Chapter 1: John Devey

\"/——\__/

The fundamental issue is not of new versus
old education nor of progressive against

traditional education but a question of {
what anything whatever must be to be
worthy of the name education.

—John Dewey

Biography
Joun DEWEY 18 TRULY the American educator who has most
influenced our thinking about education in the United States.
He was born in Burlington, Vermont, in 1859. Dewey's family
had farmed in Vermont for three generations. He attended the
University of Vermont, where he studied philosophy. In 1884
he received a PhD at Johns Hopkins University, which led to
a teaching position at the University of Michigan. While ser\‘r-
ing as a professor of philosophy there, he became friends with
one of his students, Alice Chipman. They were married in
1886, and it was largely the influence of his wife that brought
Dewey to the study of education. Chipman was i‘nterestec.l in
social problems and their relationship to education. Her .mter-
est was contagious, and soon she and Dewey were Workm.g
together to determine the best ways to support the education
of children in America. :

In 1894 they moved to the University of Chicago, where
Dewey took a position teaching philosophy. He found the
position desirable because it was intended that he blend the

teaching of philosophy with both psychology and educational
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pewey's = he center of thought on p rogres:sive .

Chicago as t eard more democratic and child-centere,

movement tow education was a reaction to the rigiq
ve

| . . 4
tion. ngr]eSZf traditional education during the ninete
e xe;vas considered genius by many ar%d Critici
century- I'fl by ofEfD ewey's involver.nent with the |3
t00 radlca'lvely short-lived but created, in a fe'w years,
was relél:(fiona11 research and theory that continues to g
of educa :
of our best practices todaY-. ;
many 1904, arguing with administrators over education
InDeWe}; resigned his position at the University of Ch;
e : iversity in New York Cj
He took a post at Columbia University 1 tk City

he continued to teach and Write
for another four decades. Dewey*
has contributed volumes of wor
our knowledge base in educati
psychology and theory. Much o
work is as relevant to the strug
educators in the United States toc

as it was nearly a half century
His writings cover a broad range of topics relevant to teac

Dewey continued writing and revising manuscripts until his
death in 1952 at the age of ninety-three. “
In 1899 John Dewey gave a talk to the parents of childre
| his school. The parents were worried about the changi ’
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John Dewey

home was 10 longer educating children in the way it had in
the past, but he' gave them good counsel. “We cannot overlook
the factors of discipline and of character building involved ;
put it 18 useless to bemoan the departure of the good old da; s
of children’s modesty, reverence, and implicit obedience ify
we expect merely by bemoaning and by exhortation to \;rin
m back” (Dewey 1899, 19, 21 ;
What Dewey was trying to get his parent group to under-
stand was that change brings new problems but also new
opportunities. He urged parents to think of new ways they
could all find to help children learn to be socially responsible
people, without trying to cling to times gone by.

At the end of the next century, teachers were struggling
with the very same issues. In Dewey’s Laboratory School:
Lessons for Today, Laurel Tanner (1997) points out that a cen-
tury ago Dewey asked the questions we still seek answers to
in the twenty-first century: How do we best introduce chil-
dren to subject matter? Should we have multiage classrooms?
How can we best plan curriculum? How can supervisors
support classrooml teachers? How should thinking skills be

taught? Significant answets to these and similar questions
about teaching can be found in Dewey's many volumes.
Dewey's WOIK 18 echoed in the writing of many contemporary
educational theorists. As We speak today of dispositions for
la, shaping experiences through
well-planned environments, and many other theoretical and
practical conditions of teaching, we are discussing the issues
that interested Dewey and that he WIot€ and talked about.
Dewey played a central role in the development of—and is

the

learning, purposeful curricu

most associated with—the progressive education movement
in the United States. In Europe, Maria Montessori and Jean
These early theo-

ame message.
from doing and that edu-

iences and

Piaget were spreading the s
rists all agreed that children learn
cation should involve real-life material and expet
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rs Theories i
Dewey many volumes on the phj
John Dewey wrote SO

0

> ‘hution to our field. As a progre
s contributio

to cover hi

tor, he sha

red with Lev Vygotsky, Montessori, an, d;’f
| ideas of that movement: education should
centra

i be both active and inte

d: education must .
Czn:;ei on must involve the social world of the chil,
. ;munity. In 1897 Dewey published his philosoph
EZtion in a document called My Pedagogic Creed.’;

he said about education:

»True education comes through the stimulati
the child’s powers by the demands of the so
ations in which he finds himself” (5). Dewey
that children learn best when they interact with
people, working side by side and cooperatively)_ﬁ,
peers and adults. '

“The child’s own instincts and powers furnish 1
material and give the starting-point for all edu
tion” (6). According to Dewey, children’s interests
form the basis for curriculum planning. He beli

that the interests anq background of each child a

8T0Up must be considered when teachers plan le
€Xperiences.
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John Dewey

learning, and education should address what the
person needs to know at the time, not prepare th

the future. Dewey thought that curriculum shoml:;m for
out of real home, work, and other life situations grow

«The school life should grow gradually out of the
home life. . . . It is the business of the school to
deepen and extend his [the child's] sense of the
values bound up in his home life"” (9). Dewey thought
teachers must be sensitive to the values and needs of
families. The values and cultures of families and com-
munities should be reflected in and deepened by what

happens at school.

4] pelieve, finally, that the teacher is engaged, not
simply in the training of individuals, but in the for-
mation of the proper social life” (17). Dewey believed
that teachers do not only teach subject matter but also
teach how to live in society. In addition, he thought

that teachers do not only teach individual children but

also shape the society.

It is the last piece of Dewey's pedagogic creed that is
for some of his most provocative ideas. He
d to have confidence in their skills

achers need to trust their knowl-
ing both, provide appropriate
and dispositions for learning in

the springboard
believed that teachers nee
and abilities. He believed te
edge and experience and, us
activities to nurture inquiry
the children they work with.

The Teacher's Role

In Experience and Education
ers should have more confidence
learning experiences. He Writes that teac

that instruction will infringe upoR the fre

(1938), Dewey writes that teach-
when planning children's
hers are 100 afraid

edom and creativity
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1d this assistance look like? Dewey
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observations what kinds of exp
ted in and ready for. He thoughy

educator has a serious reg

to invest in planning and

What shot
was important fo
mine from th‘ese
children are interes

Dewey thought it was
important for teachers
to observe children and

10 determine from th?se
observations what kinds

for children’s learning actiy
other words, he believed th _
teacher’s job to determine th

riculum based on knowledgé
children and the children’s g
He felt that suggestions and

of experiences the children

coming from thoughtful teache
' in and ready
are interested 1

who after all have more life ex
o ence and more general knowle
than children, could be more useful to children than th

they arrive at by accident. 9
When progressive education was criticized for alloy

children too much freedom without appropriate guidanc
Dewey agreed. “It is a ground for legitimate criticism, %i;:
ever, when the ongoing movement of progressive educa
fails to recognize that the problem of selection and orga
tion of subject matter for study and learning is fundamental
he responded (Dewey 1938, 78). Dewey was saying that chil
dren need teachers to decide what is safe and also develow,,
mentally and individually appropriate for them. .

Dewey wag concerned that many teachers of his time "r*

Z'«‘\'}:’ Claimin to b s : o
they da sart defpart of progressive education merely because

Nized the d:n .1 more traditional approaches, He recog-
Clearly underséi&el;il?nm(zzmg away from one direction without
He alg thought 1 & the new direction one wanted to fo

S Was g
avery commop pattern among
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ors. He believed there were te b
rogressive education because they xﬁiﬁ?&ﬁmm . to

He' D e teachers used the new ideas as jt m.mﬁ >

n for IMPTOVEEER allowing children to choose their %

riences uninhibited by teacher planning or directi oot

Dewey believed that the path to quality éduca t;);l. :

gnow the children well, to build their experiences 011’11 isto

leas e to be organized, and to plan well. He also b:lim

that the demands of this new method make observin zved

menting. and keeping records of classroom events mﬁéh(i:;e

jmportant than when traditional methods are used. Today

thesé belie
dational piec

early childhoo

constructivist.
Dewey believe
nces for children, teachers must

have a strong base of general knowledge as well as knowl-
edge of specific children;

ke sense of the world for children on the
knowledge and experience; and

educat

tio

fs and many others articulated by Dewey are foun-
es of dew.relopmentally appropriate practice and
d curriculum models such as emergent and

d that in order to provide educational expe-

rie

ik

g be willing to ma
basis of their greater

invest in observation, planning, organization, and
documentation.

How can Dewey's theory about the teacher's role in educa-
tion guide teachers in early childhood programs? Teachers
should observe children closely and plan curriculum from the
children’s interests and experience. And teachers shouldn't be

Afraid to use their knowledge of the children and the world to
ense of the world for children.

make S

Plan Purposeful Curriculum
olds, I noticed a child who

When visiting a group of four-year-
spent most of her free-play time crawling about the room. She
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V . She did not play
¢ one she passed. S :

' :;HEZY ntosizydid not seek interaction from her

en. S .

. She simply roamed around, meowmg. .

askaﬁ;he teacher about this child. “She likes to think

a cat,” the teacher said.

“Why is that?” I asked. :

“I'm not sure,” the teacher said.

es she have a cat at home?” I anked.

1 not sure,” the teacher said again. e

Do you ever wonder what makes her do it?” I puihed_

"@hé really enjoys it . . . and that’s enough for me., the

“ said, smiling confidently, and added, “Learning should

> fun!” . ”

 This is not what Dewey meant by “teacher confidence. He

said that confidence should spring from the base of knowledge

~ that the teacher applies to classroom situations, The teacher’s
- knowledge includes

™ knowing the child (

Does she have 3 cat?)

m individuah'zing curricula (

Does she need to work through the
death of 3 pet?)

n understanding the soc

ial nature of lear
teacher or peers help

: ning (How can the
Or join her?)




on curriculum is enough. In The Young Child as Sci hands.
cientist: A

onstructivist Approach to E ; :
- hors Christine Chaillé anirﬁ'ofg'ﬁﬂ’f;‘{j énae Kees
structivist [teacher] sees the essential activity a:'w'fxze =
in the chilc'i’s head, not in his or her hands. With 0 ; gOes.on
dren, physical activity and manipulation is often}; rling i
part o.f mental activity, but not always. . . . Children ;Ze?ary
be act'lve - a.nd they need opportunities to manipulatee at Od
ex?erlment with real objects. But this in itself is not the d:f‘
nition of a good activity” (17). *
Here's a very different example. In a classroom where
five-year-olds were at work, I observed some children playin,
with glue. At first glance, this activity seemed aimless as Weﬁ
as wasteful. The children had taken empty thread spools frolm
the art area. Placing a finger under the bottom hole, they filled
the spool with glue. Quickly turning it sideways, the children
blew the glue out of the hole. “Wow, you did it, just like yester-
day!” one child shouted exuberantly as the glue spread across

among some early childhood educators today that
R

the art table.
Fascinated, I was wondering what kind of curriculum the

school followed when the teacher quickly intervened. “You
must be showing our visitor what you did with eggs yester-

" she said. She explained that the children had been look-

day,
d the world. The teacher had

ing at decorated eggs from aroun
shown them how the artists prepare the eggshells by blowing

out the raw egg inside. Now the children’s behavior made
sense to me. Then the teacher said, “You really understood
that process with the eggs. You have done the same thing with
the spools and glue. We can't use up all of our glue, though,
so [ want you to put that away now. Then we can go check on
our eggs from yesterday and see if they are ready to decorate.”
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Children L
Make Sens€ 02 t:‘;ax:g:;g rtheir knowledge of child;
pewey also Sta;) o willing to tap their general .know
teachers mush elp children make sense of their su ,
the world FO cesI.) This is a challenge for many early
ii;;}:?;g have often been discouraged from sha
€ .

knoljczlreif:r:;tlz, CIhvln::sre; a statewide gathering of H
teachers who were working toward thelr. Child Devel
Associate Credential. As part of the semlna.r, teac.he S W
reflecting on the project work they were doing with 5 ‘
One teacher, Kathy, talked about her class's investigatio

winter birds. The children had observed and comme
the V formation of birds flying above the play area. T
teachers explained that the birds were going south for {l

winter. The children knew that not all birds left New ! “
because there were birds comin




of the teachers were disturbed
d b » , ,

you use a model?” one asked. Y Kathy's pres enta-

“No,” Kathy responded. “We had the child :

; g Te

rve the cardinals in the yard. We brought liigrefuny

res and photographs, and when we set u:)st(];f bOO;ks

t out materials and paint appropriate to :n aac;?v.

ing

Some
tion- “Did

obs€
With pICtu
ity we Only se

Cardinals." !
The discussion got more heated. “You actually did thi
ith ﬁve_year-olds? I can't believe you would only set m:s
red and prown paint! What if someone wanted theirs to'}t)
D urple OF green? Isn't this whole thing infringing on the c‘;‘l
dren’s creativity?” There was an explosion of questions anc; :

Kathy was tentative. Her head teacher had warned her
that some of her peers might not understand or approve of the

work they Were doing with the class. Quietly she shared their
“We didn't put green paint out because there aren't

inals. There has been a lot of painting and drawing
in other areas of the classroom, but we think of this project
a5 scientific investigation, not creative arts. We are studying

pirds, what they look like, what they eat, where they live. We

e children to know more about some of the birds that
and we thought it was important to
on. Restricting the colors they painted

with for this project has actually made their study more inter-

esting. Last week I overheard a child tell her classmate, as
they stared out the window, “That must be a blue jay. It can't

be a cardinal, because they are all red!”
This was followed by another buzst of
“Isi't it inappropriate to tell children W

should use on a project?”
“If children are painting, shouldn't they use whatever color

approach.
green card

want th
live in their backyards,

share accurate informati

comments:
hat color they

they want?”
m easel paiming."

“Well, but bird watching is different fro
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‘ ’wamchﬂdrenpomﬁngtoapigeonand e
s  cardisal” . di
i uaplcmreofanoctopusan it on
ilc bmughtu:(’;’you correct her? Would you say,
er r ';Ock and add two more tent?cles'?" .
.’ ong g::ded leWIY and thoughtfuﬂ}.’. We wouldn’t i
= ' 1espo; back and fix it!" but we might say some
: foovoking things. We would have many books
sea life with drawings and photographs. We might say
mething like, ‘Let’s look at your drawing of the octopus and
& i ,' in National Geographic. We might call attention
fact that these creatures sure have more legs than we
' Many children would then begin counting and would real-
that a real octopus has eight tentacles. This is the kind of
discovery that learning is all about!”
- The other teachers were not all convinced. There was a
long discussion, with comments such as these:
~ “Process is what is important to young children.”
“Each child’s work should loo
- “This whole approach seems
“We never tel] children how ¢

£

k the way she wants it to."
manipulative ”
0 draw.”

dto children evep if ; iy al;:'
Ao en if it m . n
ake aliother look at the ¢ojo; of birds or ¢, S having them
horses)” ghe concluded e leggeq
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Kathy's Story 1S a good example of what D

1 . - ew .

teachers using the%r greater knowledge to help tt:;y::;lm o

make sense Of their world. Children in her classroom l;hen
ave

» tunity for unfettered ive
' mple opPOr : Creative expressi %
the study she described, children e

were using art as a tool for scientific
ipvestigation. By helping the chil-
gren look closely at the birds they

T his, according to Dewey,
is how teachers should

were studying and giving them the use their knowledge of the
| 0ol to make accurate representa- world to expand children'’s
" tions of them, these teachers built knowledge

on the children’s knowledge. They

helped them learn more about the birds. They also gave them
skills they could use for future investigations. This, according
to Dewey, is how teachers should use their knowledge of the

world to expand children’s knowledge.

Education versus Mis-education
Dewey avoided the either/or discussions so common to edu-

cational philosophy. He believed that the real issue is not a
matter of new versus old approaches to education but rather

what conditions make any experience worthy of being called
soducational.” Dewey insisted that education and experience
are related but not equal, and that some experiences are not
educational at all. He called these mis-educative experiences.
Dewey believed that an activity is not a learning activity if it
lacks purpose and organization. He criticized the more tra-
ditional formal teaching environments of the nineteenth and
early twentieth centuries in which children learned informa-
tion by rote and spent days reciting facts out of context. He
also criticized situations in which teachers set up the learning
hildren loose to explore with-

environment and then turn €
gestions, Or randomly set up

out offering any guidance or Sug
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- providing any unifying theme, conﬁﬁ-ﬁ.
e situation described earlier of the t.eache-
hild pretending to be a cat. was hav.mg fun
arning is an example of a rn1s-e”ducat1v? expe-
vt oﬁght that rather than saying, “The children

.achers need to ask the following questions
; -a&iVities for children:

thls expand on what these children already know?
this activity help this child grow?
<ills are being developed?

vill this activity help these children know more about
world?

this activity prepare these children to live more

‘kno Wledge and e

Xperience,
0rts the children’s development.
It helps the chj
_ fyzadﬁ thfe children develop neyw skills,
Faacs § to the children’s understanding of their w. 1d
orld.
It Drepares the children to live more fully.
How can earty o
Yy childhoog teach
Criteria for e 1 il i :
5 amsu;)r ed.ucatlonal €Xperiences? D, not acc by“ gy
ikt ;czitlon for curriculum, byt ask how e i
1 { |
ren'’s developmen and learning A a.CtIVIty bt
i - Agaln, jt jg
On™as well. Ang teach ik i = i
3 ' €Is must 1nvest in o s
Cumentatijon i e
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make sure the experiences T
. a -
fun but also build children’s 1earlr)11n1; for children

For example, I once visited a classroo
W havi.n & ma.ke—your‘OWn*sundae cet:h?re Children
much excitement in the room. Children toldrauon‘ There was
choose frozen yogurt or ice cream, Sprinklesme they could
chocolate syrup or strawberries. The teacher g?dM&Ms, and
the end of the day asking children which ﬂav; a Surve?r at
favorite. She had carefully prepared a poster Itr ;V a; }heu
Favorite Ice Cream!” She had cut out ice-crea.m c?)ln 0.‘1r
prown, white, and pink. The children chose cones : (11n
their names on them. When the teacher called their nai;ts
they placed their cones next to the word chocolate, vanilla,'or
strawberry. As Zachary taped his brown cone to the chart, he

smiled and said, “My favorite is Cherry Garcia."

Later I asked the teacher how she thought the activity had
e Like so many teachers I speak with, she said, “The chil-
When I asked why she had
she smiled and said, ‘1 knew

gon
dren really seemed to enjoy it."

planned this particular activity,

they would love it!”
acher had not done enough plan-

Dewey would say this te
ning for this activity. It's unclear whether the children had
expressed an interest in ice cream or how the activity built on
any prior information they had. What did they already know
ahout ice cream? What were they curious about? It's also hard
to see how the activity supported children’s development

: ion of the
or helped them learn new skills. The documemaﬂon
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the chart, which was inacc
olate, vanilla, and stra
hary’s favorite, Cherr}'r qarm
cone required no assoc1§t1?n of
ition, by concluding an act1v1t'y W
*ﬁle teacher had not left the children

ir I for more.

ation and Documentation
1t a different teacher who turned the same
m, into a lesson Dewey would probably ha
arning experience. A kindergarten teacher
 parent to come in and share an old family :
h ice cream. In preparing the children for this
iscovered that none of the children had ever tasted
ream before. The teacher asked the children why

1t no one had ever tasted it, and she documented
. Here are some of them:

25
§ 18

not at the store.”

~ “Chocolate is best "

]
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ad been her grai
the ingredients and
Chﬂdren if they thoug

at the store was mad@;gv
Here are some of the thin

Ith

The teacher ObserVe"cgl
dren had some ideas abo
large quantities. She saw o &
connections between the ice
school and the idea of a1 icet
children how they might fin
cream are made, and she w h,

their answers Were:

g “Watch somebody do

=
“Ask the cook.”

“Look on the Internet.”
“Go to Ben & Jerry's.”

The teacher tried to follow uf
tions. They visited an ice cre
talked to other people and
body of information kept gro
ries of eating ice cream alld
out as children. The childr
collected recipes, went on.
document all this learning.




gs, and photographs. This party wag
learning about something familiar ¢

wm_.. the children were already talking aboys
) study: refrigeration! During the jce Cream
randfather had told her aboyt cutting ice fropm,
vinter to store and use for iceboxes in summeg
dren had never heard of pre-electricity ref,
Wam in the lake where Emily’s 8randfather
‘old days.” They were fascinated
‘about ,Eué food was kept fresh be
‘was spiraling in new directions.

ory is an example of what Dewey would call an
! experience. The teacher observed and asked qu

nd out what the children already knew. She set up

aces for them to discover things they didn't already
he used her knowledge of child development to plan
1m that was age app

ropriate, and she documented
ren’s learning to support her understanding of their

by this story
fore electricity,

Eo Twenty-First Century

 with whom many of the ideas in thig book were
for months prior to its publication used tq have long
‘me about teaching. We both found ourselves cop-
Oy the extent to which many of the teachers we Spoke
ad strong notions about paid planning time ang articu-
‘ ?&,. when they left the building their job should be done
til they return.

d about the hours
ﬁMHWMmEm and ﬂmmwgnm. :
ino amwmmaogwm community f; , id
amamoH additional books to mé@oﬁ%o
jibratly ing in National Geographic and o
ing Joog ¢ would authentically extend the s
s d in. It never occurred o us ‘,
involve rkplace our job was done. ﬂm.mwmé
of oul wO b worthy wages for early n,,. dh s.w d i
2 anded benefits and vw.a MFEWE? % ;M
and 1O who believe teaching is a passionate calling

Wwe

also maﬁowﬁoﬁmﬂm of preparation and planning that canmy %
involving e day. " A% S
:.MG pe fit into the e d, Dewey teferences the
S

his book My Pedagogic Cree

. - 18 -mm A
iz children how to live in society

for teachers t0 teach

; teachers S i
%:%oaww“ they do. A fine example of wow”u in (ML)
e dwosm {s Head Start's L Am Moving, Learming
being

E%w - L
ram. The program meoy conceptual information like _
B2 f young children to learn in an active %gg
needs o1 Y letters, and Edema. o b "
colorsnEPE R addresses a serious §

_ 5 the importance of

need

At the same ﬁBm.M.Mﬁoo
-+ad States: chl e
i health to children by getting

as well
ed in the songs. & "~
good otables referenc usic while
talking about the wmm dance around © good mple of
how much fun 1618 to fit. An
as

5%%.:3?%&.
Iping their bodies 10 dm.ooBmmea S aches ol .

e ding IMIL t0 other integr i xaiod dﬁﬁ%. -

Mwwmmmw% Sprouts approach by 2t nﬁmﬁnuﬁm.

ing and e
Deirdre McP artlin for cooking

* are of our DO ﬁ%
connected to taking g0 M parents at w%ﬁg

John Dewey supporte yral o an

. g from alk . 4 ﬁwndmm.
States was transitioning f o
trial age. Had someone me gong &



d have thought we were referencing learnj o
hildren about color. But as we ponder his jm
ry about shaping society as we teach young chij .
apply this to the fact that we are transitioning agaj
ture. The importance of teaching young children o oa
lanet is not only interesting and relevant to the twe:
St century but also absolutely essential to oyur Surviva].
- not extend those Earth Day celebrations to include using th
- Go Green Rating Scale by Phil Boise. All of these Program,
e relatively new, yet each addresses the real-life issues thar
ewey, Piaget, and Montessori repeatedly stressed ag Critica
onnected to educating the next generation.

For contemporary educators to learn from and utilize
Dewey's theories of education, we must be w
with the times. When Dewey appealed to pa
ers in his day to adapt to current societal ch
fight them, he was offering sound advice. It

10 mourn the past or dread new trends that
uncomfortable,

5

illing to change
rents and teach-
anges rather than
does not help
might make us

In Scott Nearing’s analysis of Progressive education (

2007),
refers to the school as a Servant, not a master. He wr

ites,
“In that fact lies jts greatness—the
greatness of its Opportunity and of its
Tesponsibility” (19g), Nearing believes
our Iesponsibility is tq be open to

increased wzoimam@ which may

Prove more effectjye than the o]q

he

ntemporary

of education, we
be willing to change
the times.

hastily but that change is

inevitable,
The early progressive

educators Qm@:m:% asked the
€ar in current debates OVer schog)
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:ons: Does education exist for children, or do children
&H.mnmwa education? Today, as a century ago, this Bﬁugn
exi thy of our discussion. Dewey’s theory remains a clear
is wOor ;

Wc.am to this debate.

U.Gn:mmmon Questions

ive education has been called many &mmn.mg .
L. ProfE re some of the misconceptions about if? Give a
E.Ew s .Mwwwmwob that summarizes Dewey’s ideas about pro-
briet € ;

i ducation. .
o e common curriculum model is emergent n:_._.ﬁ_Wn:.
. ing curriculum around what emerges ?oB. e
ESH‘QOH ﬂwﬂ“ﬂ%ﬁ and experience. Is this consistent or Incon-
children

S1S

i ent for
Many families want an overtly structured mMAMMMHMEw&g
wr i mow.:&mb and feel anxious if they think t Mm%obmm =
their i 's ideas, prepare a
h. Using Dewey s 1deas,
play too muc

i re behind your
families that illustrates the learning structu

@HOWHNB.
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