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[he transition planning process assists students and their families in establish-
ing long-range goals and making the service connections necessary to accomplish
these goals. Students must be assisted in developing the self-determination skills
needed to fulfill their role as a key member of the transition team. A well-
organized transition team that is student focused must play a primary role in
supporting the delivery of transition services if meaningful change is to occur in

the student’s life (Blalock, 1996).

Beginning Early

Since 1990 local education agencies have had the primary responsibility for coor-

dinating all aspects of the transition planning process. W.hen transition s.er.\‘w.ccs
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e 16 but were encouraged to begin earlier.
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transition components developed and agency linkages esta_lbh.&, 2 bebcgmnmu‘at
age 14 or younger. As discussed in Chapter 3, each_ s_h.!dem shoul e assessed‘m
dividually to determine the appropriate time to initiate the h‘an:;ltl_o_n planning
process. The final decision regarding when to develop a full transition compe
nent for a student younger than age 16 is left up to the [EP team, but it ca%'lPeel-
pected that some students will need the process to begin prior to the minimum
age required by law. :
Beginning the transition planning process early can be considered best prachce
for a large portion of students with disabilities. By beginning early to determine
realistic postschool goals, educators can ensure that students have the opport
nity to access curriculum and participate in community experiences to develop
the skills needed for future environments. Also, early planning increases the time
that students and their families have to familiarize themselves with and devele?

relationships with the adult service system (Center on Community Livi
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planning for Transition

understanding the Vision: Postschool Goal
oals

Regardless of when the transitio i
need to understand the :cludcnl'snpilsiz?}:zﬁlpr,“_"_“'"""'“ begins, all involved parties
al ima‘”;m?- Postschool goals can articu-
i of Commuﬁitn thre Iht! student wants to
will be involved. A comprehensive transition y IﬂEtl\fﬂws in which the student
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at grad yation. School personnel should not hesitate to di dn:3 mehethn:? sy
tion even if the answers uncover the school’s need to cghanez :;'vice lgf‘(;fma‘
strategies, add additional services, or try new ideas. Figure 45] lists exam;:;:;f
questions }hat could b:c asked of the student and family members to ensure that
the transition process 1s truly student driven.
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1. What is the student’s dream job? If the student does not have a specific ca- !
reer interest, what transition activities are needed to assist the student with !

_ career awareness and determining vocational interests? |
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Postschool goals describe the student’s desired status after graduation and c«
should be developed prior to any other component of the IEP. The outcome goals c«
should drive the development of the IEP through a backward planning process. l
Beginning with the student’s postschool goals ensures that the remainder of the te
IEP supports the student’s desires regarding life after graduation (Flexer, Sim-
mons, Luft, & Baer, 2001). Transition planning requires teams to plan several =
years ahead—a much broader vision for student achievement than looking ata e'
single school year (deFur, 1999), |
Postschool outcomes should reflect high but realistic expectations for student 3
achievement. Students who have been involved in an appropriate course of 3
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Chapter 4

What Transition Activities Are

the steps leading to '-]L-(‘“anh*-ihiﬂg pi)SlSChUDj !-’,0318. An
must be planned and implemented for ea,
dents will not need activities in all p‘-ﬁ“ﬂ'c"}”“] gpa] areas,
IEP team thoroughly evaluate each Studui}t s desired goals
R RS are pr‘n\'idcd, Since the school’s Ieg.?}lrespmi_
|:l\ |t‘n- 2 student ends when the student exits ffum high ﬁa*h(m}l, a;] trfi(r]sltlt?n activi-
ties should be planned to ensure their C{;]Iﬂplf‘llﬂn by lhcj tjmle :;- -grdd uation. Any
support that will be needed after grmﬁuahon s_hould be- c!eldrly n n,ate_ .as a respon-
sibility of the appropriate adult service provider. Beginning with postschool goals,
the TEP team should assist the student in outlining the steps from tl.'ne goals back to
the present to determine what activities need to occur before graduation.

[ransition activities are .
array of activities and services
."\"f‘"‘\\.'.h‘L‘l J‘.l'l.'ll Some shu
but it is important that the
at all necessary activiies

Categories of Transition Activities

TDEA 2004 indicates the arcas of transition activities that should be considered,
including instruction, related services, community experiences, employment,
postschool adult living activities, and, if needed, daily living skills, as well as
tunctional vocational evaluation. More than likely, these activities will be linked
to more than one of the student’s postschool goals. IDEA does not provide defini-
tions for the various categories of transition activities, allowing greater latitude
ar}d fewer boundaries in the transition planning process. Storms, O’Leary, and
Williams (2000) have provided descriptions for each of the categories that can be

helpful in explaining the areas to transition team planning members who may
not be familiar with some of the terminology. '
Instruction. Instruction involves formal strategies designed to teach a skill or
set of *:}kil]lfi. Instruction can be provided in school through a variety of modes
(e.g.,' tutoring, general education classes, career /technical education classes, aca
dem.lc (la:s.*-}‘t‘s} or in other locations by various agencies (e.g., a communit)’r col-
lege). Transition activities that are instructional in nature catﬁ;;ﬁnge from assisting

a student in attainj i '
sy EEF[E-"d“amI]-lg h}gh scores on a college entrance exam to improving daily
£ skills in preparation for living in a supported apartment

Re!ated‘_ Services, Related service
and activities that students will ne
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S 8 : services such as trans n, physt
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Employment IP mployment activities prepare a student for a future career. This
It rporates caree rATEnNE . e career. This
: P :nc Fl_f_rlah areness, career exploration, career preparation, and
assimilation. Employment activities can assist students in choosing appro-

priz te postsec nndar_\' training or education or for entering the workforce immedi-
tely upon graduation. :

p*r-‘-f-?r. Ir.mrf ;hfufr_ Living Activities. Adult living activities foster skills needed
to function at a hlg_h level of independence (e.g., registering to vote, filing insur-
.nce claims, obtaining medical care, obtaining legal assistance, buying furniture,
renting an apartment). These activities enhance the quality of a student’s life as
.n adult because the skills, although not necessarily used on a daily basis, elimi-
nate the need to rely on others for assistance.

The two areas of transition activities that IDEA 2004 proposes to be applied
“when appropriate” are acquisition of daily living skills and functional voca-
tional evaluation. Although some students may appear not to require these activi-
ties, transition team members should help students analyze their individual
needs to ensure that areas of need are not overlooked.

Daily Living Skills. Daily living skills involve acti\fities that are requueddi{:-
day-to-day functioning within the home and community. These are activities E
are done routinely by self-sufficient adults (e-g cleaning, bill Safimf" iﬁg&;
hygiene, home maintenance, cooking, shopping for grocex:xes}. ad_\ 1; g s s
can also include activities that will encoqrage !ncreased Mdepé:;:) ne)*m. (e.g-
sisting in physical care, self-feeding, assisting with food prepara .

ment of a student’s interests, apti-

et : ' 55€58 b !
Functional Vocational Evaluation: Thea priate vocational training

i TO
tudes, and vocational skills can hqip e take many forms, but the
and educational placements. Vocational eva O evation in eal i
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uch more likely than those without disabilities to con

3 isabilities are m
i tion to be a problem (30% versus 10%, respec.

with disabilities are three times as likely as those without disabilities to not

have received necessary health care on at least one occasion in the previous
year (19% versus 6%, respectively). Similarly, people with disabilities are much
more likely than those without disabilities to postpone or put off seeking needed
health care because they cannot afford it (28% versus 12%, respectively; National
Organization of Disability, 2000).
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