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INTRODUCTION

Nearly 2 million c¢hildren in the United States h.uv'(: at }l(':;L]gt "Jf"fl_ll’ﬂrf:m Serving ig

ey v-l 2013 there were approximately 1.2 million chi dren of active dyty PCrso
"”l]"‘“-'\w.‘ l:):)()()(‘) children of selected reserve p(trsonnul (DASD, 2014), Many of the,
;l‘ll:zld(:':'(n' I:uw: only known military lluni!y Ii('(:,.whil(e snm(]t .r(':cz}” a}prior f;iviliar, lif,
Others transitioned through a parent leaving ;1(:hv0'(!uty and joining the Natl('mal Giiay,
or Reserve, or vice versa. Still more children are military-connected when 4 mblingj(,jr,
either the Active Duty or Reserve Component. N

In addition to those children with a parent currently in the military, there are. anothe-
2 million children who experience military family life while at legst one parent is getjy,
duty or a Reservist for some years, but now are living a civilian life because their parer:
separated from the military (Lester & Flake, 2013). Finally, there are adults who, as mili
tary children, grew up in the military culture. We are ]earning more about thejr perspec
tives of life as they share their stories with the media and researchers (Martin, Rosen. &
Sparacino, 2000). Later in this chapter Randy Ott, an adult raised in the military, look
back on the impact the military culture has had on his life.

Of course not all children with a parent in the military experience the same type o
“military family life.” For example, those children whose parents are active duty may expe-
rience separations, relocations incl uding overseas, and life on or near a major militan
installation. These children usually are familiar and comfortable with military culture anc
being on military bases or posts. They typically attend either DoDEA schools or civilia
schools with a high population of military children, However, children of parents u'fh(,
are in the Air or Army National Guard or the Reserves may never experience relocgtlﬂ‘l
to a new community or know many children like themselves. Although they may visita!
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CHILDREN AND YOUTH IN MILITARY FAMILIES

9011; Walsh. 2002; \’\"iPﬂS & Boss, 2006). While research on military children has been
increasing. more studies are needed that are based on representative, rather than ;-()n;,é_
pience. samples a}ld designed to examine strengths in military children. In ad(ll’ti()nl stu(i-
s that apply a life course perspective can help us understand the link between (:Ilii(il‘éffS
and parents development and, for example, the trajectories of children whose military
pareilt was wounded or died (Cozza & Lerner, 2013).

RELOCATION

As noted in Chapt'f?.l' 3 relocation is a well-known feature of active duty military life. If
raised their whgle life in an active duty family, military children will have moved an average
of six to nine times b.etweer} lkindergarten and graduating from high school (Department
of Defense-State Liaison Office, 2010), or every 2-3 _Vears' (Finkel, Kelley, & Ashby, 2003).
Military children have reported traveling and meeting new people as benefits of military
life. Yet, both of these benefits occur because of one of the “toughest” parts of military
life for children: moving (Ender, 2002, 2006; National Military Family Association, 2010).

Moving can seem to be a perpetual process for some active duty military children and
teens. They are preparing to move, physically moving, settling in, or wondering where
the next move will be. Prior to the physical move, they are saying good-bye to friends and
family and perhaps beginning to grieve over the loss of dail); connection to these impor-
tant people. Little is known about military children under the age of 5 and relocation.
However, as with any move or transition, infants, toddlers, and pfeschoolers are greatly
influenced by the prevalent emotions of their caregivers and consistency in routine.

For school-age children and teens, a move usually means changing schools, rejoining

orts teams and interest groups, and finding new friends. They may be concerned about
whether they will be “behind” or “ahead” others in their grade. However, they also report
liking the opportunity to start over at a new school that a relocation offers (Finkel et al.,
2003).

The website Military Youth on the Move includes information for children, teens, and
parents on transitioning to a new location and school. Some military installations have a
youth sponsorship program that will match a new child to a child approximately of the
same age who is living in the new location in order to assist with integration into the new
installation, surrounding community, and school.

Although research has given us some insight into the experiences of military children
s still limited. For example, few studies have followed chil-

with moves, our knowledge .
dren longitudinally as they go through the process of a move or followed up with them
etermine the longer-term consequences. Most studies

for a period of time afterward to d : ‘
ask children about their experiences only after the fact. Most studies are relatively small,
Weber & Weber,

and as noted above, there is little information about preschool‘childrell (
2005). To better understand how relocation affects military children, we need representa-
tive samples across age ranges and branches of service and more focus on what factors are

associated with positive adjustment.

Relocation often means changing schools fo B X o
on the Move study (MacDermid et al., 2007) introduced in Chapter 3 offers some insight

into what can make transitioning to a new school easier or more di.fficult for youth. The
-study included collecting data from one child, age 10-17; the service .lll(*‘lllb(?l‘; and the
Spouse from 608 Army and Air Force families. The average m,unbe'r ol ‘SCIIO()IS uttende.d
by these youth since the age of 5 was 4.08. Children reported expericnci ng scllqol transi-
tions as more difficult when they were female, had social anxiety (ie., lear_ of negative
evaluation), had negative attitudes about moving, and had negative perceptions of their

OWn academic Competence. They also indicated moves during the school _yciar 'clS.lil()l’(:"t,
difficult. However, summer moves may also result in challenges for teens who, withou

r military children. The Military Families
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Military children may learn positive coping skills wher.l lacczfl W.]th multiple relocy.
tions. A study examined 179 military parents’ perceptions of teens a‘djustment to multiple
relocations. The average number of moves was 4.89, with‘ a range of 1-18 moves. Military
parents, from the four military branches, were recruited ['rgm four secondary schools with
a large proportion of military teens. Seventy-five percent of parents considered relocations
to have positively influenced their children’s development, and parental perception of this
positive influence increased as the number of moves increased. Also, parents perceived
improved behavior as the frequoncy of moves (i.e.,
increased (Weber & Weber, 2005).
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are scheduled to deploy soon after arriving at a new duty
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to extended family. If the date for the permanent change of duty station occurs after the
beginning of the school year, families may choose to remain in their current location to
allow children to complete the academic year at the same school. Finally, if the quality of
education is better at the current location, families may remain in order not to negatively
affect the education of their children (DOD, 20 Lo), |

Militar_y teens perceive themselves ag adaptable and comfortable talking with others
lw'("dusc of frequent relocations, including moves outside of the United States (Nationd
Military Family Association. 2010). In some ways, military children share these and other
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and in!hrm?lfif"l'«il sites. Sorne mililnr_v brats hold rennions based on the DoDEA
““(,”(l(.(] (Martin et al.. 2000, /\|thr)u§_{], the origin of the
children use “|,,“:lfrrmyr_m' i',""h"“”g “brave, resilient, ada
describe the meaning of BRAT (Park. 2011, p. 67).

o
Voices From the Frontline

school
term is (lisputf-(l. military
ptable, and trustworthy™ to

[ WOULD NOT TRADE MY UPBRINGING FOR ANYTHING.
My dad was in the US, Army. We lived anywhere
Christinas in Florida, Georgia, North Carolina, and Germany. In the first grade, |
went to five, maybe six, different schools. It was hard on me. My parents dec:ided th;t I
should repeat the year. I remember thinking, “Am I dumb?” Tﬂyen we were in the same
place from the time I 'was 10 to 15. I was able to skip the Sth grade to put me back on

track with my peers and graduated with people my age. It gave me a huge confidence
boost. |

and everywhere. I remember

I look very positively on the experience of moving so often. It gave me more
strength. I think we underestimate military kids when we assume moving is hard on
them. It teaches perseverance and grit, and how to adjust to new places and people.

When I'was 10, my parents divorced. My dad was my parent. The Army raised me.
The military gave us structure and stability. My dad never had to worry about missing
his job. My sister and I had the beauty and the benefit of walking to school with our
friends and going to the Youth Center after school to do our homework and play games
until our parents picked us up. (I can still shoot a pretty mean game of pool.) We were
always around soldiers. I saw the culture, the structure. I would see men and women
in uniform. There were people of different cultures. There was a sense of community,
a commonality, and I felt it.

We moved to a new base just before I started the 4th grade. My dad’s work was in a
big building near our house. My school was maybe a mile away. The first day of school I
followed the other kids but got lost on my way home. I found the big building where my
dad worked, I remembered the color, and I waited there for an hour while my dad was
out looking for me. Eventually some of the people he worked with found him and we
connected up. I don't remember feeling scared or lost even though this was a brand new
place. It speaks to the trust and security of living on a base.

The way I live my life, I learned from my dad and others around him. He and
the military influenced who I am today in many ways. For example, when you live on
a base, you have the responsibility to help care for the grounds around your house.
Today, I mow the lawn every week. That's what you do. N

I'm never late. To me on time is late so [ am always early. I don’t know any different.
(My wife is not that way but we work it out.) When I'sit in the living room and t:ake my
shoes off, 1 get up and put them into the closet. Habits that I learned then still stick
with me and I like who I am and what I learned from military culture. |

My dad was a good athlete and today | stay in good s'hape. I remember going to
watch my dad in competitions. He’d get an award sometimes. People frpm different
units and services would compete with respect and become a community. I see the
importance now. It is a true community of force and protection for all of us civilians.
One day these soldiers might be fighting together and some may not COme back so I see
the importance now of them being together in all walks of life and servi ng.

I'almost joined the military two times. I'd say, “Why go to college? ltq ‘for. thc]\,
birds.” I wanted to be like my dad, who did not go to college. When | was drsem‘or q
worked at the Army bowling alley during Desert Storm. It was 1991 i'l.tvelry 1{10\tzv émto
then I'd see officers. They were respectful and would ke‘ep others in line. hw;mel l
be like them and so realized I needed to go to college. Even though from high schoo
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teachers Ud been told 1 should gro to college, | had 1o figure it out myself, |y, infly,
enced by the military enlture and allits diflerences.

Leurrently work in higher education where Feach courses onleadershipy gy direqy
the Conter for Academic Success Programs. A university is Jike: “an Army base., W, haaye.
buildings, voads. a structure. There are expectations in terms ol conduct upy mny ool
l(‘ug’uv.\'\ and 1 each serve something bigger than oursclves. ‘

1 have one mind and one body and T'want to use them to the fullest. | finishe thy
doctoral work in 2011 and a yvear later, 1 started what turned out to be a fW()*)/(f?lT-l()lw
process to join the milil:u'.\/.' I was turned down at first and had to redo everythiy
including my physical to reapply. Two weeks ago, at age 40, 1 was accepted into
Navy Reserve. The Navy is the only branch that would take me because of my age, |
think there is wisdom in taking someone my age. I may not be as fit as I was at 30 by
I have years of knowledge and experience. 1 will continue to work at the university an|
serve my weekend a month and two weeks a year.

My joining was a family decision. I could be deployed overseas. I could be killed. |
definitely will be away {rom home more often. My wife and I talked. She doesn’t know
the military culture except for what my dad tells her and what she sees in the news and
movies. But she knows this decision is very important to me.

I know what 1 experienced growing up and what the military culture taught me as
a person. I want to give that to my son. Right now he spends time with my dad and
learns from him. We are lucky for that. I want him to learn from my service, too. |
want him to have an appreciation of the country we have. Cliché or not, freedom isn’t
free. I want him to know what that means. I want him to learn discipline, timeliness,
and the importance of ongoing education, fitness, and exercise. I want him to gain
appreciation for different cultures. The military still has more work to do in this arex
but it is a beginning.

1 hope 1 can serve for 20 years. It means a lot for me. I will learn something new
and have the opportunity to be in a culture that means so much to me. [ have the
opportunity to serve my country and be with people 1 respect. I am looking forward
to it.

I look in the mirror and I am happy with myself. I am not nearly perfect, but feel |
can influence and help others. The military helped me start on this never-ending jour-
ney of learning, self-improvement, and helping others. I would not trade my upbring:
ing for anything.

Randy Ott, PhD
Birector, Centerfor Academic Success ngmmx
Western Michigan Uni versitl]
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CHILD CARE

Provision of child care is an important daily issue that affocts a large number of mil.l»t,‘”,\|
families with children. In I'Y 2013, 42% of children of active duty parents and 29% ¢
children of selected reserve parents were age 5 or under (DASD, 2014). »
In particular, dual-military, single parents, and those with children under t!,‘( ,:,:

i & bave talfcpten Het s “V””“hil“y ol child care that is responsive to a lmron“ \t\hci,‘
schedule (e.g., overnight duty, carly morning hours, soasiitge: hours) ill[‘ll‘l(‘lll(‘f": it
decision to remain in the military. Child care is also important to wilitary ,‘ill}]ll;tl;tt();~[),
a civilian spouse who is or wants to he employed (Zellman, Gates, Moini, & ;pOm'ufw"
2009). Box 4.1 highlights how child care providers play an important role in sut

military families.
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BOX 4.1 BEST PRACTICES

‘Military parents have a wide array of strengths and skills and want the best for their
children. However, corrosive stress, the experience of combat, and injuries (vis-
ble and invisible) can make it difficult for parents to function as they did before.
Gervice members and spouses may feel overwhelmed or distracted. A parent may
hecome depressed—unable to access feelings of competence or hope. Family life
_may become disorganized. ’
All these are natural responses to difficult situations. However, these changes can
* disrupt family relationships and a baby or toddler’s sense of safety, security, and self.
For children under age 3, whose brains are literally being wired cognitively and
" emotionally, early relationships with parents and other caregivers are laying the
~ foundation for the future. This is where you come in.
You may provide child care, health care, mental health services, or family sup-
ort. This guide will support you in building respectful, responsive relationships
with family members.
% As you will see, the little things you say and do matter. When you genuinely listen,
" family members are less alone. When you reflect back their strengths, there is hope.
When you play a game of peek-a-boo or sing a silly song with a child, you remind
families (and yourself) of the joy babies and toddlers feel and give. As you build trust
with family members, they are more likely to get the support and information they
need to be more available to their babies and toddlers. The positive cycle continues.

. (ZERO TO THREE, 2009, p. 6)

T

s o

Found on most military installations, child development centers (CDCs) serve
infants to 5-year—o]ds, and family child care (FCC) providers (called child develop-
ment providers in the Navy) serve children from infancy to 12 years of age. CDC hours of
operation are typically 6:00 AM to 6:30 PM (or 0600 to 1830 in military time). FCC h‘omes
may offer even longer hours as well as evening, nighttime, and weekend hours. Both CDCs
and FCC providers may offer care on an hourly basis‘(Zellman et al., 2009). School-age
care (SAC) programs, along with resource and referral sgrvices, are also available to
families. A military installation’s website typically includes information about local CDCs,
FCC providers, and SAC programs.

The military’s systematic and multipronged ap
been Jauded as a model for the nation, although th
Blank, Duff Campbell, & Schulman, 2005). The C
credited for drastically improving the qu ality of child care and its affordability (Zellman
et al., 2009). As a result, all child care that comes under the purview ol the DoD is
subject to DoD and national accreditation standards. Ninety-eight percent of mili-
tary CDCs have earned accreditation by the National Academy of _l*]arl_y Childhood

- Programs. a division of the National Association for the Education of Young Children,

compared with 8—10% of community child care centers (Graham, 2010). It is estimated

that military parents pay 25% less in child care fees than civilian parents (Castaneda &
Harrell, 2008).

h B(J(’ PTQVid?rS also must meet 'D'oD gl-li(‘lf.l

eck; certification in CPR and First Aid; an initial i : :

1 teCFiOH; fire, medicine, and program inspection; health screening), ]')uljtl.(?l])‘dt(‘. in ongoing

. Iraining and meet recertification requirements. In addition, home visits are conducted

© ensure the safety and well-being of children. FCCs may be required to meet state

proach to delivering child care has
at was not always the case (Pomper,
Military Child Care Act of 1989 is

lines for certification (e.g. lmckgrmmd
training that includes child abuse pro-
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Militarv spouses have raised concern about the limited cz}pamty, limited hours, high
costs of child care, and use of multiple types of child care (Castaneda & Harrell, 2008;
Smith & Sarkar, 2008; Zellman et al., 2009). A study with a r'fmdom, stratified sample of
active duty, single parent, dual-military, and civilian-spouse families with children from
infancy to age 12 found that parents of children under the age of 5 face a number of dif-
ficulties related to child care (Zellman et al., 2009). In this sample, more than 50% of

arents had irregular work hours, forcing them to rely on multiple arrangements to meet
their child care needs. Although single parents and dual-military parents received priority
at CDCs, with their lack of evening, overnight, holiday, and weekend care, these facilities
were the option least likely to fit military schedules. Military parents in this and other
studies found child care too expensive (Castaneda & Harrell, 2008). Most parents did not
know that their child care was subsidized, and some believed CDCs make a profit for the
DoD, which they do not (Zellman et al., 2009).

FCC homes may provide longer hours of care and more flexible scheduling than CDCs.
However, these benefits may be unstable. If the provider becomes ill or has a family emer-
gency, child care may be compromised. Even a provider’s back-up plan can be uncertain as it
usually involves other FCC providers who may be at capacity and cannot accommodate an
additional child (Zellman et al., 2009).

The DoD has initiated two programs, Operation: Military Child Care and Military
Child Cgre in Your Neighborhood, to assist active duty, Reserve, and National Guard
pare'qts in locating child care when they live at a distance from military installations. In
'fld(llt]()n, the Air Force Reserve and Air National Guard members drilling at speCiﬁC
installations can use the Air Force Home Community CareJ ro ;ram ThegDoD part-
?;r,itél‘(\jv[i{th the National Association of Child Care Resour/cgg aé;]d [{e{‘f\rra[ Agencies
refcfr;ais ?lﬁi,)i/:vft”tl;){n?i ?rgfl - {Or..ageﬂcies that offer child care resources 3¢
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Sugg(:s{i(;rns include ((i?(frr-lllle_lno.re, policy alternatives to meet the needs of families:
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CHILDREN AND YOUTH IN MILITARY FAMILIES

to be near grandparents or ot‘l‘\(‘r o‘xt(*nded family may resalt in a military child attending a
school with students and stafl unfamiliar with military life. Likewise, children of Reserve
Component personnel t}r’picn!l‘.\’ attend civilian schools, many of which are located far from
major military installations. Fhey too may feel isolated from other children who do not
have a parent serving in the military.

Military children may experience physical disruptions in their formal cducation,
reflecting the high nu‘)l)ilit'\' ol these military families. A parent’s change of dnty station
may mean a change ol schools for military children. Relocations can take familics to mili-
tary installations across the country. International moves may take children to countries
where they do not speak the language and/or are unfamiliar with the local customs and
culture.

More than 78,000 or nearly 7% of the 1.2 million student-age military children attend
schools established specifically for DoD family members (DoDEA, 2014b). The DoDEA,
a DoD organization that falls under the direction of the Under Secretary of Defense for
Personnel and Readiness, operates 181 schools in 12 foreign countries, seven U.S. states,
Guam and Puerto Rico for family members of U.S. military personnel and civilian DoD
emplovees.

The DoDEA schools provide students with a standardized curriculum that makes it
easier for students of military families to move from school to school, particularly from a
domestic school to an overseas school or vice versa. The DoDEA schools provide resources
and support to help students cope with the stress of frequent moves and other stressors
that come with being a military family member.

The DoD also provides resources to civilian schools relied on by military families so
students not in a location with a DoD school can receive support coping with the chal-
lenges associated with military life. In recent years, the DoDEA has granted public schools
throughout the nation grants for improving the education for military students and for
providing professional development for educators in schools that serve military students
(DOD, 2011c¢).

Military children show academic strengths. In 2010, children in DoDEA schools,
grades 3-11, exceeded national averages on standardized testing in math, science, lan-

guage arts, social studies, and reading (DoDEA, 2010a, 2010¢). In 2014, 75% of DoDEA
students in graduating classes took the SAT test (a college admissions test), compared
with a national rate of 52%. DoDEA students’ average critical reading score exceeded and
writing scores were slightly above or at the national average scores although the DoDEA
math score was lower than the national average. African American and Hispanic DoDEA
students continued to score higher in each section of the SAT than their stateside civilian
peers in 2014, continuing a multiyear trend (DoDEA, 2014a). Reasons for this (liI-t‘eren(-b‘
in performance are not clear but may reflect the fact that military children avoid some of
the hardships that dispro])orti()nately affect ethnic minority families in the civilian popula-
tion: parental unemployment, limited parental education, extreme poverty, lack of access
to health care, poor-quality schools, discrimination, and/or disadvantaged or dangerous
neighborhoods. |
Inaddition to the process of saying good-bye to friends and making new ones because ol
felocaﬁ()fh children and their parents have had to contend with differences in education p(.\l_
icy across states, However, the recent Interstate € ompact on Fidueational Opportunities for
ilitary Children is establishing continuity in many cducation p()li(-i(‘g and practices across
the 50 states (Military Interstate Children’s (l()nll')ucl Commission, 2014; see Chapter 12
r I,F()re information on this compact).

( ren.e?fel}irs-and ()tll?r school ?t-u“. I'”m“lmrslplln)t .chool day lmwi(l(‘.\‘
ot thatlzgr}){)?a\ndf(fs a P()Slhve ‘l()cns, ,m( lt u ““ Ls()llllS('li’rS‘ and administrators may

, nefit children. School teachers,

an important role in the lives ol chil-
a structure and a
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CHILDREN AND YOUTH IN MILITARY FAMILIES

§ BOX 4.2 BEST PRACTICES
§ RESOURCES FOR SCHOOL STAFF
L

»arn More about Military Families

Access the D‘()DEA.\' Educational l’(/,r'tmz-rship website for information and
resources for school leaders, military familios, and military leaders: http://
www.dodea.edu/Partnership/eterences AndGuides.cfm

Building Resilient Kids. developed and offered through the Military Child
Initiative at Johns Hopkins School of Public Health: http://www.jhsph.cdu/
research/centers-and-institutes/military-child-initiative/ |

tay Updated

- Military Child Education Coalition: http://www.militarychild.org
~ Military Impacted Schools Association: http:/militaryimpactedschoolsassocia
e tion.org/
* Department of Defense Education Activity: http:/www.dodea.edu

* Direct Students and Families to Resources

Military OneSource: http://www.militaryonesource.com

Military Youth on the Move: http:/apps.militaryonesource.mil/MOS/?p=MYOM:
HOME2:0 _

Student Online Achievement Resources: http://www.soarathome.org

Tutor.com for U.S. military families: http:/www.tutor.com/military

e If concerned about the nondeployed parent’s adjustment to the deployment,
encourage his or her use of resources.
e Encourage parents to attend school activities and parent-teacher conferences.

~ Box 4.2 lists resources for school staff about military children and support for
. military families. ' -

DEPLOYMENT

Since 9/11, the optempo of the military has increased significantly compared with the
prior decade, particularly for the National Guard and Reserves. As a resqlt‘, the }mmber
of children affected is larger than in prior conflicts since World War 11 (Committee on
the Initial Assessment of Readjustment Needs of Military Pmsonnd,‘Ve.te;mns,\and l‘hmr
Families; Board on the Health of Selected Populations; Institute of Medicine |[Committee
on the Initial Assessment of Readjustment Needs|, 2010). o hekr Bip
Over 1 million U.S. military children have experienced Sepz\l‘zlt}gﬂ [rmnl t 1[(‘“. p“u—
ents because of wars since 2001 (MacDermid Wu(lsworl'h,’2()I()). ‘(Amnlm.t ( ("p (l)_.\, ‘n\lf n:_
and the possibility of multiple deployments have l)(\,cn‘('(ml‘lnu()us Izwtmxs: in .t ]N-‘ 1\(\ 0‘
many military children, complicated by uncertainty ol length and h_\»' liall(l‘ntr(j 1”1'.”1-]{\ t(:l
death or the threat of them (Cozza, 2009b). Box 4.3 illustr:‘ltvs t!ml ( ("l;’_”."l‘ '(l 11":“'" d
ki Ao grandparents, worry about maintaining their relationships with their children an
 their grandchildren.
esearch prior to and since 9/11 suggests thi

it deployments influence children’s academic
Unctioni . : Thasing 18
E C“Onlng, behavior, and psychologlcal well-being

(Sheppard, Malatras, & lsrael, 2010).
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CHILDREN AND YOUTH IN MILITARY FAMILIES

Chandm‘a}nd (l‘gll(‘;;gn(‘,]s (-(Im(luclv(l 24 focus groups ol teachers, connselors, and adsain-
staff at 12 schools that served a high concentration of Army families assigned

jgtrative
to-one of two installations with high deployment rates (Chandra, Martin, Hawkins, &
Rwhardson. 2010). They also conducted telephone interviews with 16 school stafl mem-

pers (i.€- t(“n(‘h(‘rs, counsclors, and administrative stall) who worked in areas with higher
pumbers ol Nntimm! Guard and Reservists, What follows are themes from the interviews
although not every focus group or interviewee mentioned each theme. ,
Overall. school personnel noted that many military children were able to handle the
stress of deplovment well, yet some children had difficulty with functioning well at school.
School personnel thought three points contributed to military children experiencing dif-
ficulty with deployment: when they were unsure of the length of the deployment, when
they expvri(‘n(‘ed increased stress at home, and when they perceived the'pa.rent at home
had difficulty adjusting (Chandra et al., 2010). Moreover, school personnel concluded that
ntal deployment isolates children of National Guard and Reservists who may know
few, if any, other children in their school with a deployed military parent. Some children’s
sadness and anger were apparent in classroom and peer interactions. Increased number
of chores at home (e.g., helping with younger siblings more) and taking care of the nonde-
ployed parent emotionally at times interfered with children’s functioning at school. School
personnel noted that depressed adult caregivers at home did not attend school activities,
did not assist children with homework, and at times kept children at home “as a source
of comfort” rather than sending them to school (p. 221). Although school personnel rec-
ized the resilience of some children to do well in school after an initial adjustment
riod, they noted the toll multiple and extended deployments were having even on these
children. In subsequent deployments children who demonstrated resilience during the
first deployment became “less engaged in school work™ and engaged in more risk-taking
behaviors (p. 221). During the reintegration phase when the deployed parent returned,
school personnel noticed that some children had difficulties in adjusting. Finally, school
sonnel saw school as a safe haven for those military children who experienced instabil-

ity at home (Chandra et al., 2010).

Behavior and Psychological Well-Being

Studies of military children and deployment conducted during OEF/OIF have focused
on preschool children (Chartrand, Frank, White, & Shope, 2008), school-age children,
and teens (Chandra et al., 2011; Huebner & Mancini, 2005; Huebner, Mancini, Wilcox,
Grass, & Grass, 2007) but not on infants and toddlers (Cozza, 2009a). The following sec-
tions address children’s worry about parental safety during deployment, psychological
distress and behavioral problems, parental factors influencing child adjustment during
deployment, child maltreatment, and evidence of resilience and maturity.

Children’s Worry about Parental Safety Children under the age of 14 in the
United States have lived during an erain which their country has been responding to ter-
rorism and using its military on extended combat operations. I ,ikevyisc, youth, who now
are between the ages of 14 and 21, were toddlers, prcschool(‘.rs, or first and second \g‘:ru(l—
ers when the World Trade Center was attacked and the United States launched OLE and
OIF. These events prompted, and may continue to prompt, civilian and military children
to worry about their own and their loved ones” salety.

Military children worry about their parent’s well-being when they are apart. Worry
can be evident even duri ng the prcdeploymm]t phase. Very young children may sho\'v their
{itress by clinging more to parents, crying more, and resisting engaging i.u their daily eat-
Agand sleeping routines. Preschoolers often are concerned about pra(:hcgl matters such
a8 where will mommy sleep or what will daddy eat and may become confused, angry, or
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) d};ll):“‘:z‘ (\:r(l)lr];()g about parental safety can influence adolescents psycholfoglcal well-
being and behaviors is illustrated in two studies. One stu.dy engag;e(} tetens lghocgs groups
(Hucbner et al., 2007), and the other used a telephone interview design (Chandra et al
2011). .

In the first study, 107 adolescents between the ages 12 and 18, attendlrlg a free camp
for military children experiencing parental deployment, participated in focus groups
to discuss their experiences. About a third of the teens described signs consistent with
depression (e.g., losing interest in activities, isolation, changes in eating and sleeping) and
higher anxicty (e.g., ruminating on the deployed parent’s safety and daily life). These signs,
along with changes in roles and responsibilities and increased emotionality in the family
ad(ield l}lp to stressful situations for these youth. The 27 youth who described getting angry
and lashi en L . . . - . ) )
”(;ldi;)l':)l;g(;);; ;)(fl tl(t ,ng?}ljo descrl})gd t(i'yl(r}l%' t(i) hide their emotions in order to protect the
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One ol ”'IT‘("‘"‘I""H("\' is nlways how to mnke concepts concrete and specific that
g chil(l"““ al diflerent apes can anderstand. For «'.xmn|)|(' there i

iy‘)‘ W l”' l)" l“l'('““".")”
o 9 | ')()ll( ||U\V |() use (“ll ' |' 8 i y | o
(8 ] .ﬁ'(\.\\,“)"d H ! L atendar So (l“ )l() “l““' 151 ' ( ! i ) " ’ '

i chunk of time for children. s complicated becannse there is often uneertaingy abont
& return dates. So our resilieney trainers work together with Camnilies |,,‘ (l.”;”,, ”/’ Wi}fh
% jdeas that are not linked to aspecific day. ey

& Alittle hoy witha Marine Corps dad liked to wear his dad's hoots, At one session
& the family brought in Dad’s boots and outlined them, They then rrn;;llcs “a um,ph f’r(»rr;

& their home to lraq. Kach month the little lmy put down the outline of his dad’s boots
soona pﬂtll showing Dad coming home. It allowed him to mark time and see it pass
i concretely.

Children have questions about danger and risk. When a child asks, “Wi

“ dad (or mom) die?” it can be hard to kn?:)w what to say. Many pnrlclzr:tslj-l-(-v;i’kn‘x:cl;lst’?;yf
& us—try to avoid questions like this. So we do lots of talking together with families to
o help parents know what to say. A family with a younger child (age 3-7) might bring
i in their service member’s flak vest and helmet and talk about training and how the
= deployed parents’ buddies will help keep him safe.

: As a child gets to be older, the conversation shifts. The parent who is at home

& might acknowledge, “I get worried, t0o,” then share ideas of what helps them when

“ they are worried and suggest, “Let’s make a plan together about what we can do

¢ when we get worried.”

S

3

Over the years, we've learned a lot about resilience from military families. One
= of my favorite stories is about a family in Okinawa who came in with a 4-year-old.

4 When the child was 2, his dad deployed. It was a tough time, in part because Dad
“ had always given him his “special good-night kiss.” Mom couldn’t do it right. This
& time the family came in advance of Dad’s next deployment saying, “We want to make
¢ this transition smoother.”

s

7Y

Dr. Patricia Lester
Director of Family Resiliency Training for Military Families (FOCUS)

g

not be consoled whenever the family discussed the upcoming, routine (l.opl()'y.'ment. Sh.e
was encouraged to ask her son what he thought deployment IIlf.E‘drlt. Alter listening to their
son, the mother and father realized that he had heard the (aqnly and Ilt*lgl{l)()rs talk about
arecent accident a board a deployed ship in which dozens ()_i sailors'; had(f!le'ld. /}s ‘Tl rvs;x‘lt.
weir son equated deployment with ships (—expl(?d‘mg and sailors (l¥1|1g. -_,I.V(l-.n'lt'ns'l ”.“( (l r:
standing of deployment, his reactions were justlhred and warr.unt(-( , particularly w ‘K‘.".t.“l
adults around him seemed nonchalant about what he perceived to be a clear possibility
of his father dying at sea. Once the parents realized what their son thunght and f(-:tln-(l‘
they explained what deployment was, that the explosion on the other ship ““(.lh] ;l()[.)l.(.‘;:.l:
and the ways in which the ship’s Captain and crew nm'(l(- SUTE OV '.I')'()III(‘ l:'ll‘u‘mu \\;;.\ ,\.: (
‘ri“g d"PIO)'Hmnt. The parents rul)()ri'(r(l that ulh-:: this conversat l('m ; T 'lll :snltli ll.“l(\",;i(\l,
: mplay(,,d signs of panic when discussing the upcoming deployment and, when the ¢ eplo
ment begay, displayed an appropriate level of sadness.

psyChOlogiCal Distress and Behavioral Problem's Slll_divs ol ('l'n‘lll:/l(r;;lln“\\.'lm“((-"\li):‘;i
Henced parental deployment in pc;u-.(-('ilm-. and wartime |"'"_"'. by D% . .“l(..l (l' ¥
that children OXhihit](*d%ncreaqm in externalizing and inlurnuhl!ng s_vmp%(nn.x, inc }l(’l,lll\t,

Pression an( an\xie/ty, but /tina;t they t)’PiCﬂ”)’ did not need clinical assistance (CO%E,
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CHILDREN AND YOUTH IN MILITARY FAMILIES

Visiting military families on installations and talkin
insight into their experiences. Aside from deployment
frequent moves and transitions to new homes, schools
source of difficulty but also a source of stre

We still have relatively little informa
lies. Our first project at RAND |

g with them by phone gave me
and reintegration, these include
, and communities that can be a

ngth.

tion on the experiences of military fami-
‘ a monprofit institution focused on research
and analysis| was Children on the Home Front. The National Military Family

Association funded us to explore the lives of military youth. In the summer and
fall of 2007, we did a pilot study in which we surveyed youth attending the asso-
ciation’s Operation Purple summer camps and their parent or primary caregiver
at home. The next year, we conducted a larger study, with 1500 families, to assess

the impact of parental deployment and reintegration and followed youth and fam-
ilies over a year.

We've also worked with the U.S. Arm

y to learn what teachers and other school staff
see in the many hours they spend each

day with military and other youth. Recently,
the Department of Defense has funded us to look at how families from all services

and components fare before, during, and after a specific period of deployment. Unlike
studies before, this research will allow us to disentangle the specific effect of deploy-
ment from other life experiences and to surface the factors that contribute to family
resilience.

As we’ve been studying the functioning and well-being of military youth and teens,
we have learned a lot about how they are handling deployment. We assessed youth
anxiety symptom levels and found that one-third reported symptoms in the moderate
or elevated range as opposed to 15% of civilian kids. Colleagues working with younger
children have found the same thing. The more months a parent was deployed, the
more symptoms of anxiety were reported.

We've also found a strong relationship between the mental health of the nonde-
ployed parent and child. This is true in the literature about civilian families, too.
In military families, we see that parents (or other caregivers) at home often put
themselves last. The fact that the challenges of the parents impact children has led
us to recommend that the at-home parent also receive support throughout deploy-
ment. We also recommend that we continue to study military families as systems
and examine how the experiences of each family member influence others in the
family.

If you are going to work with military families:

* Bring the principles and knowledge you have gained working with other
families,

Consider the strengths that each family brings and try to build on these assets
to help families confront the stress of deployment.

Get a little smart about resources available to families. If you work in a com-
Munity with an installation, don’t be intimidated. Make a connection and
learn what resources are available. And remember that most families don’t
live on installations—they live in the community. They are your neighbors,
and your support means a lot.

To work with
XiCon or mjlit
®Xperience.

or study military youth and families you don’t have to know the entire
ary structure. You do have to listen, learn about, and understand their

Anita Chandra, Dr.PH, Behavioral Scientist
kamagen Behavioral and Social Sciences Group, RAND Corporation

;
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CHILDREN AND YOUTH IN MILITARY FAMILIES

BOX 4.5 TIPS FROM THE FRONTLINE

_“\AINTAINING THE PSYCHOLOGICAL PRESENCE OF THE MILITARY
_ pARENT FOR CHILDREN

4 Phone calls, webeams, e-mails, and letters are important in maintaining
psycholngical presence and emotional connection among family members.
However, they are not always possible, particularly according to a child’s
schedule. So, children need other ways to maintain connection that they can
i3 access when they feel a need to be close to the deployed parent.

o Children benefit from concrete items such as photbgfaphs, videos, and audio
messages that can be prepared before the deployment. Some children like
deployment dolls that have a clear plastic cover on the head where a photo
of a parent can be placed, a life-sized poster board photo of a parent, or a
stuffed toy replica of their deployed parent.

e Younger children can watch a video, DVD, or digital movie of the deployed
.. parent reading their favorite books and doing everyday tasks such as shav-
~ ing, puttingon makeup, washing dishes, helping to pick up toys, and mowing
: the yard.
Smell can also bring a person to mind; service members can give their child
a T-shirt, hat, or scarf that “smells like” mom or dad. This article of clothing
could be placed on a stuffed animal for younger children to cuddle.
Family and service members can share an activity while apart, such as read-
ing the same book or doing the same puzzle book.
The deployed parent can leave “surprises” for children to find throughout

the deployment.

home. However, approximately 60% reported their child becoming closer to family mem-

being proud of having a military parent. Having a
ey or in the past year increased the likelihood of
jited anger or behavioral problems and decreased
hat the child accepted responsibility (Dorvil &

bers, accepting responsibilities, and
parent deployed at the time of the surv
the spouse reporting that the child exhil
the likelihood of the spouse reporting t
Pllieger, 2014).

Parental Factors Family and parental factors influence children’s lives and how they

cope with the stress of deployment (Sheppard et al., 2010). How well children adjust to
the stressor of deployment and to many other stressors depends to a great extent upon the
fesponses of their parents. Parents who respond with an attitude that conveys a sense of
$ecurity and confidence and with effective coping strategies serve as “a powertul protec-
tive factor” in the lives of their children. Parents who cope with the stressor and teel able

€ope transmit to their children a repertoire of effective coping behaviors (MacDermid
al, 2008; Walsh, 2007).

?\ Voices From the I'rontline
”“;‘ICILITATING A PRE])EPLOYMEN']' PROGRAM FOR FAMILIES
- Hove yoy

a When I worked at a Navy Family Gervices Center (now called a Fleet and Family
: sQPI})Ort Center), predeployment prbgrams (or families often occurred aboard ships
¢hildren would know where their mother or father was going to live during the
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for their children. One way this stry,v- jat is parents’ availability and effectivencss l.“
s stress can be exhibited in some military families ¥ in €

e parellt
ve )

maltreatment (Cozza, 2009a)
Since 2001, s ; e :
)1, studies have found an increase in child f milit? Y o
¢ rrease in child maltreatment © milltes e
maltreatment OF 1 T ore "

dren during deployment. A st
numerous milimryyj,mu:i,ﬁi (M dvl(‘l’_l(w"'l study of military families in Texas W .
after the first large-scale d ms showed an increased rate of child maltreatm” belo”)
o el ”,;Or;,('c{)loymnnt after 9/11 (l{entylet ‘11" 2(‘)‘(‘)‘;) P‘lesearc ) (

* Instances ol substantiated chi'l(l‘ lda.l’treatme'%nt f‘b“” !
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()fchild l]1'¢llt]'(‘,‘;lflllh(“l:lf‘ w,u\s‘ 1;12%.}3-(-;1((‘1' duri |‘|-g combat deployments compared to peri-
ime when soldiers were not deploved (Gibbs, Martin, Kupper, & Johns I

es of substantiated child maltreatment, child neglect \I,v“; ””'_.(:l:::::m.’ BT
((;ibhs ot al., :2()07:' Nl(.?( I;‘n‘;‘n‘”‘, l“:.l'll, N(-\\.fl)_v, & Ursano, 2008). In the 1990s, /\rlmy( "’::::"":‘”:
ex}x""i“’]f‘(‘d ‘;l‘doch‘n(‘ in :su. A,Htj“.mim:! child neglect; however, the rate in 2004, after the ini-
tiation of OBIF/OIE, Z‘PP""\””V‘“("'( 1991 rates (M(-,( sarroll et al., 2008). Although rescarchers
not reached 1 CONSENSUS on how rates of clnl‘d maltreatment in military families compare
with ponmilitary families, the study .01 nul?tary families in Texas from 2000 to 2003 showed
the rate of child maltreatment was higher for nonmilitary families (Rentz. et al., 2007).

A major way to promote children’s positive adjustment to deployment then is to sup-
port parents in acquisition and use of positive coping strategies themselves (DASD, 2015).
Given the knowledge that deployment and reintegration are stressful times for families,
additional prevention efforts should be focused on increasing positive parent—child rela-
tionships and family adjustment all along the deployment cycle (Chandra et al., 2011).

Results of focus groups with 71 military fathers from 14 military installations across
the world suggest multiple messages to share with military families about father involve-
ment. Leaving most of the parenting to wives, some military fathers become visitors in
their children’s lives by pulling back and having a “softened” role as a parent (Willerton,
Schwarz, MacDermid Wadsworth, & Oglesby, 2011). Others, feeling guilty over not being the
ideal involved father, may use permissive parenting practices. However, fathers can expand
their ideas on involvement in their children’s lives by not equating “good fathering” only with
a physical presence but by focusing on quality time and managing their time well to facilitate
involvement with children when home; planning and thinking creatively before deploy-
ment about ways to be psychologically present when deployed; and considering how
to best reunite and resume day-to-day parenting with their children after deployment
(Willerton, Schwarz, et al.. 2011). Better connections between deployed parents and their
children result in fewer child behavioral and attachment problems, and better reconnec-

tion once reunited (DASD, 2015).

rate N
ods ol t
of the tYP

have

Overall The research on deployment and children suggests that as a group military chil-
dren are resilient: studies are not finding a majority of them having academic, behavioral

problems, or psychological symptoms rising to clinical levels. However, for some military
children, parental deployments, particularly combat deployment and .Inultlplg Fleplqy-
ments, appear to be taking a toll in terms of academic outcomes, Worry. mterpalmng and
externalizing symptoms, anxiety, and depression. In summary, r15:k factors for problem-
atic adjustment to deployment include combat deployments; multiple deployments: total
number of deployed months (C

handra et al., 2011 Engel et al., 2010; and Lester et al.,
2010; Lyle, 2006); nondeployed caregiver

distress (Chandra et al., 2011); deployod parent
post-traurmatic stress symptoms, PTSD, and other mental health probl@ns .(l,est(:r, L.eskin,
etal, 2011; Lester, Mogil, et al., 201 1); and caregiver—youth cmnnun‘ncutmn.((,ha?ndm et
al, 2011). Factors that promote resilience include positive purent—(:hll(l tit‘latmnslnps -tmd
communication, social support, overall family adjustment. parentz.ll (-‘lll()fl()\l)lzl‘ \‘\'vll—bmng,
and effective parental coping okills (Lester et al. 2010; Mucl)_(-m‘n(l et al., 2008). B
Itis important to note that multiple contexts l)ey()nd the family system ull(.\vt. n‘u}nm[\‘
children and may contribute, or Jdiminish, their coping skills. As n('m‘d .(\elpll(‘l. schoo 's
and teachers play important ;nles in the lives of military children. l.-ll\"(‘\\'l.\'(‘, (?t.l.u\r }llt(\:—l
ocking systems in(:lu]ding school, health and mental health (-ulr(\“ spl|-|f)|ml./rvhgu‘;l)ns‘,-;n?(l
Couzllnumty affect children’s wellbeing and l'ullt‘fil‘)ni-lﬁ . ‘(!Stl(;;.lﬁr(l‘nl:ll:;;I-J(I?'II:\:i:\jitinlt((‘(l):::i‘(s‘
adswor a T stte erstand military ¢ m i AriAy - ~
"~ traject‘tl:)l‘(;;dl;e'fe(')1lx'i£(‘:"(': r}(:(c::)ll(l(:;l:(l:lllc(ll applying theories and "m"“‘“"”f'l‘_'s built on = S'
t_emic thinkin , ’su/ch/(as eé(;lo /ical and attachment theories, risk an(.l !‘(‘SIIIPHUG"‘IIBI513“'
Ves, and life%ourse I)erépect%ves (Lester & Flake, 2013; MacDermid Wadsworth,

2013;
“Dermid et al., 2013; Riggs & Riggs: 2012).
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PARENTAL INJURY AND DEATH

As noted carlier, reintegration with a parent returning from deployment can be stress-
ful for children. Combat-related injuries, both physical and psychological, pose addition]
challenges for family members, including children who must adapt to a new understanding
ol their parent (Gorman, Fitzgerald, & Blow, 2010).

Although few studies exist that examine children’s adjustment to parental injury, medi-
cal and social service professionals who work with families of injured service members
indicate that children will take their cue from their parents (Cozza, Chun, & Polo, 2003
Children benefit from developmentally appropriate information about the injury whether
visible or invisible, reassurance of the parent’s love for the child, encouragement to ask
questions, and guidance on how to interact with the parent (e.g., “Mommy cannot give
you a piggyback ride because she hurt her back, but she can play frisbee with you.” or |
“sometimes Daddy forgets things so we write down what we will do tomorrow to help
Daddy remember”). Parents may benefit from learning how to communicate with their
children about injuries, particularly if the injury has interfered with the ability to interact
sensi'tivcal_y. Resources for families ¢an be found in Chapters 11 and 12.

Nonvis:bl.e injuries such as depression, anxiety, and posttraumatic stress sympton
;.na}y be particularly challenging for children, For example, a study of National Guard
ekt e oo e |

' o barenting as reported by the sepyi , bers (Gewirtz. Polusi®
DeGarmo, Khaylis, & rbes 2010). Evidenc y ervice mem ers (Gewirt areft-

child rufutionsliip parenti ng, throul IJV]( Cnt'e Ay P 15D neEatvely a“édm%'[)‘;d"’rs'
King, & King, 2002). The sym )t()lr?]{.el_ln()tl()llal numbing/avoidance ‘(Rusm(z, \ "_;mP "
service members o veterang \Lit‘h Pfi‘ggp.( sy may also play a gactor._ PO-I[ f‘ :\[;temt"
tions, do loss monitoring of childron ]L : | syn_lptoms may withdraw from hun} '\.t l\'o i
emotions when stresge and when irln ; )({IVI'OSS l.nvolv(-:,d with children, and‘ exmb.l] 010"

When a parent is firsg injurel l‘h(lu)'“- ! Wlt.h children members (Gowirt et‘tl(.)‘r oth
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the childs home, medical trogg ‘ ( lf(.‘ 0 hospitalizations perhaps at great d]hsfallf ;
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ing the child at rik for IJSy;flml‘(l')yri z( I()\Fr'rl()oked to a small or large degree, perh‘dfu]ﬂtiou
of emotions, behayior health glcal distress, and problems with attachment, 76" e
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, L life for its members and supports child development. Training, resonurces, and
qua lo;'t < iNCTEASC rehabilitation professionals™ ability to involve children in the r(-h'lll)ili
) el g e i . , Ire _
supl ocess (Gorman, itz rald, & Blow, 2010). More information about children i

tation 1

Dat d families is presented in Chapter 8 and ideas for helping their familics is
(\()]] I L DI b

_wounde
n‘c‘SFllH‘d in ()ll:l[)f:‘l' 13 wvice members | . ; ,

/\ppro.\'i““‘m‘l_.v r()()f) service mem j(‘ls ave (.ll(?(l while serving in OKF, O1F, OND, and

OIR since 9/11 (DoD, 2015). Yet we kn()w‘ very little about how children adjust to the death
of a military parent (Holmes, RE“_‘Chw & Corza, 2013). In general, however, bercavement is
L visk factor tor children developing emotional or behavior problems (Cozza et al., 2005).
" The National Child Traumatic Stress Network (2008a, 2008b) has published a series
of manuals for medical providers, educators, and parents on traumatic grief in children.
These publications remind us that children may show grief in different and multiple ways.
They may regress in behaviors, show sadness, become fearful, develop problems in school,
notice “aches and pains,” be moody, show anger and irritation, withdraw, and/or isolate
themselves. They may “not be themselves” as they do uncharacteristic behaviors.

Young children whose parents die while deployed may not initially understand the
permanence of death. They often seek the comfort of their closest caregivers and need
extra attention and reassurance. School-age children may ask lots of questions about their
sarent’s death and about death in general. Teens may try to hide their emotions (National
Child Traumatic Stress Network, 2008a, 2008b).

Some children may develop traumatic grief, that is, exhibiting symptoms of post-
traumatic stress whether initially or months following a parent’s death, given it is unex-
pected, sudden, or traumatic. These symptoms can include children experiencing intrusive
thoughts about the death or reliving the details of the death, if known; avoiding conver-
sation, activities, or reminders of the parent or the parent’s death; and startling easily,
being “on alert,” and becoming nervous, jumpy, distracted, and angry. If symptoms persist,
appear after an initial stable period, or they disrupt daily life (e.g., attending school, play-
ing with friends, participating in or enjoying activities), counseling may be appropriate
(National Child Traumatic Stress Network, 2008a, 2008Db).

Given the public nature of a military death during wartime, children and other family
members may experience unexpected or unwanted intrusions while they are mourning,
Families have a right to as much privacy as they wish, including privacy from the media.
Children who hear someone say that their “parent died ‘needlessly’ in an ‘unnecessary’ war
may find it much harder to accept and integrate that death than [children| whose parent’s
death is considered ‘noble’ or ‘heroic.’...[Ollder teenagers may have their own opinions
a{xd feelings about the war, and these may either ease or complicate their grief” (National
Child Traumatic Stress Network, 2008b, p. 4).

Following the death of a loved one, parents can assist their children by providing a
sellrz::rof sccurity by being physically a.nd emoti()m.illy c_'{();sc and (F.redi?tal‘).le;;. 1)(:i|1§ S(:t ::ll(;t 1
of f}J;l’I'.f'g to what children’s.behavmrs are .sa_vmg they ne-ei : enc.o.umgin:%, e,'} '

Clings; knowing that grief and other feelings can get mixed up; and being aware o
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Possible reminders of the death at un(—;xpecl'ed times. Parents can also pmmot( pmltm

a“]U..Stm(ant by supporting children’s connection to the person who has died by talking and
x;illﬂng at photographs and videos; pr()vi(ling ug(',—z_q)pr()priul'(\; mfplm-mti(ms; sp(\ndin‘\u.; time
veach child and considering their individual needs; and informing other adults about
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OIS involvemnent in a project or ()r;,um'/.ul'mn, _ : :
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Oups *hildrer are grie ' al Child Traumatic Stress ,

2008&1) groups {or children who are grieving (Nationa aun:
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Adults are also cneouraed “\) Sdrﬁ(l(»(ﬁlﬂl‘(?l\/; showing ‘(?(!llllg‘g’; and modeling healt},
ing, cating healthy foods. and ‘.ql(]‘(;‘)vmi‘v‘ that's why I'm crying. Let's take a walk togeth,
coping (€.g. "1 miss Daddy rig i ]ll(z ’-1r€ oo encouraged to seek prolessional support if
because | like being with )’(311- ). 1 f(‘)’sf : . Network, 92008a).
necessary (National Child Traumatic ' trest e oasor Fnown by many mi]itary chikde

The risk of injury and death ofa pglren . ca by relocation nd separation B d
They may also experience changes rougde loyments. Positive family dynamics, socjy
s (tioﬁlog'g du;};:lrzﬁrs,frrgr[r)an\l:l]r ad\[/)eréities can make a difference in the regi).
S e ng me« N .
::]1]7(}\:)03 cﬁ]ildr;mllfg you worlf;with children directly, you k.no’w tl.le 1mp(zlrtan§e of accep-
tance, listening, and guidance in supporting ther.n thrqugh l'lfe S mlilOE an‘l major ls)tressors.
Likewise, by building trusting, responsive relationships W.lth z%du t family members, you
may have a positive influence on their ability to support their Ch.ll.dren. As a helping profes-
sional, what you know and what you say and do matters to families.

rwork, 2008a).

SUMMARY

e Nearly 2 million children in the United States have a parent who is serving in
the Active or Reserve Component of the military.

Even in the face of relocations, separations, and risks of injury and death, the
majority of military families adapt, and their resilience is evident.

Studies are needed to identify the particular strengths families use to overcome
stressful situations.

Children who grow up in the military culture on average move every 2-3 years.

Evidence suggests that children’s adjustment to moving is influenced by family
cohesiveness and time at a current residence.

Military child care includes CDCs, FCC providers, SAC programs, and resource
and referral services. ’

M ‘il.itary chi.ldren attend civilian schools with a small or large presence of other
mlllt‘&f y children, and DoDEA schools. Overall, military children attending
'[]?QD}LA schools compare very favorably to civilian children

cachers and othfer school staff members play important roles in supporting mili-
tary children during relocation and parental -dePlOym ents PP ,
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