Waterman (2013) articles, and review the APA'’s Ethical
Principles of Psychologists and Code of Conduct (Links to an external site.)Links to an
external site. and Chapters 14 through 17 in your textbook.

For this discussion, you will choose a person who has an important presence in popular
media today. This person might be a political, business, human rights, education, or
entertainment figure. Examine the major theoretical approaches studied in the class so
far (psychodynamic, behavioral, learning, trait and type, and humanistic). Briefly
describe your chosen figure’s personality from the point of view of each of these five
approaches. Evaluate and describe any cultural considerations which may affect the
personality assessment within each of the given approaches. Analyze the ethical
implications of basing your personality assessment on the information available through
the popular media. Select the theoretical approach you think best describes the person
and elaborate on his or her personality using this approach.



psychologists but seem not to tronble positive
psychologists. He similarfy argued that they dif-
fer in their epistemalogy because their adber-
ents read separate literatures. Last, Waterman
argued that their approaches 1o practical appli-
cations differ in that humanistic psychothera-
pies typically emphasize the value ol working
in the present, while positive psychotherapies
typically emphasize using specific inlervention
technigues. Bven if any of these generalizations
might be true or somewhat true, how would
they demonstrate irreconcilable  differences
rather than, more stmply, just differcnces?

In fact, his last argument of irreconcil-
able differences pertaining to practical appli-
cations is especially curious, as Waterman
{2013} tllustrated his point with a specific
intervention favored by positive psychology,
namely, promoting mindfulness. However,
focusing on experience in the present, which
he atibuted to humanistic psychology, is
cssentiglly the same as using mindfulness
techniques (Fricdman, 2010). There are other
contradictions mentioned by Waterman, such
as his linking the notion of a “'true self” with
positive psychology—and arguing that hu-
manistic psychologists would reject this con-
struct. In fact, the conjecture of a true sell is
central to many humanistic psychology the-
ories (e.g., Friedman, 1983 and something |
think most positive psychologists would, in-
stead of accepting, soundiy reject. In s dis-
cussion of the true sclf, Watcrman argucd
that integrating the humanistic and positive
psychology perspectives would require rec-
enciling in ways scldom attempted, as if rar-
ity supports the contention that these are ir-
reconcilable. Likewise, Waterman dismisscd
reconciling qualitative and quaniitative re-
search, despite admitting that they are com-
plementary, by arguing that few psychology
research efforts employ mixed methods,
which again docs not support that humanistic
and positive psychology are incommensu-
rate. Perhaps Waterman’s clinching argu-
ment is that an integration of the lwo would
require 4 desire on the purt of humanistic and
positive psychology researchers to address
issues relevant to both sides of their divide.
Once more, this surely does not support his
central contention of an inconunensurable di-
vide, and, as a counterexample, [ might men-
tion that much of my recent rescarch (¢.g.,
Needham-Penrose & Friedman, 2012) has
specifically been oriented to bridging this rift,

In conclusion, Waterman (2013) has
provided some broad-brush generalizations
about differences between humanistic psy-

chology and positive psychology, many of

which do not hold in all cases, and he has
pointed oul some dilficulties that would be
invoived in reconciling them. However, he
has not presented any convincing argument
that the two are ireconcilable. Essentially,

Waterman has confounded difficulties with
impossibilities by concluding these are in-
commensurate. Worse, the lounding of pos-
iive psychotogy involved 4 political agenda
m attacking its own precursor, and this article
subtly continues that founding uadition. In
contrasi, humanistic psychology has tried to
be canciliatory in the tace of the lambasting
given it by positive psychology, as exempli-
fied by the plea of a prominent humanistic
psychologist in an article aptly subtitled
“Why Can't We Just Get Atong?” (Sch-
neider. 2011). Although Waterman pro-
claimed that humanistic and positive psy-
chology should abandon hope for any
reconciliation and, instead, should operate as
independent silos, he offered only evidence
that bringing them together would have some
difficultics. T have argued elsewhere in great
detail how these difficulties could be sur-
mounted (e.g., Pricdman, 2008, 2013), and in
examining many of the same concerns as
Waterman did, 1 drew the opposite conclu-
sion, namely. that humanistic and positive
psychology arc commensurale and, for a va-
riety of reasons, should be reconciled.
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Practicing What We Preach in
Humanistic and Positive
Psychology

Scott D. Churchill
University of Dallas

Christopher ). Mruk
Bowling Green State University

After presenting his assessment and some
evidence concerning what may be under-
stood as an insurmountable divide between
them, Alan Waterman (Apnil 2013} con-
cluded that it is best for humanistic and
positive psychologists to “look for those
occasions on which mutual benefit is pos-
sible, and get on with respective projects,
wilh as few recriminations as possible
coming from ecither side™ (p. 131). Al-
though such a recommendation may be
preferable to some alternalives, there are al
least two problems with this position. One
is that there is more evidence for an opti-
mistic conclusion than meets the eye in the
Waterman article, and the other is that such
a decidedly pessimistic position runs the
risk of becoming a seli-Tullilling prophecy.

It is true that the logical positivism un-
derlying positive psychology is clearly and
irrevocably at odds with the existential-phe-
nomenological foundations of the humanistic
position in their most radical or pure torms.
However, it can also be argued that such
differences largely occur at the theoretical
level rather than at applied levels. Although
the early founders of positive psychology
took an unfortunately dismissive stance to-
ward their humanistic forebears (Seligran &
Csikszentmihalyi, 2000), whal can be called
“second-generalion”™ positive  psychologists
are much more open to genuine dialogue
with humanistic psychology (Mruk, 2013).
For example, positive psychologists Linley
and Joseph (2004) reached a conclusion very
differens from Waterman's when they wrote,

Humanistic psychology is a broad church, and
there arc parts of it we would not recognize as
positive psychology; but in our view, the ideas
of the main humanistic psychelogy wril-
ers . .. deserve to be set center stage within
positive psychology. Theirs was an empirical
stance, explicitly research based. ... We
ought to respect this lineage, and we encour-
age those who are not familiar with this eariicr
work to visit it {p. 365)

Similarly, although there certainly are hu-

manistic and existential psychologists who
sharply distinguish their work from the log-
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ical positivism that underties positive psy-
chology (Taylor, 2001), there are a good
number of us who actively welcome inte-
grations of qualitative and quantitative
methods in our work in order to better
achieve our knowledge aims.
Contemporary humanistic psycholo-
gists have made a sincere effort to enter
into dialogue with positive psychelogists,
not only in our division programming, but
also in the centent of our publications. For
example, since 2007 the American Psycho-
logical Association’s Division 32 journal
The Humanistic Psychologist has published
12 articles devoted o a dialogue with pos-
itive psychology, which represents a re-
spectable 10% of its article content. Two
special issues devoted entirely to the inter-
face between humanistic and positive psy-
chologies have appeuared (Vol. 36, No. 2,
and Vol. 37, No. 1), in which one of the
guest editors explicitly invited an open,
friendly exchange, acknowledging that the
editor-in-chief of the journal had “ex-
pressed L., our great obligation to set the
right tone to genuinely foster the possibility
of more conversation among humanistic
and positive psychologists™ (Robbins, 2008,
p. 108). Waterman’s (2013) cautionary note
that there is hitle evidence of interest on
either side "o expand common ground” may
therefore be maore a reflection of personal
opinion than a “philosophic divide™ (p. 131).
There has been a noticeable in-
crcase in research and work on rescarch
methodology in contemporary humanis-
tic psychology; thus Watcrman™s (2013)
assertion that “the five {sic] decades of
work on humanistic psvchology”™ has
now “waned” (p. 131) is more than ques-
tionable. The American humanistic move-
ment began o the late 1930s; and, cven if
we have often been presumed by others to
be “holders-on™ to the legacy of our found-
ing tathers. it has been our work in recent
decades to forge shead with an expanding
philosophical foundation (which currently
in¢ludes hermencutics, secial construction-
ism, and feminist orientations in addition to
classical humanism and phenomenology),
with implications for becoming better ser-
vice providers to those in nced (see, c.g.,
Sass, Pamas, & Zahawy, 2011). In a review
conducted of the past seven years of pub-
lished articles in The Humuanistic Psychol-
ogist, there were 49 articles (42%) report-
ing research and another |8 (or 15%) on
rescarch methodology, with several special
“Methods™ issues that have been devoted
exclusively to research and methodology.
Walerman (2013) was correctl in observing
that humanistic psychologists “are associ-
ated with the extensive and rigorous use of
qualitative methodologies”™ (p. 128). How-
ever, research methods in humanistic psy-

chology are now, as they always have been,
pluralistic. In the aforementioned sample,
69.3% of the rescarch articles were quali-
tative, 16.3% were quantitative, and [4.3%
used mixed methods. Thus, with over 30%
of our research articles utilizing quantita-
tive methods, it is not reasonable 10 view
humanistic psychologists as being too tied
to our philosophical loundations to show
interest in the “nomological” objectives of
positive psychology.

With regard to philosophical founda-
tions, Waterman’s (2013) presentation sig-
nificantly misrepresented both the current
and past ontological and epistemological
foundations of humanistic psychology.
Two very important issues require clarifi-
cation: the characterization of the ontotog-
ical foundation as irremediably individual-
istic, and the implication drawn {rom this
that it is not possible to know (or even
communicate cffectively with) other peo-
ple from the existential epistemological
standpoint, which presumably would limit
us to “individual isolation and aloneness”
(p. 127). With regurd to the first point,
Walerman exaggerated the relationship of
humanistic psychelogy to the French exis-
tential writers Sartre and Camus. More
troubling, he mischaracterized phenomeno-
logical philosophy (he named Husserl,
Heidegger, and Merleau-Ponty—to which
we would add Levinas) as hopelessly indi-
vidualistic because of a presumed inherent
solipsism built into its ontologica! founda-
tion. On the conteary, we refer the reader here
to the Handbook of Humanistic Psychology
{soon 1o appear in a revised 2014 edition) for
ample references to the consistent emphasis
on human sociality and therapeutic commu-
nication that would disavow such views,

A hallmark of phenomenclogy is its
fundamental ecmphasis on relationality, be-
ginning with Heidegger's early lectures on
Aristotle, in which he argued vehemently
against the Cartesian slarting point laken
by other phitosophers {including positiv-
ists) and in favor of a “relational™ philoso-
phy that would direct us toward those as-
pects of human existence that are always
alrcady grounded in “caring” and “encoun-
ter” (Heidegger, 1921192272001, pp. 61—
97). Husscrl himself wrote thousands of
pages on intersubjectivity, portions of
which were published in the Lthree volumes
known as his “Intersubjectivity Papers”
(1usserl, 1973), The works of Husserl and
Heidegger on the fundamentally refational,
intersubjective dimension ol human expe-
ricnee have informed the tater phenomeno-
Togical ethics ol Levinas, which emphasize
human responsibility and accountability to
others. Finally, Merleau-Ponly's ontologi-
cal reflections on “expression.” “institu-

tion,” and “history” would preclude any
slippage into isolationism, and his concept
of “the body as speech” [lurther recognizes
that communication between persons hap-
pens quite spontaneously and is not ham-
pered by existential isolation.

In closing, it is possible 10 make two
points worth consideration within the con-
straints of this comment. One is that shared
interests, a growing dialogue, and coopera-
tive attitudes between the two approaches
will allow for & more fruitful future than the
one that results from a distorting lens focused
on philosophical, paradigmatic, and historical
commitmeds. Second, being convinced that
there is fittle likelihood of success in reaching
across such borders is far more likely 10 cre-
ate a self-defeating cycle—in contrast to the
more virtuous process associated with a gen-
uinely positive stance. Waterman's (2013)
conclusion would keep humanistic psychol-
ogists locked in their past, as if their contri-
butions were forever Hmited to those of the
first generation of humanistic luminaries. On
the contrary, the humanistic psychology
mavement continues 1o grow by enlarging i1s
dialogue not only with the phenomenological
and hermeneutic philosophies but also with
the ongoing developments in transpersonal,
feminist, constructivist, and mainstream psy-
chological thought.

With a largely backward glance cast
toward humanistic psychology’s early suc-
cesses, Waterman's (2013) article con-
cluded by turning toward positive psychol-
ogy's “vibrant” fulure and pointed lo
irreconcilable differences that would limi
further dialogue betwcen the two fields.
From our perspective, such an assessment
results in premature closure on the relation-
ship between the two subdisciplines, as we
in the humanistic tradition continue to ap-
preciate and place our trust in the power of
dialogue. Psychologists on both sides of
this epistemological boundary might there-
fore benefil from focusing on the possibil-
ities offered by an interface between the
two approaches rather than on a divide that
1s [ar more likely to push us apart.
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Humanistic and Positive
Psychology Need Each Other,
and to Advance, Our Field
Needs Both

Kirk J. Schneider
Savbrook University and the Existential-
Huwnanistic Institute, San Franciseo,
California

Alan Waternan's (April 201.3) article on
“The  Humanistic Psychology-Positive
Paychalogy Divide™ is an illuminating con-
ribution that will be reviewed and debated
for years to come. [ am appreciative of
Waterman lor raising key guestions aboul
the respective workdviews of humanistic
and positive psychology and their potential
for rapprochement,

That said, [ think Waterman’s
(2013 conclusion that both perspectives
are better of f pursuing their own indepen-
dent agendas is a short-sighted one that is
likely to have debilitaling, il not dire,
effects on the future of our profession. As
1 have proposed in a series of books and
articles on 1his topic (Schoeider. 1998,

2008, 20114, 201 1b), contemporary cXis-
tential-humanistic psychology is & “broad
band” purview that draws from and is
informed by many “narrower band”
imethods, theories. and aspirations. These
latter tend 10 focus on human beings’
relationships with their physiology, be-
haviar, and cognition but rarcly on their
fuller experience of living. While no one
of course has a “lock™ on the constituents
ol this fuller experience ol living, il can
be said with confidence that through its
methods, theories, and practices, existen-
tial-humanistic psychology aspires to ap-
prehend not just our relationship to our
physical bodies, outward behaviors, and
intellective operations but our relation-
ship to existence as a whole, which in-
cludes much more than overl and math-
ematically measurable “variables.”

In 1his light, I'm gravely concermned that
loo many in our feld are equating the quan-
titative-cxperimental indings of positive psy-
chology with the qualitalive-experiential re-
alities of living and that broader and deeper
elements are not being taken into account
(Robbins & Friedman, 2008, Schneider,
20011b). For cxample, we know from the
findings of posttraumatic growth and depres-
sive realism research that trial and despair
appear to be as integral to well-being as op-
timism and positive self-appraisals (e.g., see
Afloy & Abramson, 1979; Tedeschi & Cal-
houn, 2004). We also know that trial and
despair arc central to existential-humanistic
and qualitative depictions of the vital life. Yel
when one scans the posilive psychelogy lit-
erature on Irial and despair, one finds a
strongly contrasting bias—and hence the ba-
sis for the term “positive” psychology.
Docesn't it follow then that we should reassess
the value of segregating existential-humanis-
tic from positive psychology? Doesn’t it fol-
low that we should look as closely as possible
a1 converging lines of qualitative and quanti-
tative data—particularly when it comes to a
topic as vust and complex as “well-being”?

[ believe so and that there are many
ways lor existential-humanistic and pos-
itive psychology rescarchers to collabo-
rate, Just as qualitmive and guantilative
researchers have collaborated in the past
(c.o., sce Werlz, 2001), existential-hu-
manistic and positive psychology  re-
searchers can coalesce to delineate the
optimal portraits of human {lourishing—
contingent on questions asked and aspi-
vations sought.
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Further Reflections on the
Humanistic
Psychology-Positive
Psychology Divide

Alun §. Waterman
The College of New Jersey (emeritits)

The article T wrote (Watcrman, April 2013)
contrasting  humanistic  psychology and
posilive psychology with respect to their
ontological, cpistemological, and practical
phitosophical foundations has  gencrated
commentaries from leading proponents ol
varying perspectives within humanistic psy-
chology. There is a great deal of material
within those commentaries with which t am
in full accord, Tt is worth noting at the outsct
that no one appears to be challenging my
observations {a} that published exchanges be-
tween proponents of humanistic and positive
psychology have been marked by iension and
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Humanistic Psychology and Contextual Behavioral Perspectives

Steven C. Hayes

University of Nevada—Reno

Humanistic psychology historically defined itself in part by its opposition to behavioral psychology, but
the conditions now exist [or o [undamental reconsideration of the relationship between these two
raditions. Behavioral psychotogy includes contextualistic variants and is no longer limited to principles
drawn fram animal learning. Behavioral and cognitive therapies commonly address humanistic topics and
have developed process accounts that cast new light on them. In that context, a reconsideration of this
relationship could prove e be beneficial for beth traditions,

Kevwords: humanistic psychology, behavioral psvchology, conlextualism, acceptance and commilment

therapy, contextual CRT, common factots

On the surface, the historical division between humanistic ap-
proaches and the behavioral and cognitive therapies is substantial.
Humanistic psychology originally defined itself to a degree by its
opposition 1o behavioral psychology and psychoanalysis (thus the
term “hird force™). To this day, entities such as the Association for
Humanistic Psychology explain humanisin in this way (e.g.. hup://
wwiy ahpweb.orgfaboutahp).

Humanistic psychologists thought the behavioral wing was uni-
formly mechanistic, while humanism was holistic and contextual-
istic: “mechanistic science (which in psychology takes the form of
behaviorism) [is] oo narrow and limited 1o seeve as a general or
comprehensive phitosophy” (Maslow, 1966, p. 3). Behaviorism
supposedly focused entirely on a passive organism responding to
exiernal contingencies, or input-output explanations drawn entirely
from animal learning, while humanism dealt with an active organ-
ism that was different in many ways from nonhuman aniimals,
particularly, in the area of cognition (Maslow, 1966). Humanistic
psychology emphasized existential and inlerpersonal themes such
as meaning, purpose, values, choice, spirituality, self-acceptance,
and self-actualization—all of which were thought to be beyond the
reach of behavioral psychology.

From the beginning. there were functional and contextual
strands of behavioral thinking that undersiood the importance of
these topics and sought greater integration, bul opportunities were
missed, and the ones that occurred were unappreciated. The
[ounder of the journal Behaviorism, Willard Day. overtly sought
reconciliation between radical behaviorism and phenomenology
(Day, 1969). Most present day Gestalt therapists would find it
incomprehensible thal the coauthor who contributed the extensive
personal and applied exercises (see Perls introduction, p. viii) to
the original book on Gestalt Therapy (Perls, Hefferline, & Good-
man. 1951) was Ralph Hefferline, an experimental psychology
faculty member at Columbia and a rat running radical behaviorist
in the Skinnerian tradition (Knapp, 1986). For reasons that are easy
1o understand today, Helferline objected to the label “Gestalt,”

Correspondence concerning this article should be addressed to Steven C.
Hayes. Departiment of Psychology, University of Nevada, Reno, NV
®9557-00602. E-mail: hayes@uanr.edu

preferring the tenm “Integrative Therapy” (Shepard, 1975, p. 63),
bul integration was not the order of the day and the two traditions
stood far apart for decades.

Today, a fundamental realignment is underway between the
behavioral tradition and humanistic psychology. Cognitive behav-
jor therapy {(CBT) researchers now routinely test and develop
methods that are explicitly based on humanistic psychology (e.g.,
Motivational Interviewing, Miller & Rollnick, 2002} However.
the realignment goes deeper than that, A large set ol acceptance,
mindiuiness, and values-based methods have emerged trom within
CBT that deal exiensively with topics classically embraced by
humanistic psychology (ironically this set of methods are often
called “third wave” CBT, Hayes, 2004, but we will use the less
confusing term “contextual CBT,” Hayes, Villatte, Levin, & Hil-
debrandt, 2011). These include Acceptance and Commitment
Therapy (ACT: Hayes, Strosahl, & Wilson, 2011}, Dialectical
Behavior Therapy (Linehan, 1993), and Mindfulness-Based Cog-
nitive Therapy (Scgal, Williams, & Teasdale, 2002), among many
other methods (Hayes, Villatte et al., 2011). Some parts of this
change are linked to developments in behavioral thinking itself
that hold out hope for a more transformational dialogue between
humanism and behaviorism. That seems most surprisingly true of
the ACT tradition (surprising because it emerged from behavior
analysis), which is why I will emphasize that corner of CBT inmy
comments.

Philosophical Similarities Between Humanism and the
Contextual Behavioral Perspectives

Humanislic psychology views itsell as holistic and contextual-
istic, but there are strong holistic and contextualistic perspectives
within behavioral thinking as well. This was always true (Day and
Hefferline are examples) but it was invisible to those outside of the
behavioral tradition, and historically it was controversial fo those
within it, As the contextualistic quatitics of some bchavioral per-
spectives have become clearer and that wing has become more
ascendant, a reconsideration of the relationship with humanism is
a natural next step.

The core analytic unit of all forms of contextualism is the
angoing act-in-context: the situated action of the whole person
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(Pepper, 1942). It is doing as it is being done, in both a historical
and situational context, such as going to the store, or (rying 10 be
understood. Actions of that kind are inherently holistic and pur-
posive—aclions are defined by their purpose and meaning—which
provides the philosophical background for the importance ol lopics
such as meaning, purpose, needs, goals, and values to humanistic
psychology.

The landscape changes once it is realized that this holds true for
scicntists themselves (scc Skinner, 1943 for a classic example).
Scientists too have a history, they too act in a context, and they too
have goals and values for their scientific work. For that reason.
there are varieties of scientific contextualism, organized and de-
fined by their goals and purposes (Ilayes, Hayes, Reese, & Sarbin,
1993).

The most commaon forms of contextualism arce all descriptive—
they seek an appreciation of the participants in a meaningful whole
(Hayes, 1993). Choice, goals, meaning, narrative, and purpose are
common themes to humanistic psychologists in part because these
are features that define and help form the wholeness of human
action. This yearning for appreciation of key participants in the
whole is reflected in the way that existentialists seck to understand
how a whole human bheing laces a meaningless world and by
choice creates meaning amid despair, anxiety, and nothingness; or
in the way that Rogerians explore the client’s capacity for self-
direction and integration.

However, il goals are a choice, contextualists can choose other
goals, and what emerges from a scientific analysis may differ
among contextualists if their goals are different. There is a func-
tional contextual wing of behavioral thinking that reveals ihis
possibility (Hayes, Hayes, & Reese, 1988). Functional contextu-
alism has as ils goal the prediction-and-influence of psychological
events with precision, scope, and depth (Hayes, Strosahl, & Wil-
son, 2011). Skinner claimed that the purposes of science were
prediction and control as if this is an objective fact (1953, p. 14 and
p. 35) but that way of speaking is dogmatic. His purposes were (o
predict and influence psychological events. Once that is put right,
the natural alliance of functional and descriptive contextualism can
better be explored (see Hayes et al., 1993 for a book length
cxercise of that kind}. The possibility of different purposes is built
into contextual thinking, What is key to successful communication
among contextualistic psychologists is that truth be seen as matter
of the accomplishment of purpose rather than a matter of ontology,
and that dilfering goals be made clear.

Clinically, all Torms of contextualism focus on loeal meaning
and purposc. This posture helps the clinician let go of grand
ontological claims more generally and thus any need (o force
clients into a particular world view. The client’s purposes and
values are the metric for clinical work. There is no need 1o struggle
over who is “right"—the point is to empower clients to pursue
their deepest needs and values by bringing curiosity and creativity
to how they deal with their own history and circumstance. The
client's nalural analyiic agenda (undersianding lor an active pur-
pose) can become the clinician’s—a process that fosters alliance
building and the centrality of the therapeutic relationship. This
paragraph applies with equal force to functionat contextualists,
such as those in the ACT tradition and some other wings of
contextual CBT, as it does to descriptive contextualists such as
those in the humanistic tradition and for a simple reason: there is
a large philosophical overlap between the two. As it applics to
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clients. there is no a priori reason to think that functional contex-
tualists are disadvantaged as compared to descriptive forms: atter
atl, clients themselves gencrally want to influence bchavior,

Human Language and Cognition

If that is correct, then why bhas it taken so long lor a natural
alliance to he explored? Part of it was that humanists mistook some
of the behavioral tradition to be @if of the behavioral tradition.
There is a wing of behavioral psychology that is indeed mecha-
nistic, but that is not universally wrue and only those within the
tradition would be likely know the difference due te overlap in
lechnical terminology.

The farger part, however, was a problem with behavioral psy-
chology itscH: even the more contextualistic wings could not
meaningfully address language and cognition at the lime when
humanistic psychology was being formed. Without a way of ad-
dressing human cognition, core concerns of humanistic psychol-
ogy are simply incomprehensible. Behavioral principles derived
from nonhwiman animals are not alone an adequate basis to explore
meaning, purpose, values, choice, spirituality, self-acceptance, and
self-actualization. In the 1960s, even that statement would bhe
controversial within behavioral psychology, but lor most behav-
ioral psychologists today, it would not.

Within mainstream CBT, it certainty would not, as traditional
CBT has embraced a variety of cognitive perspectives. In the main,
these have nof been drawn from informational processing or cog-
nilive science (much of which is mechanistic), but rather from
clinical theories of cognition. The specific theories vary bul few
have any principled reluctance to deal with meaning and purpose
or similar topics,

Perhaps, the more interesting case is clinical behavior analysis
and ACT, because it has stayed attached to the same tradition that
was originally based entirely on animal learning and that was
pushed against by early humanistic psychologists. Reconsidering
the relationship in this casc is possible because behavioral psy-
chology did not stop developing in the 1960s. ACT is based on a
behavioral theory of cognition that has become among the most
commonly researched basic behavior analytic theories of human
action: Relational Frame Theory (RFT: Hayes, Barnes-Holimes, &
Roche, 2001).

RFT can be rather arcane, and it is impossible 1o address in any
detail here due Lo the length and purpose of this piece, but clini-
cally accessible books on it are now available for interested readers
(c.g., Torncke, 2010). According to RFT, the esscntial core of
language and higher cognition is the learned ability (o derive
mutual and combinatorial relations among events, and to change
the functions of events on that basis. If a rcader was told that X is
bigger than Y and Y is bigger than Z, that would be enough 1o
derive an entire network of relutions between X, Y, and Z. [ Z was
now paired with shock, X would produce much more emotional
arousal than Z itself, due to the cognitive relalion between X and
Z vather than direct experience (Dougher, Hamilton, Fink, &
Harrington, 2007 provides an experimental demonstration). Said in
another way, human language and cognition changes how direct
learning principles operate. Scveral studies have shown that we
learn to derive relations of this kind, but once learned human
beings live in a radically different psychological world—as hu-
manists have claimed right along.
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Consider, for example, how human cognition alters the effect of
the consequences of action. A person who has been criticized,
attacked, or jailed because of their struggle for social justice may
not react 1o painful conseguences as a nonverbal animal might. The
attacks might remind the person even maore of the extent of
injustice that exists; pain might crcate cven more cmpathy regard-
ing the suffering of the downrodden; staying true to values may
provide meaning and dignity to imprisonment; and 50 on. In other
words, the effects of pain and struggie can be transformed by our
psychological ability o formulate an if .. . then rekation between
actions and consequences, such as the possibility of a more just
waorld,

The core ideas behind RFT have received empirical support in
a rapidly growing literature encompassing well over 100 studies
(for recent book length treatments see Hayes et al., 2001; McHugh
& Stewart, in press; Rehfeldt & Barnes-Holmes, 2009; Torneke,
2010). Humanistic psychologists might rightly (eel vindicated by
such changes in the behavioral tradition but reaching this agree-
ment through a slow siep-by-step inductive research program
means that behavioral allies do not come (o the table empty
handed. Behavioral psychology now has a greater understanding of
experimentally hased principles and processes that in turn can be
used to examine some of the key guestions of interest to human-
istic psychologists.

The Contextual CBT Consensus:
Open, Aware, and Engaged

In a recent review of the entire range of contextual CBT meth-
ods (Huayes, Villatte et al., 2011), we found three common threads
in terms of methods and purposes. Almost all of them included
methods to promote greater emotional and cognitive openness; to
increase mindful awareness of the present moment; and to promote
more meaningful or values-based behavioral engagement. The
ACT wing has a name for 1his collection: psychological flexibility.
Inflexibility secms 1o be becoming a de facto consensus model of
psychopathology and a targel for treatment in contextual CBT,
while the promotion of greater flexibility is a key target of inter-
ventions.,

ACT has been particularly focused on explicating this model in
detuil (e.g.. Hayes, Strosahl, & Wilson, 2011). Due to key leawures
of human language and cognition, people easily become entangled
in their own thoughts and avoidant of their own emotions, mem-
ories, and sensations, People who are struggling begin o construet
their lives as if they are problems to be solved. As that occurs
altention stays rigidly focused on the past (detecting sources of
information aboul where the problems came from) and the fulure
{examining whether the problem will go away) rather then the
present moment. People begin o buy into stories about who they
are or need to be and events that fail to fit the story become even
more threatening. The capacity for choosing and acting on values
seems distant, and a passive or reactive behavioral stance is ad-
opted.

Therapeutically, cach of these processes can be turned around to
foster human growth. In the place of entanglement people can
learn 1o view their own thoughts merely as an unfolding process of
sense making that can be used or not, whether or net they arc
“helieved.” In the place of avoidance people can adept a posture of
genuine curiosity about the rise and fall of their own emotions,

memories, and sensations—Ilearning to accept their presence al-
most as one accepls a gift. People can learn to bring mindfulness
into the present moment and to allocate attention to events based
on what is worthwhile and useful, rather than what is merely
habitual. Instead of defending a conceptual story about themsetves,
psvchological flexibility is enhanced by fostering contact with the
“I/here/mow”-ness of awareness—Ilooking “lrom™ consciousness,
not at consciousness, This provides a more spiritual or transcen-
dent sense of consciousness in which the many disparate aspects of
personakily and history can be integrated in consciousness itself.
Values are embraced as choices regarding the consequences of
importance for ongoing patterns of action, establishing positive
and meaninglul qualities that e intrinsic to the action iself.
Finally, the ability to respond is linked to these values, and the
challenge of growth is engaged as a matter of building larger and
larger patterns of committed action linked to chosen values.

There is a remarkable resonance between this perspective and
that of modern forms of humanistic psycholegy (e.g., Schneider,
2008). ACT and the rest of the contextual CBT methods did not
adopt these ideas wholesale from humanistic psychology—they
walked a distinct path of inteflectual development. But they have
arrived at a similar place in certain key areas and as a result, a deep
and richly interconnected discussion about the human condition
can now occur between these traditions. Being able to have a
meaningful and mutually beneficial conversation of the kind rep-
resented in this article is a marker of realignment within clinical
psychology itself,

Spirituality and the Therapeutic Relationship

Lofly rhetoric of that kind (although true in my opinion) risks
setting the bar so high that anything said in a short piece such us
this will be entirely deflating. My approach will be to give two
examples, with just enough links to the literature (hat interested
readers can see for themselves. Other lopics, such as self-
acceptance or values, would be equally useful but space precludes
their exploration (but see Hayes et al., 2001). My theme is this:
conerete clinical steps can now be laken that reflect the core beliefs
of both humanistic and behavioral psychologists, and that arc
hased on a solid set of experimentally derived processes that can
also be used to create a more progressive empirical approach to
humanistic topics,

Spirituality and Transcendence

The first article ever written on ACT and RFT was enlitled
“Making Sense of Spirituality” (Hayes, 1984). RFT researchers
(see McHugh & Stewart, 2012, for a book length review) now
understand some ol the cognilive processes that distinguish "self”
in the sense of a narrative conceptualization and a transcendent
sense of “seif.” By learning deictic verbal relations such as lyou,
here/now, and now/then, children acquire a sense of locking from
awareness—the “l/here/now” quality of consciousness. There is a
growing body of cmpirical werk showing that deictic relations
underlie perspective taking in development {e.g.. McHugh.
Barnes-Holmes, Barnes-Holmes, Whelan, & Stewart, 2007), and
that training in deictic relations improves perspective taking and
Theory of Mind performance (e.g., Weil, Hayes, & Capurro, in
press). There is an ineffable quality of this aspect of self because
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once established in young childhood, its edges or limits can never
be consciously known, providing a sense of expansiveness or
transcendence to conscicusness. Rather than a thing with known
characteristics, this sense of an “iener witness” or “observing seif”
serves as a context for verbal knowing itsell’

A transcendent sense of sclf is critical in therapy becausc unlike
the conceptualized self (the object-like, evalualed self), it is a sense
of sell that cannol be threatened by the content of experience.
Humanistic psychologists have long used methods designed to
foster contact with this sense of self (e.g., Assagioli, 1965) in part
for that reason. In addition, this is the aspect of consciousness that
helps relationships to occur because it is the scaffolding of per-
spective taking. Indeed. RFT researchers have found that without
deictic skifls. people do not enjoy being with each other
{Vilardaga. Estévez, Levin, & Hayes, in press). The transpersonal
quality of consciousness emerges because deiclic cognitive rela-
tions map out the perspective taking implications of time, place,
and person: "I begin to expericnee mysclf as a conscious human
being at the precise point at which 1 begin to experience you as a
conscions human being, [ see from a perspective because I see you
see from a perspective. Consciousness is shared ... . Conscious-
ness expands across lime, place, and person. In a deep sense,
congciousness ilself contains the psychological quality that we are
conscious. Timelessly. Everywhere.” (Haycs, Strosshl. & Wilson,
2011, p. 90, emphasis added).

What does understanding the behavioral processes invalved add
to existing humanistic ideas clinically speaking? It increases the
ability to assess, understand, measure, and change these processes
in fiight. While formal measures are available (see McHugh &
Stewart, 2012) the case with which a person can shift perspective
across time, place, or person can be used as an in-session marker

underlie transcendence helps make sense of why integrating as-
pects ol one's personality can be fostered by encouraging
perspective-taking in therapy. It is casy 10 work frequent shilts of
perspeetives into clinical work (e.g., “what do you think [ might be
feeling as 1 hear you say that?” or "If you were your [ather. what
would you say to yourself?”). ACT therapists do such things as
have clients writc themselves letters from a distant and wiser
future; or visit themselves as small children in painful times and
have a dialogue with themselves. In a similar way, onderstanding
that this sensc of self is harder to contact when (he conceptualized
self is dominant is a reason ACT therapists try to undermine the
constancy of literal language thorough such mindfulness methods
as learning 1o waltch thoughts float by as one might watch leaves
on a stream.

In other words, in principle, a process-focused understanding
allows clinicians to be evidence-based in another way than merely
applying manualized therapies linked o syndromes, numely de-
lecting and changing evidence-based processes that are applicable
o the case. This is possible without any sense of “painting by
numbers” in therapy. The common objection lo experimental sci-
cnee is that it ignores the spontancous, intitive, or incffable
clements are central to clinical work. That is much less likely when
experimentally validated clinical processes can be used to support
sensitivity to the client and to oneself and thus 1o maximizing the
likelihood of experiential learning. For example. there is perhaps
more evidence on the importance of experiential avoidance than
any other ACT process (Chawla & Ostafin, 2007)—and yet when

clinicians learn to see experiential avoidance in flight in their
clients and in themselves, they are better positioned to take clinical
steps, whether they are called “techniques” or not, that will foster
personal growth. The second area we will address is another
example of that same approach.

The Therapeutic Relationship

There is a vast literature showing that the therapeutic retation-
ship is related 10 the success of psychotherapy {e.g., Horvath, Del
Re, Fluckiger, & Symeonds, 2011, Wampold, 2001). However,
appreciating its importance and doing something about it are two
different things, Many humanistic anthors, including some in the
present conversation, claim that “technique™ accounts for little of
the outcome of psychotherapy, while the relationship and therapist
variables account for much more. Some have tried 10 argue for a
humanistic focus on that basis (Horvath et al,, 2011, Wampold.
2007}, cssentially tying the very future of this important tradition
to correlation findings about processes of change and a somewhat
controversial strategy of meta-analysis. That is not wise.

The vast majority of therapists hearing about data on the im-
portance of the therapeutic relationship secretly believe this means
they themselves are effective, since they care about the therapeutic
relationship and they care about their clients. Unfortunately, that is
impossible, We do not live in a therapeutic Lake Woebegone.
Relationship factors work in explaining oulcomes only because
half of the therapists are below average—presumably unwittingly.
Clinicians probably also believe that these findings mean if they
focus even more on the relationship they will be more effective.
That is not necessarily so. Therapists could easily do things driven
by that urgency or belief that could be artificial, or excessively rule
based. For example, a clinician might be less directive in a moment
that calls for it, on the grounds that this might harm the therapeutic
relationship or might “coach to the test” by artificially encouraging
client agreement with teatures of the alliance {e.g., learning that 1
believe that likes me™ is a client item in the Working Alliance
Inventory a therapist might parret 1 like you™ to clients). This is a
restatement of the classic concern ef humanistic psychology regarding
ways in which scientific rules might overwhelm sensitivity to the
person and the moment. The only way to prove it is nol happening is
experimental evidence, not the kind of correlational evidence classi-
cally promoted by commeon factor theorists.

A hehavioral perspective grounded in functional contextualism
provides a different and more practical starling point for this issue.
What skills or processes account for such relationships and can
they be trained so as to produce better outcomes?

That approach takes these important factors out of the bin of
“nonspecific factors” and instead makes them a target for treat-
ment development and evalvation. “Techniques”™ do not include
merely procedures for clients, but also precedures for therapists
and their training (cf., Hilsenroth, Cromer & Ackerman, 2012). 1If
therapists can be shown Jiow to develop powerful and elfective
therapewtic alliances, for example, any benefits that result arc now
specific effects, not effects from a “common factor.”

In the ACT wadition. we have suggested that empowering
relationships arc psycheologically flexible ones (see Haycs, Stro-
sahl, & Wilson, 2011). That is, relationships are empowering when
they are accepting, when they are not about who is right and who
is wrong but rather when different ideas can be explored, when
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they are flexibly attentive in the now, when they have a quality of
mutual consciousness and an ability to take the perspective of the
other, when they are values based. and conditionally active, These
are merely restatements of psychologicat Rlexibility characteristics
as they apply to therapeutic relationships. Stated in simpler fash-
ion. the therapeulic relationship is powerful if il is open, aware,
and engaged. If this is correct, it provides important targets tor all
therapists interested in establishing empowering relationships with
their clients because there are specific methods available that arc
known through experimentation (nol mere correlations) to foster
openness, awareness, and active values-based engagement.

A recent study (Gifford el al,, 2011) found that the working
alliance mediated outcomes, but when the working alliance and
clients’ changes in psychological flexibility were entered in a
multiple mediator model, only psychological {lexibilily remained
as a mediator—the working alliance was no longer significant.
This does not mean the working alliance is nol important—rather
it suggests that powerful therapeutic relationships are important in
part because they instigate, model, and support greater psycholog-
ical (lexibility, That weuld be imponant to the field and 10 hu-
manistic psychology if true, and would provide a model for a more
empirically responsible and perhaps more effective way to weork
through the implications of the therapeutic relationship for clinical
intervention.

Humanism and Traditional Experimental Science

The rise of interest in humanistic approaches and the embrace of
humanistic topics by the behavioral and cognitive therapies chal-
lenge humanistic psychology to make a very difficult cheice.
Historically, there was no way to keep a firm grasp on humanistic
issues without backing away (0 a degree from traditional experi-
memtal psychological science, even the more contextualistic vari-
etics. A vast set of cxplanations arose within the humanistic
tradition over this skepictsm: Huwman science is different than
physical science; Qualitative rescarch is just as important as quan-
ttative research; Experiments anatyzed collectively override the
personal hislory of individuals; and se on through a long list. Many
of these issues are important outside of humanism per se (the
behavioral tradition every agrees wilth some of them) and by no
meins do | want merely to brush them all aside. But tuken as a
whole Lhey have bucked humanistic psychology into a bit of a
disciplinary cul de sac and a needlessly distant relationship with
traditiona} experimentat psychological science.

The cost has been high, from the limited participation of hu-
manistic psychology in the evidence-based practice movement, to
the absence of grant funds to foster treatment development, to the
resistance in hiring humanistic faculty in high quality rescarch-
oriented Universities. But, perhaps. the highest cast is to progres-
sivity. Systematic experimental evidence allows mistaken ideas to
be abandoned and new ideas to take hold for reasons other than
mere persuasion or the charisma ol advocates. Humanistic psy-
chology has had a hard time abundoning ideas, or providing
evidence that current ideas are any better than older ones. When
I"ve asked my humanistic colleagues to give several examples of
once strongly believed and now abandoned ideas within their
tradition. they cannot. Conversely, in the history of science, vir-
tually all theorics are ultimately shown to be wrong at least (o a

degree, given only enough time and evidence. That is why science
is progressive in a way that art can never be.

Although T understand that it will be easy to dismiss or deny
these points, and that it would be painful to back away from long
standing objections, growth itself suggests a different stance, Just
as a vital life means fetting go of past conceptions when they are
no longer uselul and taking advantage of new opportunities and
new relationships, in the same way, the vitality ol humanistic ideas
can be advanced by actively cxploring the realignment with the
behavioral and cognitive therapies that is already occurring, and
learning 1o use the basic and applied experimental methods they
have championed. It seems increasingly possible to use experi-
mental psychological science to explore the processes thal underlie
humanistic topics, and perhaps without distorting fundamental
humanistic sensitivities. For the good of those we scrve, it would
be a shame not to do so.
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