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eginning in the early 1980s, and continui

! n _ 4 ny
interagency teamwork has been suyy :
professional literature as :

. into the present, collaborative
a l‘mmini::“k‘i‘t‘l:l:‘:i‘::h:.\lm‘“F oyt e 8
Guillory, 2002; Johnson & Emanuel, .flkl(‘)- |.\ Y .|." II“"‘-'hn;:‘ (e, Everson &
Maxwell, 1997), Practical applications of cnlll |l\: ‘tl'l.‘. ‘ Ll e
ransition services have taken many forms '{v‘vm Q\l,l\l]m;‘{‘jw'm ‘;ll"“"“‘.mk #
\\.\“.\d 1999 %8 ln.\‘t al,, 2003; Everson, Uuillul"\‘.}‘&; ;\"l‘l\:l‘;, Il'):\l_:‘? P

For example, without argument, collaboration among students, their families,
.1.1\d ”“.‘ B education and related services professionals involved in a stu-
dent's individualized education program (1EP) has been identified as a necessary
cmnpungnt of ‘mmpn\hvnsi\'v transition assessment and service delivery while a
student is in high school (deFur & Patton, 1999). Likewise, collaboration between
teams of school pvrfmmcl and adult services personnel has been suggested as a
promising practice for accomplishing the seamless transition of paperwork and
services as a student prepares to exit special education services and enter adult
services (Wehman, 2001).

The membership of collaborative teams has been expanded to include students
and their families, the business community, affordable housing organizations, in-
condary education, the health and medical community, public
‘ iders, and other social services agencies and or-
2002). In addition, the functions of these collabo-
been expanded to include local program
development, program management, and program :mm?m,-ing and l:‘\'.'ll\l.\ﬁuﬂ
(Aspel et al., 1999; Certo et al,, 2003; Everson et n!., 2005). There can l‘wc ltttl_-: doubt
that interagency collaboration is viewed by pmlcssig‘n}uls and public pt‘_‘llc.\-m.lk-
ers, as well as by students and their familics, as @ mlwn!‘comput‘wnl of compre-
hensive transition models and a promising practice in improving an array of
es for students with disabilities.
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wre and social Jte sessions, and even entire vw.-n.ts;, to the im oF.
aducation fort! S pters and textbooks on teamwork fill the shelves o
e Of teamw k l’l-uok :\ : 1Iiﬁ Consistently rated one of the most requested trajn,.
aniversity libraries ]..;.111“‘ l}:w‘nhﬂ among 1""'“_”“”5-'- human services professionals
‘e and Il'-'“m‘"'l"’Tb'f'l‘llm BT teamwork readily available, why don’t we
With all of this Ilﬂl.'llll‘hl.(l.{i.lil ,.wi[h e ellow s hembers? The Simple P
do a better job o! L'“l.h,lm_l l:",}:t on the importance of teamwork, we do not tryly
gwet I l;"}“”[;;]:;:; :,-‘tgt.i: process of reamwork, If we do not understand the
tT:lniLigl;ll:::\i l;;v::ss, then we c.npmt bvgin to apply l‘—’an;work kpt:;w{edge, skills,
and behaviors to transition Pl'-"!CtICQ:;, or indeed, 19 any of our socia Services man-
dates and models, And if we can not systematically apply teamwork abilities,
then we will never be able to achieve the seductive promises of teamwork that
lurk behind every university class, conference presentation, book chapter, and
federal and state mandate.

What Is a Team?

An ot’ten—quuted adage states, “Agencies don’t collaborate, people do.” In truth,
collaborative teamwork is largely about individual people—not agencies—work-
Egc :;%sttl;a; tflﬂ; eteamdmz?}f be defined as a group of two or more people who agree
ko gether and work interdependently to address common needs and pur-
: !j‘cc&nﬂc; goablj (Everson & Guillory, 2002). The group becomes a team if, and
el g;:»als (c?ﬂ;efﬁ (a)lldennfy shared needs and values, (b) agree upon com-
i A thes e: roles and processes that enable members to know how to

gree upon team regulating and evaluating procedures (Everson
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- A team is a group of people who all \
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Figure 5.1
common Myths About Teamwork

many of these groups are not truly teams. Groups must, by definition, exhibit the
characteristics and behaviors described earlier in order to be defined as teams. A
group of people who meet together once or twice a year to develop or monitor an
[EP is not a team unless these defining characteristics and behaviors are evident.
Similarly, a group of people who meet quarterly to address a community’s em-
ployment services for citizens with disabilities is not a team unless these defining
characteristics and behaviors are evident.

Most important, if these groups do not behave as teams, then they cannot be
expected to achieve the outcomes expected of teams. As this chaPte‘;u":o"u_Sh'}“'
teamwork behavior requires all team members {0 dem_(m%tme 1 :ndiedg-
skills, and behaviors in three areas: defining goals, establishing rotes.

lowing processes.
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What Is Collaboration?

Collaboration is another concept that is frequently used in the arena of transition
services. Typically, collaborative is used as an adjective to describe the mannerin
which a team of people organize themselves, communicate among themselves,
and accomplish tasks. Collaboration may be defined as a relationship between
two or more people, agencies, or organizations that is well defined and mutually
beneficial (Everson & Guillory, 1998). The purpose of such a relationship i o
achieve common goals by pursuing mutually agreed-upon actions and roles.

. Specific to the planning and delivery of effective transition services, collabora-
tion demands coordination and communication among multiple team members
wj}? may represent differing agencies and organizations, differing mandates and
E:cjm.;;edl'ﬂmmg cultures, differing languages, differing professional disciplines.
T a'::fufl‘:t‘;d:‘oﬁi Esals. ;[:]1us, to be collaborative, a transi'tion team “'ﬂ‘l
share roles and rcsponsibilitifé(sm-; ar:d EBERLA o T operatmg_ ‘struclum-
cesses and failures, Just lik l:-‘a are resources, and share accountability fqr suc
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ment Act (IDEA

A ave z
goal is to develop, implement, and monitar an 1Y Student with 5 disability. Their

ally are convened at different levels to accomplis
individuals  with Disabilities Education Improve
qudem-level IEP teams must be Convened for

gency teams typi-
t goals, First, by
2004) mandate,
communily-level teams may be convened by cllliE: ::{:ummdum o
ierested in pursuing systems change. Theijr goal isl a lder?tsif' 0’1’]'39'005{ that are in-
needs of a defined group of high school students b n): Ib'? transition service
sources to addres_s Fhose needs. Third, state-level teams ma EQ' 1ze community re-
level agency administrators to address legislative, policy, aI:cl Iui‘:jﬂVEned by state-
goal is 10 address the statewide transition needs of slude;'lta throu ;1“;% L sincungboss
cy, and fiscal responses. oh legisiative, pol-

tudents, Second,
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~JING EFFECTIVE INTERAGENCY COLLABORATION

The remainder of this chapter offers examples of effective teamwork strategies
that may be used to convene and build student-, community-, and state-level
teams. Strategies are suggested for building student-level teams across agencies,
disciplines, and organizations whose purposes are to develop, implement, and
monitor individual students’ IEPs, as well as for building community- and state-
level teams whose purposes are to promote more comprehensive .jmd outcome-
oriented services. Strategies are also suggested for encouraging students
self-determination abilities both as members and as leaders of these teams.

Rationale for Using Collaborative Interagency Teams

irst. they demand the
Transition services are complex for a nmxllbe:-r (?f reaso:elf{cg;st;nd ﬁrg e
involvement and expertise of multiple disciplines, ag v e

cators need to collaborate
At the very least, special educators and ﬁzlﬁ‘;::atiljsdeuplayers need to collaborate

with students and their families. More typ f educational support personnel
not only with each other, but also with a .hO_St of e s e and goals is es-
and adult services personnel. Thus, it:le‘:ntltfj,flglgl f-g:ce to a number of IDEA edu-
sential. Second, transition services demand 2 ; It services mandates covering
Cational mandates as well as to a host of 2 1: transportation, legal - Mang
POStSECUndary education, housing, E_leoymen t roles is essential to avoid gaps
and medical services, Thus, communication abou ices. Finally, transition
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most transition planning teams consist of the key
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Transition Specialists: Essential Team Members

N s mrancition specialist”? Unfortunately, in many school 5}_’5'591115: the an.
:\:? :;1:\ ttzd;lu;:;a?\ "E'hocver is assigned responsibility for transition sep:ices:'
In practiée, school systems assign one or moreTschool persom_lel responsibilify for
all aspects of transition services within a delfmed geographic area and fo 2 de-
fined population of students. That is, depending upon the size of the school d
trict, transition personnel may be responsible for an entire school district, or they
may be responsible for all transition-age students within multiple high schook
within the school district. Within their assigned area, they may be responsible for
all transition-age students, or different personnel may be assigned to student
with specific educational classifications. They may be assigned full time to frans-
tion services, or they may be responsible for transition services along with other
administrative or teaching duties. In some cases, systems may even assign high
school teachers responsibility for coordinating all aspects of transition services for
the students assigned to their classrooms.

The term transition specialist is used in this chapter to refer to any educatr
;:Oa's as“fhned responsibility for any aspect of transition services. Regardless o
i ngg:’lf:; foicifpte'd' by a 5911001 syst!em,. the person (or persons) assigned =
il ansition services functions as a transition specialist and must b

Play a number of roles.

A
Fact Sheet developed by the Council for Exceptional Children, Division o*

Caree o
r Development and Transition (DCDT) defines a transition specialist as
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mmunicate with family members and promote family involvement before, dur-
ing, and between meefings. !

¢ Coordinate development and implementation of IEPs, including transition re-
quiremenis.

2rovide interdisciplinary skill instruction according to |EP requirements. |
Assist with job development and job placement goals and outcomes. i
Assist with postsecondary education goals and outcomes. “
Assist with community living goals and outcomes. :
Assist with other community participation goals and outcomes. 1
Pariicipate in staff development activities. l
Share information with other agencies, disciplines, and team members. ;

Assist with program evaluation : :
Participate in development and implementation of interagency agresments.

e

2

> > T,

ude: vocational rehabilitation counselors, case

Adult services personnel may incl ictration representatives,
: sty Administration
ts, Social Security community college

managers, personal care assistan ! tatives
job coaches and other employment services repreSB: using'agencies and organiza-
and university personnel, personnel from aﬁoydrabb 0

fions, and staff from centers for independent lving-

; .-al, psych
tional, financial, medica
ts and evaluations of students.

ons of assessment t
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¢ Provide functional interpretali

¢ Identify appropriate members
agencies and disciplines.
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Figure 5.2
Continued

Assessment, diagnosis, and evaluation.

Instruction.
Planning and managing the teaching and learning environment.

Managing student behavior and social interaction skills.
Communication and collaborative partnerships.

NS W e w

Professionalism and ethical practices.

tragsf;?f;t:ncx Ji'{."cnmmunication and collaborative partnerships,” rt?:qui_refna
agency mmﬁ;maﬁbtb? be able to _ClFmonstrate a variety of collaborative inter:
strate this mmmet avilities. A transition specialist may be called upon to demo®
asked to ¢ g many ways. For example, a transition specialist ma)*FE
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For exampie, an IEP team’s mt?mbum}:‘ht o' Plann; e
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The team may be encouraged or supported by Py ¥ local and/or state policies.

.nce endeavors. At the 0tl1gr.exhen1e, leam.fomaligrﬂﬂm and technical assis-

it almost entirely to the vision and resources o aglr eas and activities may be
o+ forming the team. ansition specialist charged

N a1l cases, a transition specialist, as the
& A . SN person cha ; s
convening a team, has responsibility for some iniualrgalim.th OTgANZIngG md_
aking tasks that can help a new or existing team Ufganipzel:,:g‘g “"dwdf'ﬂ‘“‘-:;‘
Opera itself ef-
vel ynectiEa able to answer 'thequestionsposedinﬁgureS&
— will help a transition specialist form and convene both new and existing teams.

factively at every meeting. Being

1. Confirm the need for a team.

¢ Has a team’s existence been mandated?

+ If not. what factors support or hinder a team’s development?
¢ What will 2 team accomplish that individuals cannot?
Define the team’s goals.

¢ What is the team’s goal or goals?

s i

P

e ————————

# What are the goals of the meeting that is to be scheduled?
3. Establish roles.
# Who needs to be invited?
i & Who will be the team’s facilitator:
e : < cipline and participant piay?
ve inter- ¢ What folas mn_ each agency and dls_clm?.‘lit o mempbaets e e
y demon- ¢ What information and resources doi need
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pdate Lincoln's t ition plan to include

up L e Ao 208
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Y Indicate that the goal et
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ide the counselor with the information she needs
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Certainly, all of :lwesc potential goalts are related, and all may in fact be individ-
ual team .I'l‘u:EI'l‘lel'b goals for Lincoln’s upcoming meeting. However, the transi-
fion specialist needs to reach agreement on team goals before the meeting in
order to determine who needs to be at the meeting, what information members
should bring with them and expect to leave with, and the expected length and
outcomes of the meeting.

Whenever possible, a transition specialist should define the goal or goals of
the meeting with team members before the meeting. This may be accomplished
by talking with team members ahead of time, reviewing notes from the pre-
vious meeting, writing the goals in an invitational letter for the meeting, of
telephoning participants to ivite them to or remind them of a meeting. For

example:

You have been asked to attend Lincoln Anderson's [EP meeting on AP:?J 2::‘ e m’;ﬁ:ﬁ
to 4:00 p.M. in room 117 of Lakeview High School. At last mlomh s'Pre 1:1;0 :;iu A
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transition plan and IEP for the upcoming school year. Spn:lff 'r; Lincoln’s enroliment n
meeting are to; (1) write JEP objectives and ﬂwwm;mb'sgcfﬁs and activities © support
courses at Lakeview Community College; (2) write & d.o |}m Lincoln’s eligibility for vocr
Lincoln’s use of the Lakeview transit systeni; and (3) lis:fc-!:'il’ necessary next steps to refer
tional rehabilitation services and, if he 18 cligible, deter™

him to the vocational rehabilitation agency- ok
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A red to revise oF

jalist must be P Pd follow-

A . in the meeting by
nother strategy is to begin he rs’ goals tod

Ty ecl
When this strategy is used, the transition Z];il‘lg jeam men
4dd additional goals or to negotiale postP
4p meeting, F a oo
g. For example: ) expressing
¢ @ paper BN :
incoln recently wrdfw ml";,., sot aside 2 hours

g y Jig L J .
I understand from his English teacher ”"3; igh s wools f-lu:tl"!:’r:; Cude W"dﬂ,g living goat
dream of renting an apartment once he lea® 75 discussion "

Can we

10 address three specific goals:
‘ 1 " #
il our next meeting?”




i 1 Te ln‘nvor}\'
E‘LL"\'{.‘L‘Ho]bﬂl’ﬂflt'll'l cll"lLl F
; o5 Interageit.
C hﬂr‘li(‘l .
L enecialist must also be prepared to a |
a lt-.m,‘-lhnn 1-.p1u IE : Sdlﬂy

Huations: 5
gitt . For example:

In these _
and conflic

agreement
SCISS Lincoln’s independent living goals gt thi
! i

ting, perhaps by another 45 minutes, Raje,
ing to discuss Lincoln's independent f:"—'
{ today's meeting to discuss Lincoln's j.

: Jieve that it i gssential 10 di

"Ok. ¥ W hr' = ¢ Hhat we extend this mec
aiae the Jroppose SR 7 P, F e
mecting, then ” ] ing to extend today's meel

ol are will 5
¢ hand if you are unable lo extent

pour i nd 1f ¥
Raise you

1 - |
me I\‘.\-l :
|‘|Tll.

dependent living 8
clarified before the meeting, or at ‘the beginning of the Meeting
have a more accurate understanding of the expected outcome,
their roles on the team during the meeting. As a result, f,
fficiently and productively.

When goals are
all team members
of the meeting and

meeting will run more €

n articulated for a meeting, the transitios

Establish Roles. Once goals have bee
specialist must consider each team member’s unique roles on the team. This need

is especially critical when a team convenes for the first time and when new mem-
bers join the team. Again, the transition specialist should consider two questions
First, why is this specific member being invited to participate on this team? Sec
ond, what information or resources does this member bring to this meeting
help accomplish the meeting’s goals? The transition specialist may consider s+
eral strategies to address these questions. Again, whenever possible, the trans-
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i wamtlw Tr:xznumicu'lo the goals, roles, and processes to all team memberg | ;
| § Ifposst ple, com! . | 1
i~ petore the :nf*s::'::gling date, lime, and location, and notify all participants, | ag
| : SChDTjL:JiGa::iqel;dq and, If possible, distribute it to all team members before the
| & Develd ad A & V
be¢

e ' i orts If needed.
¢ Arrange for assistive services and supp :

During a Transition planning Meeting | 5
Begin the meeting on time. _ £
a

Describe the goals of the meeling.l
Introduce any new members or visitors by name and by role.

Summarize the agenda and meeting processes. :
Use effective communication skills to keep the meeting moving toward its goals.

Manage conflict.

Record action items for team members to accomplish.

Complete the individualized education program (IEP) and/or any other paper-
work. such as an action plan.

¢ Summarize discussions, decisions, and next steps.

¢ Develop draft agenda for the next meeting.

L O O I

After a Transition Planning Meeting |

¢ Evaluate the effectiveness of the meeting.
: g_a!:g contact with any team member(s) unable to attend the meeting.
istribute the IEP and/or any other paperwork, such as an action plan.

Figure 5.4
Effective Teaming Processes

Any team ma i
goals and to def?l,ngsiisaf:rmi planning to formalize the team’s commitment t© e
Ork scope, Action plans are beneficial because they e
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: reak goals i :
plish the goals, Act ;! into the smaller, incremental steps necessary to accor®

g ion 1'1_[']5
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There &7 hh1 re, and most Lx?ml‘lps of communicat |
. literature, alc st m " ati 1
caming ]1.tl . nodels include strateg e 1on models descri i 5
H g with other team members; (b) listen £1es for (a) initiati bed in !
hoTe 15 unlng to the o ating communi- g

: MMminic
. ations of other
Nunication mode

hﬂl members; ."mf.i ﬂ“)_ responding to the
L_t‘-'"i"‘r"h.lp I)t‘hl}}lT?\ tl'l.d.} sSugpests a comg
. Hon -*}“\"i"h'hf{& nas tmm}.' useful when lhr..‘}' are charged wi
s agency t.-tm:-.umn Icn‘n‘qs.l.l-lgl.lru 5.5 summarizes this 1:'1[?53] ks
el he transition specialist may need touse some o o ey
ors during interagency team meetings, For examp| €5€ communication

forming OF wllmn a student or family member has cml; e, Wl:lm'a team is newly

difficulties Or 1S reticent to speak for other reasons, the tr:';u"{c‘.ahun or language

need to usc proposing, 11‘1-:|mring, or ﬂ?ﬂ@cting bt‘hﬂ;ium FQI:SJIiUn specialist may
2 reticent member the transition specialist mi ght say: - For example, to bring in

ations of other r
team members,
| that many transi-
h farililating inter-

CoOmmunije

pehavl

“Monique, T would like to suggest that you begin today's meetin .

oy S AL : : . 2 by sharing the drea

b that you created in your English class with the rest of the team,” (4 m map
Or to reflect on an observed body language:

r paper-

“Lincoln, do you have any concerns about attending the community college that you would
Jike to share with the team today?”

|
| Initiating Behaviors

+ Proposing: proposing a new idea or action to the team.
4 Expanding: expanding upon an idea or action previously proposed by another

team member. [

Active Listening Behaviors
embers about facts or information.

nitment to its
ause they €nr

ary to accom- a : ‘
: - mmenting on an observed behavio -
an : : m member in order

NOVE to attempt to clarify one’s understanding of a previou

feel positive
. Team mer”

lishing. Tt:z; Responding Behaviors \eam members ideas
LA, _ : her
;dhe] Zu::-uabo- % Agreeing: agreeing with or supporting a:::g |ack of support for anather 1ear

tni'ﬂlgt:‘"‘er'5

5
n bers

sam mem

¢ Informing: informing other team m
¢ Inquiring: inquiring of other team mem
mation previously communicated

¢ Summarizing: summarizing previous disc
conclude an agenda item.

Disagreeing: disagreeing with or €xpres
L member’s ideas.

Flgure 5.5

flective Communication Competencies

bers about an idea, action, fact, or infor-
by another team member.

¢ Reflecting: reflecting upon the perceived emoti
f e ) roracommunicated comment.

on of another team member by

ussion or decision making in order 0
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| he transition specialist might find it useful pro.
5.4-.'|0H a Ongy
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ple, stating factual information
istrict’s policies on transportation do support Lincoln’s goal of using the public

“The school d SUPRD,
A8 to purchase a bus pass for hint.

bus, including allowing us
There will be other imes when a transition specialist will find it useful to test yn.
derstanding of what has been stated by asking the speaker a question, for example

that Monique could be successfully employed as a bagger

“Mr. Richards, are yout suggesting
ook at customers, greet them, and smile? gl

in a grocery store if she learned tol

Acknowledging disagreement and keeping a team moving forward is some
times difficult but always important for a transition specialist. For example:

“lunderstand that you disagree with postponing discussion about Lincoln’s independent li-
ng gfarrfs until our next meeting, but if the rest of the team does support this decision, can
you live with the decision?” :

Or even:

“I disagree, and I cannof commi
: g mit my agency's money to this proj il 3
tinue working with the team on other gonis.y'r’ i bl E
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’ about Lhi student’s P“‘hln-n‘-‘.,‘
o thre broad strategies for a.h,' e
nts more in their transition I"lﬂhning
(b} use !.'l'lt-nlﬁ-l.('t'||"an;d r.'i
 rmination abilities.

'l_.'dﬁ, interests,
Elr'i'-.llilll". Hpﬂriali:-t-
.d(ll'n‘i'ﬁii,"-.f {a) mr};ir‘
anning; and (c) dww-i

alents, and goals.
1o use to involve
| effective rnmmu;
Op students’ self-

\fodel Effective Communication Behaviors

New idea: viode ling Uj.i-'-—‘(-_li"-c (Ummunifali(}n is useful in increasi
eps. For oxan olvement during meetings because it provides an or a:1 od it
cazing environment. Specifically, a transition ‘-"Pt'da!ifl r;/{- ,tpg_c,stwe, and en-

encOUTAge the student to participate and to encourage the :E:mat;kﬁg;:t:lons _tn
;- . rlquh‘

ing can be used to prompt a student to share a story or an interest or to seek clari
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