| ~ Introduction

ved ~ Our task needs explaining, and the explanation is simple, Critical thinking and ethics can
s to - easily be treated as separate branches of philosophy, but in this boek it is our goal to bring
ther |+ them together and show them to be not only related but necessarily so. Ethics, as Socrates -
ade - noted long ago, is about how nothing less than we ought to live. The right way to live and
nes, - the right thing to do are questions as old as humanity, and they remain as challenging as
dan - ever. They are not easy questions, but the fact that a cuestion is difficult does not mean
18ti- * that there is no answer. It simply means the question is difficult.
list, And so with philosophy in general and with ethics in particular. “The unexamined life
1 of ©. isnotworth living,” Socrates said shortly before his death, as reported in Plato’s Apology.
nge ~ How should we examine our lives critically? How do we seek moral truths?
" in i Some questions are easier than others. The statement "2 + 2 = 4" is true, because any-
isco . one else can verify it: Just take two of anything, add two more of the same thing, and you
has . will always have four. You can use your fingers. There is no situation in which the answer
30T -, willbe 3 or 17. The statement "My dog Jordi is on the couch” is true if indeed I can see that
iin -~ Jordiis on the couch wagging his tail as I utter the statement. That's easy to verify. The state-
B E ments “Lying is wrong,” “1 don't owe anything to anybody,” "Affirmative action is no longer.
ved ; necessary,” and others along those lines are more difficult to ascertain as true or false. The
His : " problem is far from dlear. Since Kurt Godel famously rocked the foundations of math-
olv- 4o ematics in 1931 by demonstrating that not every mathematical truth can be proved, verifi-
sall ; - ability and truth are not always seen as companions. The dazzling clarity of "2 + 2 = 4"
L in : " may be something to aim for, but there are many who believe we will never reach that sort
1rse : . of clarity in higher math, much less in moral matters. Still, we try.
Arn-
rent ‘ . . . [
o & € The unexamined life is not worth living. § ?
ami ' ~~Socrates

. This book of readings and cornnientary follows the path of those efforts. The reading '
selections have been edited and in some cases translated by the authors of this textbook.
- Part I, Critical Thinking, explores how and why we make moral arguments. This first
part lays the foundation for moral arguments and involves the student in constructing,
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Introduction

analyzing, and evaluating those arguments as well as in applying critical thinking
skills to everyday life, Common fallacies, valid inferences, induction, deduction, and
abduction all are explored with a view to providing students with analytical tools
that are crucial in making moral decisions. Critical thinking, the way we apply logic
to solve a problem or answer a question, is a skill that no one is bom with. We have
to learn it. Along the same lines, no one is born good or bad; we have to learn that
too. Ethics is a systematic study of that learning process.

& € We must use time creatively, and forever real-
ize that the time is always ripe to do right. Now
is the time to make real the promise of democ-
racy, and transform our pending national elegy
into a creative psalm of brotherhood. Now is
the time to lift our national policy from the
quicksand of racial injustice to the solid rock of

human dignity. § 9
—Martin Luther King, jr.

Because moral questions are hardly new, and there is no need to reinvent the
wheel, Part 1, Ethical Theories, provides an overview of the main historical threads
of moral philosophy, that is, the way great thinkers before us and today have dealt
and continue to deal with tough ethical problems: the right way to live and the right
thing to do. Here we will consider the elements of a moral decision: the act in ques-
tion; the consequences of that act; and the moral agent, that is, the person perform-
ing the act. At every step, our aim is to connect theory with praxis, to illuminate the
relation between an ethical theory and its application to a specific moral problem,
and to analyze how ethical theory helps explain the process of deciding right and
wrong. In other words, Part I deals with thinking critically about the right way to
live and the right thing to do when faced with ethical problems.

Part 111, Contemporary Ethical Issues, offers a wide selection of some of these
problems and provides practical ways to analyze specific moral decisions. Women's
rights; civil rights; mairiage equality; reproductive Tights; assisted suicide and eutha-
nasia; the death penalty; and the way we treat animals, the Farth, and ourselves—all
of these topics and others that merit lively debate are included. All of them benefit
from a solid foundation in critical thinking as well as from a close acquaintance
with moral theory, Instructors in any undergraduate ethics course may choose to
emphasize one part more than another in this textbook, and indeed each part could
be the basis for a whole semester's worth of class discussion. Taken as a whole, An
Examined Life: Critical Thinking and Ethics Today provides the opportunity to apply
critical thinking to real moral problems, not just to read about ethics but to live ethi-
cally by informed choice, '
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Introduction

The success of this book will be measured by how our students become better
able to analyze moral arguments, to recognize moral pitfalls, and to strive for darity
as they strive for engagement in their society. It will be measured by how students
distinguish between persuasion and influence; by how they may see through biased
reports in the news media; and by how they apply critical thinking skills to evaluate
political ads, talk-radio rants, Internet claims, and outrageous tweets. The success of
An Examined Life: Critical Thinking and Ethics Today will be measured by students who
are encouraged to dig deeper and pick up Aristotle’s Nicomachean Ethics, John Stuart
Mill’s On Liberty, Simone de Beauvoir's The Second Sex, or any of the several major
works that are excerpted here. In that sense, we hope to provide not only a textbook
but also a context for a lifelong path of thinking critically about moral matters and
for a way to live an examined life, T :

The context must be there for all our students. Qurs is not a homogeneous stu-
dent population, and increasingly there seems to be less and less of a shared culture

“in our exuberantly multicultural society. Our humanity and our reasoning should be

common ground. That is our starting point.

& € There always comes a time in history when
the person who dares to say that 2 + 2 = 4 is
punished by death. And the issue is not what
reward or what punishment will be the out-

come of that reasoning. The issue is simply
that2+2=4.9 9

—Albert Camus

The problem with the American melting-pot myth is that a lot of people just
don't want to melt. Pointing this out is one of the ways to highlight the diverse array
of colors in the mosaic of American democracy and culture. It is also a way to enrich
the students’ awareness of critical thinking and ethics as an integral thread in the
fabric of our lives.

When it comes to the American student body in the 21st century, diversity is not
an agenda—it is a reality.

Informed civic engagement with that diversity is a necessity. This is not in any

way a question of arid scholarship. It is far from being a project for insulated aca-

demics to carry out in a mythical ivory tower. Today’s students boast a dazzling
rainbow of economic, racial, ethnic, and cultural backgrounds: African-Americans,
Cuban-Americans, Mexican-Americans, Venezuelan-Americans—to name only a
few, Hispanic-Americans—in addition to Brazilian-Americans, [rish-Americans,
Ttalian-Americans, Norwegian-Americans, Jewish-Americans, Christian-Americans,
Muslim-Americans, Buddhist-Americans, and more. None of them have to live on
that hyphen; none of them ever should have. And none can be excluded from the
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scope of studjring critical thinking and ethics and from learning effective ways to
reason and to consider their own values and those of society critically, to recognize
good and bad arguments when presented with them in their daily lives,

Where do your own ethical and political ideas come from? Who inspires you?

In the American student body of the 21st century, recognizing diversity is cricial
in another way. In our classrooms there are students who will continue their studies
in some of the finest graduate schools, medical schools, business schools, and law
schools; students who will go on to careers in film, theater, dance, and art; and stu-
dents who even now may be well on the road to playing key roles in their communi-
ties as police officers, firefighters, nurses, and future politicians. There also are stu-
dents on work-release programs from prison, students with fortunate backgrounds
and supportive families, and students who may find themselves homeless and living
in a car during the semester. There are students whom professors have learned to
treat kindly if they fall asleep in an early moming class because perhaps they have
stayed up all night cleaning a local food store. Their desire to get an education is
heroic. These are all, it is worth noting, recent real examples from the authors’ own
ethics classes at the nation’s largest institution for higher learning. These students,
all of them, deserve the chance.

All of them deserve the opportunity because opportunity changes everything, And
we will all be better off; our sodiety will be better off, if all of them are equipped
with critical thinking skills, if they start on the road to informed civic engagement, to
becoming caring and responsible citizens; if all of them can bring open-mindedness to
their engagement with different points of view; and if all of them are better equipped
to use their reason. This is their country—this is our country. These are our students,
and to them above all that Critical Thinking and Ethics is dedicated.

Reading

Letter from Birmingham Jail, Martin Luther King, Jr.
16 April 1963 : '

My Dear Fellow Clergymen:

While confined here in the Birmingham city jail, I came across
your recent statement calling my present activities “unwise and
untimely.” Seldom do I pause to answer criticism of my work and




Introduction vii

L ideas. If I sought to answer all the criticisms that cross my desk,

my secretaries would have little time for anything other than such

correspondence in the course of the day, and I would have no time
for constructive work. But since I feel that you are men of genuine
good will and that your criticisms are sincerely set forth, I want to
try to answer your statement in what I hope will be patient and
reasonable terms.

I think I should indicate why I am here in Birmingham, since

‘ you have been influenced by the view which argues against “out-

1 siders coming in.” I have the honor of serving as president of the

Southern Christian Leadership Conference, an organization oper-

ating in every southern state, with headquarters in Atlanta, Geor-

gia. We have some eighty five affiliated organizations across the

South, and one of them is the Alabama Christian Movement for

Human Rights. Frequently we share staff, educational and financial

resources with our affiliates. Several months ago the affiliate here

in Birmingham asked us to be on call to engage in a nonviolent
direct action program if such were deemed necessary. We readily
consented, and when the hour came we lived up to our promise. So

1, along with several members of my staff, am here because I was

\ _ invited here, I am here because I have organizational ties here.

But more basically, I am in Birmingham because injustice
is here. Moreover, 1 am cognizant of the interrelatedness of all
communities and states. I cannot sit idly by in Atlanta and not be
concerned about what happens in Birmingham. Injustice anywhere
is a threat to justice everywhere. We are caught in an inescapable
network of mutuality, tied in a single garment of destiny. Whatever
affects one directly, affects all indirectly. Never again can we afford
to live with the narrow, provincial “outside agitator” idea. Anyone
who lives inside the United States can never be considered an out-
sider anywhere within its bounds.

You deplore the demonstrations taking place in Birmingham. But
your statement, | am somy to say, fails to express a similar concern
for the conditions that brought about the demonstrations. I am sure
that none of you would want to rest content with the superficial kind
of social analysis that deals merely with effects and does not grapple
with underlying causes, It is unfortunate that demonstrations are tal-
ing place in Birmingham, but it is even more unfortunate that the city’s

- white power structure left the Negro community with no alternative.

& & Injustice anywhere is a threat to
justice everywhere.§ §

—Martin Luther King, Jr.
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right; and | can urge them to disobey segregation ordinances, for
they are morally wrong.

€ § One has not only a legal but a
moral responsibility to obey
just laws. Conversely, one has a
moral responsibility to disobey
unjust laws. | would agree with
$t.Augustine that ‘an unjust law
isno law atall. § §

—~Martin Luther King, Jr.

Let us consider a more concrete example of just and unjust laws,

An unjust law is a code that a numerical or power majority group
compels a minority group to obey but does not make binding on
itself. This is difference made legal, By the same token, a just law
is a code that a majority compels a minority to follow and that it
is willing to follow itself. This is sameness made legal. Let me give
another explanation. A law is unjust if it is inflicted on a minority
that, as a result of being denied the right to vote, had no part in enact-
ing or devising the law. Who can say that the legislature of Alabama
which set up that state’s segregation laws was democratically elected?
Throughout Alabama all sorts of devious methods are used to pre-
vent Negroes from becoming registered voters, and there are some
counties in which, even though Negroes constitute a majority of the
3 population, not a single Negro is registered. Can any law enacted
: under such circumstances be considered democratically structured?
' Sometimes a law is just on its face and unjust in its application.
For instance, I have been arrested on a charge of parading without a
permit. Now, there is nothing wrong in having an ordinance which
requires a permit for a parade, But such an ordinance becomes
unjust when it is used to maintain segregation and to deny citizens
the First-Amendment privilege of peaceful assembly and protest.

I hope you are able to see the distinction I am trying to point
out. In no sense do I advocate evading or defying the law, as
would the rabid segregationist. That would lead to anarchy. One
who breaks an unjust law must do so openly, lovingly, and with a
willingness to accept the penalty. | submit that an individual who
breaks a law that conscience tells him is unjust, and who willingly
accepts the penalty of imprisonment in order to arouse the con-
science of the community over its injustice, is in reality expressing
the highest respect for law.
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Of course, there is nothing new about this kind of civil dis-
obedience. It was practiced superbly by the early Christians, who
were willing to face hungry lions and the excruciating pain of chop-

- ping blocks rather than submit to certain unjust laws of the Roman
Empire. To a degree, academic freedom is a reality today because
Socrates practiced civil disobedience, In our own nation, the Bos-
ton Tea Party represented a massive act of civil disobedience.

We should never forget that everything Adolf Hitler did in Ger-
many was “legal” and everything the Hungarian freedom fighters
did in Hungary was “illegal.” It was “illegal” to aid and comfort
a Jew in Hitler's Germany. Even so, I am sure that, had I lived in
Germany at the time, I would have aided and comforted my Jew-
ish brothers. If today I lived in a Communist country where cer-
tain principles dear to the Christian faith are suppressed, I would
openly advocate disobeying that country’s antireligious laws.

I must make two honest confessions to you, my Christian and
Jewish brothers. First, I must confess that over the past few years
have been gravely disappointed with the white moderate. I have
almost reached the regrettable conclusion that the Negro's great
stumbling block in his stride toward freedom is not the White Citi-
zen's Counciler or the Ku Klux Klanner, but the white moderate,
who is more devoted to “order” than to justice; who prefers a nega-
tive peace which is the absence of tension to a positive peace which
is the presence of justice; who constantly says: “I agree with you in
the goal you seek, but I cannot agree with your methods of direct
action”; who paternalistically believes he can set the timetable for
another man's freedom; who lives by a mythical concept of time
and who constantly advises the Negro to wait for a “more conve-
nient season.” Shallow understanding from people of good will is
more frustrating than absolute misunderstanding from people of ill
will. Lukewarm acceptance is much more bewildering than outright
rejection.

I had hoped that the white moderate would understand that
law and order exist for the purpose of establishing justice and that
when they fail in this purpose they become the dangerously struc-
tured dams that block the flow of social progress. 1 had hoped that
the white moderate would understand that the present tension in
the Seuth is a necessary phase of the transition from an obnoxious
negative peace, in which the Negro passively accepted his unjust
plight, to a substantive and positive peace, in which-all men will
respect the dignity and worth of human personality. Actually, we
who engage in nonviolent direct action are not the creators of ten-
sion. We merely bring to the surface the hidden tension that is
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already alive. We bring it out in the open, where it can be seen and
dealt with. _

We must come to see that, as the federal courts have consis-
tently affirmed, it is wrong to urge an individual to cease his efforts
to gatn his basic constitutional rights because the quest may pre-
cipitate viclence. Society must protect the robbed and punish the
robber. I had also hoped that the white moderate would reject the
myth conceming time in relation to the struggle for freedom. I have
just received a letter from a white brother in Texas. He writes: “All
Christians know that the colored people will receive equal rights
eventually, but it is possible that you are in too great a religious
hurry. It has taken Christianity almost two thousand years to
accomplish what it has. The teachings of Christ take time to come
to earth.” Such an attitude stems from a tragic misconception of
time, from the strangely irrational notion that there is something in
the very flow of time that will inevitably cure all ills. Actually, time
itself is neutral; it can be used either destructively or constructively.
More and more | feel that the people of ill will have used time
much more effectively than have the people of good will. Human
progress never rolls in on wheels of inevitability. Now is the time to
lift our national policy from the quicksand of racial injustice to the
solid rock of human dignity.

You speak of our activity in Birmingham as extreme. At first ]
was rather disappointed that fellow clergymen would see my nonvi-
olent efforts as those of an extremist. I began thinking about the fact
that I stand in the middle of two opposing forces in the Negro com-
munity. One is a force of complacency, made up in part of Negroes
who, as a result of long years of oppression, are so drained of self-
respect and a sense of “somebodiness” that they have adjusted to
segregation; and in part of a few middle-class Negroes who, because
of a degree of academic and economic security and because in sone
ways they profit by segregation, have become insensitive to the
problems of the masses. The other force is one of bitterness and
hatred, and it comes perilously close to advocating violence. 1t is
expressed in the various black nationalist groups that are spring-
ing up across the nation, the largest and best known being Elijah
Muhammad’s Muslim movement. Nourished by the Negro's frus-
tration over the continued existence of racial discrimination, this
movement is made up of people who have lost faith in America,
who have absolutely repudiated Christianity, and who have con-
cluded that the white man is an incorrigible “devil.”

I have tried to stand between these two forces, saying that we
need emulate neither the “do nothingism” of the complacent nor
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the hatred and despair of the black nationalist. For there is the more
excellent way of love and nonviolent protest. Oppressed people
cannot remain oppressed forever. The yearning for freedom eventu-
ally manifests itself, and that is what has happened to the American
Negro. ' ‘
The Negro has many pent up resentments and latent frustra-
tions, and he must release them. So let him march; let him make
prayer pilgrimages to the city hall; let him go on freedom rides—
and try to understand why he must do so. If his repressed emo-
tions are not released in nonviolent ways, they will seek expression
through violence; this is not a threat but a fact of history. So I have
not said to my people: “Get rid of your discontent.” Rather, I have
tried to say that this normal and healthy discontent can be chan-
neled into the creative outlet of nonviolent direct action. And now
this approach is being termed extremist. But though I was initially
disappointed at being categorized as an extremist, as I continued
to think about the matter I gradually gained a measure of satis-
faction from the label. Was not Jesus an extremist for love: “Love
your enemies, bless them that curse you, do good to them that hate
you, and pray for them which despitefully use you, and persecute
you.” Was not Amos an extremist for justice: “Let justice roll down
like waters and righteousness like an ever flowing stream.” Was not
Paul an extremist for the Christian gospel: “I bear in my body the
marks of the Lord Jesus.” Was not Martin Luther an extremist: “Here
I stand; I cannot do otherwise, so help me God.” And John Bunyan:
“I'will stay in jail to the end of my days before I make a butchery of
my conscience.” And Abraham Linceln: “This nation cannot survive
half slave and half free.” And Thomas Jefferson: “We hold these
truths to be self evident, that all men are created equal ., .” So the
question is not whether we will be extremists, but what kind of
extremists we will be. Will we be extremists for hate or for love? Will
we be extremists for the preservation of injustice or for the exten-
sion of justice? In that dramatic scene on Calvary's hill three men
were crucified. We must never forget that all three were crucified for
the same crime—the crime of extremism. Two were extremists for
immorality, and thus fell below their environment. The other, Jesus
Christ, was an extremist for love, truth and goodriess, and thereby
rose above his environment. Perhaps the South, the nation and the
| ' _ wortld are in dire need of creative extremists. .

‘ I have heard numerous southern religious leaders admonish
54 their worshipers to comply with a desegregation decision because
J : itis the law, but I have longed to hear white ministers declare: “Fol-
' low this decree because integration is morally right and because the
Negro is your brother.” In the midst of blatant injustices inflicted
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upon the Negro, 1 have watched white churchmen stand on the
sideline and mouth pious irrelevancies and sanctimonious triviali-
ties. In the midst of a mighty struggle to rid our nation of racial and
economic injustice, I have heard many ministers say: “Those are
social issues, with which the gospel has no real concem.” And I
have watched many churches commit themselves to a completely
other worldly religion which makes a strange, un-Biblical distinc-
tion between body and soul, between the sacred and the secular.
I have traveled the length and breadth of Alabama, Missis-
sippi and all the other southern states. On sweltering summer days
and crisp attumn mornings I have looked at the South’s beautiful
churches with their lofty spires pointing heavenward. I have beheld
the impressive outlines of her massive religious education build-
ings. Over and over [ have found myself asking: “What kind of peo-
ple worship here? Who is their God? Where were they when Gover-
nor Wallace gave a clarion call for defiance and hatred? Where were
their voices of support when bruised and weary Negro men and
women decided to mise from the dark dungeons of complacency to
the bright hills of creative protest?”
There was a time when the church was very powerfuI—ln the
time when the early Christians rejoiced at being deemed worthy
to suffer for what they believed. In those days the church was not
merely a thermometer that recorded the ideas and principles of
popular opinion; it was a thermostat that transformed the mores of
society. Whenever the early Christians entered a town, the people
in power became disturbed and immediately sought to convict the
Christians for being “disturbers of the peace” and “outside agita-
" But the Christians pressed on, in the conviction that they
were "a colony of heaven,” called to obey God rather than man.
Small in number, they were big in commitment. They were too
God-intoxicated to be “astronomically intimidated.” By their effort
and example they brought an end to such ancient evils as infanti-
cide and gladiatorial contests. Things are different now. So often the
contemporary church is a weak, ineffectual voice with an uncertain
sound. So often it is an archdefender of the status quo. Far from

- being disturbed by the presence of the church, the power structure
of the average community is consoled by the church’s silent—and
often even vocal—sanction of things as they are.

But the judgment of God is upon the church as never before if
today’s church does not recapture the sacrificial spirit of the early
church, it will lose its authenticity, forfeit the loyalty of millions,
and be dismissed as an irrelevant social club with no meaning for
the twentieth century. Every day I meet young people whose disap-
pointment with the church has turned into outright disgust.

tors.
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Abused and scorned though we may be, our destiny is tied up
with America’s destiny. Before the pilgrims landed at Plymouth, we
were here, Before the pen of Jefferson etched the majestic words

~ of the Declaration of Independence across the pages of history, we

were here. For more than two centuries our forebears labored in
this country without wages; they made cotton king; they built the
homes of their masters while suffering gross injustice and shameful
humiliation—and yet out of a bottomless vitality they continued to
thrive and develop. If the inexpressible cruelties of slavery could not
stop us, the opposition we now face will surely fail. We will win our
freedom because the sacred heritage of our nation and the eternal
will of God are embodied in our echoing demands. Before closing I
feel impelled to mention ene other point in your statement that has
troubled me profoundly. You warmly commended the Birmingham
police force for keeping “order” and “preventing violence.” I doubt
that you would have so warmly commended the police force if you
had seen its dogs sinking their teeth into unammed, nonviolent
Negroes. I doubt that you would so quickly commend the police-
men if you were to observe their tigly and inhumane treatment of
Negroes here in the city jail; if you were to watch them push and
curse old Negro women and young Negro gitls; if you were to see
them slap and kick old Negro men and young boys; if you were to
observe them, as they did on two occasions, refuse to give us food
because we wanted to sing our grace together. I cannot join you in
your praise of the Birmingham police department.

It is true that the police have exercised a degree of discipline
in handling the demonstrators. In this sense they have conducted
themselves rather “nonviolently” in public. But for what purpose?
To preserve the evil system of segregation. Over the past few years
I have consistently preached that nonviolence demands that the
means we use must be as pure as the ends we seek. I have tried to
make clear that it is wrong to use immoral means to attain moral
ends. AsT. S. Eliot has said; “The last temptation is the greatest trea-
son: To do the right deed for the wrong reason.”

I wish you had commended the Negro sit inners and demon-
strators of Birmingham for their sublime courage, their willing-
ness to suffer and their amazing discipline in the midst of great
provocation. One day the South will recognize its real heroes.
They will be the James Merediths, with the noble sense of pur-
pose that enables them to face jeering and hostile mobs, and with
the agonizing loneliness that characterizes the life of the pioneer.
They will be old, oppressed, battered Negro women, symbolized
in a seventy two year old woman in Montgomery, Alabama, who
rose up with a sense of dignity and with her people decided not




T S R s

Introduction

XXvii

to ride segregated buses, and who responded with ungrammatical
profundity to one who inquired about her weariness: “My feets is
tired, but my soul is at rest.” They will be the young high school
and college students, the young ministers of the gospel and a host
of their elders, courageously and nonviolently sitting in at lunch
counters and willingly going to jail for conscience’ sake. One day
the South will know that when these disinherited children of God
sat down at lunch counters, they were in reality standing up for
what is best in the American dream and for the most sacred val-
ues in our Judaeo Christian heritage, thereby bringing our nation
back to those great wells of democracy which were dug deep by the
founding fathers in their formulation of the Constitution and the
Declaration of Independence,

Never before have I written so long a letter. I'm afraid it is much
too long to take your precious time. 1 can assure you that it would
have been much shorter if I had been writing from a comfortable
desk, but what else can one do when he is alone in a narrow jail
cell, other than write long letters, think long thoughts and pray long
prayers?

1 hope this letter finds you strong in the faith. I also hope that
circumstances will soon make it possible for me to meet each of
you, not as an integrationist or a civil-rights leader but as a fellow
clergyman and a Christian brother. Let us ali hope that the dark
clouds of racial prejudice will soon pass away and the deep fog of
misunderstanding will be lifted from our fear drenched commu-
nities, and in some not too distant tomorrow the radiant stars of
love and brotherhood will shine over our great nation with all their
scintillating beauty.

Yours for the cause of Peace and Brotherhood,
Martin Luther King, Jr.

"SHARED RESPONSE.

Is it correct to say, as King does, that “To a degree, academic freedom is a reality today
because Socrates practiced civil disobedience. In our own nation, the Boston Tea Party rep-
resented a massive act of civil disobedience.”

How do you go about deciding which laws are unjust and which situations call for civif
disobedience?
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Presenting your side of an issue.
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: Aﬁer reading this chapter, you will be able to:

L1 Articulate the relationship between logic and critical
. thinking,

1.2 Explain the notions of induction, deduction, and
“* semantics,
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Logic The science that
investigates the principles
governing correct or reliable
inference, the science of
reasoning.

Critical thinking The
process of purposeful,
reflective judgment. Critical
thinldng manifests itself in
giving reasoned and fair-
minded consideration to
evidence, conceptualizations,
methods, contexts, and
standards to decide what to
belleve or do.

1.3 Distinguish the various parts of an argument (premises and
conclusions).

1.4 Evaluate the structure of formal arguments for validity and soundness.

1.5 Explain the distinction between formal and informal fallacies and
articulate various types of informal fallacies,

. Logic and Critical Thinking

Logic is the science of reasoning, the study of rational thought. Logic is something
that we often employ in our daily lives, and yet few of us have ever studied the
subject. Employing logical principles allows us to determine reasonable goals and
to accomplish them in a straightforward manner. Logic is a formal discipline or
branch of philosophy that has made tremendous progress since its early begin-
nings in the 4th century s.c.k. in ancient Greece, The formal study of logic can take
years and is taught in universities around the world where NUITETOUS COUIses are
taught at various levels of study on various types of logic, each one employing a
formalized structure and method. Following is a brief introduction to logic and
critical thinking, which will grant a better foundation to organize our thoughts
and analyze the thoughts of others. The introduction to critical thinking will also

- foster the analysis of various philosophical and ethical arguments presented in

various readings.

Critical thinking is less formalized and less structured than logic. Critical think-
ing involves the engagement of a thinker in rational deliberation toward a resolution
of a problem. There are various skills employed by one engaged in rational delib-
eration. The skills employed include empirical investigation, analysis of evidence,
development of reasons in support of an argument, assessment of arguments, the
ability to articulate and justify the analysis and arguments, and the ability to justify
premises and conclusions. These are skills that are necessary in all aspects of our
daily life as citizens, professionals, and persons in a civilized society. The goal of this
text is to facilitate the application of these skills to a wide variety of ethical topics.

[ He who knows only his own side of the case
“knows little of that.@

—John Stuart Mill

. To begin, are some ways of approaching problems better than others? For exam-
ple, if your car does not start, would it be reasonable at the first sign of trouble to tear
out the engine and install a new one? Most of us would say, “Of course not!” What,
then, would you do first? It seems that the first thing you would do is to check the
gas, after that you might check the battery, and if that did not work, then you might
try to get a jump start. All of these options seem reasonable—all are proper steps to
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ake before going further. The person who began by pulling apart the engine when
,r would not start would seem, at best, eccentric and, at worst, crazy in our eyes.

2 Induction, Deduction, and Semantics

jeld of logic is often divided into three distinct but interrelated subfields: induc-
n, deduction, and semantics. Induction is a process that humans employ on a
gﬁ ar basis. Induction allows us to complete our daily activities (even if we are
;aware of the formal philosophical name). When we draw conclusions based on
mpirical evidence {observations we make of the world), we are making inferences .
at are inductive in nature. For example, we turn on a light switch because in the
ast we have discovered that flipping the switch turns on the lights. We swipe our
hger over the front of our smartphone to answer a call as we know that this will
ormally answer the phone cail. The two preceding examples are rather mundane,
ut they epitomize our natural process of understanding the world.
.The rationality of induction was called into question by the Scottish philoso-
¢ David Hume. He claimed that the beliefs derived by induction were simply
od on custom and habit on our parts. Ultimately, regardless of Hume's objections
the rationality of the process, it is a process that we employ all the time——with a
-gr_eat'déél_ of success. Without induction (and the ability to draw inferences based on
erience), we would be at a loss to do much of anything in our daily lives.

. __nduétlion in Real Life

“Can'you think of examples of inductions you make on a regular basis! Would you be
_able to male it through your day without using these inductive inferences?

“Deductive reasoning, also known as formal logic, employs a formalized structire
and is similar in many ways to the proofs that are created in geometry. For example,
geometry you begin with basic axioms and from those you can generate geometric
roofs to demonstrate what follows from those basic assumptions. The same is true
in'formal logic. By beginning with basic premises, you can work to prove new things.

‘ gA'deduction is speech in which, certain things
having been supposed, something different
from those supposed things results of necessity
because of their being so. 9 $

—Avristotle—Prior Analytics Section 1.2, 24b18-20

Induction Any form of
reasoning In which the
conclusion, though supported
by the premises, does not
follow from them necessarily.

Deduction A process

of reasoning in which a
conclusion follows necessarily
from the premises presented,
5o that the conclusion cannot
be false If the premises are
true.

Semantics The study of the
meaning of words.

David Hume (1711-1776),
was known as “The Great
Skeptic.” He denies the
rationality of inductive logic,
causality (cause and effect),
and of the self. Since science
is based upon the concepts

of induction and causality

he denies sclence. He says
that the veracity (or truth)

of most scientific concepts is
un-provable by rational means.
In his view, most “knowledge"”
is just custom or habit, and is
not Justified by reason.
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Premises The reasons that
we employ to support a
position on an ethical issue or
topic.

Conclusion A position on
an ethical issue or topic for
which premises or reasons are
employed to support.

Argument A process of
reasoning formed when the
premises and the conclusion
are taken together,

Semantics The study of the
meaning of words,

Gorgias (435-380 B.C.E.},
was an ancient Greel
philosopher, He was part of a
group of philosophers known
as sophist. Sophists generally
argue that truth is relative or
is unattajnable. Gorgias went
so far as to deny that anything
exists. He also maintained
that if anything did exist, it
was incomprehensible. Failing
that he said people could not
communicate ideas,

The Connection between Logic and Critical Thinking

There is a clear connection between logic and critical thinking. Logic is a formalized
way to evaluate knowledge claims and to establish that which is unknown based on

that which is known. As Charles Sanders Peirce, the founder of the first originally |

American school of philosophy, pragmatism, said, “The object of reasoning is to
find out, from the consideration of what we already know, something else which
we do not know. . . ..Consequently, reasoning is good if it be such as to give a true
conclusion from true premises, and not otherwise.”

Some of these attempts to justify our beliefs are better than others, but all are
rational in that they attempt to provide reasons for the position or view that they
support. To be a ciitical thinker, one must employ and apply various formal and
informal principles of logic.

1.3 Arguments: Premises and Conclusions

The reasons that we employ to support a position on an ethical issue or topic are
called the premises, whereas the position itself is known as the condusion. Taken
together, the premises and the conclusion form an argument. At times, in a verbal
discussion, the tone of voice gives a clue as to which sentences offer reasons and
which indicate the conclusion to be proved. Further, in a language such as English,
there exist certain key words that make conclusions easy to spot. These key words are
often indicative of a conclusion: “therefore,” “thus,” “consequently,” “hence,” “so0,”
“it follows that,” or “the implications are.” Carefully choosing our words and listen-
ing carefully to the words of others are both crucial steps toward having a meaning-
ful discourse regarding moral issues. Underlying any philosophical argument is the
meaning of the terms involved. The meaning of words is tied directly to semantics.

Semantics and Meaning

Semantics is the study of the meaning of words. From the very beginning of Western
philosophy, people have struggled to understand the relationship between words,
meanings, and thoughts, The ancient Greeks understood the importance of lan-
guage. The Sophist philosopher Gorgias famously daimed that the world, if it actu-
ally existed and was actually comprehensible, was impossible to communicate to
other people because words could not accurately represent our ideas. Socrates, one
of the most influential of the ancient Greek philosophers, was constantly in search
of the definition and meaning of words. In the process of attempting to determine
the nature of concepts such as “beauty” and “justice,” he devised a theory of mean-
ing and the function of language.

Language is used in a variety of ways to express our thoughts and feelings regard-
ing the world. There are three important aspects of language. Language is used {o
command action, convey emotion, and provide descriptions of the world, A cen-
tral problem in the interpretation of meaning is the fact that a single sentence can
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1.4 Structure of Formal Arguments

mand action, convey emotion, and provide a description of the world. In other
Is, a single statement can have multiple meanings. As such, it is both useful and
cessary to make a distinction between a sentence, which is a group of words, and
roposition, which is the meaning of those words.. 7

The fact that a sentence is distinct from the proposition it asserts can be seen by
irple example: "I am studying philosophy,” and “Estou estudando a filosofia,”
ell as “S1 myaato dunocodmo’—all affirm the same proposition. Each sentence,
ough written in different languages, convey the same propositional meaning. It
eys the same idea, in a number of different languages, English, Portuguese, and

~ssian. The meaning that these sentences convey is clear. Further, this statement
n be either irue or false,

. MORAL PHILOSOPHERS:
L-"UDWIG'WITTGENSTEIN (1889~1951)

Ludwlg Wittgenstein was a major 20th-century analytic philosopher whose work
had importance for continental philosophy as well, especially for the study of phi-
losophy of language. He spent a great deal of time studying logic and semantics and
.trying to understand the intricacies of human language.

Wittgenstein famously said, “Whereof one cannot speak, thereof one must be
silent” Tractatus Logico-Philosophicus (1921).

- Wittgenstein's first work, Tractatus Logico-Philosophicus (1921), forged a new
school of philosophy that dominated philosophical thought for the first half of the
20th century. His fast work; entitled Philosophical Investigations (1953), is considered
by many to be one of the most important philosophical works of the 20th century.
Many philosophers consider Wittgensteln to be the most influential VWestern phi-
sopher since Immanuel Kant (1724-1804).

4 Structure of Formal Arguments

mmal logic employs a structured argument with a set of premises and one
nclasion.

1. IfPthen Q Premise
Argument - 2. P Premise
. 3. Therefore Q Conclusion

. The structure of the argument must be valid. This means that the argument must
P}PiOY a structure that in principle can yield tnue conclusions based on true prem-
3es. This quality is known as validity. If the structure of the argument is valid, then
t;he argument has the correct formal structure, Furthermore, if the premises are true,

Ludwig Wittgenstein

Source; Rook?6/Fatolia

Validity Describes an
argument or inference such
that the truth of the premises
entails or implies that
conclusion must be true,
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Sound Argument is one that then the conclusion must be true. An argument is sound if and only if (1) the argy
Is not only "alt’d but all of its ment is valid and (2) all of its premises are true.
Premises are thie. For example, consider the following argument:

1. All men are mortal.

2, Socrates is a man.

3. Therefore, Socrates is mortal.

The argument is valid because it has a correct logical structure and the concly

sion is true based on the premiées. It is sound because the premises are true.
The following is an example of a valid argument that is not sound:

1. All birds with wings can fly.

2. Penguins have wings.
3. Therefore, penguins can fly.

Because the first premise is false, the argument, though valid, is not sound.

Formal Fallacies

1.P—=Q 1.P—=Q

2.P 2.Q

3.Q 3. P

Valid Invalid

Example A Example B

1. If I live in Florida — I live in 1. If I live in Florida ~= 1 live

' the United States in the United States
2. 1live in Florida 2. I live in the United Stateg
3. Therefore I live in the United 3.1live in Florida
States

Valid Invalid

It is easy to see that Example B is invalid, because just because someone lives i
the United States, it does not follow that he or she lives in Florida. A person coul
live in Florida, but she also could live in Texas, North Carolina, or any one of tt
states o territories within its possession. Whereas it is clear to see that if you live i
Florida, then you must also reside within the United States.

Let's consider another example from the French philosopher René Descartes:

1. If you do not have a soul, you do not have any feelings.
2. If you do not have any feelings, you do not have any rights. (As you cann¢
experience pain)

3. Animals do not have souls.

4, Therefore, Animals do not have rights.
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€ argu- o begin there is a fundamental issue with this argument—the notion of a soul,

allow me to activate my brand new “soul detector app” on my smartphone.
tunately there is no such application because souls, if they do exist, are not
ntly detectable by any sort of scientific means (although many spiritualists
1d dispute the claim that they are entirely undetectable).

oscartes is assuming in the earlier argument that animals do not have a soul and
"4 tesult they feel no pain, but such a premise is highly contentious—in fact,
ous religions feel that animals do have souls. Ultimately, this argument fails, as the
tus of animals having souls is unclear. In fact, Descartes is committing a fallacy (to
iscussed in the next section)—the appeal to religion. He is assuming based on his
eadlhg' of his holy book, the Christian Bible, that animals do not have souls. Without
r, secular, nonreligious evidence, this supposition is not supported.

rguments can be employed for or against all of the ethical issues considered
n this textbook. An argument may take the form of an essay in favor of marriage
_1ty or an essay against abortion rights. As students you must sift through the
rrative of the essay and find the key points. The points are the premises in support
the conclusion being drawn in the essay. I most cases, those main points, taken
gether, can be used to reconstruct a deductive argument in favor of the position, At
same time, the essay’s author may have committed any of the informal fallacies,
cussed in the next section, that may weaken or make moot his or her argument.
te: There are various formal fallacies, but discussion of such fallacies belongs to a formal
ic course and is beyond the scope of this textbook.

onclu-
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Fallacy A term used to
denote an unacceptable way of
thinking or reasoning, There
are two kinds of fallacy: formal
and informal.

Informal fallacy A fallacy
committed when they eleher
explicitly or implicitly assume
premises that are not relevant
or do not support the
conclusion,

Fallacy of incongruous
definition A fallacy that is
committed when the definition
Is either too broad or too
narrow to distinguish the word
defined.

Fallacy of civcular
definition A fallacy
committed when the definition
involves a synonymous term
(or a word that means the
same thing}.

Fallacy of obscure
definition A fallacy that is
committed when something is
defined in a metaphorical way.

Appeal to force A fallacy

In which the premise used to
support a particular conclusion
is one of violence, force, or
harm,

1.5 Informal Fallacies

The term fallacy is used to denote an unacceptable way of thinking or reasoning.
Fallacies can be committed regarding the actual logical structure of the argument as
discussed earlier. These are known as formal fallacies. These are often easy to recog-
nize. Yet the vast majority of the fallacies that are relevant to the issues discussed in
this textbook are informal fallacies. Such fallacies can involve fallacies of definition,
relevance, authority, ambiguity, or presumption.

To identify an informal fallacy one must understand the context, meaning,
and relevance of the premises to the conclusion. Informal fallacies commit a fallacy
of relevance in that they either explicitly or implicitly assume premises that are not
relevant or do not support the conclusion.

Fallacy of Definition

This fallacy involves various types of improper definition, which may be employed
in a philosophical or ethical argument: incongruous, circular, or obscure,

The fallacy of incongruous definition is committed when the definition is
either too broad or too narrow to distinguish the word defined. The term “planet”
cannot be used to define all of the objects in the solar system. Such a definition of
all of the objects in the solar system would exclude various other types of objects that
are also found there such as moons, asteroids, and comets.

The fallacy of circular definition is committed when the definition involves a
synonymotus term (or a word that means the same thing). For example, if one were
to-define “mathematics” as the “science of mathernatical analysis,” then this would
be a circular definition. In such a case the fallacy would have been committed. If one
does not know what mathematics is, then one wﬁl not know what mathematical
thinking is,

The fallacy of obscure definition is committed when something is defined
in a metaphorical way. For example, Plato defined the term “time” in the following
way: as the moving images of eternity. Time, which is certainly a complex subject, is
not clearly defined by Plato’s definition, as it is metaphorical and obscure. Aristotle
could also be accused of committing the same fallacy as Plato when he defines man

s “the rational animal.” The definition sounds poetic, but seems to be lacking
clarity.

Appeal to Force (Argumentum ad Baculum)

In the appeal to force fallacy, the premise used to suppeort a particular conclusion
is one of violence, force, or harm. For example, your boss says, “If you vote for Clin-
ton for president, then I will fire you.” In this case, you may feel coerced into voting
for another candidate given the threat of being fired. In another real-world case, a
geneticist coerced his fernale employees into giving him their ovum for research into
human cloning, with the threat of being fired. It should be clear that a threat of vio-
lence is entirely irrelevant to the truth of a conclusion of an argument.
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1.5  Informal Fallacies

Peal to Pity or Emotion (Argumentum ad Misericordiam)

appeal to pity or emotion fallacy involves an appeal to the emotions of another
1 effort to prove the conclusion of an argument. As opposed to playing on our
ars, as in the previous fallacy, this fallacy plays on our sympathies. For example,
Jen a student, in.an effort to get a grade changed, begins to cry or weep to the pro-
1, the student is committing this fallacy.
Another example of this type is often found in the court of law: When an accused
erpetrator asks for leniency and begins to cry for all to see, the perpetrator is appeal-
to pity or emotion. It would be a mistake to find someone innocent simply
cause you feel sorry for him or her. In such a case, it might be appropriate to
uce his or her sentence, depending on how believable you find his or her remorse
»r appeal for mercy may be. Whether this is another application of this fallacy is
ontentious, since in practice, convicted felons are often given lesser sentences when
éj-appear to acknowledge and regret their actions.

ppeal to Ignorance (Argumentum ad Ignorantiam)

Th :ﬁppeai to ignorance fallacy can take two forms. The first form is as follows:
arguing from the absence of proof to the presence of disproof. Or to say it in another
y,kito argue from the absence of evidence for the confirmation of a hypothesis to
idence for the disconfirmation of said hypothesis. In simpler terms still: By lack-
ng evidence for something being true, you assume it must be false, For example, a
rson could say, “Well T have never seen an atom; therefore, atoms do not exist,”
The second form is as follows: arguing from the absence of disproof to the pres-
nce of proof. For example, one could say, “There is no evidence that leprechauns do
niot'exist; therefore, leprechauns do exist,”

:The fallacy of the appeal to ignorance is often committed in a philosophical
ntext, For example, an atheist may claim that because there is “no” evidence for
the existence of God, God does not exist. In other words, given our ignorance or lack
f positive evidence, such a being does not exist. By the same token, a theist may say
that because there is no evidence against the existence of God, God must exist. Gen-
rally some sort of positive, empirical evidence is necessary to support a conclusion
and arguing for a stance based on ignorance is a fallacy.

ppeal to or Against the Person (Argumentum ad Hominem)

The appeal to or against the person fallacy is committed when one argues that a
Loposition must be true or false, because of the person making the argument. This
§_?l fallacy in reasoning—you should attack the argument, not the person making it.
or example, if Britney Spears were to give a lecture on some of the finer points of
arenting, and you argued that she must be wrong because of who she is, regardless
fwhat she actually says, then you have committed this fallacy. It might be the case

that she has learned some important life lessons and has something important to
ay on this topic.

Appeal to pity A fallacy
that involves an appeal to the
emotions of another in an
effort to prove the conclusion
of an argument.

Appeal to ignorance A
fallacy that involves arguing
from the absence of proof to
the presence of disproof and
arguing from the absence of
disproof to the presence of
proof,

Appeal to or against the

. person fallacy Is committed

when one argues thata
proposition must be true or
false, because of the person
making the argument,
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Appeal to or Against the Delivery (Fallacy of Delivery)

Fallacy of delivery A faffacy The fallacy of delivery involves attacking the person {not the argument Ppresented)
that involves attacking the because of how someone states the argument. Ultimately, regardless of how straight-
persan (not the argument forwardly, bluntly, or tudely someone states his or her position, what matters in
presented) because of how . SRV . . .

someane states the argument. Tegard to critical thinking is the analysis of the argument itself. This .fallacy may

tion of sound reasdning. In such a case you may be committing both the fallacy of
appeal to or against the person and appeal to emotion, as you are allowing your own
feelings to cloud your ability to reason,

Appeal to Authority (Argumentum ad Auctoritatem)

Appeal to authority A In the appeal to authority fallacy, one claims that an argument is true simply
fallacy committed when one because it is given by an authoritative source (without any additional understanding
claims that an Argument is true or evidence). At times this fallacy may be a difficult argument to detect, as we trust
simply because it is Zlven by an . .2 .
authoritative source, : in authoritative sources for many of our beliefs about the world.
For example, if you argue that something must be true because of who is saying
it, regardless of their arguments in support of their thesis, then you have commit-
ted this fallacy. You assume that former Secretary of State Colin Powell's view on .
weapons of mass destruction (WMDs) must be true, simply because he is claiming

WMD in Iraq before the Anterican invasion of that country.

Authorities and experts have a place in our society, but they must have clear
arguments, reasons, and evidence in support of or in favor of their views—they can-
not simply support their views solely on the basis of their positions.

Appeal to the Majority (Argumentum ad Populum)

|
I Appeal to majority A fallacy The fallacy of appeal to majority can be witnessed daily as we watch television

‘J that relies solely on majority advertisements. Television ads often make reference to the fact that four out of five
I’( opinion,
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1.5 informal Fallacies

o Cause (Non Causa pro Causa)

gu"l:-nent in which the premises do not provide support for a conclusion claim-
usal connection is said to commit the fallacy of false cause. Generally false
gbased on a mistaken belief between two events and a claim that there is a
on between them. For example, a superstitious person may believe that his
ad luck is the result of breaking a mirror or that a lucky charm had bearing
winning a game of chance. The establishment of a causal connection between
objects or events is often an empirical question that can be addressed by proper
T gation. In principle a lucky charm such as a rabbit’s foot might influence luck,
pIO‘fing that would require empirical evidence that demonstrated that a per-
‘uck improved while in possession of the object—although the mechanisms
iic_ing the luck might be unknown. Recently researchers in England conducted
experiment where one group of test subjects were told they were going to use a
putter” used by a British Open golf champion to putt whereas a control group
ven a “regular” putter. In the end, the lucky group outperformed the control
p N ':i:ther group knew they were, in fact, using the same puiter, The experiment
en repeated several times, and each time the “lucky” putter outperformed the
ar” putter. The researchers believe that luck is not the cause factor but rather

Ies internal perceptions of luck.

e

i\(dcation or Ambiguity of Terms

uivocation or ambiguity of terms involves a conflation (or mixing or combin-
f definitions of terms used in an argument. This may also involve the delib-
ate or accidental ambiguity in a term used in an argument. The ancient Greek
phist Gorgias noted that it was impossible to communicate our ideas because
ey could not adequately be captured by words. Although this extreme position is
arly false, Gorgias was right to note that unless a word conveys the same mean-
ng to everyone involved, communication can be impossible. For example, if your
end says you are “dating” but dating to him means he is dating you and three
other girls, whereas you think it means he is dating you exclusively, then there is a
ar ambiguity in the use of the term “dating.” This confusion is a result of the lack
arity regarding the term “dating” and the deliberate (or accidental) commission
the fallacy of equivocation by your boyfriend.

An example from the applied ethics topic of animal rights may be useful to
derstand and recognize this fallacy. Some extreme proponents of animal rights
algue that because animals have “rights” and people have “rights,” people and
als must have the same "rights.” This argument is based on an ambiguity of
‘s—in this case the term “right.” The word “rights” is being used to denote some-
ﬂ'lln_g_ animals have, and the term “rights” is being used to denote something people
ve, but the rights each group has have not been specified.

' Most reasonable people would not argue that people have the same rights as
animals, Certainly animals cannot vote, drive a car, or own a home—so clearly the

Fallacy of false cause A
fallacy that involves any
argument in which the
premises do not provide
support for a conclusion.

Equivocation/fambiguity of
terms A fallacy that involves
a conflation (or mixing or
combining) of definitions of
terms used in an argument.
This may also inveolve the
deliberate or accidental
ambiguity In 2 term used in an
argument,
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Appeal to religion, culture,
tradition fallacy A faltacy
committed when one attempts
to establish that a proposition
is, in fact, true because it
corresponds with a “truth”

of religion, culture, or social
traditions.

rights possessed by people and animals are different. The confusion arises as a result
of equivocation. The confusion, again, is a result of the fact that the supposed rights
of animals and the rights of people have not been specified in the previous state-
ments, thereby leading to the confusion. Equivocation can be avoided by darifying
the terms involved either by dlearly defining the terms and/or by elaborating on

their meaning so that all parties involved in the discussion have a clear conception
of their intended use,

JOURNAL

Have Words Ever Led You to Confusion?

| Words can have multiple meanings. There are times we think they mean one
thing, but the person using them means something else entirely. There was
once a married couple who used to fight all of the time because of the simple |
declarative statement: Take out the trash! The husband thought it meant
“take gut the kitchen garbage and ‘take it to the curb.” His wife, on the other
hand, meant “go around the house, empty the trash from every garbage can,
replace each with a new bag, collect it together, and, then, finally, take it to
the curb,” Have you found yourself in a situation like this where the meaning |
of words led to confusion? '

Appeal to Religion, Culture, or Tradition

The question of whether morality depends on God or society is covered in detail
later in this book, but it is also worth mentioning here: Our desire to appeal to social
or cultural artifacts that appear to transcend the individual is evident throughout the
history of humanity. Many have attempted to establish that a proposition is, in fact,
true because it corresponds with a “truth” of religion, culture, or social traditions.
These people would have committed the appeal to religion fallacy, the appeal to
culture fallacy, or the appeal to tradition fallacy. ‘

Some argue that because it has always been thatway, it should continue to be that
way. They have cited examples such as “traditional marriage” or “traditional family”
to argue against interracial marriage or gay marriage. Traditions can be important,
but they are not all equally rational nor do they always support a logical argument.

Others may appeal to religion or religious dogma to support an argument. Given
a myriad of different religions, it is difficult, if not impossible, to establish the “right
one” that has the “right beliefs.” Further, even those people with the same religion
read their own holy books in different ways—which only serves to further muddie
any argument based on religion. If you want to demonstrate the truth of your reli-
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1.5 Informal Fallacies

i3

us beliefs to others, you ought to endeavor to employ secular arguments, which
‘transcend a set of religious principles. As Socrates, in Plato’s dialogue Euthyphro,
' noted, there are insurmountable difficulties in basing a moral argument on any
od’s command. _
inally, some may appeal to culture asa justification for their beliefs or practices.
though the diversity of thought and cultures is to be embraced, not all cultural
beliefs are rational or ethical. There are a number of problems with relying on cul-
re to establish our beliefs—it is clear that cultural beliefs differ from one culture to
1other, and this would lead to a type of cultural relativism; belief X would be true
Brazil, but not true in Germany (or vice versa).
To further demarcate this distinction and the analysis of cultural beliefs, it is
ful to rely on a distinction between descriptive relativism and cultural relativism.
escriptive relativism says that as a matter of empirical fact, different cultures
have'different beliefs about truth or morality. This seems to be true. In other words,
different societies have different episternic or moral standards. (But those standards
ight be wrong,) : :
Cultural relativism, on the other hand, as it is traditionally defined argues that
any belief that is endorsed by a culture is true, This view claims that knowledge, truth,
and the beliefs of ethics are determined by each culture. In other words, what is right
fi wrong ought to be determined by culture. Any and all epistemic or moral stan-
dﬁl‘ds that are endorsed by a culture are true, This leads to relativism as different cul-
ures believe different things to be moral. If culture X beliefs in zombies, then zombies
are real, and if culture Y does not believe in zombies, then zombies are not real,

Descriptive relativism A
doctrine that says as a matter
of empirical fact, different
cultures have different beliefs
about truth or morality.

Cultural relativism A
principle that any belief that
is endorsed by a culture

is true, This view claims
that knowledge, truth, and
the beliefs of ethics are
determined by each cuiture.
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Irrelevant conclusion/red
herring fallacy A fallacy
that involves arguing about
something that is not at issue
to confuse the argument,

Begging the question
fatlacy A fallacy committed

when one “begs the question” '

against an argument; he or she

structures a position so that it

is beyond question-—regardiess
of empirical facts.

If cultural relativism were true, then the beliefs of any culture would be valid
and ethical. A simple example demonstrates the problems with this view: the Nazis.
If cultural relativism is true, then it was entirely ethical for the Nazis to behave as
they did during World War II--committing genocide, as it was an ingrained cultural
belief that there existed inferior races that were subhuman. Clearly this is false and
the actions of the Nazis were unethical and reprehensible.

Ultimately, although it may be the case that the beliefs of religion, culture, or
tradition may be true, an independent reason or independent evidence ought to be
supplied to establish their veracity. It is generally a fallacy to simply cite religious
tenets, cultural beliefs, or traditional beliefs as a substantial reason in a persuasive
argument.

Irrelevant Conclusion/Red Herring (Ignoratio Elenchi)

The irrelevant conclusion or red herring fallacy involves arguing about some-
thing that is not at issue to confuse the argument. For example, some opponents
of stem cell research argue that it is the same as abortion, Although in both cases a
potential person ceases to exist, there are a number of morally relevant differences
between the two cases. The most basic difference is one involves ending the biologi-
cal life of an embryo or fetus that is within a woman'’s womb and the other involves
ending the biological life of a blastocyst (the scientific term for a human embryo at
five to seven days after conception) in a laboratory-—which is many steps removed
from becoming a living person.

In stern cell research, the cells involved are pre-embryonic—the cells are obtained
in vitro {in a laboratory setting) and harvested in a test tube between five to seven
days after conception. Cells may be taken from an aborted fetus (but they are not
the same as the stem cells generated in the laboratory and not as useful for research).
Furthermore cell research is not the primary purpose of abortion. Although the cases
may seem similar, conflating (or mixing) the issue of abortion into the debate on
stem cell research is a case of committing the red herring fallacy.

Begging the Question (Petitio Principii)

When one “begs the question” against an argument, he or she structures a position
so that it is beyond question—regardless of empirical facts. The most basic example
would be if someone says, “I am going to flip the coin, heads I win, tails you lose” —
in either case they win and you lose.

Another example of “begging the question” may be taken from psychology.
Some philosophers argue that Freudian psychological theory is structured in such a
way that it begs the question against opponents. For example, if the theory predicts
that a particular individual ought to display a particular neurosis then the theory is
taken to be correct. On the other hand, if the individual does not present the par-
ticular neurosis, then the Freudian will claim that the individual is “repressed” and
the theory is stili correct.

—
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Conclusion

I8

is way, irrespective of the empirical evidence, the theory cannot be dis-
 because it will dlaim to be right regardless of what symptoms are displayed
p'a'tiém. This is not to say that the theory is false, although critics such as Adolf
; nbaﬁfﬁ and Jean-Paul Sartre have stated that Freud's theory is at best false, at
é pséﬁdosdentiﬁc. Rather, it is to say that some philosophers argue that it begs
'u'.és.tion against opponents. Obviously, Freudian psychologists will disagree.

'_u'!ér Reasoning (Circulus in Probando)

ar reasoning appears in arguments that assume the conclusion in one or
re of the premises. There are any number of examples of this type of reasoning,
most famous, perhaps, being the Cartesian Circle, named for René Descartes, In
work, Meditations on First Philosophy (1 641) he argues that “I now seem to be able
y it down as a general rule that whatever I perceive very clearly and distinctly is

From this he argues that he clearly and distinetly conceives of God and then
165 that because God does in fact exist, all ideas that are clear and distinct are also
A deductive version of the argument based on his book is as follows:

. _.I think therefore I am.

2.1 have a clear and distinct conception of God.

3, In order for a lesser being to have an idea of a greater being, that idea must
originate with the greater being,

4,iTherefore God Exists.
5;'_'God exists and is good; therefore, he would not let the evil demon deceive

s {or allow humanity to commit systematic errors in reason and judgment)

“about the world.

6. Therefore, the world exists as we perceive it so long as we have a clear and
«+.distinct conception of it.

'_ The problem with this argument is that Descartes assumes clear and distinct
as are true so that he may prove the existence of God, but then uses the existence
f:God to prove that clear and distinct ideas are, in fact, true, This is clearly circular

asoning and leads to the failure of the entire chain of reasoning,

Conclusion
timately one must be aware of the various formal and informal flaws in reason-
ing and thinking. Critical thinking and analysis will be necessary in all facets of the
course, as we consider ethical theories as well as applied ethical issues. As a student,
You will encounter various opinions and arguments, but not all of the opinions
and arguments you will encounter are well-founded, good, or sound judgments,
W‘.th training and practice, you will be able to better formulate yOour own views

nd Xpress them convincingly to others. Beyond that, the skills you develop in this
course will be applicable to your other courses and daily life.

Circular reasoning A
reasoning that appears in
arguments that assume the
conclusion in one or more of
the premises,
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“If you don't have anything profound to say, don't say anything at all.”

S S SRt

Source: Robert Leighton/The New Yorker Collection/The Cartoon Bank

If your history professor asks you to isolate the main causes of the Gulf War,
then that requires empirical investigation (you need to gather facts), analysis (you
need to think about what the facts mean or entail), and finally need to develop a
thesis (a position or stance on an issue). The same skills are necessary in the work-
force as well. If your boss asks you to resolve an issue or solve a problem, you may
try to “google” it, but it may require insight, thought, and analysis—skills again you
develop and enhance in this course,

1.6 Reading on Critical Thinking

IN THIS ESSAY, the American philosopher and logician attempts to elaborate on
how to make our ideas clear. He begins by considering that our ideas can be either
clear or obscure or distinct and confused. He goes on to consider the shortcomings
of Descartes’ method. He goes on to consider how careful examination of our beliefs
and yet how they can be expanded upon help us develop a firmer grasp of reality.

How to Make Our Ideas Clear by Charles S. Peirce

Whoever has looked into a modern treatise on logic of the common
sort, will doubtless remember the two distinctions between clear
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and obscure conceptions, and between distinct and confused concep-
tions. . . . A clear idea is defined as one which is so apprehended
fhat it will be recognized wherever it is met with, and so that no
other will be mistaken for it. If it fails of this clearness, it is said to
- be obscure.
. This is rather a neat bit of philosophical terminology; yet, since
itlis clearness that they were defining, | wish the logicians had made
their definition a little more plain. Never to fail to recognize an
idea, and under no circumstances to mistake another for i, let it
come in how recondite a form it may, would indeed imply such
prodigious force and cleamness of intellect as is seldom met with in
this world.
... On the other hand, merely to have such an acquaintance with
ﬂle idea as to have become familiar with it and to have lost ali hesi-
' fancy in recognizing it in ordinary cases, hardly seems to deserve the
name of clearness of apprehension, since after all it only amounts
to a subjective feeling of mastery which may be entirely mistaken. I

mean nothing more than such a familiarity with an idea, since they
regard the quality as but a small merit, which needs to be supple-
mented by another, which they call distinctness.

. Adistinct idea is defined as one which contains nothing which
is not clear. This is technical language; by the contents of an idea
logicians understand whatever is contained in its definition. So that
an idea is distinctly apprehended, according to them, when we can
give a precise definition of it, in abstract terms. . . .

... When Descartes set about the reconstruction of philosophy,
his first step was to (theoretically) permit skepticism and to discard
the practice of the schoolmen of looking to authority as the ultimate
source of truth. That done, he sought a more natural fountain of
true principles, and thought he found it in the human mind; thus
passing, in the most direct way, from the method of authority to that
of apriority, as described in my first paper. Self-consciousness was
to furnish us with our fundamental truths, and to decide what was
agreeable to reason. But since, evidently, not all ideas are true, he
was led to note, as the first condition of infallibility, that they must
be clear. The distinction between an idea seeming clear and really
being so never occurred to him. ... . :
Such was the distinction of Descartes, and one sees that it was
precisely on the level of his philosophy. It was somewhat devel-
oped by Leibnitz. This great and singular genius was as remark-
able for what he failed to see as for what he saw. That a piece of
mechanism could not do work perpetually without being fed with
bower in some form, was a thing perfectly apparent to him; yet he
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take it, however, that when the logicians speak of “clearness,” they .
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did not understand that the machinery of the mind can only trans-
form knowledge, but never originate it, unless it be fed with facts of
observation. . . .

- Descartes labored under the difficulty that we may seem to our-
selves to have clear apprehensions of ideas which in truth are very
hazy, no better remedy occurred to him than to require an abstract
definition of every important term. Accordingly, in adopting the
distinction of clear and distinct notions, he described the latter qual-
ity as the clear apprehension of everything contained in the defini-
tion; and the books have ever since copied his words. There is no
danger that his chimerical scheme will ever again be over-valued.
Nothing new can ever be leamed by analyzing definitions. Never-
theless, our existing beliefs can be set in order by this process, and
order is an essential element of intellectual economy, as of every
other. It may be acknowledged, therefore, that the books ate right in
making familiarity with a notion the first step toward cleamness of
apprehension, and the defining of it the second. But in omitting all
mention of any higher perspicuity of thought, they simply mirror a
philosophy which was exploded a hundred years ago. ...

The very first lesson that we have a right to demand that logic
shall teach us is, how to make our ideas clear; and amost important
one it 1s, depreciated only by minds who stand in need of it. . . . It
is terrible to see how a single unclear idea, a single formula without
meaning, lurking in a young man’s head, will sometimes act like an
obstruction of inert matter in an artery, hindering the nutrition of
the brain, and condemning its victim to pine away in the fullness of
his intellectual vigor and in the midst of intellectual plenty.

Many a man has cherished for years as his hobby some vague
shadow of an idea, too meaningless to be positively false; he has, -
nevertheless, passionately loved it, has made it his companion by
day and by night, and has given to it his strength and his life, leav-
ing all other occupations for its sake, and in short has lived with it
and for it, until it has become, as it were, flesh of his flesh and bone
of his bone; and then he has woken up some bright morning to
find it gone, clean vanished away like the beautiful Melusina of the
fable, and the essence of his life gone with it. . . .

The principles set forth in the first part of this essay lead, at
once, to a -method of reaching a clearness of thought of higher
grade than the “distinctness” of the logicians. It was there noticed
that the action of thought is excited by the irritation of doubt, and
ceases when belief is attained; so that the production of belief is the
- sole function of thought. All these words, however, are too strong
for my purpose. It is as if I had described the phenomena as they
appear under a mental microscope.
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Doubt and Belief, as the words are commonly employed, relate
o I'ehglOUS or other grave discussions. But here I use them to desig-
o the starting of any question, no matter how small or how great,

ad the resolution of it. If, for instance, in a horse-car, I pull out my
wirse and find a five-cent nickel and five coppers, I decide, while
1y hand is going to the purse, in which way I will pay my fare. To
all such a question Doubt, and my decision Belief, is certainly to
se words very disproportionate to the occasion.

-To speak of such a doubt as causing an irritation which needs
be appeased, suggests a temper which is uncomfortable to the
é'rge of insanity. Yet, looking at the matter minutely, it must be
dinitted that, if there is the least hesitation as to whether I shall
pay the five coppers or the nickel (as there will be sure to be, unless
1 act from some previously contracted habit in the maiter), though
tation is too strong a word, yet I am excited to such small mental
ctivity as may be necessary to deciding how I shall act. Most fre-
‘quently doubts arise from some indecision, however momentary,
in our action. Sometimes it is not so, [ have, for example, to wait
in a railway-station, and to pass the time I read the advertisements
“on the walls. I compare the advantages of different trains and dif-
ferent routes which I never expect to take, merely fancying myself to
be in a state of hesitancy, because I am bored with having nothing
to trouble me. Feigned hesitancy, whether feigned for mere amuse-
ment or with a lofly purpose, plays a great part in the production
of scientific inquiry. However the doubt may originate, it stimulates
the mind to an activity which may be slight or energetic, calm or
turbulent. Images pass rapidly through consciousness, one inces-
‘santly melting into another, until at last, when all is over—it may
be in a fraction of a second, in an hour, or after long years—we
find ourselves decided as to how we should act under such circum-
stances as those which occasioned our hesitation. In other words,
we have attained belief. . . .

. And what, then, is belief? It is the demi-cadence which
closes a musical phrase in the symphony of our intellectual life, We
have seen that it has just three properties: First, it is something that
we are aware of; second, it appeases the irritation of doubt; and,

third, it involves the establishment in our nature of a rule of action,
or, say for short, a habit. As it appeases the irritation of doubt, which
is the motive for thinking, thought relaxes, and comes to rest for
a moment when belief is reached. But, since belief is a rule for
action, the application of which involves further doubt and further
thought, at the same time that it is a stopping-place, it is also a
hew starting-place for thought. That is why I have permitted myself
to call it thought at rest, although thought is essentially an action.
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The final upshot of thinking is the exercise of volition and of this
thought no longer forms a part; but belief is only a stadium of men-
tal action, an effect upon our nature due to thought, which will
. influence future thinking, ‘
i) The essence of belief is the establishment of a habit; and dif
l ferent beliefs are distinguishied by the different modes of action to
J which they give rise. If beliefs do not differ in this respect, if they
I

appease the same doubt by producing the same rule of action, then
| no mere differences in the manner of consciousness of them can
)I | make them different beliefs, any more than playing a tune in differ-
i ent keys is playing different tunes. Imaginary distinctions are often
;Uli drawn between beliefs which differ only in their mode of expres-
/Jl[ sion. . . . Instead of perceiving that the obscurity is purely subjective,

|

we fancy that we contemplate a quality of the object which is essen-
tially mysterious; and if our conception be afterward presented to
us in a dear form we do not recognize it as the same, owing to the
absence of the feeling of unintelligibility. So long as this deception
lasts, it obviously puts an impassable barrier in the way of perspicu-
ous thinking so that it equally interests the opponents of rational
thought to perpetuate it, and its adherents to guard against it. . . .

Another such deception is to mistake a mere difference in the

'! . grammatical construction of two words for a distinction between

i' the ideas they express. In this pedantic age, when the general mob

of writers attended so much more to words than to things, this error
is common enough. When I just said that thought is an action, and
| that it consists in a relation, although a person performs an action
but not a relation, which can only be the result of an action, yet
there was no inconsistency in what I said, but only a grammatical
vagueness.

From all these sophisms we shall be perfectly safe so long as
we reflect that the whole function of thought is to produce habits
of action; and that whatever there is connected with a thought, but
irrelevant to its purpose, is an accretion to it, but no part of it. If
there be a unity among our sensations which has no reference to
how we shall act on a given occasion, as when we listen to a piece
of music, why we do not call that thinking.

To develop its meaning, we have, therefore, simply to deter-
mine what habits it produces, for what a thing means is simply
what habits it involves. Now, the identity of a habit depends on
how it might lead us to act, not merely under such circumstances
as are likely to arise, but under such as might possibly occur, no
matter how improbable they may be. What the habit is depends on
when and how it causes us to act, As for the when, every stimulus to
action is derived from perception; as for the how, every purpose of
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6.11 is to produce some sensible result, Thus, we come down to
hat-. is tangible and concetvably practical, as the root of every real
tinction of thought, no matter how subtle it may be; and there
5 distinction of meaning so fine as to consist in anything but a
sible difference of practice. . ..
‘Let us now approach the subject of logic, and consider a con-
eption which particularly concerns it, that of reality. Taking clear-

s in the sense of familiarity, no idea could be clearer than this.
-Ex}e'ry child uses it with perfect confidence, never dreaming that he
oes not understand it. As for clearness in its second grade, how-
i, it would probably puzzle most men, even among those of a
flective turn of mind, to give an abstract definition of the real.

Yet such a definition may perhaps be reached by considering
..t_}.n::_'.points of difference between reality and its opposite, fiction, A
figment is a product of somebody’s imagination; it has such char-
acters. as his thought impresses upon it. That those characters are
ihdependent of how you or I think is an external reality. There are,
however, phenomena within our own minds, dependent upen our
{hought, which are at the same time real in the sense that we really
think them. But though their characters depend on how we think, .
they do not depend on what we think those characters to be, Thus,
-a dream has a real existence as a mental phenomenon, if somebody
has really dreamt it; that he dreamt so and so, does not depend on
~‘what anybody thinks was dreamt, but is completely independent of
‘all opinion on the subject. On the other hand, considering, not the
- fact of dreaming, but the thing dreamt, it retains its peculiarities by
“virtue of no other fact than that it was dreamt to possess them. Thus
we may define the real as that whose characters are independent of
what anybody may think them to be. . . .
... Different minds may set out with the most antagonistic
views, but the progress of investigation carries them by a force out-
side of themselves to one and the same conclusion. This activity
of thought by which we are carried, not where we wish, but to a
fore-ordained goal, is like the operation of destiny. No modifica-

tion of the point of view taken, no selection of other facts for study,
1o natural bent of mind even, can enable a man to escape the pre-
destinate opinion, This great hope is embodied in the conception
of truth and reality. The opinion which is fated to be ultimately
agreed to by all who investigate is what we mean by the truth, and
the object represented in this opinion is the real. That is the way I
would explain reality,

But it may be said that this view is directly opposed to the

abstract definition which we have given of reality, inasmuch as
it makes the characters of the real depend on what is ultimately
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thought about them. But the answer to this is that, on the one

hand, reality is independent, not necessarily of thought in general,

but only of what you or I or any finite number of men may think
about it; and that, on the other hand, though the object of the final

opinion depends on what that opinion is, yet what that opinion is
does not depend on what you or I or any man thinks. Our perver-
sity and that of others may indefinitely postpone the settlement of
opinion; it might even conceivably cause an arbitrary proposition
to be universally accepted as long as the human race should last. Yet
even that would not change the nature of the belief, which alone
could be the result of investigation carried sufficiently far; and if,
after the extinction of our race, another should arise with faculties
and disposition for investigation that true opinion must be the one
which they would ultimately come to. “Truth crushed to earth shall
rise again,” and the opinion which would finally result from inves-
tigation does not depend on how anybody may actually think. But
the reality of that which is real does depend on the real fact that
investigation is destined to lead, at last, if continued long enough,
to a beliefinit. . .. .

... We have, hitherto, not crossed the threshold of scientific
logic. It is certainly important to know how to make our ideas clear,
but they may be ever so clear without being true, How to make
them so, we have next to study. How to give birth to those vital and
procreative ideas which multiply into a thousand forms and dif-
fuse themselves everywhere, advancing civilization and making the
dignity of man, is an art not yet reduced to rules, but of the secret of
which the history of science affords some hints.

SHARED RESPONSE

Imagine you visit a physician and ask him to diagnose why you are having a persistent
“ sore throat. He may say it is the result of a virus or perhaps a cold. He could also say
you need surgery. This doctor has decided that he wants to perform an adenotonsil-
lectomy (the removal of the adenoids and tonsils} on you.This is a costly procedure,
which will make lots of money for him, but luckily you have insurance and will have a
small insurance co-pay. Should you ask for more information, such as the details of the
diagnosis? Are you concerned that the doctor may be motivated by money as opposed
to your heaith? Or should you simply have the surgery?
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