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Jmfm' :::: :;l::ltccpnl?:: :‘lr UJ:P;;:F?L}J(;?O?O?' W'Nhllu th|'s appears to be an extraor-
y . - ades, in actuality Blackorby and Wagner
(1996) found that 3 to 5 years after graduating from high school only 27% of stu-
dents with disabilities had attempted postsecondary education compared to 68%
of their peers without disabilities, Students with disabilities face many barriers to
attending college, including challenging high school coursework, limited accom-
modations and modifications, low expectations, lack of self-determination skills,
lack of role models, and learned dependence. In addition to these barriers, stu-
dents with disabilities are often less qualified for college based on an index score
that includes grades, class rank, National Education Longitudinal Study (NELS)
composite test scores, and Scholastic Aptitude Test (SAT) or American College Test

(ACT) scores (National Center for Education Statistics [NCES], 1999a).

The Individuals with Disabilities Education Act (IDEA) states that transition

planning should include postschool goals for pursuing postsecondary education

and training. But despite federal legislation ens_m:ins educational supports t-:r
to high school graduation and protecting thg cm! rng.h.ts_ of students ;r;lrose de:
ondary educational settings, few students with disabilities pursm:::tain insfe 2 de
gree. Obtaining a college degree is important because it can res

employment options and financial stability.
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Given the significant impact that postsecondary education can have on the life o
a student with a disability, it is imperative that transition planning in this arez
begin no later than middle school. The chance that a student with a disability wi
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;\[though m-‘dvmﬁ e l.h'“:ir parents do Iunderstand the connection between
ydvanced training and obtaining a well-paying job, many students with disabili-
jea do? NOY) PEICEIVE. college to be a feasible option (Schuster, Timmons, &
:-1;110'.“‘_\} 2003). Data from the National Longitudinal Transition Study-2 (Wagner,
2003) indicated that only about half of the students in the study (47%) had plans
‘:0 ?:0 to ;‘t'r“l‘}:l,‘.

High School Curriculum Issues

Another barrier for students with disabilities transitioning into postsecondary ed-
scational settings is an IEP that does not include objectives addressing the skills
needed to succeed in postsecondary education. As a result, students may not
complete a course of study that prepares them for postsecondary education. Ef-
forts to help students obtain the skills needed for success in pursuing advanced
training and education should begin in elementary school. Students who plan on
attending a 2-year college or 4-year university need to have a sound foundation
in academic skills in order to complete the high school classes needed to meet col-
lege admission requirements. Figure 6.1 illustrates a sample college preparatory
high school curriculum.

Many of the traditional instructional strategies and organizational frameworks
common in high school academic programs can have a negative impact on stu-
dents with disabilities (Gersten, 1998). The ability of students with leaming

. * Four credits of English (e.g., English literature, American literature, English
A composition, world literature)
i

Three credits of mathematics (e.g., algebra |, algebra Il, geometry, precalcu-
lus, rigonometry, calculus)

B TEree credits of science (e.g., earth/environmental science, biology, chemistry,
Physics)

| Three years of social studies (e.g., United States history, government/econom-

| A s, world history, world cultures, United States government)

I:;'_J to four credits of foreign language (e.g., Spanish, French, German,
in)

A gne credit of health and physical education

tecnf.:; three credits of challenging electives (e.g., economics, computer
One orogy, communications, psychology, statistics)

Music “':wre arts equcallon credits are usually recommended (e.g., dance,
Vocatlo eater arts, visual arts) .

pDS!sec::é education‘ credits (appropriate for students pursuing any type of

| lege o ary education but vital to students entering a 2-year community col-
L Vocational-technical training program)

F
Siﬂ'-lre 5.1

Mplg
College/Univers

ity Preparatory High School Curriculum
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g g npage s Havin the expeciaon tat i
with disabilities will take challenging academic cOUrses in e general curriculum
was the intent of the 1997 reauthorization of IDEA.

Careful planning with active involvement by the student is required to ensure
that at the conclusion of a 4-year high school program the student’s academic
credits, grade point average (GPA), and career exploration are in place for transi-
fion to a postsecondary educational institution. Guidance counselors can play a
critical role in this process, since advising, schedule planning, and futures plan-
ning are typically part of their job responsibilities.
mj:ie;z:;jil fi:z:?hﬂjtie; s.hould be assisted in obtaining the combination of
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jomas) available (Guy, Shin, Lee, & Thy;

i : ; Z
all of these 1ssues, see (_hapter el

ow, 2 : !
155101 02). For a more detailed dis-
CLISE

OPTION

et ol L T

The first step for a student in the transition process from school to postsecondar
oducation is to decide between available oplions. b y

Colleges and Universities

It is the responsibility of the IEP/transition team to assist the stude
-eady for postsecondary education and training, This includes making decisions
regarding the postsecondary educational setting most appropriate to theh stu-
déht’s needs and future career goals, supporting the student through the process
of choosing a college, and making necessary arrangements to attend the college
of his or her choice. Traditionally, students focus on two types of postsecondary
education—community colleges and 4-year universities—although there are
other options such as vocational-technical schools, special training programs, and
Internet-based learning. There are more than 3,000 colleges and universities in the
United States (Reamer, 1997), and since services for students with disabilities
vary widely among institutions, choosing an appropriate educational setting can
be an enormous task for a student. The key is to ensure a good match between the
student’s unique needs, his or her career goal, and the characteristics of the col-
lege (McGuire & Shaw, 1987; Navicky, 1998).

One area that must be investigated when searching for an appropriate college
is the level of services provided to students with disabilities. Although there are
federal mandates covering issues related to postsecondary education of students
with disabilities, there are still vast differences among institutions. Students and
their families must be provided with information about what to expect at the col-
lege level regarding the delivery of special services. Figure 6.2 includes a list of
questions that students can ask when choosing a college or university.

nt in getting

l:Ummunity Colleges

The majority of students with disabilities who pursue postsecondary education
‘-‘n_rol} in 2-year community colleges or for-profit vocational training programs
&E};Sf 1999a). A community college setting is attractive to students with disabili-
. Or a variety of reasons, Although community co]]ege. st_andnrd_s vary frgm

ate to state, in general they have an open enrollment admission policy, meaning

wf[f En)r Student with a high school diploma or general education diploma (GED)

= € accepted, Community colleges typically require applicants to take a place-
" test such a5 the Assessment of Skills for Successful Entry and Transfer
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(ASSE I), but even if a student scores b | =
qtill enroll in remedial classes or in ;10: OW the cut-off on admissj
s certificate, or credential (e _:"_‘mnn!ly Oriented pmgr_]'r:f)n! ‘?Stﬁ- they can
Nmput-mu-ass;is’tL‘d drafting) inslec:ti.,l,? nild care, food service (auso:fi??g i I‘i‘
5 J‘,-l.,- L?L:grcu Mat communily Wﬁ;: E;:r;ﬁ ;u: associate of scic*nr_e“:: ;25::
local high schools {L‘.g., tech-prep, sch Oﬁl-to{;r ':Prnk;rams that are linked with
& to take classes in 8 lspeci I pnlhvlv eer, 242 programs) allowing stu-
ol to better prepare teitas A ny during the last 2 years of high
dents to obtain college credit prior to high Sc};:;i»zflzzumv Mmoo

G ' colleges o ation,
Community colleges are usually located close to : :

IR et e F, g a student’s . '
many cases courses are offered at accessible times, with classe s f;lm;u!, gnfd in
=f 55€5 sChedule rom

700 aM. to 10:00 PM. and some offere AWy T TR

lower at community colleges than thos:c;oi::d\,:::-tynej?c-;tljlmon - syl m_u,d'
(Tenash, 1994). Students who experience diffi P and universities
ug experience difficulty obtaining sufficient financial
aid may choose to attend a community college for 2 years, then transfer to 31:.
year college or university, since community colleges typically have g.rﬁcmmm
agreements with 4-year colleges and universities. Students may also find the
community college setting less threatening, since class sizes tend to be smaller,
the student population is more reflective of the local community, and it is not un-
usual for community college students to attend college part time. Finally, some
students may want to enter the workforce as soon as possible and feel that 2 2-
year degree Or certification program is a more expedient path to a career (Cocchi,

1997).

Vocational-Technical Schools and Other Postsecondary

Education Options

: S i ttend a traditional educational or
Not all students with disabilities will choose to @ exsity. Some —radents will

training program at a community college of 4-}?&: ug;iechm'cal school or a spe-
desire educational 0pp0rtunities such as a voca on

i i include programs
cialized training program to obtain a better job- Oprifgsn:lghgsistance. 505;'1&0{-
resulting in certification in areas such as child care,

ivi may want to take courses
ogy, secretarial work, or truck drnving Qther students may b ant
through adult education programs

specific skill area (e.g. reading: math), e
terest (e.g., cooking gardening: ¢ ke agencies. For
courses offered in the eommunity PY

ity colleges aim .
: wish to pursue an area of in-
h continuing education
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Finally, having a student take a lead role in the transitic
¥ F : v ¥ ] » LI b n
~ontribute to independence and development of self-dete

the student to dvqlcrilw his or her strengths, needs, and desires -

Carefa) consideration should also be given during plannin Imzﬁ.:io the TEE lee‘.m,
coals that develop learning strategies related to sludy?n , Lmzﬂt;ﬂtt;.targelrng
taking, scheduling, communication, negotiation, amerlivun::s mL‘-Lma i tﬁr_
sation, time management, and assistive technology (1220 & l,ﬂﬂ:Ib El’lmmyr ot

Many high school special education programs focus on rem;diati:l-n and/

maintenance in the general education program (e.g., assistance with homewor(ij:
studying for tests, catching up on class assignments) and do not provide suffi-
cient instruction in cu:?pensatm'y strategies needed for academic independence
ina ngtst‘(‘ﬂﬂdﬂ!'}-’ setting. For example, students with learning disabilities report
that they learn the majority of compensatory and learning strategies needed for
postsecondary success after enrolling in college, even though they received spe-
cial education services while in high school (Reis, Neu, & McGuire, 1997).

p?anning process can
rmination by allowing

Teach Learning Strategies

Although many high school students have full schedules, time must be allotted fo
teach learning strategies that will transfer throughout the curriculum and assist
in preparing for increasingly demanding academic tasks. Many learning strate-
gies can easily be infused into general education classes. Learning strategies
instruction can also be delivered in special education resource classes, during fu-
toring sessions, in after-school workshops, or in summer seminars. One approach
that can be used by teachers at the high school or college level is the spontaneous
teaching of skills in a structured format to help a student understand a strateg\
its purpose, and how to use it. This process assists the student in internalizing thre
strategy, thereby increasing the likelihood that it will be added to the smdi:nt s
repertoire of learning techniques. Following is an outline for teachers to use w hen
Presenting a new strategy to students:

1. What is the strategy? The strategy is described or a definition is given in a
manner that outlines the specific features of the strategy. ;
Why should the strategy be learned? Students are im‘r.n'mec.i f) f Wh}’ﬂm:cztﬁteﬁ
is being taught so they can develop an awareness of its importa

learning process.

How can the strategy be used? The application of a strategy to f:ip . a chronologi-
ing situation is outlined for students in a manner that provi ei.. Sd

cal, step-by-step breakdown of how the strategy should be app l- 1 e
Whent and where should the strategy be used? Students ar:? gl?ex::;ﬁleg This can
Uations in which the strategy could be used in an Eff.t.ctl\ ieals et
"Wolve verbal scenarios, role playing and/or testimon

Who have used the strategy effectively

2

articular learn-
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College Admission Tests

ademic factors when determining adm,
| senior class, and college admission e

Take the
es look at several ac

our-year universiti
Four-year univers  at sever
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L sl
sion, including GPA, 1

T or ACT) scores. : ‘
'lqsaiu;iﬁleﬂt‘\' and performance over time. Test scores for the SAT or ACT serve s,
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2sure of academic potential or aptitude and can serve as a p{edlctor of success
2ds C :
me education setting (Lissner, 1999). The majority of colleges ang

in a postsecondary '
in a postsec . United States use one of these tests when making an admis

universities in the

sion decision. 7 £, ‘
For many students with disabilities, obtaining a satisfactory score on one ¢f

these tests serves as a major barrier to postsecondary education because the fesis
are time limited and require considerable reading. Without encouragement and
support, some students with disabilities may avoid Faking a col]f:’ge a'dmisrsim
test due to test anxiety and /or a history of bad experiences in testing situafiors.
The National Longitudinal Study-2 (Wagner, 2003) reported that only 26% of
11th- and 12th-graders in all disability categories take college entrance exams.

Determine the Need for Accommodations, 1t is imperative that high school si-
dents with disabilities receive accurate and up-to-date information regarding
testing accommodations for the SAT and ACT. About 2% of the 2 million studen
who take these tests each year receive accommodations. The majority of studens
requesting additional time have learning disabilities. As of fall 2003, the Colleg®
Board stopped “flagging” the scores of students who take the test with extended
time (Lewin, 2003). Both the SAT and ACT have specific rules for accommod®
tfons, referred to as the College Board'’s Eligibility and Documentation Guide
lines. Section 504 of the Rehabilitation Act and the Americans with Disabiliti®
Act require that testing accommodations be made available to students with

abllllllf.!S unless Ithe area of impairment is what is going to be measured, the

fmdimatm will fundamentally alter the assessment ofg the targeted skill provid
;I;Ett e :la_ccommpdatmn will create undue hardship for the testing service, 0f

applicant refuses the accommodation that is offered (Hishinuma, 2000)-

Appropriate documentati
Enta‘uon I = - . il .
only to receiye accnmmcdationscfgardmg the student’s disability is necessary

B e sstd
later, for the s tor admission tests but also, as will be dis¢®®
i ;dt::::.ag{r::‘oieﬁzﬁf receiving accommodations once enrolled in a P® ¢
o (1_: ultlmn. The primary reasons for rejection of a requested al'
describe the tesﬂng anc? t:gfn]?(}ard is the failure of documentation to ﬂcf"‘r;;e;
the functi o0 eeinlques used to de, i 'g diagno™ «
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families in obtaining appropriate documentation of
dations in both college entrance examinations
L . . o . .
srevent duplication of effort,

disability to secure

accommo-
and college-leve

| courses in order
to |

[n general, a student must have a diagnosed
ihe disability on file at the school (e.g., IEP, Section 504 plan, or appropriat I
Al S L) ate eval-

qation), and have at least a 4-month history of receiving the same or similar ac
ar ac-

commodations in the high school program in order to receive accommodation
s fEat , i i . - S
on major college admission examinations (Fuller & Wehman 2003)

disability, have documentation of

Request an Acr:.nnmmdu.!‘mft. All tests have similar guidelines and procedures
for requesting accommodations. When requests are being reviewed, the student’s
prior academic performance, based on the specific accommodation being re-
quested, will be considered. Also, approval of any request for testing accommo-
dations will be based on the specific limitations of the student’s disability, which
makes the provision of supporting documentation regarding the disability very
important. Test applicants requesting accommodations will need to provide a di-
agnostic testing report prepared by an appropriate professional that is based on
reliable, valid, and standardized testing. It must address the functional limita-
tions of the disability and how the accommodation being requested can alleviate
the affect of the disability during a testing situation (American College Test
[ACT], 2001).

Prepare for the Test. Support and advice from high school guidance counselors
and special education professionals as a student gets ready to take college admission
tests can help the student become familiar with testing design, format, instructions,
and general tips for obtaining higher scores. Ideally, a student sh(_)uld be pro-
vided with guidance in choosing testing accommodations that best_ fit the uruc!r:z
complexities of his or her specific disability and shmfld have I‘i:!CE.‘_lV.ed egtin&ﬂ
experience in using the accommodations during a variety of test.mfg sﬂw.:i 0&; s
High school guidance counselors are an excelle{nt source .Of in {(){tﬂﬁlicmS g
they are knowledgeable about upcoming changes in test c?es:gn and po ST
eming the administration of the tests. Inclusion of the guidance counse ol
IEP team can ensure that the student is informed in a_d\fa‘f'l:’-‘e 0;3:39;) e SAT.
impact test scores. For example, in 2005 an essay section was ;1 e
:.Uhjth may pose an additional challenge for some students with le g
e (“The SAT: Where It's At,” 2004). G g AR
To increase their likelihood of success, students can PamCLF;'ﬁ ::at:-;-tlltﬂ ztw
Aclivities prior to the college admission testing session. It ha:s LR S
dents who haye practiced test-taking skills, learned relaxation St gies,

; : ores than those
Jiked techniques for dealing with test anxiety can obtain better sc
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b0 have not (Foster, Paulk, & Dastoor, 1999). It is also helf D s
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.Jn institution and to become familiar with the testin rage students to
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