Data Collection

typical reaction to thinking about qualitative data collection is to focus in
on the actual types of data and the procedures for gathering them. Data
collection, however, involves much more. It means anticipating ethical issues
involved in gaining permissions, conducting a good qualitative sampling strategy,
developing means for recording information, responding to issues as they arise in

the field, and storing the data secu rely. Also, in the actual forms of data collection,
en opt for only conducting interviews and observations. As will be

researchers oft
seen in this chapter, the array of qualitative sources of data are ever expanding,

and we encourage researchers to use NnEwer, innovative methods in addition to the
standard interviews and observations. In addition, these new forms of data and
the steps in the process of collecting qualitative data need to be sensitive to the

outcomes expected for each of the five different approaches to qualitative research.

We find it useful to visualize the phases of data collection common t0 all
approaches. A “circle” of interrelated activities best displays this process, a process

of engaging in activities that include but go beyond collecting data. We begin this

chapter by presenting this circle of activities, briefly introducing each activity. These

activities are locating a site or an individual, gaining access and making rapport,

$ampling purposefully, collecting data, recording information, exploring field issues,

::?n;tz:ng data. Then we explore how these activities differ in the ﬁ\.'e approaches
Y, and we end with a few summary comments about comparing the data

Collect; o
*ction activities across the five approaches.
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Questions for Discussion

What are the steps in the overall data collection process of qualitat;
dlive

research?

What are the key ethical consid
her find people or places to study?

erations when collecting data?

How does a researc

pical access and rapport issues?
of a purposeful sampling strategy?

e Whatarety
What decisions influence the selection

What type of information typically is collected?

How IS information recorded?

What are common issues in collecting

How is information typically stored?
How are the five approaches both similar and different during data

collection?

data?

——

The Data Collection Circle

s a series of interrelate

g research questi
f activities in t

d activities aimed at gathering

ons. As shown in Figure /.1, a
he process of collecting data.

n individual to study, an investigator may
tantly, we want the researcher

es often involved in In collecting data—activities

ference point of conducting interviews oI making
tion of the data collection circle, we

tions across the phases.
es to study and t0 gain

We visualize data collection a
good information to answer emergin

litative researcher engages in a series O
g a site or a

the circle. Most impOr

qua
Although we start with locatin

begin at another entry point in
to consider the multiple activiti

that extend beyond the typical re
s. By placing ethics at the intersec
considera

to find people or plac

observation
emphasize the need to attend to ethical

An important step in the process is

access to and establish rapport with participants SO that they will provide good data.
A closely interrelated step in the process involves determining a strategy for the
P f;rposeﬁd sampling of individuals or sites. This is not a probability sample that
YVI’ enable a researcher to determine statistical inferences t0 4 P rather
;)te;i f‘ EUYPOSQfUI sample that will intentionally sample a group O
resea]rlzhirrm th; researcher about the research problem under examination.
Oncethre]ies S t o determine which type of purposeful sampling will be best tO use.
appropriate d a?; lrelrl Sel?CtS the sites or people, decisions need to be made about the ™
choices regardin C(f)o ection approaches. Increasingly, a qualitative researcher has more
e sarion § KB of data and modes of collection and recording—f0r example
| s types of interviews generate di , ntly

influence the inf : ate different interactions and subsequ¢
Information recorded. Typical , , lJect

data from more than one sourc : YPfca ly, the qualitative researcher will €O
e. To guide data collection, the researcher develop>

opulation;
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Locating

site/
individual

Gaining

Storing data access and
securely developing
rapport

Attend to
Ethical

~ Considerations

Sampling
purposefutly

Minimizing
field 1ssues

Collecting
data

Recording
information

protocols for recording the information and needs to pilot the forms for recording
the data, such as interview or observational protocols. Also, the researcher needs to
anticipate issues of data collection, called field issues, which may be a problem, such as
having Inadequate data, needing to prematurely leave the field or site, or contributing
:?oi(e)sctl information. Finally, a qualitative researcher must decide how he or she will
ata so that they can easily be found and protected from damage or loss.
forvgi_en z;vlv turn to each of these seven data collection activities, and we 'address each
thes actiVit[iJrocedures and within each approach to inquiry. As shown in Tab.le 7.1,
€S are both different and similar across the five approaches to Inquiry.

Eth; .
ICal Co"Slderations for Data Collection

Regarq
€ss 0
ethi tthe approach to qualitative inquiry, a qualitative researcher faces many

® that surface during data collection in the field and in analysis and



S )iy
1€e3:61p ‘suondiidosue.ud}

‘Ss@jou p)alH

sanss! buiaiasqgo
pue buimalaiajug

S102030.4d
]euoIjeAlaSqo pue
M3IAIB3lUI ‘'S3)0U P13l 4

S9sed % 0)
| 40} S1dejliie jedisAyd
PUB 'U0IBAIRSQO
'SM3IAI3UI 'SPI0J3.l
PUB SjUaWNIOp se
YdNS ‘SWi0) 9AISUIIX]

CH:-RETIETIVEY

10 uoljelieA
Wwnwixew e Jo ‘ased

.edidAie ue ‘sased
10 _8sed e buipui4

syuedinnied

JO 32U3PIJU0I BY)
buiuieb 'sadaayaieb ay)
ybnouyy ssadoe buiuieg

S1ENpIAIpul

31dinw 10 ‘'welboud
B "JU3A3 ue ‘AyIanoe
ue ‘'ssadoud e se yons
'Wa)sAs papunoq vy

saj)iy 183161p ‘suondiadsueq)

‘'Sajou p1al 4
(uonndasap ‘uonewsdJojul
ajeAlud buibinalp ‘aaijeu
buiob 'Ayesoudidau
AYiAoeal ‘Ayiaixayyad
"b°8) sanssi paiy

$105030.1d JeUOI}BAISSqO

PUB M3IAJ3}UI 'S3)0U pyai4

dnoub Burieys-ainyns
31buis e jo syuswnsop
Pue ‘sydoejyie ‘smalalaul
'SUOIIBAI3SqO Juedidijiey

91dwes aAnejuasaidas e
.Jabueuys e siauo yoiym

0} dnodb jeanynd e buipui

Sjuewlojul

JO 3J2UdPIJU0 3Y)
buiuieb ‘Jadaayaieb auy
ybnouyy ssadoe buiuieq

dnotb ay) jo
3A1}B1US3.1d3l S enpIAIpuUl
10 dnoub buiieys

-3JN}1NJ B 40 SU3qUIN

sa)ly
1e1bip ‘suondiydosuedy

[Ssauuado
's11s1boy 6-3)
sanssi buimainlauy

bulowasw ‘sajou

P131} 102030.1d MaiAla) Uy

Aioay)
94} Ul jie1ap sAaiyoe o)

91doad pg 03 gz yim
SM3IAI3UI Aluewiag

a)dwes .\ed1lau0ayy
e ‘aydwes paseq
-A1o3y) e ‘sydwes

snoauabowoy e buipui

9)1dwes snoauabowoy
e buneson

uouswouayd jesjuad
e Jnoge ssadoud e ul

pajedidiyled 10 uoide

SS9y

1e11b1p ‘suondiadsuely

buimaialaul jo

S3)1} 1eNbip 'si2py0) 34

S)eilajew

So11s160) ‘'saduariadxa  pue Junodoe jo Aydnuayine

S,3U0 bunayoeuqg

S|ENpIAIpuUl

WES 3y} yiim
SM3IAJI3UI 1dijnw
U3}J0 ‘SMaIAJIa1u|

(GZ 01 G
b9} 91doad o abuey

B U}IM SM3IAI3 |

o1dwes uorayis.
e ‘'uousawouayd ay)
Paduaisadxa aney oym

S1enpiAIpul buipul4

uouswouayd
34} padualiadxa aney
oym 1doad Buipuiy

uouauwiousayd ay)

ue 0} papuodsal aaey  padusiladxa aAey oym

OYm S)enpialpul aldiniy

S\enplAlpul 3ydiny

'S|e1191eW 0} SS3IY

1030304d M3IAI3)UI ‘S3ION

1ENPIAIpUI

91buis e Ajjeaid4y Buiyzeyd
1ensSed ‘UuoI1eAlasSqo
uedidiyjsed ‘bBuneusnol
123[gns ‘smaiaiayul
Papusa-uado “jeilayew
1BAIYDB pUR Sjuawndo(]

[3Se3 18211140 e “1edidA)
jueysodwi Ayeannod
‘JusiuaAu0d “b'3) uosiad
3y} uo buipuadap
‘s31bajenys jesanag

SaAlydIe
Ul UoleWJI0}ul 0} SS3JIE

buruieiqo *syenpiaipu
WOl uoissiwaad buiuieq

3Juailadxs

JO S3110)S J18Y) Aq
SALUNSIP pue '3)1qi1Ssadde
enplaipul 3\buig

c\eyep Suvaoys)
P2i10)s Ajvednd Ay
UONEBUWIOIUL S\ MO\

L{Senssi piay)
S3aNSS! UO1}D3))0D ejep

UOWWIO 3se yeym

¢{uonewloyul
buipios31) papioda
UOI1BWIOJUI SI MOKH

c(eiep
JO SWJ0j) pa}2a)10d SI
Al1ea1dAy uonjewoyu

}0 3dA} Jeym

¢(Sa1bayesys bundwes
\njasodand) Apnis o)
S1eNpPIAIpUl JO 3)IS €
12313S 3U0 S0P MOH

¢(yioddeu pue
SS3JJe) sainpadoud
\Joddeu pue ssadde

1e21dA) aue jeyp

c{Srenpiapul
JO S3)IS) paipnys
Ah\euoiyipe) si 1BYM

sdydeo.ddy aAl4 Aq S31ANIY UORI09 N @ L2318Vl

150
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ination of qualitative reports. In Chapter 3, we visited some of these issues
| issues loom large in the data collection phase of qualitative research’
3.2 for summary of ethical issues in qualitative research). Planning and
conducting an ethical study means that the researcher considers and addresses all
anticipated and emergent ethical issues in the study. Typically these ethical issues
relate tO three principles guiding ethical research: respect for persons (i.e., privacy
and consent), concern for welfare (i.e.,, minimize harm and augment reciprocity)
and justice (i.e., equitable treatment and enhance inclusivity). A researcher protect;
the anonymity of the participants, for example, by assigning numbers or aliases to
individuals. To gain support from participants, a qualitative researcher conveys to
‘hem that they are participating in a study, explains the purpose of the study, and
does not engage in deception about the nature of the study. What if the study is
on a sensitive topic and the participants decline to be involved if they are aware of
the topic? Another issue likely to develop is when participants share information
off the record. Although in most instances this information is deleted from analysis
by the researcher, the issue becomes problematic when the information, if reported,
harms individuals. We are reminded of a researcher who studied incarcerated Native
Americans and learned about a potential “breakout” during one of the interviews.
This researcher concluded that it would be a breach of faith with the participants if

she reported the matter, and she kept quiet. Fortunately, the breakout did not occur.
int to the increased focus on how we elicit and record information in
In so doing, it is the responsibility of the researcher
h context and participants and to respect

dissem
put ethica

(see Table

Finally, we po
appropriate ways for participants.

to become familiar with the researc
different knowledge systems and ways of interacting. Many excellent resources exist

for situating research in diverse contexts and/or with marginalized populations (e.g.,
Chilisa, 2012; Clandinin et al., 2006; Stanfield, 2011).

Institutional Review Boards Prior to beginning data collection, a key activity involves the
researcher seeking and obtaining the permission of institutional review boards (Creswell,
2012; Hatch, 2002; Sieber & Tolich, 2013). The purpose of this activity is to provide evi-
dence to the review boards that our study design follows their guidelines for conducting
ethical research. Most qualitative studies are exempt from a lengthy review (e.g., the expe-
diteq or full review), but studies involving individuals as minors (i.e., 18 years O under) or
Zt:dﬁes of high-risk, sensitive populations (€.g., HIV-positive individuals) require a thor-
o Igre:;v‘ew? d Pf9cess involving detailed, lengthy applications; and z.m extended time
in the p:(‘)’-.The review process involves submitting a proposal that details the.pro.ce.dures
will be 5 Jeﬁ'ft .r;lated to hf)w selection, access, and permissions for site and.mdl\{lduals
Mented: 5 ngd 1;0 ow Selec.txon, sampling, and collection strategies for data will be imple-
SUMmarie ahy e.COIfhng, storage, and use of information will be managed. Table 7.2

5 the ethical issues by the data collection activities where each of these proce-

d .
Ures wil] pe further described.
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Site or individual selecti
n

er issues
rationale and proceduyre
S

ion might raise pow

The site or
individual with researchers (e.g., rese
Consider slternatives free of power concerns
Access and Sites requiring local approvals for access. identify Slt§ access and permissign
rapport additional review processes and gatekeepéer for help rationale and procedures
Participants informed of study procedures and their Individual consent
rights. Seek consent from appropriate individuals for procedures
participation
Become familiar with research context and population. Rapport building rationale
Find out about cultural, religious gender, and other and procedures
differences that need to be respected
Sampling Participants aware of why they are€ invited to participate Sample selection rationale
strategy with reference to the study purpose and recruitment procedures
data collection might disrupt the site and Data source selection
rationale

Gituations where
be appropriate for the participants

goes about eliciting

provides appropriate
o opportunities for

Forms of data
Data procedures

Consider how the researcher

information with participants,
rewards for participating. and attends t

reciprocity
Recording Situations when recording might be intrusive and Data recording rationale and
procedures participants informed of measures taken for maintaining procedures
confidentiality
Field issues Consider various issues as entry and access, Varies
appropriateness of data forms, and procedures for
information collection
Data storage Store data an jals | '
g . | d materials in secure locations and be Data management
attentive to intended use of data
procedures and use
The Site or Individual
We are often asked |
. 10W a resea - S oul
rcher locates a site or an mdlwdual to StUdY' aﬂd ne
Jtive study’ ¥

anbwef 1C W7o
— t(iy ﬁl)r::‘“)’ refers to the approach we have decided to use. In a narl
. one Y e . L1918
to provide infor:n(:rt imm( individuals to study—individuals who are accessible, willll
ation, and distinctiv . . riN€s°
e for the : dinan?
or who shed lig p ir accomplishments and Of !
ght on a specific phenomenon or issue beirll)g explored plummer




pr

Chapter 7 ® Data Collection 153

mends two SOUrces of individuals to study. The pragmatic approach is where
yals are met on a c.hanc.e enc‘(‘)unter‘, emerge from a wider study, or are volunteers.
Alternatively, ON¢ mlght identify a m.arglnz.il person” who lives in conflicting cultures,
5 “great person” who impacts the age in Whl.Ch he or she lives, or an “ordinary person”
who provides an example of a large population. An alternative perspective is available
(rom Gergen (1994)., wp(? suggests that narratives “come into existence” (p- 280) not
25 2 product of an individual but as a facet of relationships, as a part of culture, as
eflected i social roles such as gen.der and age. Thus, to ask which individuals will
participate is not to fOCUS on the right question. Instead, narrative researchers need
o focus on the stories to emerge, recognizing that all people have stories to tell.
Yet Daiute (2014) suggests that sensemaking of the narratives begins with sampling
relevant time and space dimensions. Also instructive in considering the individual in
narrative research is to consider whether first-order or second-order narratives are the
tocus of inquiry (Elliott, 2005). In first-order narratives, individuals tell stories about
themselves and their own experiences, while in second-order narratives, researchers
construct a narrative about other people’s experiences (e.g., biography) or present a
collective story that represents the lives of many. | >
In a phenomenological study, the participants may be located at a single site,
although they need not be. Most importantly, they must be individuals who have all
experienced the phenomenon being explored and can articulate their lived experiences
(van Manen, 2014). The more diverse the characteristics of the individuals, the more
difficult it will be for the researcher to find common experiences, themes, and the
overall essence of the experience for all participants. In a grounded theory study, the
individuals may not be located at a single site; in fact, if they are dispersed, they can
provide important contextual information useful in developing categories in the axial
coding phase of research. They need to be individuals who have participated in the
process or action the researcher is studying in the grounded theory study. For example,
Creswell and Brown (1992) interviewed 32 department chairpersons located across the
United States who had mentored faculty in their departments. In an ethnographic
study, a single site, in which an intact culture-sharing group has developed shared
Values, beliefs, and assumptions, is often important (Fetterman, 2010). The researcher
?;st to identify a group (or an individual or individuals representative of a group) .to
accezs, 1;referably one to which the inquirer is a “stranger” (Agar, 1986) and can gain
Pngra.m;)r a case study, the researcher needs to select a site or .site.s .to study, such as
Stake (lgése;vents, processes, activities, individuals, or several individuals. Althou.gh
refers to an individual as an appropriate “case,” we turn to the narrative

bi .
ngpel:mtﬁeapproach or the life history approach in studying a single in(?ividual.
Cﬁvé - i?udy 0f multiple individuals, each defined as a case and considered a
Aquestiop th °7, Is acceptable practice, ' gl N
Place of work Oat Students often ask is whether they can study theirown orga.mzatlon,
®Searcher thé r tl.‘e.msdves. Such a study may raise issues of power and risk to the
fajs ' - Participants, and the site. To study one’s own workplace, for example,

“Squestiq
f5about whethergood data can be collected when the act of data collection

recom
individ

Colle
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ance between the researcher and the indjv:

studied. Although studying one’s Own “backyard” is often convenient ap,

many obstacles to collecting data, researcher§ can }EOPardlze their jobs if the Nate,
ticipants disclose private information that Might n Y Tepoy,
C8ati

unfavorable data or if par
kplace. A hallmark of all good qualita tive re Vely
S

influence the organization Of WOT | ’
ctives that range OvVer the entire spectrum of Persy Ich j
eCtiVes

the report of multiple perspe er
(see the section In Chapter 3 on the characteristics of qualitative research), v,
not alone in sounding this cautionary note about studying one’s own Organiza
or workplace. Glesne and Peshkin (1992) question research that examines i :n
backyard—within your own institution or agency, or among friends or COlleague;:
nformation is “dangerous knowledge” that

(p. 21), and they suggest that such 1
tigator. When it becomes importan ¢,

is political and risky for an “inside” INVes
study one’s own organization Or workplace, we typically recommend that multiple

strategies of validation (se€ Chapter 10) be used to ensure that the account is accurat

may introduce a pOwerT imbal

dre

and insightful.
different matter. As mentioned in Chapter 4

Studying yourself can be a
proach or method for studying yourself. Several

autoethnography provides an ap
hy that discuss how personal stories are

helpful books are available on autoethnograp
blended with larger cultural issues (see ELlis, 2004; Muncey, 2010). Ellis’s (1993) story
f her brother’s sudden death illustrates the power of personal

of the experiences O
periences. We

emotion and the use of cultural perspectives around one’s own ex
recommend that individuals wanting to study themselves and their own experiences

turn to autoethnography or biographical memoir for scholarly procedures in how to

conduct their studies.

Access and Rapport

Qualitative research involves the study of a research site(s) and gaining permission {0
study the site in a way that will enable the easy collection of data. Gaining access 0
sites and individuals also involves several steps. Regardless of the approach to inquiry,
permissions need to be sought from a human subjects review board, especially 1n the
United States. This means obtaining approval from university or college institutionﬂl
review boards as well as individuals at the research site—and in some Cases from
organizational body such as a school board or hospital-based research review committec

Evidence of having gained approval should be stated in a research report or Pt oposal (g
Boar

As part of the revi ,
that wli) Il be used inwtehw process app.hcation, researchers include examples of M4
eir study. It is helpful to examine a sample consent formnl that

participants need to review and s; .
Sign | itats . in
Figure 7.2. gh In a qualitative study. An example iS show!’
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gﬁurhan Subjects Consent-to-Participate Form
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T
%

GURE 7.2 .\ﬂ

Fi
~Experiences in Learning Qualitative Research: A Qualitative Case Study”

articipant,
owing information is provided for you to decide whether you wish to participate in the present

hould be aware that you are free to decide not to participate or to withdraw at any time without
relationship V\{ith this department, the instructor, or the University of Nebraska-Lincoln
The purpose of this study is to gnderstaqd the process of learning qualitative research in a doctoral-le;el
college course. The procedgre will be a snpgle, holistic case study design. At this stage in the research,
process will be generally defined as perceptions of the course and making sense out of qualitative research

.t different phases in the course. .. | . . ,
Data will be collected at three points—at the beginning of the course, at the midpoint, and at the end of the

ourse. Data collection will involve documents (journal entries made by students and the instructor, student
of the class and the research procedure), audiovisual material (a videotape of the class), interviews
¢ interviews between students), and classroom observation field notes (made by students and
Individuals involved in the data collection will be the instructor and the students in the class.

e to ask any questions about the study either before participating or during the time that
We would be happy to share our findings with you after the research is completed.
Il not be associated with the research findings in any way, and only the researchers

Deal P

The foll
Study. You S
Jffecting your

C
evaluations

[transcripts O
the instructor).

Do not hesitat
you are participating.
However, your name wi

will know your identity as a participant. . .. irens e ey ., :
forts associated with this study. The expected benefits associated

There are no known risks and/or discom
out the experiences in learning qualitative research, the opportunity

with your participation are the information ab
to participate in a qualitative research study, and coauthorship for those students who participate in the detailed
n, a byline will indicate the participation of all students in the class.

analysis of the data. If submitted for publicatio .
Please sign your consent with full knowledge of the nature and purpose of the procedures. A copy of this

consent form will be given to you to keep.
Date ok '

Signature of Partic‘ipan't L | roe VT gl Yo w 4
John W. Creswell, PhD, University of Michigan, Principal Investigator

fouTh Is consent form often requires that sp'eciﬁc elements be included, such as the
OWing: _ L i e

: TT::: fight of participants to voluntarily withdraw from the study at any time.
Th central purpose of the study and the procedures to be useq .in. dgta collecpon.
X Th: E::)tec'tic?n of the confidentiality of the respondents ‘ .
' The exp:\cftn risks associated with participation in thestudy
‘o tued benefits to accrue to the participants in the stpdy o
re of the participant as well as the researcher
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sought. For a narrative study, inquirers gain information from indiviqg

their permission to participate in the study. Study participants shou;l;ls by of,
the motivation of the researcher for their selection, granted anonYmityb.e 3DPrisey
it), and told by the researcher about the purpose of the study. This g; s(1f the
Access to biographical documents and archives requires - rclqsu
travel—for example, libraries to access paper-based dOCUm::;SS
menological study In which the sample includes individyjzs t:;
on, it is also important to obtain participants

taining

Y desip,
build rapport. fe by
in some cases, o Ny
In a pheno
experienced the phenomern
permission to be studied. In t

of the patients’ images of AIDS, 58 men a

ho haVe

he Anderson and Spencer (2002; see Appendix CV)Vritten
stlldy

nd women participated in the project a¢ 1,
ree

sites dedicated to persons with HIV/AIDS: a hospital clinic, a long-term care fagjj;
and a residence. These were all individuals with a diagnosis of AIDS, 18 years of atyé
or older, able to communicate in English, and with a mini-mental state exam Smi
above 22. In such a study, it was important to obtain permission to have access to the
vulnerable individuals participating in the study. | -

In a grounded theory study, the participants need to provide permission to be
studied, while the researcher should have established rapport with the participants
so that they will disclose detailed perspectives about responding to an action or a
process. The grounded theorist starts with a homogeneous sample and individuals
who have commonly experienced the action o1 process. In the grounded theory study
of physical activity participation, Harley and colleagues (2009; see Appendix D) met
with contacts at two local African American sorority alumni associations to access
meetings where recruitment could take place. In an ethnography, access typically
begins with a “gatekeeper,” an individual who is a member of oOr has insider status
with a cultural group. This gatekeeper 1s the initial contact for the researcher and leads

the researcher to other participants (Atkinson, 2015). An e
are the two young men who provided the initial access point
the ethnography described by Mac an Ghaill and Haywood (2015; see Appendix E?-
A gatekeeper can be especially important when seeking access 1O margiﬂallzed
groups because of the trust, culture, and language concerns identified by Cf.eswel:
(2016). Approaching this gatekeeper and the cultural system slowly 1S wise advice f‘:s
vstrangers” studying the culture. For both ethnographies and case studies, gatekeepe
require information about the studies that often includes anSwers from the 1é5¢

to the following questions, as Bogdan and Biklen (1992) suggest:

to the group studied 10

¢ Why was the site chosen for study? | _ o e ey w1 St

e What will be done at the site during the research study? How much M "
spent at the site by the researchers? ’ T B

o WiIll the researcher’s presence be disruptive?

o How will the results be reported? '

o What will the gatekeeper, the participants, and the site

(reciprocity)?
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— ceful Sam»!ing Strategy

sl onsiderations £0 into the purposeful sampling approach in qualitative research
considerations vary depending on the specific approach They are the’

Jom to select as participants (or sites) for the study, the specific t f

. and the size of the sample to be studied. i

ants in the sample In a narrative study, the researcher reflects more on whom
e—the individual may be convenient to study because she or he is available: a

politini”Y important individual who attracts attention or is marginalized; or a typical
ordinary person. All of the individuals need to have stories to tell about their lived

experiences Inquirers ma.ly select several options, depending on whether the person
is marginal, great, Or ordinary (Plummer, 1983). The schoolgirls, who consented to
participate and provided insightful information about gender-based violence, poverty,

/AIDS (Simmonds, Roux, & ter Avest, 2015), were convenient to study but also

and HIV
illustration of the types of challenges surrounding broader issues of

provided 2 critical
gender within an African society. Ai Mei Zhang was a Chinese immigrant student in

canada who could inform an understanding of the ethnic identity through student,

teacher, and parent narratives (Chan, 2010; see Appendix B).
und, however, a much more narrow range of sampling strategies for

tudies. It is essential that all participants have experience of the

phenomenon being studied. Criterion sampling works well when all individuals studied

represent people who have experienced the phenomenon. In a grounded theory study,
chooses participants who can contribute to the development of the
o theoretical sampling, which is a process of

e to building the opening and axial coding

of the theory. This begins with selecting and studying a homogeneous sample of
individuals (e.g., all women who have experienced childhood abuse) and then, after

initially developing the theory, selecting and studying a heterogeneous sample (e.g.,
types of support groups other than women who have experienced childhood abuse).
The rationale for studying this heterogeneous sample is to confirm or disconfirm the

conditions, both contextual and intervening, under which the model holds.
d$oi@08faphy, once the investigator selects a site with a cultura.l group, the next
— aiﬂ‘:/ho and what will be studied. Thus, within-culture sampling proceeds, and
i ors offer. suggestions for this procedure. Fetterman (2010) .recommends
Ethnograpgh‘:lth the big net approach, where at first the researcher mingles w1th. everyone.
their fesearchr w1 el)’.On their judgment to select members of the subculture at ur.ut basec? on
s g HUbe(Llifsnons. They take advantage of opportunities (i.€., oppor.tu.mstlc S pln.ng;
XMpling) The Ca.n, .1994) or establish criteria for studying select individuals (criterion
- riteria for selecting who and what to study, according tO Hammersley

tkmSOn
0(f1t9h95), are based on gaining some perspective on ¢
¢ group, people representative of the culture-sharing group in terms of

.CS’ an 3
d the contexts that lead to different forms of behavior.

Parth'p
to samp!

We have fo
phenomenological S

the researcher
theory. Corbin and Strauss (2015) refer t

sampling individuals that can contribut
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employ maximum variatio

fully describe multiple pers
tudy, such as the study of the unusual user ey ases May

comprise a collective cas¢ S .
Silk Road, the virtual drug marketplace (Van Hout & Bingham, 2013), Perience

Types of Sampling Strategies The concept of purposeful sampling is used in qu. .
research. This means that the inquirer selects individuals and sites for stuqy ;htative
derstanding of the research problem ang CeCause

Chtra)

they can purposefully inform an un
s need to be made about who or what shoy)q},
;

phenomenon in the study. Decision
will take, and how many people or sites need to},
;

sampled, what form the sampling
eed to decide if the sampling will be consistent wi,

sampled. Further, the researchers 1

the information within one of the five approaches to inquiry.
| remarks about sampling and then turn to sampling

We will begin with some generd
The decision about who or what should be sampled

within each of the five approaches.
£ Marshall and Rossman (2015), who provide

can benefit from the conceptualization O
events, and/or processes. They

an example of sampling four aspects: people, actions,
also note that sampling can change during a study and that researchers need to be

flexible, but despite this, researchers need to plan ahead as much as possible for their
sampling strategy. We like to think as well in terms of levels of sampling in qualitative
research. Researchers can sample at the site level, at the event Or process level, and at
the participant level. In a good plan for a qualitative study, one or more of these levels
might be present, and each one needs to be identified. - _r
On the question of what form the sampling will take, we need to note that there art
several qualitative sampling strategies available (see Table 7.3 for a list of possibilitiES)-
These strategies have names and definitions, and they can be described in research reports
Also, researchers might use one Or more of the strategies in a single study. Looking down
the list, maximum variation sampling is listed first because it is a popular approa(i.h
in qualitative studies. This approach consists of determining in advance some critert
that differentiate the sites or participants and then selecting sites or particl

quite different on the criteria. This approach is often selected because when a I¢
the likeliho

maximizes differences at the beginning of the study, it increases
the findings will reflect differences or different perspective '
research. Other sampling strategies frequently used are critical cases, r
specific information about a problem, and convenience cases, which rf—’PfeSent e
individuals from which the researcher can access and easily collect data.

Sample Size The size question is an equally important decigion to samplin
qualitatlV

the data collection process. One general guideline for sample size in

is not only to study a few sites or individuals but also to collect extensive detail 2
each site or individual studied. The intent in qualitative research is not to
information (except in some forms of case study research) but to elucidate
the specific (Pinnegar & Daynes, 2007). Beyond these general suggestions
approaches to research raises specific sample size considerationggS e alsc;
and Mitchell (2013) for their discussion of sampling consideraﬁozs :cross d

»

g stratng i

Guest, N
ata form>
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*ad W

TABLE 7.3 ‘(;. :; v ogy of Sampling Strategies in Qualitative Inquiry

Ogg
£\

Purpose s/

Documents diverse variations of individuals or sites based on specific

mum variation
characteristics

Maxi

" Homogeneous Focuses, reduces, simplifies, and facilitates group interviewing

Permits logical generalization and maximum application of information to other

Critical casé€
cases

¢ Theory based Elaborates on and examines a construct of a theory or the entire theory

Confirming and Elaborates on initial analysis, seeks exceptions, and looks for variation

disconfirming Cases
Identifies cases of interest from people who know people who know what cases

¢ Snowball or chain
are information-rich

'

Extreme or deviant case Learns from highly unusual manifestations of the phenomenon of interest

-

| -Typical case 'Highlights what is normal or average
y ‘.
Seeks information-rich cases that manifest the phenomenon intensely but not

Intensity
extremely

- -~ '-
i

! Politically important avoids attracting undesired attention

| ‘Attracts desired attent_iqn or

Random purposeful Adds credibility to sample when potential purposeful sample is too large

aStratified purposeful Illustrates subgroups and facilitates comparisons .
Criterion Seeks cases that meet some criterion; useful for quality assurance

- o I , R L B p— Bl .

LOpportunistic | ~ Follows new leads; taking advantgge of the unexpe-cted }

Combination or mixed Meets multiple interests and needs through triangulation, flexibility

r | R e F W | SN
&'T"e”ience ~ Saves time, money, and effort, but at the expense of information and credibility

e Selcadneas Ky B XSGR e s Sl BEa 15 it i 85 i ) didii i i A S S A A R . . N
M_—

Source: Mi
"¢ Miles and Huberman 1994, p. 28). Reprinted with permission from SAGE.

umlezsn:r;ative research, we have found many examples with one or two individuals,
Whelan lagrggr pool of participants is used to develop a collective St.O{'y (Huber &
from 1 ’(padi“) - In phenomenology, we have seen the number of participants range
S‘Udying 3 2, 2003) up to 325 (Polkinghorne, 1989). Dukes (1984) recommer?ds

‘0 10 participants, and one phenomenology, Edwards (2006), studied

33 indiy;
: vid N
I org uals. In grounded theory, we recommend including 20 to 30 individuals

er t
(Charmaz O;(i)evelop a well-saturated theory, but this number may be much larger
sharing gr’ou 14)‘. In ethnography, we like well-defined studies of single culture-
the Workin PS, With numerous artifacts, interviews, and observations collected until

S
88 of the Cultural group are clear. For case study research, we would not
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r or five cas€ studies in a single study (Yin, 2014)
to identify themes of the cases a5 w;eghls MUmp,
uct

(2008a) has recommended that ap
archer can provide. Y Case Over

include more than fou
should provide ample opportunity
cross-case theme analysis. Wolcott
dilutes the level of detail that a rese

Forms of Data
ata continually emerge in the literature (see
CSwe]]

New forms of qualitative d

2012; Merriam & T isdell, 2015; Warren & Xavia Karner, 2015), but all forms

be grouped into four basic types of information: interviews (ranging from Onefght
b-based interactions), observations (rang?:é

one, in person interactions to group, We
from nonparticipant to participaﬂt), documents (ranging from private to public), anq

audiovisual materials (ranging from photographs to par ticipant-created artifacts), Qv

the years, a compendium with an evolving list of data types, as shown in Figure 7.3,
We organize the list Into the four basic types, although some forms may not be

easily placed into one category or the other. In recent years, new forms of data have

emerged, such as journaling In narrative story writing, using e-mail messages, and
observing through examining videos and photographs. Particularly noteworthy

have been the emergence of procedures for qualitative research using visual, sound,

and digital methods (Bauer & Gaskell, 2007; Mitchell, 201 1). Common formats of
ative research include virtual focus

ter-mediated data collection for qualit
text-based chat rooms, weblogs and

groups and web-based interviews via e-mail or

life journals (such as open-ended diaries online), Internet message boards, and social

media (Halfpenny & Procter, 2015; Markham & Baym, 2009; Warren & Xavia Karner,

2015). Some ethnographic researchers have conducted advanced qualitative studies

online, collecting data through e-mail, chat room interactions, instant messaging,

videoconferencing, and the images and sound of the websites (Garcia, Standlee,
d plattorms has the

Bechkoff, & Cui, 2009). Qualitative data collection via web-base
ed costs for travel and data
at allows

advantages of cost and time efficiency in terms of reduc
s with time and space flexibility th

transcription. It also provides participant
them more time to consider and respond to requests for information. T

provide a deeper reflection on the discussed topics and help to €
and comfortable environment, providing greater ease for participa
sensitive issues (Nicholas et al.,, 2010). More importantly, online d

offers an alternative for hard-to-reach groups (due to practical constraints, disabili®)’
or language or communication barriers) who may be marginalized from qualitative

research (James & Busher, 2009).
There are, however, increased ethical concerns with online data collection,
p of the

as participants’ privacy protection, new power differentials ownershi

authenticity, and trust in the data collected (James & Busher 2609' Marshall & Rossmar
20015; Nicholas et al., 2010). This is particularly notew’orthy’when working with
children such as the ethnographic study conducted by Jachyra, Atkinson and washiy?
(2015) wi.th adolescent boys using social media. Moreover wéb-based re'esearch bring’
new requirements to both participants and researchers. F(;r instance, parﬁCiP

compu




required to have S‘ ‘lifa.‘hni@l skill.s, access to the Internet and

and writing proﬁcm‘w -,. ‘in usmg. online information, researc’hers h“ecessary reading
(ew way Of observatiur: by Wa.td}mg texts on a screen, by strengthe ave to adapt to a
terpreting textual data, and in improving online Interview skil|s (glng their skills in
Nicholas et al., 2010). arcia et al., 2009:

Despite problems Ininnovativedatacollection such s thes
Jesigning qualitative projects to include new and Creative
will encourage readers and editors to examine their studj

experience of managing a project. A fOHOW'uP Interview asks participants to explaj
their improvisation and thus accessing their experience. Researche plain

visual ethnography (Marion & Crowder, 2013; pink 2001)
narrative research to include living stories, metaphorical visya narratives, and digital
archives (see Clandinin, 2007). We like the technique of “photo e]icitatio’n" in which
participants are shown pictures (their own or those taken by the researcher) and asked
by the inquirer to discuss the contents of the pictures as in photovoice. Guell and
Ogilvie (2015), for example, collected over 500 photos of pictures of commuting work
journey from 19 participants in Cambridge, England.

The particular approach to research often directs a qualitative researcher’s attention
toward preferred approaches to data collection, although these preferred approaches

cannot be seen as rigid guidelines. For a narrative study, Czarniawska (2004) mentions
three ways to collect data for stories: recording spontaneous incidents of storytelling,

eliciting stories through interviews, and asking for stories through such mediums as
the Internet. Clandinin and Connelly (2000) suggest collecting field texts through
a wide array of sources—autobiographies, journals, researcher field notes, letters,
conversations, interviews, stories of families, documents, photographs, and personal-
tamily-social artifacts. The conflicting stories of Ai Mei’s ethnic identity were generated
personal observations, interviews, field notes, and attendance at events (Chan, 2010;
- Appendix B). For a phenomenological study, the process of collecting information
}ﬂvolves primarily in-depth interviews (e.g., the discussion about the long interview
N McCracken, 1988) with as many as 10 individuals. The important point is to
(eli;f:ibe the I.neaning of the phenomenon for a small num?er of individuals who havt(-i
— *Nced it. Often multiple interviews are conducted with the each of t.he researc
“IPants. This was the case for Anderson & Spencer (2002; see Appendix C) whose
phenomeHOIOgical stud : " .y tations Or images” of AIDS
bY patierss. . y examined the “cognitive represen win > p
*Nsinvolved 58 interviews conducted over 18 months. Besides interviewing an

elf-reflecy: | , . ictions
o the ectlol.l, Polkinghorne (1989) advocates gathering information from dep.lC 1

IS need to consider
or the possibilities of
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(Creswell & Brown, 1992). Other data forms besides interviewing, sy,
observation, researcher reflection OI journaling (memoing), Participarfts Partic;
and focus groups, may be used to help develop the theory (Birks & Mijs ) O’O" i
& Strauss, 2015). Adolph, Kruchten, and Hall (2012) drew on interViev:rs 15;
observation, and documents to explain the process of software dé

However, in our experience, these multiple data forms often play a secong, .
ry studies. In an ethnographic study, the jp, gs:f)let
‘ ‘ i 18at

interviewing in grounded theo

collects descriptions of behavior through observations, interviews, documen

artifacts (Atkinson, 2015; Fettérmar, 2010; Spradley, 1980), although observin
most popular forms of ethnographic data COllefﬁ ‘::ld

interviewing appear to be the
re values of the straight edge (sXe) movemen ,
as

A detailed description of the €O
generated from participating in the movement for 14 years and attending mqy,

than 250 music shows, interviewing 28 men and women, and gathering documents
lyrics, World Wide Web pages, ang

from sources such as newspaper stories, music
nography has the distinction among the five

sXe magazines (Haenfler, 2004). Eth
approaches, we believe, of advocating the use of quantitative surveys and tests and

measures as part of data collection. For example, examine the wide array of forms of
LeCompte and Schensul (1999). They reviewed

data in ethnography as advanced by
es of observation, tests and repeated measures,

ethnographic data collection techniqu

sample surveys, interviews, content analysis of secondary Or visual data, elicitation

methods, audiovisual information, spatial mapping, and network research. :
ocedures

Like ethnography, case study data collection involves a wide array of pr

-depth picture of the case. We are reminded of the

as the researcher builds an in
ook about

multiple forms of data collection recommended by Yin (2014) in his b
case studies. He referred to six forms: documents, archival records, interviews, direct
observation, participant observation, and physical artifacts. To represent the extensive

and Creswell

data collection involved in a campus gun incident case study, Asmussen
(1995) used a matrix of information of the four types of data (interviews, observations,
documents, and audiovisual materials) in the columns and the specific forms of
information (e.g., students at large, central administration) in the rows. The use of 2
matrix, which is especially applicable in an information-rich case study, might serve
the inquirer equally well in all approaches of inquiry to convey the depth and multiple
forms of data collection. A | g on ey oy B 00
Of the four data collection forms in Figure 7.3, documents and aludiovisujal
materials are typically used to supplement interviews and observations. yet it B
important to recognize the important historical and contextual information 8enerated
by a review of existing individual and organizational documents and artefacts (PrioF
2003). Bogdan and Biklen (2006) categorize existing data into three type>: personal
documents (i.e., individually produced websites, e-mails, blogs), official documen®
(i.e., organizationally produced websites, handbooks, reports), and popular cultu’®
documents (i.e., those that are publicly accessible photographs, magazineS)- »
mitigate many of the challenges of reviewing documents and audiovisual materials: we
recommend negotiating access to materials ahead of time, defining clear inclusior o
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Observations
o Conductan observation as a participant or as an observer
. Conduct an observation shifting position from participant to observer (and vice versa)

Documents

&
, Examine personal documents [e.g., letters, e-mails, private blogs).

o Analyze organizational documents le.g., reports, strategic plans, charts, medical records).
o Analyze public documents le.qg., official memos, blogs, records, archival information).

. Examine autobiographies and biographies.

Audiovisual Materials

» Have participants take photographs or record videos [i.e., photo elicitation].

e Use video or film in a social situation or an individual.

o Examine photographs or videos.

» Examine website, tweets, Facebook messages.

o Collect sounds [e.g., musical sounds, a child’s laughter, car horns honking.

* Gather phone or computer-based messages.
* Examine possessions or ritual objects.

R —————— ——c—
“—EEI—V

Source: Adapted from Creswell (2016).

exclie; _ . ~
Clusion Criteria based on the purpose for the data, and allocating adequate time for

fevliew and synthesis.

Nterviews

“Vewing and observing deserve special attention because they are frequently
ailable on these two

Used ip
all five of the approaches to research. Entire books are av
& Rubin, 2012; on

topics |
€.g., on Interviewing: Brinkmann & Kvale, 2015; Rubin
sic procedures that

Observln .
We rec & Angrosino, 2007; Bernard, 2011); thus, we highlight ba

R ‘ . .

S)me: 2012; Warren & Xavia Karner, 2015). According 0 Brm.kmann and

iev;/an Interview is where “knowledge is constructed 1n the interac.tlon.betw;en
‘fand the interviewee” (p. 4). The qualitative research interview 13 further

Keep a research journal during the study, or have a participant keep a journal or diary.
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sign

e world from the subjects’ point of viey

over their lived world” (p. 3). Who is inrtto Unfo)

n the purpose for the study ang “IVieweq

tions are often the Suquestiorfles'earch

n understand. These might besslell the
N as

ded on the front end by questions to invit
€ the

d located at the end by questions about “Whom sp,
hanking the participants for their t‘;uld
me

1 the complex skills necessary for conductip
ferred to as a “craft” that is developed throuiﬁ

n, 2012).

described as “attempts {0 ynderstand th

the meaning of their eXpe€
and what questions are a
questions guiding t

research study, phrased In a wa
the core of the interview proto

interviewee to Oper up a
[ talk to in order tO learn more?”
tor the interview. It is not surprising give
good interview, that interviewing 1s often ré
practice (Brinkmann & Kvale, 2015; Rubin & Rubi

. teractions take place depends on the choice of interview type of which
e-on-one interview 1s for both the interviewee

same room, talking face-to-face using

n alternative to talking is to interact in writing
ion. Focus groups arc advantageous

] likely yield the best information,
th each other, when time to collect
one-on-one may be hesitant

1997). Krueger and Casey
g chat room focus

[nternet groups a
eviewed

and interviewer being
technology, or talking OVeT the phone. A
using text messaging or an online chat funct

when the interaction among interviewees wil

when interviewees are similar and cooperative wi
information 1s limited, and when individuals interviewed

to provide information (Krueger & Casey, 2014; Morgan,
(2014) discuss the use of focus groups on the Internet, includin

groups and bulletin board groups. T hey discuss how 1O manage the
wvell as how to develop questions for the groups. Stewart and Williams (2005) 1

both synchronous (real-time) and asynchronous (non—real-time) applications of onliné
focus groups for soO es of new developments

such as virtual reality app e questioned over long

periods of time, larger numbers ca open exchang®
occur. Problems arise with online focus groups, such as obtainin plete informed

consent, recruiting individuals to participate, and choosing times given
different international time zones. It 1s important to carefully weigh the

f(?r some types with the benefits of increased access; for example, some form> lack
visual communication, and most require individuals who are not he;itant to speak and

s}l:are ideas or who are technology-savvy (James & Busher 2009). The
shy interviewee may present . ' ‘
e Semsalinn o y pres the researcher with a challenge and less tha
comfortabl ltl)lltemew mode, care must be taken to create an ‘ronment .
e as possible and, in group setti

TR ’ ings, to encourage all participa

to rgomtor ;ndwnduals who may dominate the conversatigon P p
ne might view i iewi . :
by S‘e StePV: lnnetceersV ERIDGAS R heCiEs OF sizpa dn procedure. Several authors D
and Kvale (2015) and RUbs'a o Conqu“ing qualitative interviews, such as Brinkmann
stages of an interview inm .a nd Rubin (2012). The Brinkmann and Kvale (2015
quiry report a logical sequence of stages from thematiziﬂg

the inquiry; to designi
/ nin ; : : oW,
gning the study; to interviewing; to transcribing the inteereW'

g com

to convene
drawbacks

y
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1o analyzing the data. “enifying the validity, to reliabjj
. find ngs; and finaty 1o ‘eporting the study. The seven
t d eubin (2012), called the responsive interviewing mode
an n and Kvale (2015), but they view the sequence a

o= Jeciding on a topic to the actual writing of the Study. In the approach presented
here, We focus on the data collection process in some detail, recognizing that this

0cess IS embedded within a larger sequence of research. The procedures for preparing

and conducting interviews are summarized in Figure 7.4

. Determine the research questions that will be answered by interviews. These questions
are open-ended, general, and focused on understanding your central phenom-
enon in the study.

. Identify interviewees who can best answer these questions based on one of the purpose-
ful sampling procedures mentioned in the preceding discussion (see Table 7.3).

. Distinguish the type of interview by determining what mode is practical and what
interactions will net the most useful information to answer research questions. We rec-
ommend assessing the types available and deciding the best fit for the particular

context.
o Collect data using adequate recording procedures when conducting one-on-one or focus

group interviews. We recommend microphone equipment that is sensitive to the
acoustics of the room from its location, such as the use of lapel microphones or
headsets. We also recommend using more than one recording device placed at

different locations in a group environment.
o Design and use an interview protocol, or interview guide (Brinkmann & Kvale, 2015).

Use approximately five to seven open-ended questions and ample space between
the questions to write responses to the interviewee’s comments (see the sample

protocol in Figure 7.5).

* Refine the interview questions and the procedures through pilot testing. In an eth-
ilography of boat pilots aboard cargo vessels, Sampson (2004) used pilot test-
H.]g to refine and develop research instruments, assess the degrees of observer
bias, frame questions, collect background information, and adapt research pro-
Zﬂ:re-& In case study research, Yin (2014) recommends a pilot test io refine data
selecf;:fn Plans and develop relevant lines of questions. T hese Pll?t cases are
Locate, ;n the.basis of convenience, access, and geogréphlfz prox.mslty. .
Settin Istraction-free place for conducting the interview. Find, if possible, a.p o

8 Where a private conversation can be held that lends itself tO audiotaping.

bta; .
form : “onsent from the interviewee to participate in the study by completing a co-nsent
V] rI;Pfoved by the human relations review board. At the beginning of the 1nter(;
- VIEW the purpose of the study, the amount of time that will be neede

m .
Plete the Interview, their right to withdraw from the study, and plans for

165
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using the results from the interview (offer a copy of the I€port or an ab

it to the interviewee). |
o - As an interviewer, follow g00d interview pr ocedures. Stay within the study 1,
OUngy,

ries you have reviewed, use the protocol to guide your questigps
the interview within the time specified, be respectful and courteqy

few questions and advice. This last point is an important reming

good interviewer 1

interview. . i | 1.
e Decide transcription logistics ahead of time. For example, what will be transcribed

£ needed? If software will be used, then how will it be checked? Decisjong here
need to be made about verbal cues and extraneous words and utterances (e.g

“hmms”). Analysis will be limited if you don’t include certain things.

Stl‘act of

Observing Observation is one of the key tools for collecting data in qualitative research
It is the act of noting a phenomenon in the field setting through the five senses of the
observer, often with a note-taking instrument, and recording it for scientific purposes
(Angrosino, 2007). The observati‘on,s are based on the research purpose and questions. You

FIGURE7.4 @ Procedures for Preparingand Conducting Interviews

¥’ Determine the open-""3
lended research questionsy:
. tobeanswered. = .

-
’ 2 &' - o s
- ” | i iy RO L TR W

N - 'de"tify interviewees:’ '? ;
. based on purposeful ;

t Decide transcription
L sampling procedures. j

logistics.

P As aninterviewer, ¥
follow good interview .§
~ procedures. i

& “Di'stinguish type of
¥ interview based on

Procedures for -  mode and interactions.,

Preparingand
Conducting =
Interviews

F Collect data using
kE adequale recording
procedures.

¥ Obtain consent from
the interviewee to i
participate.

.- : . . b>

" Locate a distraction- 3
free place for ,
interviews. 3

" Design and use an
interview protocol 10§
guide interactions. 4.

Refine interview
- Procedures through
. pilot testing. .
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Eamle f}g‘ry{ew Protocol or Guide

oW protocol Project: University Reaction to a Terrorist Incident

interv!
fime of interview:

Date:
Place:
mterviewer:

Interviewee:

position of interviewee:

Briefly describe the project] =

Questions: .
1 What has been your role
2 What has happened since the event that you have been involved in?

in the incident?

9 What has been the impact on the university cdmmunity of this incident?
4. What larger ramifications, if any, exist from the incident?
5 Towhom should we talk to find out more about campus reaction to the incident?

Thank the individual for participating in this interview. Assure him or her of confidentiality

”
-

of responses and potential future interviews.
> ' ok

?:Z ‘;:;Cal:] II():sYle;l settli]ng, particip.ants, activities, interactions, conversations, and your
smell, and taste Youni t le obse.rvatlon. U:se.e your senses, including sight, sound, touch,
May start the ob should realize that writing down everything is impossible. Thus, you

servation broadly and then concentrate on research questions. To one

egree or an
0 . .
The eXten:l:Zr' tlllle observer is usually involved in that which he or sheis observing.
which the observer is engaged in terms of participating and observing

8USually distin g
Y distinguished into four observation tpes:. (i #y

' Complete (. iyl | S LI -
she g Obser’;;:ﬂ demt. The researcher is fully engaged with the people he or
People bein 8. This may help him or her establish greater rapport with the
: Pa'“dpangt observed (Angrosino, 2007). .. .. .. « |
ite. The rtigs observer. The researcher is participatin
the ‘Searcher pfmtoro{e is more salient than the researcher role.
"3fting for thegflln insider views and subjective data. HOWeVver,
Whivity (B researcher to record data when he or she is Inte
OngWiC’ 1999).

g in the activity at the
This may help
it may be dis-

grated into the

-
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o Nonparticipant or observer as participant. The researcher i
the group under study, watching and taking field notes from 3 diaslt1 Outside, &
ance, y

she can record data without direct involvement with activity or pe opl € o

€ (Bernayg

2011).
e Complete observer. The researcher is neither seen nor noticed by t,
€ Peopye

under study.

er, you may change your role during an obseryat

such as starting as a nonparticipant and then moving into the participant role, gy v

versa. Participant observation, for example, offers possibilities for the researcl;er :me
' : - : n

continuum from being a complete outsider to being a complete insider Uorgensena

1989). The approach of changing one’s role from that of an outsider to that of ap

insider through the course of the ethnographic study is well documented in fielq
research (Bernard, 2011; Jorgensen, 1989). Wolcott’s (1994) study of the Principal

Selection Committee illustrates an outsider perspective, as he observed and recorded
events in the process of selecting a principal for a school without becoming an active

mittee’s conversations and activities.
skill that requires addressing iss

nterviewed, impression management, and
in a strange setting (Atkinson, 2015). Like
steps for preparing and

As a good qualitative observ

participant in the com |
ues such as the

Observing in a setting 1s a special
ential deception of the people being 1
f the researcher
bserving as a series of procedural

ed in Figure 7.6:

pot
the potential marginality O

interviewing, we also see O

conducting observations sumimariz

o Select a site to be observed. Obtain the required permissions needed to gain access

to the site.
o At the site, identify who or what to observe, when, and for how long. A gatekeepel

helps in this process.
onaroleto

o Distinguish type of observation based, initially,
This role can range from that of a complete participant (going native
outsi

complete observer. We especially like the procedure of being an

followed by becoming an insider over time.
o Design and use an observational protocol as a method for recording

field. Include in this protocol both descriptive and reflective notes (1€
about your experiences, hunches, and learnings). Ma ed by the
date, place, and time of observation (Angrosino, 2007).

e Record c.zspfcts such as portraits of the participant, the physical setting,
and activities, and your own reactions (Bogdan & Biklen, 1992). Describe W

pened and also reflect on these aspects, including personal reflections, 11
__ ideas, confusions, hunches, initial interpretations, and breakthroughs: .
o Build initial rapport by having someone introduce y;)u if you are an outsider pei’s
passive and friendly, and starting with limited objectives in the first few $€ i
observation. The early observational sessions may be ti .~ which tO take fe?
notes and simply observe. oy m. .

be assumed as an observer.
) to that of a

der initially

ke sure this 1S head
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- Select a site to be
observed and

adt gain access.
prepare timely

notes that

are thick and ;
 richin narrative =
description.

Preparing
Observations

Be introduced
to build

' initial rapport.

Record aspects
| including
~ descriptions and

interpretations of

Procedures for

. an observational

-

L the observations. '}

) ‘ . '
. . . Y ’ i 3 ® ¢ v ¥ ] i
\ ’ ’ . . a
M L L

Identify who or
what to observe
with help from
gatekeeper.

w‘ " AM. o , . .

‘Distinguish type of §
. observation based -’
i on observer role. .3

Design and use

- protocol to
guide notes.

~* Asan observer, follow good observationdl procedures. After observing, slowly with-
draw from the site, thanking the participants and informing them of the use of

the data and their accessibility to the study.

-

* Prepare timely notes that are thick and rich in narrative description after the observa-
tion, Give fy] description of the people and events under observation (Emerson,

Fretz, & Shaw, 201 1).

Recorgi '
Crding Procedures
Ing .

d

oy the

ISCUSSing i pan.
redesis mg nterviewing and observing procedures, we mention the use of a protocol,
f: °d form used to record information collected during an interwew‘ or
e interview protocol enables a person to take notes during the interview

re
temg Suc :Ponses of the interviewee. It also helps a researcher organize thoughts on
* headings, information about starting the interview, concluding ideas,

.
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Creswell, 199)5).
Besides the five ope€n
features we recommend. The instruc

follows:

ended questions in the study, this form cq
tions for using the interview p;:)tta

ntial information about the project and as 3
he study with the interviewee. This headj Il;erm
g

bout confidentiality and address aspects incluﬁght
ed ip

e Use a header to record esse€

to go over the purposc of t
also include information a

the consent form.
e Place space between the questions in the protocol form. Recognize that an ipg;
-

vidual may not always respond directly to the questions being asked. For exam
. 'n 2. but the interviewee’s response may be t(;

11 of the questions as the interviewee

speaks.
e Memorize the que
participant. Provide appropii
e Write out the closing comime
request follow-up information,

stions and their order to minimize losing eye contact with the
ate verbal transitions from one question to the next.
nts that thank the individual for the interview and

if needed, from him Or her.

During an observation, use an observational protocol to record information. As
shown in Figure 7.7 this protocol contains notes taken by one a student ond class visit
by the late Professor Harry Wolcott. We provide only one page of the protocol, but this
is sufficient for one to s€€ what it includes. It has a header giving information about

the observational session and then includes a “descriptive notes” section for recording
iptive notes”

a description of activities. The section with a box around it in the “descrl
. 4] fashion, the

column indicates the observer’s attempt to summarize,

flow of activities in the classroom. This can be useful information for developing @
chronology of the ways the activities unfolded during the class sess1o1. There is als
4 “reflective notes” section for notes about the process, reflections on activities; and
summary conclusions about activities for later theme development. A line down the
center of the page divides descriptive notes from reflective notes. A visual sketch of the
setting and a label for it provide additional useful information.

Whether a researcher uses an observational or interview pr

process is recording information or, as Lofland and Lofland (1995) state,
data” (p. 66). This process involves recording information through various forms, >
as observational field notes, interview write-ups, and documents a5 well as mapP 1r1.8r
census taking, photographing, and sound recording. An informal process may 0¢
recording Information comprising initial “jottings” (Emerson et al. 2011), d
or summaries, and descriptive summaries (for examples of field not;:s see Mars
Rossman, 2015; Sanjek, 1990). These forms of recording informatior; a

narrative research, ethnographies, and case studies

0toCOl, :
lllogglng
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’

. ' = b L £ 2 |
‘ T g“ A‘;}gn‘al’Protocol

Length of Activity: 90 Minutes

_— Notes | Reflective Notes |
.What are the experiences of graduate
General: litative research in the
Overhead with details: | wonder if the back of the
room was able to read it.

¢ as they learn qua
Overhead projector not plugged in at the

beginning of the class: | wonder if this was a

distraction (when it took extra time to plug it in].

35sroom layout and comments about

l .
. 1l setting at the bottom of this page.

physIC

‘mately 5:17 p.m., Dr. Creswell enters
Appr introduces Dr. Wolcott. Class

Lateness of the arrival of Drs. Creswell and
Wolcott: Students seemed a bit anxious. Maybe

it had to do with the change in starting time
to 5 p.m. [some may have had 6:30 classes or

appointments to get to.

e -

or. Creswell gives brief background of guest,
concentrating on his international experiences;
eatures a comment about the educational

| ethnography “The Man in the Principal’s Office.”

Reflective Notes

Drs. Creswell and Wolcott seem to have a good

| Dr Wolcott begins by telling the class he now tt se
writes out educational ethnography and highlights | rapport between them, judging from many short

Descriptive Notes

. this primary occupation by mentioning two books: exchanges that they had.
Transferring Qualitative Data and The Art of Fieldwork. ' ' |
While Dr. Wolcott begins his presentation by . P T—
apologizing for his weary voice [due to talking all screen | e
day, apparently), Dr. Creswell leaves the classroom / chair
' o retrieve the guest’s overhead transparencies. @ speakers @
Seemed to be three parts to this activity: SRR ... o0
Lﬂthe.speaker's challenge to the class of projector
| [ﬁtectmg pure ethnographical methodologies, \ - - - - - - -
‘I the speaker’s presentation of the e Y
— — Seats for participants —

\
| a:(:e that portrays various strategies t
10 Substrategies for qualitative research A
\

\

\

N edycat:

| stat::catlo.p..and 3] the relaxed “elder

| aboy :t‘ag f'el.dlng class questions, primarily
10ents’ potential research projects _—

N prior et,n;
d Studies Dr. Wolcott had written.
| _ i SKETCH OF CLASSROOM

The iy

- St Quest; :
hq“a“tati\g Stion was “How do you look at

re -
ethnography S‘e?rct‘? followed by “How does
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Field Issues

Researchers engaged 1
when gathering data t
number of books and artic
frameworks (see Chapter 2)
often overwhelmed by the amoun

n studies within all five approaches face issues ;

hat need to be anticipated. During the past sever ;:‘ the fielg

les on field issues has expanded considerably g5 ; Years,

have been widely discussed. Beginning r ese‘::t“?fpretive

¢ of time needed to collect qualitative datr:hers are
dnd the

tichness of the data encountered. As 2 practical recommendation, we sugges

beginners start with limited data collection and engage in a pilot project to gaip that
initial experiences (Sampson, 2004). This limited data collection might consist O:Ome
or two interviews or observations SO that researchers can estimate the time neede:j) ':z

collect data.
One way to think about and anticipate the types of issues that may arise during dat,
hey relate to several aspects of data collection, such

collection is to view the issues as t
access, procedures for observations, dynamics between

as entry and organizational
interviewer and interviewee, and availability of documents and audiovisual materials.
s Gaining access to organizations, sites, and individuals

s. Convincing individuals to participate in the study,
and getting people from a site to respond

d to considering the appropriateness
2000). For example, researchers

in which they have a vested interest (e.g., employed at the

bordinates at the site) that would limit ability to develop
archer’s own particular

Entry and Organizational Acces
- to study has its own challenge
building trust and credibility at the field site,
are all important acCess challenges. Factors relate
of a site need to be considered as well (see Weis & Fine,

site, a study of superiors or su
diverse perspectives On coding data or

ustance” within the group may keep him or h
experiences. The researchers may hear or see something unco

data. In addition, participants may be fearful that their 1ssue
outside their community, and this may make them unwilling to accept the rese€

mfortable when they collect

s will be exposed t0 people
archer’s

interpretation of the situation.

Also related to access is the issue of working with an institutional review board that
may not be familiar with unstructured interviews in qualitative research and the riskS
associated with these interviews (Corbin & Morse, 2003). Weis and Fine (2000) raiseg

d to

the important question of whether the response of the institutional review boar

project influences the researcher’s telling of the narrative story.
ation>

Procedures for Observations The types of challenges experienced during observ

will closely relate to the role of the inquirer in observation, such as whether the resear™®
assumes a participant, nonparticipant, or middle-ground position. There arc challeng® ¥
well with the mechanics of observing, such as remembering to take field not€s, recordir®
quotes accurately for inclusion in field notes, determining the best timing ovine
from a nonparticipant to a participant (if this role change is desired), keeping fr
overwhelmed at the site with information, and learning how to fun;1el the obsery
from the broad picture to a narrower one in time. Participant observation has attra¢
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ilemmas of entering the field, disclosing oneself to the participants
ationships with other individuals, and attempting to disengage from the’
. ~a Nigerian, studied the Orring, a little-known minority ethnic grou

.gt;-' geria. Although his initial contact with the group was supportive, the more thle)
::gealfhe' became integrated into the host community, the more he experienced human

lations problems, such as being accused of spying, pressured to be more generous in his
qaterial gifts, and suspected of trysts with women. Ezeh concluded that being of the same

ationality was 0 guarantee of a lack of challenges at the site.

oynamics Between Intervie\.«ver and Interviewee Challenges in qualitative interviewing
often focus on the mechanics of conducting the interview. Roulston, deMarrais, and
Lewis (2003) chronicle the challenges in interviewing by postgraduate students during
, 15-day intensive COUISE. These challenges related to unexpected participant behaviors
and students’ ability to create good instructions, phrase and negotiate questions, deal
Jith sensitive issues, and develop transcriptions. Suoninen and Jokinen (2005), from the
seld of social work, ask whether the phrasing of our interview questions leads to subtle
persuasive questions, responses, or explanations. |
Undoubtedly, conducting interviews is taxing, especially for inexperienced
rescarchers engaged in studies that require extensive interviewing, such as
phenomenology, grounded theory, and case study research. Equipment issues loom
large as a problem in interviewing, and both recording and transcribing equipment
need to be organized in advance of the interview. The process of questioning during an
interview (e.g., saying little, handling emotional outbursts, using icebreakers) includes
problems that an interviewer must address. Many inexperienced researchers express
suprise at the difficulty of conducting interviews and the lengthy process involved
In transcribing audiotapes from the interviews. In addition, in phenomenological
Interviews, asking appropriate questions and relying on participants to discuss the
meaning of their experiences require patience and skill on the part of the researcher. -
Recent discussions about qualitative interviewing highlight the importance
zt::::vt;ng al?out the relationship that exists between the int.erview?r and the
Bﬁnkman: a(B(filnkmann & Kvale, 2015; Nunkoosing, 2005; Weis & anfe, 2090).
e reseqrc izt KYale (2015), for example, discuss the power asymmetry in which
etween egalitae.rwew should not be regarded as a comp.letely.open and free dialogue
e dYnamicn;n partners. ?nstead, the nature of an interview sets up an ur.lequal
Dlerviey i « e:Ween the interviewer and the interviewee. In this dynamic, the
r.uled by the interviewer. The interview is dialogue that i conducted
lead o tll1) em:des information for the researcher, is based on the researcher’s agenda,
the inteMQWe:eafChef.'s interpretations, and contains “counter control” elefnents by
N Kyay e ZOISWhO withholds information. To correct for this asymmetry, Brinkmann
) suggest more collaborative interviewing, where the researcher and

the py, ..
Pamcipa
nt -
ePProach equality in questioning, interpreting, and reporting.

mentaries by wtiters (Ezeh, 2003; Labaree, 2002). Labaree (2002) who was
¢ in an academic senate on a campus, notes the advantages of thi’s role but
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ovided by the reflections of Nunkoos;
lng (20()
3)

An extension t | istinguishi
on the problems of power and resistance; is {nguls. Ing tfuth from authentjc;
ont, and projection of the interviewers’ own self (their st Y, the

2000) raise additional questions for COnsidus

er

ibility of cons o

.s able to articulate the forces that interrupt, suppress, or atiop,

approaches, and cultural identity? Do theyop;]press
C

00se

bout the difficult aspects of their
nature of the interViewﬂ_imem:eves?
be easily answere tic decisions that encom;:e

8 s to important Cl’l&lllenges is;

discussion is pr

all interview

qualitative interviewl
A final issu€ is whether the researcher

in an interview setting such as 1n case study,
inimizes the apracketing” that is

ng tha

participants in
case studies and ethnographies.
ials In document research, many

Availability of Document

ocating materials, often at sites far away OI assessing how publically
ials (Marshall & Rossman,

ht be archival research

the primar
f these may be online. ' asing use and evolving forms
] ise important ethical

d by Internet-b
avidson & di Gregorio, 2011).

When researchers ask participants in a stud
materials and documents during the process of research, add
Journaling 1s a popular data collection process in cas€ studi
What instructions should be given to individuals prior to writing in their journals? Are
all participants equally comfortable with journaling? Is it appropriate, for examplé
with small children who express themselves well verbally but have limited writing
skills? The researche.r also may have difficulty reading the handwriting of participarltS
:;20 i’;""d '?atl- R;.COT ding on videotape raises issues for the qualitative researcher such &

ping disturbing r.oc.)m sounds to a minimum, deciding on the best loca
camera, and determining whether to provide close-up shots Or distant shots

of data generate

considerations (D
o create audiovisual

field issues emerge:
es and narrative research.

Data :

and ::?Crlzg:::aizc?myd We are surprised at how little attentio '

will reflect the type ngl?ngf - S.torage of qualitative data. The approac

In writing a narrative life ;’f’?a“on Cullecied, Which vatie By approach w

the “wad of handwritten nolts ory, the researcher needs to develop a filing Sy>

to digital recordings and f’elS GER ape” (Plummmis, 106 P 98)—and mOI¢ recentl)’

lrlllformation collected and nlofisl;gDCahv;gm“'S (1996) suggestion about backind up

all tvpes of re , €S ma : i
ypes of rescarch studies. With extenfive used zftgot:l;lcii:gfsbfrf i]ltfasl?tl:lzil’:f Zsearch'
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tention will likety be given to how qualitati
| he data are fleld notes, transcript?, orl l:::; ?;Z:é: %Lg.ill:lized and stored,
being used by some qualitative researchers, this g.|5 ith extremely large
e. In his discussion of data management, Lambert (Zpoelcg atSIS.um.es major
ailable through the Understanding Society survey in the [)J .lghhghts the
nwieldy without the use of digital-based storage metho dnltgd K{diom
the data set as “involving repeated extended interviews ‘:i'thpecmcally,
3 hundred thousand responses, collecting detailed and extensive health I:Oc:e thfln
mformatiorl cooe s [aﬂd as| one of several major government ki nd social
similar scale” (Lambert, 2015, p. 10S). Lambert concludes that the ke challr veys off a
e-research platforms 1S for researchers to employ new methods of data Tnana erlngest or
qualitative research that facilitate access and whose analysis has strong pofentie; fg;

societal implications.
some princlpe about data storage and handling that are especially well suited for

qualitative research include the following:

more d

impOftanC

he dCSCl'ibes

pies of computer files (Davidson, 1996).
o Use high-quality tapes oI recording devices for audio recording information during
interviews. Also, make sure that the size of the tapes fits the transcriber’s machine.

» Develop a master list of types of information gathered.
» Protect the anonymity of participants by masking their names in the data, and if

2 master list is needed, be sure to Store it separately.
o Develop a data collection matrix as a visual means of locating and identifying

information for a study.

o Always develop backup €O

Five Approaches Compared .

e
rences and similarities among the

to inquiry. Turning to differences,
es of data collection than
multiple forms of data to
rounded theory studies
on interviews as data.

ation and interviews, but
ably,

Returning again to Table 7.1, there are both diffe

activities of data collection for the five approaches
certaj : '
rtain approaches seem more directed toward specific typ

oth .
builedr& lf"f.Cflse and narrative studies, the researcher uses
and Le in-depth case or the storied experiences. For g

Phenomenological projects, inquirers rely primarily

Ethng oy
2 8raphers highlight the importance of participant observ

Second
/ t 7 v
he unit of analysis for data collection vari

arfatiVe I
€Sea :
Study | rchers, phenomenologists, and ground ¢

175



176  Qualitative Inquiry and Research Design

¢ of discussion about field issues to vary am
have written extensively about fie]q isSu:Sngthf

(€.

Third, we found the amoun

raphers .
five approaches. Ethnog l epy & Atkinson, 1995). This may reflect historic,

inson, 2015; HammenIiey = 7 j jecti
S balanced power relationships, imposing .ob]eCthC, €xternal Standayg,
about 1m , be sensitive to marginalized groups. Narrative re%archon
.<sues, although their concerns have been voiceq about hers

j ed. - ; '
dnstl?:l(J)SuSrth the approaches vary in their intrusiveness of data collection. Copgq,

interviews seems less intrusive in phenomenological projects and grounded theory
studies than in the high level of access needed in personal narratives, the Prolongeq
ys in the field in ethnographies, and the immersion into programs or events in cye

Cting

sta

studies. | NP
These differences do not lessen some important similarities that need to pe

observed. All qualitative studies sponsored by public institutions ne.ed to be approved
by a human subjects review board, at least in the United States and in other countries,
Also, the use of interviews and observations 1s central to many of the approaches.
Furthermore, the recording devices, such as observational and interview protocols, can
be similar regardless of approach (although specific questions on each protocol will
reflect the language of the approach). Finally, the issue of data storage of information
is closely related to the form of data collection, and the basic objective of researchers,
regardless of approach, is to develop some management system for organized retrieval
of information and secure storage. In Chapter 8, we build upon the data collection
circle to examine the features of the data analysis spiral common to all approaches
with the analyses and representations compared across the five approaches.

1. Do you see the similarities and

differences in how the authors describe
the data collection activities within

they have been applied in each of
the journal articles. Note which
elements are easy and which are

their published qualitative studijes? diff
more difficult to identify.

Select two of the qualitative articleg

presented in A . o .~
Ppendices B through F. b. Then compare the descriptions for |
4. Begin with identifys each of the data collection activiti€®
the seven ( 7 evidence of aCross the articles. Note which
¢N data collection LIES: IO W
dCtivitie ,
(Summarized in Fjy - elements are similar and which are

different.
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9. Canyou identiyidence of integration
hetween the study purpose and data
being collected by the author(s)? Read
qualitative journal articles that adopt
different approaches across diverse
qelds, such as the narrative study of
Ellis (1993), phenomenology of Lemay,
cashman, Elfenbein, and Felice (2010),
grounded theory study of Komives,
Owen, Longerbeam, Mainella, and

Osteen (2005), ethnography of Trujillo

(1992), and case study of Staples, Pugach,
and Himes (20093).

a. Begin by identifying the forms of
data collected in the study. What

rationales are presented for their use?

b. Then review the study introduction,
and note the research purpose (and
research questions if present) and
qualitative approach adopted.

C. Next, assess to what extent the forms
of data collection are appropriate
for the approach and purpose for
conducting the study. In brief,
can the data collected address the

articulated purpose? Why or why
not?

is C.(1993]. “There are survivors":
ling a story of sudden death. The

dSOFiologt'cal Quarterly, 34, 711-730.
%10.1111/1.1533-8525.1993.tb00114.x

Developing

theory Jou
46(6), 595

“emay, ¢ A

, Owen, J. E.. Longerbeam,

a, F.C., & Osteen, L. (2005).

2 leadership identity: A grounded

"nal of College Student Development,
1. d0i:10.1353/csd.2005.006 1

ce, M Cashman' S.B., Elfenbein, D. S.,
- E (2010, A qualitative study of the

\"—&’ .‘v\
“/':._*‘ g
. “‘M‘A‘w:.t A&y duime AW 8 K25 v P

B¢ Pt e L Tt 2 - sy 234
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.2005.10782438

Trujillo, N. (1992). Interpreting (the work
and the talk of) baseball Western Journal of

Communication, 56, 350-371. doi:10.1353/
¢sd.2005.0061

3. Can you begin to sketch the data
collection circle for a qualitative
study? Examine Figure 7.1 for the
seven activities. Develop a matrix that
describes data collection for all seven

activities for your project. Provide detail
In this matrix for each of the seven
activities. Follow these steps:

a. State the site and/or individuals
that are the focus of your study and
rationale for their choice in a couple
of sentences.

b. Discuss the processes by which
you will gain access and develop
a rapport with individuals and/or

gatekeepers (if applicable).

c. DPresent the strategy for purposeful
sampling and rationale that reflects

your approach to research.

d. Describe the forms of data you will
collect, and provide a rationale tor

the appropriateness of their use
referring to the approach you chose.

e. Outline the procedures you will
develop for recording information.

(Continued)
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(Continued)
f. Consider the issues that may emerge 4. Can you apply your understanq;
as you begin fieldwork. Present a a practical experience in Couect.lngs to
for your project? INg dat

plan for resolving each of them.
5. Design an interview
H Or an Ob .
>€IVationg

g. Apply the suggestions presented in
this chapter for storing data securely, protocol for your study. Conduyct
and draft the procedures you will either an interview or an observatiop
follow. and record the information on the '

h. Look across the descriptions of the protocol you have developed. After thjs
activities within the data collection experience, identify issues that posed
circle for any ethical issues that have challenges during this data collection.
not been attended to.

Summary

e data collection process. The researcher

In this chapter, we addressed several components of th
attends to ethical considerations across the activities in addition to locating a site or person

to study; gaining access to and building rapport at the site or with the individual; sampling

y using one or more of the many approaches to sampling in qualitative research;
and

ure; establishing approaches for

audiovisual materials and newer forms emerging in the literat
anticipating

erview or observational protocols;

recording information such as the use of int
and developing a system

and addressing field issues ranging from access to ethical concerns;
for storing and securely handling the databases. The five approaches to inquiry differ in the

diversity of information collected, the unit of study being examined, the extent of field isSU€>
discussed in the literature, and the intrusiveness of the data collection effort. An essential
aspect for researchers, regardless of approach, is the collection and management of data in an
ethical manner. This typically involves gaining institutional approvals—and in some cases,
organizational approvals—from review boards prior to beginning the research and then
following the consent, recording, and storage protocols that are described in the applicatior

e e s BT PBLI L ST, B TR S SN i} ——

®/
" Further Readings

several readings extend this brief overview introduction to data collection beginning with
general resources and then by specific data forms. The list should not be considered exhaustiV®
and readers are encouraged to seek out additional readings in the end-of-book reference list-
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p— - - i RN

(20121, LJucational research: Planning, conductin :
~ : ' g, and evaluatin ifati
} (-ilh GU.]. Upper Saddle R'vGr. NJ: pearSOn. gquantltallve and

John w. Creswell introduces the steps of conducting qualitative research alongside those of
conducting quantitative research. This approach can be especially helpful for the researcher
who has some existing research expertise or experience and finds the discussions about

sampling and data collection to be essential reading.
Chilisa, B- (2012). Indigenous research methodologies. Thousand Oaks, CA: Sage,

Bagele Chilisa describes diverse indigenous research methodologies and provides illustrative

case studies from around the globe. She also provides practical guidance for researchers within

indigenous contexts.
Guest, 6. 1 818 E. E., & Mitchell, M. L. (2013). Collecting qualitative data: A field manual for applied

research. Thousand Oaks, CA: Sage.

Greg Guest, Emily Namey, and Marilyn Mitchell offer detailed procedures related to participant
observation, in-depth interviews, and focus groups. In particular, we found their discussion of
document analysis as well as sampling size across data forms to be helpful guidance.

Stanfield, J. H., |l (Ed.) (2011). Rethinking race and ethnicity in research methods. Walnut Creek, CA:

Left Coast Press.
In this work, John Stanfield draws on the personal and professional lives of contributing authors

to highlight their uses of methods and the practical issues that emerged.

For Guidance Related to Interviewing
Brinkmann, S., & Kvale, S. (2015). InterViews: Learning the craft of qualitative research interviewing (3rd

ed.). Thousand Oaks, CA: Sage.
svend Brinkmann and Steinar Kvale describe seven stages of an interview investigation
to structure their comprehensive guidance for conducting interviews, which provide the

organizing structure for the book.

James, N., & Busher, H. (2009). Online interviewing. Thousand Oaks, CA: Sage.

Nalita James and Hugh Busher discuss the methodological and epistemological challenges
associated with computer-mediated interviews. Of particular note 1Is the discussion about ethical

Considerations in conducting online interviews within a virtual environment.
Krueger, R. A., & Casey, M. A. (2014). Focus groups: A practical guide for applied research (5th ed.).
Thousand Oaks, CA: Sage.
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on ’ ° ° .
developing questions. Particularly useful is the discussion on moderating skills in different

Conte ¢ o
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Oaks .Ctl. JS & Rubin, I. S. (2012). Qualitative interviewing: The art of hearing data (3rd ed.). Thousand
' ¥R 3age.,

Hel'be

It Rubj , |

Writing i bin and Irene Rubin describe their seven-step responsive inte
> accessible and provides access to the lessons learned from their extensive interview

experiences.

rviewing approach. The
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mprehensive guide to the process of conducting ethnogr
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nt observer field researchers.

Michael Angrosino provides a €O

research. Of particular note is his
a collection techniques

Research methods in anthropology: Quali

variety of dat for participa

Bernard, H. R. (2011).
[Sth ed.). Walnut Creek, CA: AltaMira.

tative and quantitative approaches

s Bernard outlines procedures for sampling, collecting, and

In this comprehensive resource, Rus
e for observational procedures to be particularly helpful.

analyzing data. We find his guidanc
. Writing ethnographic fieldnotes (2nd ed.). Chicago, IL:

Emerson, R. M., Fretz, R.I.. & Shaw, L. L. (2011
University of Chicago Press.

interpreting field .
difficult process to describe.
cuments and Audiovisual Materials

For Information About Issues and Use of Do
h with text, image and sound: A practical

Bauer W. M., & Gaskell, G. D. (Eds.). (2007). Qualitative researc

handbook. Thousand Oaks, CA: Sage.
ers related to use of video, film, and photographs

Noteworthy within this handbook are chapt
ters 13 and 14),

(Chapter 6) and analysis guidance of conversations (Chapter 11), images (Chap

and music (Chapter 15).
lementation (4th

ive research. Of
ts (e-g-l
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conducting, and reporting qualitat
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This is a useful resource for designing,
particular note is their description of documents includ
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Warren, C. A., & Xavia Karner, T. (2015). Discovering qualitative methods: Ethnography. intervie
documents, and images (3rd ed.). New York, NY: Oxford University Press.

WS,

Carol Warren and Tracey Xavia Karner describe the decisions and processes involved 11
sampling, collecting, and analyzing a variety of types of documents and images.




