ack Students ang A ;
disidentification: Wh)(': aGdrea':ll(Iec
Do Not Tell the Entire Storys

7 marked the 50th anniversary of the de i
T o el Segregation of Little Rock
‘ rate this historic event the d
High: 50 Years Later was produced. The vi,d Ecumentaw
oy X % : . €0, characteri
“‘sobe > :iir;g, ax;d powerful” by various media outlets, exar?ilrizg
| : . n an so;ne of the challenges that still face American
nd the ucation of Black students. In one of the most soberin
: {w' White teacher tells her students to raise their hand if they knmi
imily who has gone to jail. Most of the African American stu-
ds, with many laughing (perhaps because of how normative
he then asks how many of their friends have been killed
says the following: ‘

gang related. He got shot from his bathroom all the way to his
| my other uncle was also killed. In front of a grocery store.

1es “For drugs?” to which the student indicated yes.

t him. It was gang related.
e

’ l?m‘ed the following:

t um. ... he was, it was in the middle of a drug deal, and
tied, beaten and burnt to death.

ﬂtd(his with what almost appeared to be a half smile on
“sure it was not a smile). The teacher, with her hand

“Oh my God! Oh my God!” She calls on another
stated the following:

mmer she was murdered in

m here last year this su A
he threw her in a dumpster.

"w‘ multiple times. And
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the images that we see of
ery different story. A

v ntron is supremely conf-
€15 good enough to become a professional
nt he appeared walking down the hall smil.

ng to students, Antron does not appear to suffer from low self-

wything, he appears to have high self-esteem, in sp;
all his classes. » in spite of the fact that

chapter, I examine the relationship between grades and self-esteem

ca erican students. In spite of lower grades, African American
tain high self-esteem and academic self-concept. Stereotype threat
enon that involves a fear of confirming a stereotype in a domain,
emic, based on one’s social identity (e.g., race or gender). Stereotype

es academic disidentification, which occurs when self-esteem
disconnected from academic achievement. Several reasons for
identification are examined, including devaluing school and
academic feedback. I argue that academic disidentification is misun-
being a negative orientation to school and learning, and conse-
tributes greatly to the perception of African American students

n is one of the oldest topics in psychology and is a fundamental
. S 'l sciences (Mruk, 2013). There are few outcomes .where self-
ltﬁplicated in some way. The most obvious in’lpli.catxon of selfa
res mental health. For example, according to O'Brien, B?rtolettnl,
) (cited in Mruk, 2013), self-esteem is itjwolvec‘l as a dtagr‘los.tml
st 25 mental disorders listed in the Dzagn?suc and Statzst}::{z
Disorders (American Psychiatric A‘ssomatxo‘n, 2000). W { e
s for self-esteem exist, a useful definition that lnccf)rporate: e ;
- 'theoretical approaches is one’s personal sense of competen:

 (Mruk, 2013). | iy
S i f racist oppression, it has
ist orary experiences o

Qe seocsreTn ould demonstrate lower self-esteem

: : ericans w
that African Am e born into a world where you are

P iari 11, if you ar 9.8
Am ericans t'hA;lZZ:ges about Black inferiority anc.l BlaCklPeigi
dad wi nable to conclude that exposure to and internaliza
ms reaso

: wer self-esteem.
o icans having lower
in African Americ
would result in

doll studies by Kenneth
o was seemingly supported by he 0 s ok hil

» studies involve ‘ |
e f: . dolf ?n response L0 a request from the ‘
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lysis of studies inyolv:
volving 261 B :
,. y found that Black i ailaoclk and White comparisons
BRher e li-csreem 11,y e v,Vhiteescents, and young adults
size is small, it is nonetheless a consisi: gl
t conventional wisdom and traditional sn tclin;i w: table finding
eem and social status. In trying to e plY s theorizing
. B il Xplain why Blacks do not
4 , Uray-Little and Hafdah] suggest th i
B at the social ref,
ot Whites, but rather other Blacks. In other w d ierer;?
N - ords, the self-
’ g dcfn' how Blacks compare themselves to other Blacks
Vhites. ltlon‘ally, they suggest other reasons that Blacks have
emm. ?ne reason is because of a desire to emphasize their distinc-
‘ grouP, gvhlch becorr}es as§oc?ated with individual self-
b ason 1s because ethnic/racial identity is more salient for
ites, and also has a stronger relationship with self-esteem
/hites. They also found that the Black self-esteem advantage
;“hﬁc‘l“was also larger for general self-esteem than academic
thors concluded that the role of academic achievement in
em differs by race, implicating the process of academic

analysis, Twenge and Crocker (2002) replicated and
and Hafdahl’s (2000) study by examining race differences
712 sources of data. Similar to Gray-Little and Hafdahl's
rocker found that Blacks had higher self-esteem than
reem advantage increased over time for Blacks. Blacks
om than Asian Americans and Latino/a Americans. Also
and Hafdahl (2000), Twenge and Crocker conclude that
ikely to base their self-esteem on the opinions of ther
that researchers should stop examining questions
in self-esteem and instead ask which members of these

self-esteem and why.

e : i be concluded
prehen ws of the literature, it can
: i d do not suffer col-

chibi ference for Whites an i ol
b::;fz:md Black students will typically exhibit

d Academic Disidentiﬁcation
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» the ayg
that OflEumpean American students 40 students wag ri\;):s
nally represe ; ¥
enyts iﬁ rat;tatlve and racially diverge samp]
grades 7-12, Lehmap (2012) fo Se i
und ¢ ;

If-concept. S Positively correlated

arding academi -
" Studzmc sel.f concept are generally consistent with find
teem. es typically report that African American student
mic self-concepts than White students. S

most highly cited articles related to the academic performance
an students, Claude Steele and Joshua Aronson introduced
reotype threat (Steele & Aronson, 1995) into the academic lit-
er into the popular literature (Steele, 1999). Claude Steele had
reotype threat among women during his time at Michigan
‘with a graduate student, Steven Spencer (Steele, 2010).
d to Stanford, he was joined by a postdoctoral student,
th whom he collaborated to apply stereotype threat to
students. According to Steele and Aronson, stereotype threat
‘confirming, as self-characteristic, a negative stereotype about
& Aronson, 1995, p. 797).

n conducted a series of experimental studies to test the exis-
reat. In the first study, 114 Black and White students were
| and control groups and given a 30-minute test from the
xist o SAT differences being statistically controlled for).
¢ condition, students were told that the test represented a
“,, For the non-stereotype threat condition, the test was
fpmblem-solving task. In the other non-stereotype threat

»'IOH that the test is a difficult challenge. The results indi-

in the stereotype threat condition performed worse than

e WOrse
h-stereotype threat conditions, and also Peffomed
ki nce, when the test

! ition. In esse

stereotype threat condition: e
v d worse than White
ility, Black students performe Black students

 presented as non-diagnostic of ability,
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pe threat and its effects.

to undergraduate and graduate studens. On the one hand, this can b
mem among all newly minted PhDs who go straight ,to graduatee
ting college. I tried to project an air of authority and competence by
ﬁgmsd'toolevery day that I taught a class. However, I was also very
ow I communicated in class. I was extra attentive to the way that
e that I was not violating any grammar rules (e.g., subject/verb agree-
onics, and pronouncing words correctly. I was also very concerned
swer questions corvectly. These concerns took on a decidedly racial
| not want to be perceived as an incompetent and unqualified Black

ts seeing me as an individual making a mistake. Instead, I always
(especially White students) were judging me as less intelligent and
't of affirmative action. In my mind, this is another manifestation
Thile research studies have typically included a prompt that made race
ions regarding tests of ability or demographic forms indicating
(1997) was accurate in describing stereotype threat as “a threat
nd | suspect in the cases of many African American students,
explicit prompt to make race salient for me. Did this awareness
se me to misspeak? According to the logic of stereotype threat,
tain that this is the case; however, I am certain that I was con-
1g racial stereotypes related to Blacks being less mtelhgejnt.
ccupations disrupt or undermine academic performance 1s @
mamu to examine. However, there is no doubt in my
i - or makeup of African
part of the psychological apparatit
ant to understand.
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He finally settled on a socig]

& . sychologi .
demic disidentification. Steele (I:JhY © ogical explanation that he called aca-

3 aracteriz isi ~ :
wherein self-esteem becomes disco ed disidentification as the process

nnected f; : .
pefore the label of academic disidentif rom academic achievement. Years

students, studies had reported that Blaxclfattmci1 A
. students were more likel i
r self-este : : ore likely to disconnect
x(:l:lsee;mso L Pafll(':rfrcir;lSE}[cademlc achievement in comparison to \thite students
¢ 1957; Rosenberg & Simmons, 1972). To illustrate, Steel
talked about his own graduate school : rate, Steele

: q _ ‘ experience where he conducted experi-
mints v;nfih }2118 ;\dv}llsor. He did the work because he wanted a PhD, bli he
acknowledged that he was not necessarily excited about the work and he had

not fully intzrnalize.d a social psychologist identity. However, over time, he
l;ieiiaezzgegr;intaﬁzltfl:tgcllei::vr;s aszilhh:::rel::g; g;nuigely excited about it.
‘ g deadlines, constantly want-
ing to talk about arcane theories, and becoming emotionally invested in the out-
comes of his experiments. Steele indicated that these academic and intellectual
activities were becoming a part of his self-esteem. In other words, he was becom-
ing increasingly identified with academics. According to Steele, one overlooked
factor in his becoming identified with academics was being treated as a valued
person with good potential and constant reaffirmation.

I am reminded of a recent intervention involving African American doctoral stu-
dents in a graduate program. Everywhere that I have taught, ethnic minority students
have eventually come to me to discuss their experiences in their graduate programs.
I am not remarkable in this regard, as I believe this often happens with faculty of color
who care about ethnic minority students. I addressed a group of faculty about my con-
cerns regarding the experiences of African American students. The students had
reported a series of negative incidents and racial microaggressions that was making their
graduate experience very difficult, if not miserable. The students reported several over-
lapping concerns including lack of research opportunities, feeling invisible, feeling less
invested in than their White peers, and not feeling supported or cared for. These con-
cerns alone are difficult and would be enough to facilitate students beconting disidena‘—
fied from their graduate studies. However, what made. these students experiences
even more intolerable were their experiences of racial microaggressions. One student
reported that during a presentation, a student supportgd early. thldhood programs th'at
would take African American babies away fromlthen' famllte§ and place them \'mth
White families because research showed that White structure is better. The Afnca’n
American student indicated that she became very heate4 and argued from a researche?* 5

perspective with the offending student. She characterized the professor as not saying

much at all, and then dwring the break, asking a question regarding how she felt about

Obama being elected as president. The student reported being nearly in tears from the

inci d in which a student made the

he felt. Another incident was repor.te ‘
f mii:};’l t,:fficfan American students did not listen to music, play sports, and
| much, they would perform hetter on 1Q tests. The professor did not respond
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The Myth of Black Anti-Intellectualisy,
88 . ‘
ng African American students in spite of
al phenomenon has been identified
ant to better understand the reasons
mechanisms have been proposed
demic success and discounting

the paradox of higher self-esteem amczl .
1 having lower grades. Whilg t1‘1e para .
in several studies reviewed, it is also uflpo =
that might explain why the paradox exxsfs. ;
that account for the paradox: de\‘/alumg ac e
academic feedback (Schmader, Major, & Gramzow,

DEVALUING ACADEMIC SUCCESS

ves attitudes that minimize the importance

of making good grades and doing well in school. _If Afri.canlAmerLfarll students
devalue academic success, making good grades will obviously not : . me(c)lrtar}t
to them. In spite of the characterization of Black students as devah.ung academic
success, there is very little empirical evidence to support this assertion. Publlshe'd
studies that have explicitly and quantitatively examined devaluing gcade@c
success among African American students do not generally support this notion.
As Schmader, Major, and Gramzow (2001) state, there is much evidence that
demonstrates African American students value school at least as much as White
students, and often times more.

In one study, Voelkl (1997) had a sample of 181 African American students
and 1,150 White 8th-grade students taken from 104 schools. The students were
part of a longitudinal study, and completed a 16-item measure of identification
with school that reflected belongingness to school as well as valuing school and
school-related outcomes. Voelkl found that African American students had
higher levels of identification with school than White students. Grades were
not related to identification with school among African American students,
but they were related among White students.

In another study involving 676 undergraduate students at UCLA, differences
among disengagement processes were examined (Schmader et al., 2001). There
were 184 African American students, 270 Latino students, and 222 White stu-
dents. De\{aluirxg academic success was measured using four items: “Being good
o acadfmlcs is an impotﬁnt part of who I am,” “Doing well on intellectual rasks

m zdrzemportm’lE n: :ftcr;t; mf;c;arclieemic success is not very valuable to me,” and “It
way or the other how I do in school.” The first

two items were reverse scored. There were no ethnic group differences i
eMiC success.

Devaluing academic success invol

n devalu-

3 dmil 5 thc.sc studies is how devaluing academic success is
ol d&ﬁ? i:r Cmcihasis could mduce discrepant results.
T bw ng or emphasis produce similar results,
N may be drawn. In a Previously discussed study,

. (2_910) also examined differences in valuing aca-
American and White students, Valuing academic




nd Academic Disidentiﬁcation

t support the hypothesis that African American students devalue

ivezan'linmg mean group differences, it is also important to examine

er devaluing academic success is linked to GPA. The findings here are

al. In one study with African American high school students, my

and I found that devaluing academic success was not predictive of
ey et al., 2011). However, in another study with African American
dents, we found that devaluing academic success was predictive of
kley & Chapman, 2008). However, when that data were disaggregated
-, we found that devaluing academic success was correlated with GPA
ican American females but not males (Cokley & Moore, 2007).
d be noted that the discrepancy in sample sizes (216 women, 58 men)
contributed to the failure to find a significant relationship among men.

3 5

NTING ACADEMIC FEEDBACK
reason that contributes to academic disidentification is the discount-

emic feedback. African American students often find it difficult to

feedback or evaluations about their academic competencies when
trust of the evaluation tool (e.g., standardized tests) or the evaluator
> teacher). The mistrust of White evaluators has long been es‘tab'
the literature. Curtis Banks and his colleagues found that African

i i i hen neg-
Jrticips likely to engage in behavioral change w
g e than when they came from Black

k came from White evaluators
ks, Stitt, Curtis, & McQuater, 1977). They also found that Bléck

ere perceived as more objective than White evaluators. .
T amics around cultural mistrust, what happens when a White

i ! Two experimen-

R to Black and White students '
1backm ;Ross (1999) were conducted to answer this
ece, @ letter of commendation

udents were asked to write a
possible publication in an education journal.

"a,
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ACADEMIC MOTIVATION

The focus on stereoty

pe threat, academic disidentification, d i
’ on, dev -
demic success, and disc ’ Sl

ounting academic feedback lead some observers to con-
merican students have lower academic motivation than
e Graham provides a comprehensive critique of the moti-
rding African Americans (Graham, 1994, 1997). She notes
: ‘ . of African Americans as (1) lacking personality traits asso-
ciated with achievement motivation, (2) being less likely to believe in internal
or personal control of outcomes, and (3) having negative views of themselves
Ecause; of lov.ver academic achievement are not supported by empirical data.
Earlier, I discussed devaluing academic success and discounting academic feed-
. back as mechanisms that allow African American students to maintain a high self-
esteem in spite of lower academic performance. Another related mechanism is the
attributions made by African American students to explain their lower academic
performance. Van Laar (2000) conducted a longitudinal study where she found that
African American students, like White students, were just as likely to make inter-
nal attributions about their success and failure as White students. In other words,
when they do well or poorly African American students were just as likely to attrib-
ute their success or failure to ability and effort as White students. However, at the
end of their first year, African American students began to make more external
attributions about their failure than White students, and their expectations about
future economic potential were lowered.

In an attempt to use diverse theoretical approaches to examine the academic
motivation of African American students, I used self-determination theory given
its popularity in the literature (Cokley, 2003). Self-determination theory pro-
poses that human beings have three basic psychological needs of competence,
autonomy, and relatedness that are essential for optimal functioning (Ryan &
Deci, 2000). A basic assumption of self-determination theory is that all individ-
uals have an innate need to be intrinsically motivated when their psychological

vation literature rega
that the assumptions

needs are met. .
Given the conventional wisdom that African American students have low-

ered academic motivation than White students, I conducted a study to test this
assumption (Cokley, 2003). Using a sample of 39{: African American st'udents
and 291 White students, I compared the motivation -of both groups using the
Academic Motivation Scale (Vallerand, Pelletier., Blais, & Brl'ere, 1?92)'. The
Academic Motivation Scale measures both intrinsic and extrinsic motivation as
well as amotivation (i.e., the lack of motivatior‘l). I.foqnd that. Aﬂ}can American
‘and White students had similar levels of fntrinsic motivation,; however,
\frican American students had significantly hl‘g.her levels of all three types 'Of
asic motivation than White students. Addltxon'ally, I found that the rzjxclal
ition of the school environment was an important factor. African

b




