2.1 DEVELOPING A STATEMENT OF YOUR PROGRAM’S CORE VALUES

The core values of a program of early care and education express the foundational, essential beliefs that guide every aspect of its operation. They should
reflect the knowledge base, history, and traditions that have shaped the field of early childhood education as well as the philosophy of teaching and
learning and beliefs about the purposes of education embraced by the program’s sponsor, leadership, and staff. They must also respond to the needs
and values of the community that the program serves.

Core Values of Early Childhood Education

The process of developing a statement of the program’s core values begins by considering the professional core values of the field of early childhood
education that are part of the National Association for the Education of Young Children (NAEYC) Code of Ethical Conduct (NAEYC, 2011
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000351D) ). They
provide a foundation for the commitments all early childhood educators make to the children and families they serve, to each other, and to their
communities:

. Appreciate childhood as a unique and valuable stage of the human life cycle

. Base our work on knowledge of how children develop and learn

. Appreciate and support the bond between the child and family

. Recognize that children are best understood and supported in the context of family, culture,

(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p7000499572000000000000000000879#P70004995720000000000000000008A4)
community, and society

. Respect the dignity, worth, and uniqueness of each individual (child, family member, and colleague)
. Respect diversity in children, families, and colleagues
. Recognize that children and adults achieve their full potential in the context of relationships that are based on trust and respect.

A center working to identify the particular core values upon which its programming is based should begin by affirming its commitment to these core
values. It may then, after careful consideration, decide if it is appropriate to add to, expand upon, or elaborate on them to reflect their particular center’s
philosophy of teaching and learning, their views about the purposes of education, and the needs and values of their community.

Theories of Teaching and Learning

A center’s approach to teaching and learning is based on theories of child development. This knowledge base guides teachers’ day-to-day interactions
with children, families, and colleagues; its curriculum; and each classroom’s layout, daily schedule, materials, and equipment.

While not all early childhood educators agree about which theories are most accurate, the field is unified in its belief, as expressed in the core values in
the NAEYC Code of Ethical Conduct that teachers of young children must be familiar with theories of child development and must understand how these
theories inform their work.

A Brief Review of Developmental Theories That Have Influenced Early Childhood Education

Theories of cognitive development that describe how children learn, and theories that explore children’s social and emotional development, are essential
components of early childhood educators’ professional knowledge. They have guided the field’s thinking about what we believe children ought to know
and be able to do and how we teach. It is important to remember as you review these theories that this is just a sampling of the important research that
has helped us understand children’s learning, growth, and development. Be mindful, as well, that scholars continue to build on these theories, and to
conduct research that will guide our work in the future.

Theories of Cognitive Development:

Through the years, three major theories of cognitive development have influenced our understanding of how children learn. The first, which dominated
the literature from the 1930s through the 1950s, is the maturationist view, which applies a biological and genetic lens to development and learning
(Gesell, 1931
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000350C) ).
Maturationists can trace their roots to the teachings of Jean-Jacques Rousseau, who believed that children’s growth and increased maturity are natural
processes that unfold overtime (Peltzman, 1998
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000352D) ). Arnold
Gesell's research during this period demonstrated how genetics and biology guide the process of maturation and influence, to a great degree, what
children can do and can learn. This work led to the development of age-based norms describing children’s behaviors and warned against imposing
inappropriate expectations that would pressure children to perform beyond their developmental capacity.

A second school of thought that influenced education from the 1950s through the 1970s is behaviorism (Skinner, 1938
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003537) ). B. F.
Skinner taught that the environment, rather than genetics, has the greatest influence on learning. Behaviorists can trace their beliefs to those of John
Locke, who popularized the notion that children were “blank slates” to be shaped by their experiences (Ezell, 1983-84
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003506) ).
Behaviorism, with its emphasis on children’s experiences, provides a theoretical rationale for direct instruction with sequenced goals and objectives. A
behaviorist teacher describes or models desired behaviors and uses praise to reinforce appropriate responses. There are serious limitations to a
behaviorist approach to teaching young children: learning is defined by observable behaviors, success depends on a system of rewards and
punishments, and the teacher rather than the child is viewed as the source of knowledge and understanding.



The third theoretical approach to teaching and learning, which is consistent with brain research and supported by research investigating how children
learn, is constructivism. Constructivists, beginning with the work of Jean Piaget (Piaget & Inhelder, 1969/2000
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000352F) ) and Lev
Vygotsky, (1978)
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003543) , help us
understand that children learn by interacting with the people and things in their environment. Piaget’s theory describes four stages of children’s
cognitive development:

. During the sensorimotor stage (birth—2 years), infants learn by exploring the world with their senses. Object permanence and a beginning
understanding of cause and effect develop during this period.

. The preoperational stage (2-7 years) is marked by children’s increased ability to use language. They develop memory and imagination, which
means they can think about the past, present, and future and enjoy make-believe.

. Elementary-age children (7-11 years old) are typically in the concrete operational stage. During this period, they begin to be less egocentric,
which means they understand that others do not share their perspectives, thoughts, or experiences. Concrete operational children are
beginning to think logically but often rely on materials they can manipulate to solve problems.

. Adolescent formal operational thinkers (12 years and up) are able to solve abstract problems systematically and can engage in theoretical
and hypothetical reasoning.

Piaget applies this constructivist theory to help us understand children’s acquisition of language, the characteristics of their moral reasoning, and their
understanding of geometry and time. His contributions provide convincing evidence that demonstrates children’s ability to direct their own learning.

While both Piaget and Vygotsky are constructivists who emphasize the essential contributions hands-on experiences make to cognitive development,
Vygotsky places greater emphasis on learning within a social context. For that reason, his theory is described as social constructivism. VygotsKky provides
insights into how both children and adults can benefit from the help of a teacher or more capable peer who guides or scaffolds (Wood, Bruner, & Ross,
1976 (http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000354B) )
their efforts to solve problems that are too difficult for them to manage independently. Vygotsky labeled the difference between what learners can do
independently and what they can do with expert coaching as their zone of proximal development (ZPD). Just as scaffolding is removed as building project
nears completion, the scaffolding provided by the more skilled coach who stretches the learners’ performance can be removed as students’ ZPD is
expanded and their mastery builds (Vygotsky, 1978
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003543) ).

Vygotsky also focused on how culture shapes development. He described culturally developed “tools of the mind” (i.e., symbol systems, such as language)
that demonstrate how children’s culture prepares them to understand their world.

While it is instructive to be familiar with all three of these theoretical perspectives of cognitive development, it is important to appreciate that research-
based best practices in early childhood education take a constructivist approach anchored in the work of Piaget, Vygotsky, and scholars who have
continued in this constructivist tradition.

Theories of Social and Emotional Development:

Teachers of young children appreciate the importance of nurturing the growth and development of the whole child. They recognize their responsibility to
support children’s social and emotional development and the potentially life-long influence they can have on the children in their care. Three theories of
social and emotional development are particularly important for early childhood educators to understand.

Erik Erikson’s (1950
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003502) )
psychosocial theory takes a life span perspective. It describes how social experiences shape individuals’ personality and influence their mental health.
Erikson identified eight stages: each of which involves a conflict that marks a developmental turning point. The first of Erikson’s stages, trust versus
mistrust, typically occurs between birth and about 18 months of age. This conflict is resolved successfully when infants experience responsive and
consistent caregiving that leads them to trust that their needs will be met. If care is inconsistent, caregivers are emotionally unavailable, or babies feel
rejected, the result is likely to be a fearful and mistrustful toddler. Each of the remaining seven conflicts involves a similar turning point that has the
potential to lead to either personal fulfillment or less-than-optimal development. Erikson’s theory takes an optimistic view by including the possibility of
revisiting conflicts that were not well resolved, repairing the potential damage to individuals’ healthy emotional development.

Urie Bronfenbrenner also described how children’s relationships, and the social environment in which they live, influence their emotional development.
His ecological systems theory puts the child in the center of five overlapping systems of relationships and identifies the contributions that robust,
interconnected systems of relationships make to children’s development (Bronfenbrenner, 1979
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P70004995720000000000000000034F2) ;
Bronfenbrenner, 1989
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P70004995720000000000000000034F4) ):

. Microsystems are made up of the child’s powerful relationships such as his family, child care setting, and peers.
. Mesosystems are interactions between two microsystems, such as parent-teacher interactions or employer-supported child care.
. Exosystems are relationships the child is not part of but that impact him none-the-less. Examples of a child’s exosystems include his mother’s

workplace and his parents’ circle of friends. A child is affected by his mother’s workplace when her responsibilities frequently require her to
travel out of town, upsetting the child’s ordinary daily routines.

. A macrosystem is the child’s cultural cultural environment. It includes the values, attitudes, religious, and political beliefs he encounters in his
home and community.

. Chronosystems add a time-related dimension to Bronfenbrenner’s theory by considering how a child handles life’s transitions as well as how
he is affected by historical or cultural events. Consider how the birth of a sibling affects a 3-year-old differently than a 13-year-old. This is an
example of how children experience life transitions differently depending on their stage of development. The impact of cultural events also
changes over time in two dimensions. The terrorist attacks of September 11, 2001, were experienced differently by preschoolers than they



were by students in high school. The impact of that tragedy also changes over time—the anniversary marking 9/11 is likely to become less
traumatic as the years pass.

Bronfenbrenner is also remembered as one of the founders of the federal Head Start program in the 1960s. The ecological systems theory remains one
of Head Start’s guiding principles, illustrating how Bronfenbrenner’s influence continues to be felt in programs that keep their focus on children and
their families (National Institute for Early Education Research (NIEER), 2006
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003525) ).

And finally, we consider attachment theory to help us appreciate the importance of consistent, attentive, nurturing care, particularly for infants and
toddlers. This work began in the 1950s with Harry Harlow’s research with monkeys. He demonstrated that attachment, the close emotional ties between
infants and caregivers, does not depend on food, but rather on warmth and security. John Bowlby extended this line of inquiry in the 1960s. He
identified infants’ biological predisposition to form attachments and described infants’ preference for their primary caregivers, whom they seek out for
comfort when stressed or upset. Mary Ainsworth worked closely with Bowlby and took the next step in the development of attachment theory by
designing an observation procedure, the Strange Situation, which is used to describe the strength of the relationship between mothers and their babies
(Spielberger, 2004
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003535) ).

Insights gained from attachment theory are particularly important to early childhood educators because the long-term benefits of secure attachments
with consistent, reliable caregivers include higher self-esteem and self-confidence, increased social competence, and school success. Insecurely attached
children, and children who do not have the opportunity to develop secure attachments to consistent caregivers, are less likely to be confident and less
likely to do well academically (Coleman, 2003
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P70004995720000000000000000034F8) ;
0’Conner, McCartney, 2006
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003527) ; Wong,
Wiest, & Cusick, 2002
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003549) ).

Each of these theories of social and emotional development helps us understand the importance of children’s early experiences and inspires early
childhood educators to nurture responsive, respectful relationships within and beyond the classroom.

Philosophical Views About the Purpose of Education

Philosophers have been offering their views about the purpose of schooling since the time of Aristotle. Writing in the 3rd century b.c, he explained that
the key to fulfillment was a well-rounded education that included training for the body as well as the mind (Smith, 1997/2001
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000353B) ).
Aristotle’s pupil Plato expanded on these ideas in The Republic in which he described a life-long educational journey that prepares citizens for full
participation in society (Smith, 1997
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000353B) ). A wide
range of philosophers have weighed in on this issue since these long-ago eras, and the debate about the purposes of schooling continues.

American scholars of the modern age have made significant contributions to these discussions. One of the best known of these philosophers is John
Dewey. Dewey believed it was important to provide children opportunities to be active learners exploring their communities as preparation for their full
participation in America’s democracy (Dewey, 1938
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P70004995720000000000000000034FC) ). His
work is particularly applicable to early childhood educators because he specifically addressed those working with young children by providing a
foundation for the child-centered progressive movement that flourished in the early years of the 20th century (Cuffaro, 1995
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P70004995720000000000000000034FA) ; Reese,
2001 (http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003531) ).
NAEYC and the National Association of Early Childhood Specialists in State Departments of Education (NAECS/SDE) echo Dewey’s values in their joint
position statement on curriculum, assessment, and program evaluation. It affirms early childhood educators’ “belief in civic and democratic values ... [in]
supporting children as individuals and members of families, cultures, and communities” (NAEYC/NAECS/SDE, 2003
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003521) ).

Today’s educational leaders take a broad view of the purposes of schooling that “extend far beyond what is measured by standardized tests of students’
content learning” (Sanger, Osguthorpe, & Fenstrmacher, 2013
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000353D) , p. 3).
They stress the importance of focusing on students’ physical, social, emotional, and cognitive growth and development while preparing them to be life
long learners who have developed the ability to think clearly, communicate effectively, maintain positive relationships with others, and contribute to
society (Sanger, Osguthorpe & Fenstrmacher, 2013
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P700049957200000000000000000353D) ;
Widdowson, Dixon, Peterson, Rubie-Davies, & Earl Irving, 2014
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003547) ). These
are the skills, aptitudes, and attitudes that many believe will be the most important in the current technologically enhanced learning environment. The
question we ask remains, “What kind of citizen do we need to meet the challenges and opportunities of the 21st century?” The core values that guide
your program should help you answer that question.

Considering the Values of Your Community

Many members of the community you serve have a stake in how successfully your program of early care and education meets their needs. It is important
to consider their needs and values as you draft the statement of your program'’s core values. Obvious stakeholders include young children and their
families as well as personnel in the public and private schools the children you serve will attend. There are, however, other stakeholders that might not
come to mind so quickly. Traffic around your center might impact your neighbors; and the services you offer, and the success and reputation of your



program might be felt by companies that sell, rent, and manage nearby homes and apartments. The community’s businesses and employers, including
stores, restaurants, manufacturing, and construction companies also have a stake in the reputation and success of your program.

Consider asking representatives from as many stakeholder groups as possible the following questions to identify the needs and values of your
community:

1.  Whatdo you believe an early childhood program should contribute to your community?
2. What are the most important services our program should provide?
3. Do you have any concerns about the current operation of our program of early care and education? If so, what are they?

Other factors to take into account are the cultural, demographic, and social—economic characteristics of your community. What services will be most
important to this population? Would the families you serve benefit from subsidies or other supports provided by local, state, or federal programs?
Investigating the answers to the questions in Figure 2.2
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p70004995720000000000000000006a5#P7000499572000000000000000000704) will help
your program to be culturally competent.

* \What services do the families in this community want and need?

* \What services are now available in this community? Are there children or families
who dao not have access 1o locally available services that they need? What bar-
riers are preventing these children or families from accessing the services they
need? Are these cultural barriers?

* What publically funded resources (e.g., parks, libraries, health care providers,
and social service agencies) are available in this community? What needs do
these resources satisfy? If they are not fully utilized, what could we do to make
them popular?

= Are there institutions such as churches or community centers that are the hub of
the local service network? Is there anything our program can contribute to help
them better meet the needs of children and families in this community?

* What do the families in this community value (e.g., tradition versus innovation,
competition versus cooperation, and independence versus interdependence)?

* \What communication skills do we need to work effectively with the children and
families in this community?

* What leadership style is likely to work well in this community?

Figure 2.2
Becoming Culturally Competent by Identifying Your Community’s Needs

These efforts, which are designed to help you understand the perspectives and opinions of a wide range of stakeholders, will serve your program as a
simple needs assessment. It will help you understand and prioritize your community’s needs and values as you embark on your program’s
comprehensive strategic planning process.

A Better Way

Marie met with some of the parents who had recently withdrawn their children from her center because they could not pay their fees on time. This meeting
prompted Marie to investigate programs that could assist them with the cost of child care. She contacted her local resource and referral agency. They gave
her information about how her center could become eligible to accept children’s tuition subsidies and described how eligible parents could apply for this
support. Marie’s program was quickly approved to accept the state-funded subsidies, and before long, several families were using tuition vouchers to help
them pay their children’s fees. These efforts helped several neighborhood children stay at her center and attracted a number of new families as well.
Participating in the subsidy program turned out to be a better way to serve her community while keeping enrollment high enough to balance the center’s
budget. It was a win—win decision that was also the right thing to do.

Your Program’s Core Values

Once program staff have identified the theories of teaching and learning that best describe their core beliefs, their views about the purpose of education,
and how they believe they should respond to the values of the community, it is time to develop a statement of the program’s core values. It is the
director’s responsibility to lead this process, which is potentially intense and time-consuming but also an important investment of time and energy.
Ideally, you will need to schedule several 2- to 3-hour meetings, over no more than a one- to two-month period. If you spread this project over a longer
period of time, you will risk losing momentum and will have to review and backtrack to stay on task (Hudlund, 2012
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003516) ).

The process begins by being certain that everyone involved—administrators, all members of the staff, and, if appropriate, the sponsor and board of
directors—understands what core values are, what they are not, and why they are important. Core values are not instructional strategies or a list of the
skills and knowledge competent early childhood educators possess. Rather, they are the qualities that the program considers to be essential—not just
important or desirable, but the deeply held beliefs that are reflected in everything you do. They are important because they communicate to the families
and the community you serve, as well as all employees, what you stand for, and the principles that guide your work (Grusenmeyer, 2012
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003510) ;



Heathfield, n.d
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003514) .).

A center’s core values grow from the personal core values of its director, who plays a large role in creating the center’s culture, as well as those of its
employees. It can be difficult to identify your personal values, however, because you have absorbed them from your family, your culture, and your
community. The first step is to ask each individual to reflect upon and identify his or her personal values. This is an important place to begin because
personal values are the foundation of professional core values, and you cannot identify what you are trying to accomplish in your work if you do not
know what you view as important (Feeney, Freeman, & Pizzolongo, 2012
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p700049957200000000000000000344b#P7000499572000000000000000003508) ). Ask
each staff member to develop a list of no more than 10 personal values that anchor what they do, think, believe, and accomplish. It is a good idea to ask
employees to devote some time to brainstorming their lists of personal values privately so that you can work on compiling a group list at the next
meeting. These lists of staff members’ personal core values will launch the center’s work in developing a statement of its core values. Figure 2.3
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p70004995720000000000000000006a5#P7000499572000000000000000000723) is a list of
values, those qualities that individuals believe are valuable and desirable in and of themselves. It is designed to help staff members identify their
personal values.

This list will help you identify your personal values, the qualities or principles that you
believe are desirable and worthwhile and that anchor what you do, think, believe, and
accomplish. It is meant to help you consider potential values. However, remember that
we do not list every possible response. You might identify values that are essential to you
that are not listed here.

adventure helping others
beauty heritage and culture
charity honesty
cleanliness individuality
comfart interdependence
community kindness
compassion knowledge
competence loyalty
competition meaningful work
compliance nature

creativity neatness
diversity peace

education obedience
fairness order

faith respect for others
family risk taking
freedom sense of humor
friendship spirituality
happiness success

health trust

Figure 2.3
Identify Your Personal Values

You can either collect individuals’ lists of personal values in advance or record them during the next meeting. The size of your staff and the amount of
time you have for this work will determine how you want to collect and record these responses. In either case the next step is to list all responses for
everyone’s review. The staff will then work together to identify related themes from individuals’ responses. Remember, core values are not a laundry list
of everything that is important; rather, they are a succinct and carefully developed statement of the essential beliefs that are the basis for everything you
do. You should aim for no more than 10 “big ideas.”

At this point, you will want to add the core values from the NAEYC Code of Ethical Conduct to your conversations because, as indicated earlier, they should
be the basis of your program’s core values. You will also want to review the developmental theories and views about the purposes of education
discussed earlier in this chapter. They summarize the knowledge base, history, traditions, and theoretical foundations of the field of early childhood
education. It is also time to consider the feedback you have received from your program’s stakeholders. Your reason to exist and your success will be
measured by how well you meet their needs.

Gathering and reflecting on all of this information will help you and your staff identify how the personal values you bring to your work align with what
we know about children, how they develop and learn, what they need to be successful, and how your program will meet your community’s needs. For



example, do you believe that children learn through hands-on real-life experiences? Do you believe strong links between children’s home and child care
experiences are essential? Those ideas would translate into a program that prioritizes authentic hands-on learning experiences and strives to strengthen
the links between children and families. As you discuss the core values that guide your staff’s work, you will be shifting the conversation from
individuals’ personal values to the professional core values that guide your work with children and families. We recommend that you work through this
process using chart paper so that you will have a record of the discussion to refer to as you take the next steps toward developing a final product.

A committee might lead the next step of the process by rephrasing and wordsmithing the ideas generated by the larger group. If you turn the task of
polishing the statement of your core values over to a committee, you will want to invite the review of the program’s sponsor and board of directors, and
then take the proposed final draft back to the whole group to be certain all the important, agreed-upon ideas are included. It will be useful to refer back
to the chart paper from the previous large group meeting to be certain everything is included.

Once your program’s statement of core values has been finalized, it is time to ensure that it is visible within your center and beyond. You will want to post
it in the center and on the center’s website and include it in handbooks for staff and families. It will become a living document when it is part of the
center’s daily routines. Refer to it often when making decisions, complimenting staff on a job well done, or offering guidance to improve performance.

When a program’s core values are carefully thought through they should make the center proud—program staff have identified what they stand for and
have created a tool to help them stay on course in everything they do.

Review the process described in Figure 2.4
(http://content.thuzelearning.com/books/Freeman.4250.18.1/sections/p70004995720000000000000000006a5#P700049957200000000000000000075E) as you
guide your staff’s collaborative efforts to develop a statement of your program'’s core values. The core values in the NAEYC Code of Ethical Conduct
provide a useful template even if you have decided to expand upon, or elaborate them further.

1. Be certain everyone understands what core values are, and what they are not.

2. Be certain everyone understands why core values are important.

3. Homework assignment: All employees will identify no more than 10 personal
values, the qualities or principles that they believe are desirable and worthwhile
and that anchor what they do, think, believe, and accomplish. They will submit
them to the director in advance or bring them to the next meeting to guide the
discussion. Figure 2.3 provides as list of commonly held values that may help
staff members identify their own personal values.

4. Guide a discussion that records everyone’s personal core values.

5. Refer to the core values in the NAEYC Code of Ethical Conduct as you shift the
focus to the professional core values that guide your program.

6. Group items to identify themes, values that guide staff members’ personal and
professional behavior. Aim for about 10 “big ideas.”

7. Rephrase lists and groups of items to express ideas clearly and succinctly. A
committee might lead this effort.

8. Develop a draft statement of your program’s core values. A committee might be
responsible for polishing this draft and for proposing a final version for review
by the board of directors, representatives from the families you serve, and other
appropriate stakeholders before bringing the final version to the entire staff for
their approval and adoption.

9. Make the program'’s statement of its core values visible by posting it around the
center, placing it on the program’s website, and including it in handbooks for
families and staff.

10. Incorporate the program’s core values into the center’s daily routines by refer-
ring to them frequently when making decisions, complimenting staff on a job
well done, or offering guidance and coaching to improve performance.

Figure 2.4
The Process of Developing a Statement of Your Program’s Core Values



