S

S

: o T e B g B S, T
it

guestionnaire
Development

What You Should Know!

Data provides the ba.sis of research. Chapters 6 through 8 describe diff

types - ! esearch designs, which provides the structure of the resezr ;1 efeélt
and is dl%‘ectly related to data collection. One of the most populacr I;E;n};
of gathgrlng data is through a questionnaire. This chapter specifies steps in
developing questionnaires for collecting data. After completing this chapter,

the reader should be able to:
1. Define the term guestionnaire and explain its association with the term

survey.
2. Explain how a questionnaire could be used in both quantitative and
qualitative research.
3. Describe what is involved in listing the items one is interested in knowing
about the group, concept, Or phenomenon.
4. Explain how to establish validity and reliability. o
5. Discuss why the wording in the questionnaire must be appropriate tor

the target audience.
6. Explain why it is necessary t0 ¢
questions.
7. Discuss why
leading, or double-barre

8. Explain why before cons
use open- or close-ended ques

learly identify who should answer the

one should avoid asking any questions that are biased,
led in nature.
cision must be made whether to

cruction, a de st
tions or a combination of both.
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9. Describe the possible impa il qucstionnaire.
Y ' eeded to complete ] T e i i o
information n fits of pretesting a questionnaire e S Used 3
10. Describe the benefits of p tions so that the response. . §

set up ques . P
iscuss why one should s . : olf-administereq
11. Discus y whether the questionnaire 15 S¢€ ered .

easily recognizab'lc :
conducted in an intervicw.
i estionnaire s
12. Explain why the qu ¢
thalz keeps the interest of the respondent, encou
' jonnaire.
mplete the entire question '
Defin their purpose.

_Define the term scales and explain '
113 C§mnpare and contrast the Thurstone Scales and Likert Scales.

hould be organized in a concise mar, — §
ging him or he,, E

Surveys and Questionnaires
Surveys are one of the common methods for collecting dat.
and criminology. The word survey often creates confusion in researc.h method
courses because it refers to both a research design and data collection device,
The term guestionnaire tends to be used interchangeably with the term surve,
For the sake of clarity, guestionnaire will be used within this textbook to refer
to the survey data collection device. Questionnaires as a form of quantitarive
research design rely on the numerical assessment of data. This assessment consists
of a series of questions with specific responses provided from which the subjects
choose the one that is the most appropriate. In a survey study regarding the
occupational stress of correctional officers, a question may be “How stressful
is your job?” and the possible responses could be “not stressful,” “neurral "
or “stressful.” Each of the possible responses would be assigned a number: 1
for. “not stressful,” 2 for “neutral,” and 3 for “stressful.” Typically, the lowest
assigned number indicates the least (e.g., least amount of stress) and the highest
e;;smgned pumber il_ldicatfes the most (e.g., most amount of stress). Setting up
. Questionnaires consisting of open-ended

uestions are also used withi itati 1 1
ques ' d within qualitative research, including structured and
semi-structured interviews.

As di ' :
s discussed in Chapter 8, types of surveys include personal interviews.

mail questionnaires, and telephone surveys. The data collection for each type

of surv jes i -
ey varies in form, but each is based on the use of a questionnaire. Within

the personal j i : : :
p pal Interview, the interviewer and Interviewee meet face-to-face. and
) [ &

a in criminal justic,

. ’ 3
JECU's nervousness on a scale of

> mail questionnaire, a hardcopy o
provided to the subject, who completes

1l (least nervous) to 10 (most nervous). In the m
electronic copy of the questionnaire ig




W:e |
. formed t ,
| of the information sought, no eXisting

i

" andanew instrument was necessary. T qQuestionnaire ¢q

‘ ul
| estions answered through te]ephon: ;'3

;"ff-se?f‘ administered questionnaire (
' revised into the final questionnaj

nterviews angd
Dantzker & McCoy, zovc\)]as then developed into a

reu 6), which e

,nd returns it. The telephone survey is similar to th i
o o rerviewer rea s the questions loud gad r(; t edpersonal interview in that
the interviewe(ri and interviewee are not face-to—fcacc):re S 1he sepouses; Rawsis
i g vy o
: one of the questionnaires would be
appropriate for your research. The primary reason for including a previously
used questionnaire 1s that it reduces the likelihood of validity and reliability
issues, tWo major concerns of questionnaire development. However, an instru-
ment may not exist for a particular research question, or if it does exist, it may
not meet the researcher’s specific needs. Therefore, the researcher must resort to
creating a research-specific questionnaire. Researchers may also use an existing
- strument for the basis of their questionnaire by making adjustments where

needed. In a study of the impact of violent victimization on pOSt-traumatic stress,
n survey as the basis for questions

researchers may use an existing yictimizatio

related to violent victimization. ‘ ’
In creating a new survey instrument there are several things to consider,

including reliability, validity, and the levels of measurer'nerilt to (\;S:?hel“g:;)&
textbook offers a different way to appr oach t,hls task, bL.lt ml-tf e:;ris ’msk a set
elements of questionnaire development ar¢ similar. To simplity ask,

ideli ’ .
of guidelines are offered in the manner of rule

IS
e

e

« : ire Con struction |
Blﬂes for QU'EShonna"e , bend them to meet their

or at least & e
Many people prefer not tO follow rules;ﬁ1 ere do not need to be followed 1n a

" . e M > 1 < 1 . H )r
satisfaction. The general rules present h to avoid a failed qucst\()nn.nre Fc
strict manner but do provide 2 useful patt. . the hardest part:

many students, as well as researcners




antzker and Waters's (gq 0
" far- their sam u
'fwh T saMPle Was gatpe, Y Of sty gepy.,
Aation shown in Fi ed yeip. ents
. Yo gure 941 A Smg -] peTCept.
qmation is collected, incjyg; SYOUcan g \Uestiony, 1mns
¢ the student’s ng ge N th ,
ttht n If Year and majorg|nqer' age, 4 'Sfigure, bag;, o uded the
ing question. If subjects N this 5o 2N rac demograph
. red tF answe 5 Cas € and 9raphic
Eyaniswered the questions e, Ted that Eire the 14 h th
ermajorsdidnot answer th Sar ing per Ceptig?]a]m is mmi;*;f{i 35 a qualj.
Ford and Williams (1999) uSeguaGSt;ons, S of the pojice. s%lé]t:ci then
Tvey InStTumENtto collection nf il Swer . S with
o diversity course (Figure ..\ 2t questio
ppap R e (Figure g-3) 1y " "®92rding
therr?,]uS me 'ihe Real Worlg exsas
3@1316 et e ?f??’xeldmethods approach m_Ple. Both questiony:
n of open-ended questions, N discusseq nnaires provide an

1. When did] ﬁou take the human diversity course? y
fYea
2. ng would you rate your un derstanding of other r]\
- Cultures before taking the

[on ]

_ How would you rate your unde -
4. Has there been a diff)elren cein yrﬁnom%sggihf;}fuw“ after taking the course?
about others, or your actions) since you took the coi/r]:; gfhefs, the way you think

example? [Use the reverse side if you need more mom.]. nyeRaean

5. -Has there been a difference in your off-duty behavior or your personal life since you
took the course? Can you give an example? [Use the reverse side if you need more
room.]

6. What do you believe is the single most important thing you learned from the
course? [Use the reverse side if you need more room ]

7. What, if anything, was the worst thing about the course? [Use the reverse side if

you need more room.]

8. Would you recommend/have you recommended the course to others?

Figure 9-2 Short-Answer Question Approach.
©lones & Bartlett Learning.

d. the key 1s t0 ask all the questions or
- btain the informanon desired.
b ple seems ¢asys but
to prob-

Regardless of which approach 1s o
treate all the statements believed necessary

+ from a sam
Fd collect from: ee
LlStmg thf: information that you want to - 0 fren researChetb run

} P . . « t the
it can . n it first app© . want to know abou
itcan be more difficult tha . ey know O!  ata becase BT

lems because they fail to list €V¢¥ mportan

gl e of 1
&ﬁb’m This failure could cause @ shortag
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Questionnaire Development

Chapter 9
rchers can rarely follow up with th,

nd what is needed and th

One can always eliminate data ben
s missed. In sum, Rule One sug’ge;t
questions or statement:

the information has been collected, resea
subjects. The key is to decide what is of i
base the questions on this information.
it is difficult to go back and get what wa
desired before creating any

making a list of information
All the Items One Is Interested
Concept, or Phenomenon

nterest a

Rule One: Start With a List of

in Knowing About the Group,
How many times have you gone grocery shopping without a list? When thy,

happens, it is common to end up with many things not wanted and missin

things that are really needed. Questionnaire development should be approach :
with a grocery list mentality. List all the things you want to know, things ed
would like to know, and things that would be interesting to know about e);(éﬁ

ét;rnn abqut which ipformation is being sought. Keep in mind that you are nq
mitting to the items on this list, and some of the items will be excludecti

from the final version of the questionnaire. Think of this list as the “everything”
have the everything list, it will kg)e

(including the kitchen sink) list. Once you
items rather than having to add items

mucI? easier to remove and modify
or ex i '
ample, the primary interest of Dantzker’s (2010) study was to exami
ine

wheth -
they u.:z 13’(1)61:0 :;v;;itanze_chfferlences between psyghologists as to the measures
reasons for their choiEes eTmP Ol}Imem psychological screening as well as the
had to be developed ioes. asi cg }elct the relevant information, a questionnai
Cfgara cteristics (the independe ni Vzrieaglizgogigrelgts tt% p;ovide certain identifyié;
about pre-e : with their res :
on theptypen;l;lsgz;gtrisscgizmng (dependent variables). What vf/):sn :lifttcoi g: €St13ns
groups were being compate ((i)r analysis that was to be conducted. Bec pended
information about the res ,én inimally required questions incll;d d Bt
nature of the le. si pondent gnd about the evaluati ed collected
sample, similar questions in vari ion. Regardless of the
ious formats should be asked.

If an existi
ting questionnaire i
eSt.ablishing validity anél1 iuf 1 not available for use withi
. reliability for the instrument islt i the study, then
critical. Validity and
. y an

a speclfic F LI’IF C Se 111 CStabIISlllng b alld ty
I .



pecatt

content
cecond form of validit
Zrllqg ey non—empiricai.}[’z];(l)item validity, also suffers ;
: ; ike face validity, wh rs from being judgmental
., the questionnaire as a whole ¥> where the belief in validity f e
R ity focuses

s content validi
N 9, a .
item’s abllhty to meiasure the concept in que;;dltyl emphasizes each individual
complete questionnaire’s abili on. Instead of si :
the plete g ire’s ability to measure what is e?q()) f suzplg L
ected, the researcher

mu he able to ex lain why ' w
b plain why each item measures what is expected. A
cted. Again, the

responSlblllty fa.lls to the researcher to support why it is beli
measures what is expected. y it is believed that each item

Construct

Although one 18 seeking to measure a particular phenomenon there may be
related (?oncepts that are equally important to understanding th’e phenoménon
in question. Construct validity seeks to demonstrate that the questions actually
measure what they have been designated to measure by examining the celationship

the measure has to other variables. The interest here is in establishing the fit

between the theoretical and operational aspects of the item. With respect to

the job satisfaction study, 1t was expected that individuals with a college degree
would indicate a higher level of satisfaction with some items than individuals
without a college degree: If the responses tO those p_articular questions support
this measure, then one has established construct validity. However, if the respun.s;;s)
from both groups indicate equal satisfaction, then the construct validity may be

challenged Construct validity can be reinforced through empirical measures.

unlike face or content validity:
he qucst'\mm;\'\rc's

At *\'ﬂwtwccnt | |
SI\O‘\HL\WC 1S

Criterion
o . : elationsht :
Criterion validity 18 concerned with the relat ',t'l()ll¥'1$ chat if the que

he assumt ‘o . the data m\lcctcd

results and an external criterion.
. qhip Qh()uld cx pes of criterion

valid’ " Spedﬁed empirica re]fatlonkh ‘l(;nwn()l’ here e two ty : ‘r_\wr.m“
an : i t A ’ ‘ oy coneurrente
vag:;thel‘ existing measuresgcﬁve e key red jrement h‘_) Aready exist (0 MARe
' : ‘ o gl S b .
Vall’dl‘ty’ lcloncul.rmnt ak?d pre ]1. b alid meas u\\ mmmmm casure, One
alidity, however, is that @ relia : st
’ : hd O ¢




velopment

& pb satisfaction measure, which is then co
e epenc m
validated job stress measure (because it has p Pare
. P B ‘ ' ) ’ reyvy
«tress is linked to job satisfaction). With the te !
We

t,

) S(:?r .

efficient can be computed to provide what j 1
Ca-“Q(l

e more common f
he questionnaire’s a
Upon exiting prison,
‘o determine the likeliho

may compare the result

idivism. If offenders who WeTe 2ss€es
ad a higher occurrence of recidivism, then predictive

en established. N |
¢ the best type of validity. Fal

bility accurately to predict fy,,
offenders may have to comut]”ff;
od they will recidivate. [Eff:
s of the assessment and tt}i

ling to establish an;

s the data. The more Ways one can estabhsh validity, th
ough. It must be accompanled by reliability
here there | days of extremely
' 1 B.Ild day OUL.

es OVE

)u%l’; ]

orm of criterion validity is predic, -
]”‘,If. y

sed as more like|,
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asure, which is then compared ¢,
'ty

the job satisfaction me .
(because it has previoyg)

d validated job stress measure ‘ ’
linked to job satisfaction). With the two Set:

t can be computed to provide what is calleg
form of criterion validity is predictiv,

s ability accurately O predict futyr,
son, offenders may have to complet
lihood they will recidivate. Afrer
s of the assessment and the
were assessed as more likely
f recidivism, then predictive

of officers is given
eliable an
that job stress is
lation coefficien

group
the results ofar
been esta blished

of results, a corre
the validity coefficient. The more common

validity, which rests o1 the questionnaire
conditions or responses. Upon exiting pri
an assessment designed to determine the like
three years, the prison may compare the result
actual occurrence of recidivism. If offenders who
to recidivate actually had a higher occurrence O

criterion validity has been established.
There may be debates over the best type of validity. Failing to establish any
one can establish validity, the

type of validity devalues the data. The more ways
e accompanied by reliability,

better. Still, validity alone is not enough. It must b
Everyone who lives in a climate where there are several days of extremely

cold weather wants a car battery that starts the vehicle day in and day out
Perhaps the battery was purchased because of its reliability to do just that. Wher;
it does not start as expected, it is no longer considered reliable. A questionnaire
has the same expectation——that it reliably does what it is designed to do every
time it is used. If the questionnaire is consistent over time and yields simila
results each time it is used, it is reliable. To establish reliability further, one musrt

demonstrate stability and consistency.

FROM THE REAL WORLD

" As previously noted, Dantzke i ;
research. For this questionn ai:e(:;g;: 1/;{1'?1?:[(; szsﬂﬁ: 10““; g: TP
A | naire, essed through the -
| ;Z;tk?;ﬁegget"ffhe subject, comparison to previous research gfforts r:]iga;};_
Snwlsdge O?{c }:’a ol;servers | with questionnaire construction expen:ence and
 validity, The conteeniu fje;t. The Q}lestionnaire also met the criteria for content
' and reasons for chooo' the questionnaire was primarily the identified protocols
| Jterature. The quest ;:9 ;chem, both of which have been established by relevant
indicated they found th Eil: I; was reviewed by three licensed psychologists who o
Finally for criterion andionsirilé?ﬂ ]ogr; air; does reflect the intended objectives.
' range of possibili R validity, the questionnaire had ]
p flities within the concept and required a preexis tin;"qf;/;ggi;ﬂe

- sons for i ior
E. som: or its use, the questionnaire was f |
It Lionnaire was qu.nd, to measure the primary concept

| with which to com '
- Because the ‘cohcepp‘?sremogaisc'r):; evszrthit Cag ot e directly plsseve or lsoaten
e based on actual use and ' ‘
- established rea-

the te:
statis!
of Cr

numl

Rule
for

InV¥
to ¢




RUL
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OR QUESTIONNAI v‘
RE Con

’wai’ﬁty occurs when, under .
e answers to the sam Similg STRUCTIO
€ Quest; N 127
10n

St
the ¢ that individuals woylq

Ll
S o

€ standard
chnique; ang (3)

A popular and widely used method is th

, ST ) i ,

uesnonnalre is divided into sections or haltv - Sght};half technique. Here the

S €S. bot ; ;

same _grouplerbqinong similar groups. A similarity of sections are given to the

supports relabt ity. Using several variations or f scores between both halves

naire, the multiple forms method can support re?rtkt)l'?j[s of the same question-

mnethods, if scores on each forinat axe similar iability. As with the previous
All these m ethods are acceptable; howevé onehcan assume reliability.

the test-retest method. In addition, m,any stati;i\evale;aggsmble’f? N Shi\ﬂd e
;o ; . ] ages offer methods for

satistical comparison by item-to-item and item-to-scale analyses and the use

of Cronbach alpha, a cornmonly used reliability coefficient. Overall, there are a

number of ways to establish validity and reliability, and it is important to do so.

Rule Three: Word the Questionnaire Appropriately

for the Target Audience
In Western democracies it sometimes feels as if
to complete questionnaires of one type or anot

quite clear. However, at other times the questions T
first guideline 15 1O

When developing a questionnaire, the 1e o pbES
geared toward the target population. One should not use words or phrases
with which d .ot : it can cause contusion and
+ L whic th? respon ent 15 1 - cod dat: 4 questionnaire
Ifmsuncllerstandlng, which may lead to taint . about drug use should
or college students on crimina Y B o ever smoked
use the C;g)mmude e (ors ) rather than scientific: Havt\y ()m ;\;cr Lep N
common usag a2 (right). Also K
cannabis? . P e general yablic,
Iﬁindabls' (wrong); Have you If your qudience 18 the genets bp ause
nind the reading level of your @ | level could create problems DECEE

then writ: . school 1€ " egtions. Pretestin
1 sl;‘f:; writing questions atda gr aduate ot understand the question® 5
. Some members of the au ien

we are constantly being required
her. Sometimes the questions are
may befuddle respondents.
be sure to use language

ever sn

cewould 1




Fll t |
£ : ' o men :
e yuestionnatre pevel P et audienc .
Chapter 9 Qu . nce to your targ € cay .

e ilar audien jons or statements be Whittey,
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¢ the quest
haan understand.
Who Should AnsSWeT tlhﬁ Q:es&oh " |
ti . . i that nas en ad N ‘
. de questionnairé mtth(f)! ?gpenmg g mad’

You have probably rec Dear Current Resxdeg 'Completing this questj,,.
to Dear Occupant of o <hould be | s Gues
discovered that it is not clear 0 10 - hnded th1§ ks e

: ¥ lete the questionnaire:

. ' €
For his questionnaire, %an:f;uld comp
: . ify who i .
instructions to clarify ological screening services to any . . .

Do you personally provide psygh
police/law enforcement agency: e remainder of survey
Yes @  IF YES, please respond to remane
No @  IF NO, you may stop here. Thanr'y .uld |
. hould complete the . §
: is a simple statement advising Who shot o
tionﬁi‘ri ]:Ie;lzﬁz ;Suestioxll)naire requires that mu.ltlplf-: sub]ehcts lcé)mlpletlev d_”i’ira»'~ ‘
questions within the same survey, theq the directions ? 01}11 ﬁi early | derj;;
who should be completing which questions. for example, the first d ata_‘Co“t:_
tion from the panel study National Longitudinal Survey of Youth (1 997 uge.
a questionnaire to acquire information from both youth and their pare...
It is important to clearly specify who fills out or responds to which questics.

That Are Biased, Leading,

oy im
naire within a si

. t
s. It is important

the question
: C
he target audience

identify issue
manner that t

Rule Four: Clearly ldg
eive

Rule Five: Avoid Asking Questions

or Double-Barreled in Nature
Questions must be well worded. Questionnaires should not contain questiors |

designed to elicit a specific response. “Does it not feel great to get high?" i §

“Do you cheat on exams and ;

yourself?” are examples of bjq '
push toward a specific response and convey the researcher’s bias. Quest'ionn:nfc‘f

e o s S, i
get high and do yoy enjoy it?” is 4 doublnsi) o amp le,. How Oizen da 1. |
a double-barreled questiop is to split j¢ - oarreled question, The stmple fx® |
Questions of Statements that copf o two differen questions. R |
responses, and questions that seek i pondents can Cause amhigua® ,
tantly false responses. In addirinn t0 guide the Tespondent can create bl
such that preceding questionsltzog’ the structype of the questionnaire m» o

question regarding recent jnciq NMuence the fesponses to [ater questions. If!
the respondent’s fe,, of terr‘g ents Of terrorism Precedes questions regardi®é f
(or even probable) ¢, assume :ﬁsm Within 5 questionnaire. then it is I:ossi”‘ ..
At presence of the previoyg terrorism quesi® |



11 se fear o —
uld mcrea‘nstruct‘f terrorism, If apy of
sﬂ.ucture, <;r l1 G Vt}onzl occurs, then t}? these isgyeq it
e : e ‘4. 1 .
“ylrimatelys ording of quest validity of ¢, th question wording
b

. nce responscs. Be ons the find; .
aence p : particularly aware a?d\ the queﬂti()gmgs is decreased
1 - (9] t 1eq E n :

Though this issue may be unintentional :
individuals or groups. > be skeptical of study findings by such

gule Six: Before Constructing a Questi '
1o Use Open- oF Closed-Ended Oﬁestio(:;na"e' Decide Whether
Because the goal of the questionnair;, is to ac e Cqmblnation of Both
the topic for ready analysis, deciding what t?’l}]):zzpe(:1ﬁc, information related to
crucial. Opeq—ended questions can make data anal q;:stlons Skﬁould . as'ked o
but can provide more in-depth responses. On the Zthei%me:iv At mors CHlost
J-ended questions can i ; - Wdl_congtmaed
close : q provide sufficient data that are easier to analyze
An increasmgly popular method is to combine the types of questions to colylec'.c
the most pertinent information about the topic, which is an example of mixed
methods research discussed on Chapter 8.
The questionnaire in Figure 9-3 was created as a telephone survey to
investigate community satisfaction with a police department. Although this
questionnaire had been created as part of a proposal to evaluate a police agency,

ever tested or published clsewhere. Observe how the questionnaire is

it was n
composed of both closed- and open-ended questions. Notice how the open-

ended questions are speciﬁcally worded so that responses could be more readi\’\;/
coded for statistical analysis. For example, the inclusion of “the main prob\en‘l ,
“the best thing”, “the worst thing”, Of «one change W1th1'n the C{u::lstt\‘oolzl ;;i
designed to elicit very specific opinions and do not ask gor an explana

the opinion, which would be much more difficult to code.

L . May Not Have All
Rule Seven: Keep in Mind That Res]OOnden’cste t ge o b etionmaite

Ny : le 2 .
g the General Information Needed to Comp 1d be pmb\em;\ric, but this

' - . ions cou £ oo
p nder any circumstances, making assumpt! It is a common errot 10 believe
1$ a special risk in questionnaire development: = ond to the

qeeded to TESP
e " information “1eahol programs
that possible respondents have all the about drud and alcohOt Pro8
“questionnai ]
‘Questionnaire. For examplé




age @18-29 30-49 Qso-65 0o
ver 65

gmployment O Professional (i
{ (LE., dOCt
JFood Service Q c]eﬁ(c);]]av‘cfl)’er, etc) QEducat
Laborer cation Q) Retail Busi
Business

Education Q High School
, as Q
4 Graduate Degree ome College 0 Two-y Dther

n what area of the city do you live?
gNorth QSouth QEast QWwest Qc
entral

THA
NK YOU FOR YOUR ASSISTANCE.

M

on campus might be ‘ y 2
assumed that gﬁ studisrl:tidam ? Student Criminality study simply because it is
might result in few res - bamlhar with these programs. This assumption
information and c:hoospOnses ecause respondents do not have the necessary
be binsod b e not to respond. Thg responses that are received could

ecause only students who are familiar with these programs may have

r
a;sp‘?ﬂied. Or students may have responded based on their own assumptions
out the programs rather than firsthand knowledge. To avoid this dilemma,

alWa . 7 (19 9 ! .
“una)l;si provide an ”escape” response, such as “unknown,” "no opinion,” or
‘umable to respond” (refer to Figure 9-3)-

Rule Eight: Whenever Possible, pretest the Questionna

Z’s Officially Used

sh»though this is a time-consuming st¢pP pretesting is undoubre

.»0uld be used whenever possible. For example, with the SFudc
jonnaire, resed

g:em?nnaire, after completing the first draft of the questiontrs - =0
have students in their cl om onnaire. | retesting cant
eir classes cOT p ay cause the

errg lete the questi©
errors in | '
10" In construction, language, OF

ire Before

dly important and
nt Criminality
rchers may
incover
data to

other problems that m



- wine: Set Up Questions sq Th
at

gule " izable Whether th ScAL

e;ogﬂ‘ , . € Quest;j : Reg Es 133

e completed m an I“te"view]0 Naire |S%Z{}S:?1Are Easily
“Administereq

» st Way to jeo rd'
{ e a

airecdof’s are n(;)t ctlegf_ on how to respond ai
118 -Cﬂonfs an tei a gsh recognizable rrrll . Be Sure S K)ﬁnahe in which the
nake the format too busy, such ag ¢, €ans for respon;
X~ mall print because it is hard ¢ e ozer onding,
rea

e, ” - ore squeezed o :
questlons n a single page

use you found 1 ' Y to giv
ors because ¥ nd it boring? If you had ?orftiiiead&te r thedﬁrSt few chap-
o read, it might have

become more b leasurable, but you lost int :
(0 questionnalre development. If the be _meljest. Thls_same concept is applicable
donot hold the respondents’ attentiOngChI;mg questions are not interesting and
he rest of the questions, which results i miré?s ag e that they may not complete
to createé questions that may pique respon delnntg, _ata.Therefore, it is beneficial
he end. In addition, if respon ents see sovaral S mterist at tbe beginning and
likely to begin the survey. Although it is tempti;“gis (z questions, they are less
clear and concise survey that consists of a few eags f)tofy tzcover everything, a
receives MOTe responses than a lengthy asy-to-read questions typlc.any
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use of a bipolar, five-point response range

(i.., strongly agree to strongly disagree). Questions where all respondents pro-
vide similar responses are usually eliminated during the ‘de}ta analysis portion of
study, which will be discussed in Chapter 11. The remaining questions are us,ed
to comprise the questionnaire. Figure 9-5 provides an example 95{ leert-tyt pe1
questions. One of the benefits of the Likert s,cale is that it %rgw hes 21 ircx{:{ergf
response, such as the «Doesn’t Really M.atter’ option locate 1ﬁet¢ tien e ot
the scale. Another benefi is the balance 1 prOVIdez bet?\é{ecfrrll(fto finish -fnswering
information and not being so intensive that respondcet -

the questions
o o i roce
There are various other tyP¢ o cslcsi;?ngilﬁ)logic
$iow-aré used in criminal and statiética] rechnique
discussed e - pler tO
€ here. Ful‘thCI’mOf ) y 1 Snﬂp_ef
| ster and .
: mlysis and Chronbach alpha, h f; rudent’s Perception
a scale’s composition. For examp

However, because

dures.
are not

al research, they ar
5, such as factor
use to determine

are muc s of Police scale

le, the




