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with major depression. For instance, in assessing and evaluating a potentially depressed
student, the human services provider would evaluate the relationship the student has
with peers, family members, even teachers, and then consider whether the student is
experiencing conflict with one or both parents, and whether the student recently expe-
rienced fights with peers or teachers. Other considerations include understanding the
nature of the relationship between the student and the broader community, including
whether the student has been involved with the legal system or with a truancy officer.

In general, school-based human service providers not only evaluate anything that
might be a contributing factor to the student’s current mental health status, but also
evaluate strengths and support within the student’s world (Abrams etal., 2005). Does the
student belong to a faith community that offers or has the potential of offering support?
Does the student have any extended family members who might come forward and offer
support to the student during a difficult time? Students experiencing depression because
a military parent has been deployed, for instance, might have an untapped support sys-
tem, such as a support group for children facilitated by the U.S. Armed Services. By using
an ecological model, members of the student services team can assist the student in
expanding his or her existing support system, thus helping to not only address existing
depression, but also potentially stemming the tide of future psychosocial problems that
might evolve if core issues are left unaddressed.

The value of the ecological model is that it is complementary with the overall model
of human services, which relies on a person-in-environment approach to nearly all psy-
chosocial issues. The ecological model also enables human service providers to provide
more effective case management once contributing factors and support systems are iden-
tified. This model also encourages inter-professional collaboration on a variety of levels.

Parental involvement is a key factor in the treatment of students experiencing major
depression, and members of the student services team should evaluate any barriers that
‘might prevent parents from being involved in the school-based counseling of their child.
Barriers might be cultural in nature, such as a less-than-welcoming environment for
non-English-speaking parents, or environments where parents do not feel well treated
by school personnel (Vanderbleek, 2004). Barriers can also be more concrete, such as a
parents’ lack of transportation or a work schedule that makes meeting with school per-
sonnel during prescribed times impossible. Flexibility on the part of schools, particularly
school services teams, is important, and may include a willingness to conduct home vis-
its—after school hours, if necessary.
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creatively (through plays, dance, and songs), and in an age-appropriate manner, educate
students about the dangers of drug abuse and provide students with avoidance strategies
and avenues for assistance, if needed. Another program that has been very successful at
the high school level is the Every 15 Minutes program, where four times an hour a student
is taken from a classroom, made to look dead (with makeup), and then returned “dead”
by the police. A letter is then read by the student’s parents, often framed as an obituary,
and a mock funeral often follows during a school assembly designed to make the con-
sequences of teen drinking and driving very real to the students. The Every 15 Minutes
program is a collaborative effort that involves school, home, community, and student
engagement

Teenage Pregnancy

‘cenage pregnancy has been on the decline since an all-time high in 1991, In fact, teen
pregnancies in girls between the ages of 15 and 19 decreased 9 percent in 2014 from 2013
(Hamilton et al., 2015). While no one really knows the exact reason for the decreas:
there is some speculation that adolescent girls are not as sexually active as in earlier years,
and when they are, they are more likely to use birth control. And yet, teen pregnancy
remains a serious issue in high school because over 60 percent of high s
report that they are sexually active (Greene & Forster, 2004).

There is considerable disparity in teen pregnancy and birth rates among certain eth-
nic groups, warranting increased attention and intervention (Hamilton et al., 2015). For
instance, although birth rates among socioeconomically disadvantaged Aftican Ameri
can, Latino, Native American, Alaska Native, and Hawaiian and Pacific Islanders youth
decreased between 7 and 12 percent between 2013 and 2014, according to the CDC,

chool seniors
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DIVERSITY IN THE PUBLIC SCHOOL SYSTEM

In virtually every school, some students fit into the mainstream and others do not. It is
often the students who do not fit in who are most likely to be vulnerable to scapegoat-
ing, bullying, violence, and other psychosocial problems. Students who do not feel safe
in school, who are subject to bullying, and who are made to feel like outcasts because
of their gender, race, sexual orientation, religion, body type, family constellation, or
any other factor that seems to set them apart from the mainstream are at increased risk
for academic failure or at least academic difficulty. Although the responsibility for keep-
ing students safe rests with all adults associated with the student—teachers, all school
personnel, and even parents—school social workers, school counselors, and school psy-
chologists are in a unique position to identify potential problems related to diversity and
difference and intervene by advocating for diverse students.

Working with Racial and Ethnic Minority Populations

Racial and ethnic diversity can be a wonderful asset to any school environment, leading
to a richness in experiences for students and teachers alike. But in some school environ-
ments, racial prejudice and discrimination can lead to violence and conflict among many
within the student population. Students who comprise a part of a racial minority either
within the school or within broader society are at risk for academic failure for many
reasons including social, economic, and political conditions such as poverty, racial intol-
erance, and higher rates of violence often associated with the urban school environment
discussed earlier in this chapter. For example, a school environment that is hostile to
racial and ethnic minorities contributes to the creation of an unsafe school environment
where students feel uneasy, unsafe, and unprotected.

School social workers, school counselors, and school psychologists can assist teach-
ers and school administrators in recognizing and addressing racial and ethnic discrim-
ination and prejudice on campus. They can also assist in the development of cultural
diversity training focusing on racial and ethnic sensitivity and respect for diversity.
Equally important is the cultural competence of the student services team profession-
als themselves. It is vital that school-based human service providers undergo additional
diversity training, focusing on the nature of counseling from a multicultural perspective
(Holcomb-McCoy, 2004).

‘This type of training is particularly important since research shows that traditional
counseling theories and interventions are often biased against racial and ethnic minori-
ties, particularly African Americans. For instance, many traditional Euro-American the-

ories tend to pathologize racial minorities rather than recognizing the social oppression





image10.png
SEINER R VI TR TR RE T TR SRy o amwy =y

Bullying in schools, particularly bias-based bullying, is an important issue for many
reasons, but chief among them include evidence that victims being bullied experience
both short- and long-term consequences, including poor school performance, depres-
sion, and increased health problems (Rigby, 2003). And while research is not conclu-
sive in this area, there is growing evidence that extreme bullying may cause retaliation
with devastating consequences. For instance, the U.S. government’s bullying website
notes that in 12 out of 15 student-initiated campus shootings in the 1990s, the shooters
disclosed histories of being bullied, some severely. Research also suggests that many
incidents of bullying go unreported to parents and school, which hinders a school’s
ability to determine the scope of bullying within a school system as well as effectively
addressing the problem (Petrosino, Guckenburg, DeVoe, & Hanson, 2010). When
bullying is bias-based, the damage to the victim can be even more significant, such
as the victim committing suicide, since the target of bullying relates to the victim’s
identity—race, gender, gender identity, or sexual orientation—something that cannot
be changed and something that may make the child or adolescent already feel different
and socially isolated.

Although to date there is no federal legislation mandating how schools must
respond to bullying, there is considerable encouragement from the White House as well
the Department of Education for schools to adopt proactive measures to address bully-
ing on campus, off campus, and online. For instance, in March of 2011 former President
Obama and the First Lady reached out to students, parents, educators, and education
advocates across the country as well as other concerned parties at the White House Conf
ence on Bullying Prevention, acknowledging the very serious nature of school bullying, and
announcing several programs designed to assist schools, nonprofit organizations, and
other advocates in putting a stop to bullying, both on campus as well as in cyberspace
The StopBullying website was launched as a part of this conference, providing informa-
tion from numerous government agencies on the nature of bullying, including bullying
prevention and intervention strategies.

School-based human service providers are aptly placed to be leaders in the fight
against bullying, but far too often they lack the training and resources to effectively
address bullying on a macro and micro level. For instance, in a recent study on cyber-
bullying about half of social workers surveyed reported they felt ambivalent about their
role in addressing cyberbullying, despite the majority reporting their recognition of the
seriousness of this form of bullying (Slovak & Singer, 2011). Other research indicates
that a part of the challenge in effectively addressing school bullying, including cyberbul-
lying, involves a lack of clear school policies and a general lack of training in managing
all aspects of the school bullying problem (Mason, 2008).

Biggs, Simpson, and Gaus (2009) recommend that school-based human service
providers develop a strategy to address school bullying that involves a multidisciplinary
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legislation and policies. Schools that had incorporated these remedies show marked reduc-
tions in LGBTQ+ bias-based bullying (Kosciw, Greytak, Diaz, & Bartkiewicz, 2010).

It is vital that school-based human service providers address the harassment that so
‘many gay and lesbian students experience on a daily basis in the public school system and
help to develop programs to combat poor treatment of students in the sexual minority.
The first step in this effort is to establish a zero-tolerance policy, where teachers, school
administrators, and student services team professionals make it clear to the student pop-
ulation through policy and action that harassment will not be tolerated in any respect.
Developing a plan for making school safe for all vulnerable students begins with the edu-
cation of school personnel.

School social workers, school counselors, and school psychologists are the ideal can-
didates to educate both school staff and students on the importance of accepting diver-
sity. Such a program must begin with the school staff, particularly the teachers, who are
most likely to be present when the abuse of LBGTQ+ students occurs. The focus of
such programs center on a belief that regardless of personal opinion respect for human
dignity and everyone’s basic right to self-determination cannot be compromised.

A particularly effective program facilitated by schools across the nation is called the
Making Schools Safe project (Otto, Middleton, & Freker, 2002). This program was devel-
oped by the American Civil Liberties Union (ACLU) and was designed to combat antigay
harassment on school campuses. The ACLU recommends that all teachers and adminis-
trators use this curriculum, which focuses on the importance of creating a safe learning
environment for all children by challenging the status quo that exists on many school
campuses, ranging from overt bullying to more subtle forms of harassment, such as the
generalized use of the word “gay” and other terms deemed derogatory and offensive to
the LGBTQ+ population.

Terrorism and “Islamophobia”

In the wake of the September 11, 2001, terrorist attacks in New York and Washington,
D.C. the media was filled with reports of potential future attacks, many of which have
since come to fruition. Many school districts scrambled to develop programs to address
students’ feelings about the attacks and their concerns about future attacks, particularly
for students close to the origin of the attacks (Calderoni, Alderman, Silver, & Bauman,
2006). Programs were also developed to prevent bias-based bullying and scapegoating of
Muslim students (Zempi, 2014).

‘The events of Sentember 11. 2001 were difficult for adults. but were particularlv hard
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serves as a sort of contract between the school and family for students identified with
special education needs. But school social workers are often called upon to work with
the general population of students, as needed.

The intervention tools a school social worker uses depends on the age of the stu-
dents and the issues they are experiencing, but often the school social workers will facil-
itate support groups focusing on issues such as anger management, the development
of better social skills, the management of grief and loss, divorce recovery, and perhaps
even a newcomer club for new students who are struggling making friends. There are
ample resources in the marketplace to help school social workers facilitate such groups,
such as anger management and social skills curriculum, and therapy games such as the
Ungame.

Case management is also provided by school social workers and can include the
organization and coordination of numerous services received by a student. For instance,
a student’s case might involve an outside therapist who is providing psychological coun-
seling, a psychiatrist who supervises psychotropic medication such as antidepressants, a
truancy officer, the police department, a child welfare agency, the family, all the student’s
teachers, and the school principal. Thus, depending on the issues the student is expe-
riencing, the social worker will likely be involved in the coordination of services and
the appropriate dissemination of information to a number of involved parties (assuming
confidentiality has been waived).

Crisis intervention is also an important function of a school social worker. Cri-
ses may include a natural disaster, such as a tornado or earthquake; a student suicide;
or on-campus violence, such as student-on-student assaults. School social workers, in
coordination with other members of the student services team, provide crisis coun-
seling to the entire student population, families, and school staff as needed. Crisis
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Visiting teachers were primarily social workers from settlement houses—
community-based organizations that provided services primarily to low-income
immigrant populations in large urban areas. Thus most of the children who were the
original focus of early school social work services were the children of immigrants,
many from non-English-speaking countries. The communities where settlement
houses were located were frequently overcrowded, both within the neighborhoods as
wellas within the classroom, where some schools had as many as 50 students per class-
room (McCullagh, 1993, 1998).

The role of visiting teachers expanded quickly though to focus not only on immi-
grant children but also on maladjusted children (including those with conduct problems),
and children with intellectual disabilities (often referred to as feeble-minded or unintel-
ligent in the early education literature). Among the many goals of visiting teachers was
to save the unadjusted child—those children who were not faring well amidst all of the
dramatic social and economic changes occurring during that era that were impacting
children and their families, and thus the educational system as a whole.

In addition to mass immigration, another social force driving the need for increased
psychosocial support in the public school system was the passage of compulsory educa-
tion laws from the mid-1800s through about 1920. Mandatory attendance laws meant
that thousands of children who had previously been omitted from the educational sys-
tem—poor children, orphans, immigrant children, and children who were cognitively
disabled—were now compelled to attend school or face sanctions, which in some states
involved the termination of parental rights. Mass urbanization was another socioeco-
nomic force involving scores of people moving away from their farms and into the cities
for factory jobs. With them came children, many of whom struggled in their adjustment
to city life, particularly when it involved living in cramped quarters with parents who
worked long hours. The maladjustment of these children created challenges within the
school systems in large cities, such as New York, Philadelphia, and Chicago, in the form
of conduct problems and truancy.

By the 1920s the number of visiting teachers placed in schools had increased signifi-
cantly, with boards of education and teachers in low-income, high-need, urban neigh-
borhoods looking to visiting teachers for advice and assistance with several psychosocial
issues related to their students. In fact, many larger school districts were lobbying to have
school social workers become paid members of the school district and board of edu-
cation, rather than being contracted volunteers of the settlement houses supported by
philanthropic organizations (McCullagh, 1993, 1998; Terry, 1925).

25,
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serves as a sort of contract between the school and family for students identified with
special education needs. But school social workers are often called upon to work with
the general population of students, as needed.

The intervention tools a school social worker uses depends on the age of the stu-
dents and the issues they are experiencing, but often the school social workers will facil-
itate support groups focusing on issues such as anger management, the development
of better social skills, the management of grief and loss, divorce recovery, and perhaps
even a newcomer club for new students who are struggling making friends. There are
ample resources in the marketplace to help school social workers facilitate such groups,
such as anger management and social skills curriculum, and therapy games such as the
Ungame.

Case management is also provided by school social workers and can include the
organization and coordination of numerous services received by a student. For instance,
a student’s case might involve an outside therapist who is providing psychological coun-
seling, a psychiatrist who supervises psychotropic medication such as antidepressants, a
truancy officer, the police department, a child welfare agency, the family, all the student’s
teachers, and the school principal. Thus, depending on the issues the student is expe-
riencing, the social worker will likely be involved in the coordination of services and
the appropriate dissemination of information to a number of involved parties (assuming
confidentiality has been waived).

Crisis intervention is also an important function of a school social worker. Cri-
ses may include a natural disaster, such as a tornado or earthquake; a student suicide;
or on-campus violence, such as student-on-student assaults. School social workers, in
coordination with other members of the student services team, provide crisis coun-
seling to the entire student population, families, and school staff as needed. Crisis
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social workers can also seek additional guidance from the specialty practice section of
the NASW website that focuses on school social work, where, for example, articles on
issues related to confidentiality and boundary setting are posted.

SCHOOL COUNSELING

School counselors serve a vital role in maximizing student success (Lapan, Gysbers, &
Kayson, 2007; Dahir & Stone, 2006). They are licensed professionals with a minimum of
amaster’s degree in school counseling, typically offered within the education department
at universities offering this degree. School social workers provide leadership, advocacy,
and collaboration, with the goal of promoting equity in access to the best educational
experience possible for all students. School counselors work on student services teams to
promote safe and effective learning environments for all students by delivering culturally
relevant services as a part of a comprehensive school counseling program (Lee, 2005).

The Historical Roots of School Counseling

School counseling also has a history dating back to the late 1880s and early 1900s, with
roots in the vocational guidance counseling movement (Schmidt & Ciechalski, 2001). In
fact, early school counselors focused primarily on matching male high school graduates
in an appropriate vocational or job placement. In the 1920, theories of intelligence and
cognitive development became popular, influencing the work of school guidance coun-
selors who, with the advent of intelligence and aptitude testing, now had new tools with
which to do their jobs.

The 1930s saw advancements in the areas of personality development and motiva-
tion, which directly influenced the field of school counscling, enabling counselors to
further assist students in identifying areas of aptitude, as well as developing motivational
techniques to increase academic performance and all-around personality development.
Social trends and political movements were chief among various influences that led to a
gradual shift from a primary focus on guidance and the vocational needs of students to
a more comprehensive focus where school counselors proactively meet various develop-
mental and psychosocial needs of students (Schmidt & Ciechalski, 2001). As with school
social work, the passage of IDEA—which required, among other things, that children
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awareness, including perhaps running a diversity support group. They assist students
with goal setting, academic planning, and planning for college. They facilitate crisis inter-
vention with individual students, the student body, families, and the school as a whole as
a part of the student services team.

School counselors also collaborate with parents, teachers, and school administrators
and provide community referrals as necessary. They may also facilitate programs focus-
ing on making the transition to the next level of schooling or to a working environment.
School counselors identify and then work with at-risk students, managing behavioral
and mental health issues such as substance abuse, suicide threats, classroom disruptions,
student-teacher conflicts, and other issues as they arise. Finally, they are leaders in edu-
cational reform and the ability to effectively communicate with and collaborate with
other educational professionals (ASCA, 2012; Lee, 2005).

Common Ethical Dilemmas Facing School Counselors

As with many other human service-related disciplines, school counselors face ethical
dilemmas on a daily basis that require them to not only be aware of the ethical stan-
dards of the school counseling profession, but also the common dynamics they may face
that could result in unintentionally transitioning from genuine caring about students to
the violation of ethical boundaries. Some of these challenges are pretty straightforward,
such as maintaining confidentiality of student counseling and related records or report-
ing child abuse in accordance with mandatory child abuse laws. But there are other areas
of ethical concern that are not so clear cut.

Several articles posted on the ASCA website focus on common ethical dilem-
mas encountered by school counselors with the goal of assisting school counselors to
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Duties and Functions of School Psychologists

School psychologists work directly with students, teachers, administrators, families, and
other members of the student services team with the goal of helping students achieve their
optimal level of academic performance. Some of their specific duties include conducting
psychological and academic testing, developing programs that increase student motivation
and engagement, and creating individualized education programs that include instructional
programs and interventions tailored to a student’s specific needs. School psychologists also
monitor student progress through observation, testing, and evaluation.

School psychologists focus on the promotion of positive mental health, which
includes assessing students’ emotional and behavioral needs and providing direct service
1o students to foster better life skills, including communication skills, social skills, coping
skills, and problem-solving skills. School psychologists develop these skills through indi-
vidual and group counseling, as well as through coordination with other members of the
multidisciplinary student services team and through collaborative efforts with commu-
nity agencies.

Similar to the mission of the school social work and school counseling professions,
school psychologists are committed to supporting diverse learners. Diversity can include
a student’s ethnic minority status, immigration status, gender identity, sexual orienta-
tion, ability level, or learning style. Some of the ways school psychologists perform this
function are conducting testing to assess diverse learning needs and providing culturally
appropriate services to students with diverse backgrounds. They may also modify curric-
ula and instruction methods as needed and as appropriate. School psychologists commu-
nicate regularly with students’ parents and guardians, fostering the connection between
home and school.

School psychologists also work with other members of the student services team to
create and foster a positive and safe learning environment. Their activities in this regard
may include developing programs focused on the development and support of prosocial
skills, such as character building and ethical behavior. They also develop and facilitate
programs addressing online and offline bullying, conflict resolution, violence prevention,
and crisis intervention. They do this through the development and facilitation of preven-
tion programs, positive discipline programs that address negative behaviors, and restor-
ative justice programs that help foster an environment of healing and positive growth.
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