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Writing Up

on Research

After reading this chapter you should be able to:

9.1 Describe the je of wr ction research.
9.2 Utilize strategies for w c ction research.
9.3 Describe jelines f na your action research write-up for publication

arch if we cannot get anyone to read
without reporting.

(Wolcott, 2001, p. 7)

t tasks confronting teacher researchers is finding
nmit to paper what they have learned about their
archers who live in a “publish or perish” world, the

their number one priority is the planning, implementa-
gaging leaming experiences for the children in their class-

er researchers can help fellow teachers as well as themselves by writ-

esearch in a prescnibed way—in an organized report. Think of this
g to close the gap that has historically existed between research
is important to be familiar with a form that is most commonly ac-

<.

professional and personal use

¥ Shou i fite esearc

VI d

Wh ormally Write bout M ¥ Actio

7 hy F Al My A Research?

Many of my students fing themselyes
date (you may well be in the same situation/ /
very act of writing up your studies as U”D/ﬂv’gaZ,I(}CI' )

ea
writing but still may be frustrateq
associated with writing and fingi

guarantee that the outcome of yoyr wiiting journey w

prestigious journal or text. | can Quarantee, hOVveverymM” be publication in 4
and energy into writing your research story, y0u~“ it if you invest the time
students as well as give yourself the ODDOrtun:rv to n:q/-,' 5 /ea§, benefit your
folks. And whar’cou/d be more altruistic than heloin ;fhfr r?aa by like-mindeq
students? Lr‘(har s that saying about if 3 tree falls );? mi (O{:r[teachers help their
it, did it {naxe a sound? The same is true for wiiting up OUS( rand nobody hears
you don't share your stories, how will anyone know you ewefe(jea/ch efforts. If
contributed to the teachers’ body of knowledge? ver did anything that

ng an
9 an audience for your work, Reag on! [ can't

Betore our discussion about formally writing
we need to discuss the value of writing up your act
findings.

about your action research,
1on research experience and

Why Should | Formally Write About My Action
Research?

Perh.\ps one of the most difficult concepts I have to “sell” to teacher rescarchers
is the importance of “writing up” their research efforts: they struggle to see the
value of it. These reachers are focused on understanding the impact of what they
do in classrooms and on how and what their students learn. In short, these pmfc;
sional teachers are committed to improving their own practice but do not neces-
sarily see the purpose of sharing what they have learned with a wider audience.
Often teacher researchers have declared to me,

I developed my action plan based on what I learned. . . . [ am making a dif-
ference in my own classroom for my own kids. What does it matter if some-
body else reads about what I did and learned?

Writing up what | have done and trying to publish the story is not re-
warded or recognized as important by my school and district. Why bother if
nobody cares?

Again, this is a difficult argument to win when onc argues on the basis of
giving back to the profession and contributing to the knowledge base, and M;h.
blah, blah! Yet as members of a profession, we have to get beyond the point that
writing up research is something that is done by academics in ivory towers.
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research is that the process of writing require
the writer to clarifv meaning—to choose words carchxll_\s (h;:)UEh‘}f::ls‘I:'C&‘::bn that
which is experienced or seen, reflect on experiences, and ref ll::‘ ‘:\m" :;Ud gn‘ put-
ting words on a page. You may learn something important about y ents and

PR o 13 o, ”
their learning—something you may have missed had you not considered your

words on the page—as you formally write about your res o
; necessitates honesty, accuracy,

or for v s

act of purting informanon on paper for your pees

clarity, and thought, thereby encouraging you to create a bme{ ;;:od:a Ithanhlf you
had simply made a mental note of your action rescarch as you left school at the end

of the dav. So keep this reason in mind as you engage in this writing phase of your

research:

The value in writing up your

 Clarification. Writing your research requires clarity and accuracy of expres-
sion. Writing about your research activities encourages thought and reflec-
tion and perhaps creates new questions thart are resolved, a process that
shapes and completes your research.

Other reasons to write up your research include the following:

Validation. Publishing vour research and the feedback you w_lll receive from
vour reviewers and readers will validate who you areasa professional educa-
ror and what you do. :

s Empowerment. Reflecuing on your practices through writing will empower
vou to continue to challenge the status quo and be an advocate for your chil-
dren. _

w It is generatie. Writing is a generative activity that culminates in a product,

something rangible that you can share with colleagues, supervisors, and par-

ents.

Accomplishment. Writing up your research will provide you with a sense of

accomplishment. It is both humbling and exciting when colleagues read your

work and compliment you on your accomplishments!

Format and Stylg

Format refers to the general pattern of organization and arrangement of the re-
search report. The number and types of headings and subheadings to be included in
the report are determined by the formart used. Style refers to the rules of grammar,
spelling. capitalization. punctuarion, and word processing followed in preparnng
the report. Formats may vary in terms of specific headings included, and research
reports generally follow a format that parallels the steps involved in conducting
a study. For example, although one format may call for a discussion section and
another format may require a summary or conclusions and a recommendations
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section (or both), all formars require a section in v
discussed and interpreted. All research reports :;ls(\;\:::]':,;he :
) b b 50 include a
:rft:?li-,ﬂud" whesheritbea summary of a disserratic
Most colleges, universities, ;
their own required style m.lnua;r::: F;]‘:’::S:.Onal o
Check with your instructor about the style used in y
fore beginning writing, because rearranging a fnrmait?:r m;n-“‘m.m' Do this be-
nme consuming. One such manual, w hich 1s |ncreasmerll }L\-m“ ttedious and
guide for theses and dissertations, is the Publication “g . ‘l‘ng required as a
Psychological Association (American Psychological I-\;:m.“ of 'I’;’ American
called the APA Style Manual (currently in its sixth c;im‘on )"kl;‘lflnn. el b
by any particular format and style system, the APA m.mu.;l ‘s)ﬂliare e
it 1s the most widely accepted academic format and style sy qemr:.;(:rrfl.‘dﬁd' i
umversities, and journals. In addition to acquiring and ;[’udnné: oy co ?g?,
selected _nmnu.]l. it is also very helpful to study \;‘\Crdl rcpn.r(s‘(ha:‘l?.,x)- “h(- “
written following the same manual. For c\.|mp|é, look at existing action r‘c‘: “E
write-ups to get an idea of format and what is expected. To the degree p(;::,‘nll’:lc
(e.g., with respect to tables, figures, references, and student examples of r.isk;)
this text you are reading reflects APA guidelines, as does the following discus-
sion. Are you sold on the idea of writing? If so, ler's torge ahead with ¢
an example of an action research article.

esults of the sgudy are
condensed description
N or an abstract of 4 Journal
; als either have developed
ected one that must be followed

Xamining

Sample Annotated Action Research Article

The following research article is reprinted here so that you may examine the
general structure and components of written action research. I hope that you
will refer to this example frequently as you write your first action research re-
port. Just as you'tve been trained to observe your students, be observant as you
read the following arricle and consciously note the various components of this
written report: the headings, some of the phrases that are characteristic of par-
ticular sections of the write-up, and the meaning of cach section. As you will
soon see (or perhaps you came to this realization carlier), the organization of an
action research write-up is not rocket science. In fact, the sections that follow
predictably mirror the core chapters of this text and the Steps in the Action
Plan: the Area of Focus Statement, Research Questions, Review of Literature,
Data Collection, Data Analysis, and the Action Plan. (Look at the Contents of
this text—look familiar?) : e Bittid

Now that you'tve seen a sample of something you might produce, let’s dis-
cuss some nuts-and-balts ideas on writing up action rescarch.
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the Fly: Reflections
Web (Site),” Said the Spider t0
Catchy Title “Come to My m(!?u‘lmo'l S Professor
Geoff Mills

i f-Study in Teach,
present ird Conference of the Sel Cher
sy s mhmomwx Castle, East Sussex, England, July

Education Practices group &t ’ s
2000, and is included in the proceegings for the con

of a 2-year study that focused
T the resufts of a 2-
he purpose of this paper is to share > . % Sl o
on the effects of teaching action research via 8 web-based class arket

jversiti . web-
a2 OF ven economy in which many universities now ﬁnd lmj;rw?ms zgpz?s::;
increasingly .
Innovation __,. delivery of education classes has become f il
share the findings of @ study that looked Bt the 6’:99"9"095 g and
learming action research ina web-based environment.

Introduction

In recent vears. Oregon universities have moved to decrease thg amount of
“satelite” time associated with distance feaming -classes_and to increase the
amount of support made available to students on-line” As a restln of u.-;e
Leamning Anywhere, Anytime Project (LAAP) grant Dy S\e Oregon University
System, the Education Department at Southern Oregon mvers«ydts pioneering
the development and implementation of completely web-based gra uate classes
in education. This paper is based on my expenences of teaching a web-based
version of action research for two terms in 2 consecutive years.

The Action Research course is a 10-week introductory, gradua)e level class
focused on the development, implementation, and evaluauoq of actpn research.
One of the goals of the web-based class is 1o maximize the interaction between
the instructor and the students, and among the students. In order to encourage
————— this interaction, students “post” their responses 10 weekly tasks as vyell as

respond to other students in the class Additionally, the class utilizes a listserv
and a discussion board (chat room). In order to complete the course, students
are required to write a review of related literature, respond to weel_dy postings
and tasks. and complete an action research project. Students register for the
class and request a copy of the required text by calling a toll-free number or
registering on-line. The course is based around the text Action Research: A
Guide for the Teacher Researcher (Mills, 2000) and is supplemented with
PowerPoint presentations that can be downloaded from the course web site. A
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complete overview of the clasg

password “research” to enter m:a;;at;:.ar?c 958ed at the following R

ed519/. “ Nt/ A, colle i U
Action research involves te.

includes the following: identifyin

and interpretation, and action pian

researchers have developed solyt;

Sing the
-Com/sou/ed/

acher 'esearchers in 5 four-

g an area of focus, data coll

n doing actig

Step process that
ection, data analysis

ning.
N research, teacher

Develop an
Action Plan

Analyze and
Interpret Data

Area of Focus Statement

The purpose of this study was to describe the effects of web-based instruction in
a distance learning action research class on student outcomes and attitudes.
This area of focus statement satisfies my central tenets of action research in that
it involves teaching and learning, is something that is within my locus of control,
is something | feel passionate about, and is something | would like to change or
improve (Mills, 2000, p. 27).
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As you will see, | find this inahifit »
drawback in my ability to jk;n:ic;) ,1.0 S’r-:; s
worldviews they bring to the qm(.prfzd:“‘ »
evidence in the literature to s g
classes perform different ycC

Teachers and stude
somewhat contrasting
challenging to reconcile. For example. f
the quality of the teaching/learr ng exg
occurs. Alternatively, stud

winkle of ry

¥ Students’ eyeg a

9 of the complex
ever, there is little
bared w d instruction WBI)

) Dart

report that the con enc
(distance learning) stude raditional

Funke, 1998). The sa
categorized as follo
equipment, lack of fa
required to create and
resistance to the
utility of the Internet and the
Internet resources :
genuinely impressed by the
the Web" (p. 30). In an ear
of perceived
quantity and ir
(p. 124). Student

advantages of

to a far greater degree 0 atr

supported in n O W speak r his ¢

Data Collection

Qualitative data collection techniques were used a

methods for this study. Howey the traditional ett

“participant obse NaS t

course listserv d

students “face-to-face > when a student drove to the
university to lalkk to me, or wher terviewed the students at the end of the
course. Thera was never an opportunity to observe the students in their own
learning environments at home (where all of t tudent ended” the course)

Data Sources

u Surveys—Students filed out s
vide insights into their experien
taught and follow-up surveys dunng which s Y
rience in the class and its application to their requiar te

33 dunng the term
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e interviews — Following the
urther discuss thesr expenen
suaqests, information from §
: nst which observat
5. The mtenaew

sed Me 10 Inquire INto the expene!
w-UD On comments indnvidual sty
postings were printed and analyzed in terms of
s and the types of communication that were occur-
on the Web was a valuable data source.

o final action research projects in “display” form
presentations posted 1o the course’s web
ons with accompanying poster boards

"
eoa

Data Analysis and Interpretation

- alysis of the surveys, interviews,

onsiderably throughout the
being “overwhelmed” with
weekly class participation.
from the instructor, like the
responading to e-mail quite daunting

was something a numt
e toward each oth

erv communication as follows

messages. It did not appear to mal
registered in the class —both groups

Themes

Action Plan
—_—

Sampl,
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L]
t)eec[;)\//:: gre_‘c:r\::ng {ee?back, Some students expressed f
mediate” feedback from the i Ao
the class B
® Lack of nonverbal cues. A number of students
digital photographs so that we ;'g’;{:f?;jeéq;es'ed ma’- ol
peared 1o be interest in getting to know each c;hr.;“t e »:
environment was not the ideal setting for estat r’q:m;:az;:;m P

Jon with not
colleagues in

Related 1o the use of the listserv and e-mail was the use of

(chat room) during the second offering of the c!asv: P// y::-er% ; OFSCVUSSEOH ey
discussion board was to cut down on the frequency aﬁ:; ~j :‘r = "”fmg he
postings. However, the use of the chat room a:‘)pe. "\\(;‘T'«:‘,,,n,llt( of e-mail
than it solved due to technical problems of “3"hiJ:-» nore problems
Students were given the option of us ng one C:"V*.'r“ e A:aCu on board
other. Ultimately, this did not work and ca i ';. :,nJAﬂu';‘ k0
challenged the continuity of the communic AT:M’ ’ “—;w;r.; e class that

Learning Styles and Tra

The completion rate for
increased to 63% in the
questions about mat
For example, my traditio
an 85% completion rate. The
distance 10 the university was not

On-Line Resources

Students indicated a high level of satisfaction with ¢
on-ling resources ava € €
who expressed concermn about the “black hole”
searching for matenals on tt
("newbies”) expressed concer
acquire the skills to search the In

and quality of
ne students

Iy tugent C ew users
ok for them to

Nt manner

Action Plan

Based on the themes that have emerged fron
following changes in the future ofter
action research

an to make the
ce leaming

cen students, and
e. Any future use
ath an

® Restructure the class tasks so that the
between the students and the instructor, are
and implementation of the ¢hat room strategy v
assurance that all students would be able to access t
This is critical for effective communication—perhaps the one aspect of a
web-based leaming environment that is critical to success

he ¢

X
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there appears to be a dearth of kterature that dis.
Athouth thers g
\tf

hey relate to web

8 |eaming style:

cusses the Imponance

. - omehow screensq
basad leaming, | believe Ina
in order 1o determne the kehood
room enaronment For exampie, n
all students prior 10 O
their comfont level with (a) the use
-
cornfort ievel with beag an indepen

directed

7 pan
3 ¥

t. and (b) ther

wters and the

ent, “selt-starter er who can

N 1asks in a relatively seif
that can assist with This task and for
0 3 cesS— | continue to

» On-iine resources—| will ¢ i Oeonne Le
\ ifitate indepencent teacher research such as supporting st
to faciitate NG o

woh there 1S preciC

explore the use of

afforts 1o retrieve copies of journal articles, which is an othe
e lwrv'dng —In oroer 10 build rapport w th my students, and between

s, nciude an interactive, face-to-face communication facili
e leaming technologies. Rapport may also be facilitated by
vas mounted on the top of computers. Finally, | will incor-
a dial-up teleconference during which time students can
 projects. For exampie, students could “post” their proj-
which could then be downloaded prior 10 a designated
ee university phone tree, students could par-
d be able to scroll through each other’s proj-
’ ot these strategies will function to facilitate
apport and decrease feelings of isolation.

Final Thoughts

ea y predisposed to distance learning modalities.
» uity and access to education for all. This is

vhich provides services to many teachers

costs, many of these teachers also question
e for money” when they choose to leam in
yood pedagogy? How is it that on-line

ed. | am challenged by the opportunities
offer and strive to balance issues of equity
perhaps, the responsibility for choosing to
ronment rests with the learner. Similarly, the responsibility for
ms associated with teaching in an on-line
environment mu: Through the implementation of an action
research approach, | f lected on the limitations of teaching in a web-based
enmvironment and am committed to address them in future class offerings

A
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Rituals and Writing

One of my favorite books on writing is Howard Becker's (1986) Wr
entists: How to Start and Finish Your Thesis
many writers hold certain irrational rituals

ting for Social Sci-
» Book, or Article. As Becker points out,
as necessary precursors to the act of writing:

From one point of view, my fellow participants (in the writing workshop)
were describing neurotic symptoms. Viewed sociologrcally, however, those
symptoms were magical rituals. According to Malinowski (1948, pp. 25-
36), people perform such rituals to influence the result of Some process over
which they think they have no rational means of control. (p.3)

A survey of friends and colleagues suggested that the following magical ritu-
als were powerful predictors of successful writing sessions. How do they compare
with your own?

= Writing can only occur between the hours of 7:00 a.m. and 12:00 p.m.

= At least six sharpened pencils and a yellow legal pad must be in place next to
the computer.

= Writing can only be done longhand using a blue pen and white legal pad.

8 The house must be clean before writing starts. : ;

= Everything must be in order (materials, lighting, soft music, etc.) before writ-
ing can commence.
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Establishing a Writing Routine
There is no casy way around the pragmatic issue of time—wnung takes time, and
we never have enough time ro do all that we have 1o do, pmfessx(?nally and person-
ally. The only advice | can offer here is t0 ~()mrh0f~ make wriring P‘"‘ ot your
pr{-tc\smnal life and responsibihry. Capture the minutes and hours where _xhcy
fall—before school, after school, preparation periods, canceled faculty meetings,
failed parent conferences, and professional development days. .:rsuc fordthe time
as part of your faculty meetings and professional d"?""“f’"”;f"‘ ays—and be pre-
pared to ante up when asked ro share the outcome of your eftorts.

| know of no other way besides attacking personal iamyly gme to get my
writing done. In the short term, our loved ones will put up with “I need to stay
home and get this writing (or grading, lesson planning, or test dgvelqpmenl fas_ks
that teachers take home) done. You go ahead and enjoy the movie (dinner, picnic,
hike. river rafting, skiing).” We could all fill in the blanks based on our profes-
sional life as a teacher. » :

However vou make it happen, 1 am assuming that there will come a time
when vou sit down in front of a keyboard or with a blank pad of paper and start
the task of writing up your action research. | can picture you now—pencil in hand,
kevboard at the ready—poised to pen the story of your action research! Go to that
pLL‘c tor a while. Get ready to write! - ) ;

In the spint of shaning tips for successful writing, see Figure 9-1 tor some tips
on what not to do. You might identify with some of these.

figure 9-1 = Geoff’s Tips for Being Able to Avoid Writing

« Think about all the things at school that | need to do before tomorrow.

« Scan my desk to see if someone has left me a note about a meeting,
sports practice, birthday party that | need to go to NOW.

» Check my voicemail.

e Check my e-mail.

* Check my checkbook to see if it is balanced.

« Call my wife/child/colleague/friend/enemy to see what they are doing.
* Walk down the hallway to see if | can find someone to talk to.

¢ Dream about winning the lottery.

* Make an appointment to see my dentist.

Crei it
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On a more pl;lC(lCLl] note, hk‘l’t are some guldcllncs for wrmng and diti
nd e 1ting:
o7 1} v
Write at [h(’ same time cvery d&_'. a time Wht‘n you kn vy won’
. v v 3 OW you won t be dis-

Urire : )
Write up your story as_though you'tre sending an e-mail to a f,
that your friend needs it explained in simple terms a friend. Pretend

Tell a story as you write. Most teachers ar
telling third graders about Columbus’s voy
bator, or an embarrassing incident thar yocu"n.d “way back w
vou were n Sc!w()l. teachers are compelling storytellers who can
imagination of their students. This is true reg
These skills can be transferred to the
search stories. And I do not use the rerm storyteller in a pejorative
here—storytellers can still employ rigor in their work. e
!f you'tre having trou}wle getting started, “write it the way you talk.” The edit-
Ing can come l‘utcr. Tell your story with an audience of céllcague teacher re-
seqrchers n mind, and the words will flow naturally. If you get hung up on
writing for a larger “academic™ audience, the words will not come easily and
sentences may be stilted and formal. There is also no reason o use big \;.("rds_
Organize your thoughts _.\mund an outline and tell your story in a way that
stays t[_{.‘uc to the facts of your study. Make it coherent and make sure your
story flows.

In the early stages, don’t worry too much about how well the text reads or
whether it is full of grammatical errors. Write without consideration for
grammar, Syntax, or punctuation—just write. Concentrate on getting the
story out. Look for progress, not pertection.

Write whatever comes to mind. Then go back and hunt for what you are re-
ally trying to say—it’s there.

Have you ever thought to yourselt, *1 wish | had done that differently™?
Writing is like that, and then you get to do it ditferently—editing your own
work is a delight. Wrire boldly and then sav it again—better.

Writing, then editing, then rewniting. and then reedinng clarifies thoughts
into a coherent package. Even a gem needs to be mined roughly, cut ruth-
lessly, then buffed.

Nobody knows my work better than [ do. Writing 1s an exercise in learning
about your own work. P'tm always surprised how much better 1 know it
when I'tve discussed it with my computer a few times.

Edit after you have all your thoughts on paper. I may be a poor writer, burlam
a fast writer! | chumn out words faster than you can imagine. The problem is
they take a lot of editing, wordsmithing, revising, rplhmkmg. and replacing
along the way. What you see here is not my first draft—or my last. It also has
benefited from the collective wisdom and skills of a development cditor, copy
editors, people with Ph.D. degrees in English and literature, and tncnd; “lhln are
pretty good writers. In short, as readers of research, we should n%)r" 1'0 d o\;‘r:
selves to unrealistic expectations of grandeur. Any of us can write well given the

¢ good storytellers. Whether it is

ages, how chicks hatch in an incu-

hen” when
caprure the
ardless of the content matter.
way in which we share our action re-
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something sweet (you know, some sugar to help with h
age, t()ud. \IL‘('I". or all of rhc abov €. e r-"]L'llC!J

ace “o i” w . Se »al 1
and assistance needed o produce “good” writing. Set realistic ex » an adult bever.

ne, etfort, X 7
WXt tor voursell somew here berween The tirst drafr ;\ the last dr ! Nowithar 7 have ld&‘nlltlcd your J\‘Hd\nu tech
1 ) RRETIG S or few vears!”™ : chniques an
el mis will never be perfe I'tll just stick wath it for another tew vears down to the business of writing: structure, how ¢ ;, 1ques and treats, et get
i x £ i i > ) subm 3 . :
® If vou accept that your tirst draft 1s not your last draft, living with mediocre nal, using a consistent style, and assessing content [‘ ' the wrire up to a jour-
£ ; 8 ent. Later we’ :
text becomes easter to accept. Put another way, length, choosing a title, getting feedback ind final edic er we'dl discuss article
el al editing,
The only way | can get anything written at all is to wnte really, really sh— first o
. i T}  they end up with good sec- i 1
frs. All eood writers wrire them. This is how they O 4 t"ne or an Ct|on Res
nd drafrs and ternfic third drafts. (Lamor, cited in Wolcott, 2001, p. 55) An Ou earch Report

can add to these lists with your own rituals and tips. My Review the following hst. Does it ook familiar
advice to vou is consistent with the advice | once gave to my third-grade students
lav the recorder: “Make as much noise as you want to for

f vour system. When the time is up, we will focus

on playing the music on the page. Go ahead and blow!™ A suggestion: \:\"rilc down
fance list and stick it next to wherever it is that you write. € heck it oc-
haviors out of vour system. Consider 1t therapeutic and try
“g00d,” that is, staying on task with your writing. Think
¢ reward system (if vou are somewhart extrinsically monvated like me, that
things I “treat” myself to when 1 have dedic ated myself to some
in order of preference): a run, time to play with my son and wife,

[ am sure that vou

= Area-of-focus statement (“The purpose of this study was 1o
Related literature
Detining the variables

when teaching them t« )

v}

b, ' nut
1c next 2 minutes. Ger 1t out (

Research questions

your avor

Description ot intervention or imnnovation
Data collection
Data considerations (issues of validity,

t the be

1 voursell be habil
rehability, and ethics
Data analysis and interpretation

Action plan (e.g., “Steps to Action Chart™

wre at

writing time (not

This is the basic outline I have used with teacher rescarchers for m ny vears.
and it has proved to be a valuable approach. You may need to adapt the structure

of your article 1o fit your audience. This outline is not set in stone—a statement

g & that will no doubr be supported by your own protessor (if vou are taking a class)
Voices from the Field ; school (if you are WHAUNgE up your action research as part of an evaluation model),
Establishing a Writing Routine or journal editor (if you are submitting your story to an action research journal).

evertheless, this outline 1s a usetul way 1o start «

h ganzing vour thoughts about
your story. Later in this chapter, you will sec a rubric of essential elements to in

» teacher researcher in this vignette provides

support for the other suggestions in this chapter :
and the importance of establishing a writing rou- clude in your report and points to consider for each of the items in this list
~xampie, she dedicated some time every

tes and dara analysis

up with field n

Other Structures in Action Research Reports

inul later in the process to
arly, she “wrote as she EZHANCEDG:Q:‘ 4
video example 9- g
and in so domng found the writing to be e e o 3 As an alternative to using this outline, you can look at the “Notes for Contribu-
able. | at the end of the process, s yide ) § tors”™ or * Author Guidelines™ in action research and teacher research journals that

vou might want to target for publishing your story. These sections provide guide
lines for authars to consider before submitting work to the journal’s editor or edi
torial board. For example, Networks, an online action research journal, offers the
following guidelines for submissions:

When submitting a contribution, please indicate the section for which your
submission is intended.

:
Z

] 7

1 74

4

5
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s These will i ]
scles (normally 2,000-3 500 words). These will typically re
e na . (2 & Lt

wcies | al review .\xanumk\rntlmn

BT o a Cring
port a complered nvesuganon oF ofter a etk

sons that share a common theme or tOPIC. ;
g notes (about 300-750 words). These might describe

"
& articles and e
) raise issues arising from such work, or discuss general i
YZress, rat ¥ - ‘
i 1o methodologies, ethics, collaboration, and so on.
;' ey b .,. 1 750-1,000 words). These will “PKJHV provide a sense
s Book ews (abou ’

uments and presentation style of the author. In addition,

3 he nersnective of a critical friend in terms of the author’s
reviews will take the perspective Ot & he sible h
ad \\.J‘n“.__,ir‘l\\mg, where possidie, on other

assumptions, argum

work on the same topic Or issuc 4 ; i

s R for teacher research. These notices will keep teacher researchers
CSOUrces 1or avias J .

formed of upcoming events. upp\vrmnmcs. Jﬂd resources.
mtormed of ug ning

Submission Preparation Checklist

As part of the submussion process, authors are required to check oft their submis-
Jhiance with all of the following items, and submissions may be returned

Son S Com

to authors that do not adhere to these guidelnes:

- of, o) -
1. The submission has not been previously published, nor is it befc re another
snsideration (or an explanation has been provided in Comments

urnal for ¢
to the Editor = :

> The submission file is in Microsoft Word, RTF, or WordPerfect document file
tormat

3. All URL addresses in the text (e.g., hup//pkp.sfu.ca) are activated and ready

to chick ‘ l
$. T Je spaced, uses a 12-point font, and employs italics rather
than underlining c;\-‘p: with URL addresses), and all illustrations, figures,
n underlining ¢
es are placed within the text at the appropriate points rather than at
5 text adheres to the stylistic and bibliographic requirements outlined in

the Author Guidelines, which is found in About the Journal.

6. The text. if submirted to a peer-reviewed section (e.g., Articles), has had the
authors’ names removed. If an author is cited, “Author™ and year are used in
the bibliography and footnotes instead of author’s name, paper title, and so

uthor’s name has also been removed from the document’s Proper

ich in Microsoft Word is found in the File menu. (Visit the journal at
journals.library.wisc.edu/index.php/networks.)

= § |
Similarly, Educational Action Research (htp://www.tandf.co.uk/journals

authors/reacauth.asp) calls for contributions from practitioner researchers (in
fields varying from education to nursing, medicine, and other “social settings
with the following guidehines:

10 Journals | 258

k 1 ot pape .
Two kinds of Papers are particularly welcome: ()

and development s - i
d F tudies; and (2) contributio

arch and
.md honest engagement with pn-!\h-,
against which contributions will be

accoune
ns to the de
associated method,
MANC 1ssues will be
judged. T}

rs

S oFaction research
bate on the theory
logies Readabiliy
among the
"¢ Journal can b
and reviewers,

orting, and the Fditors w
exploratory forms of presentation

and practice of action rese

Criteria
carrying out, through its co g% ¢ construed
J L contributo ¢d as

characteristuics on effective rep ACton research on the

‘ .}.. r
1, theretore, welcome
Notes for ( ontnbutors )

As a teacher researcher reading these

guideline
overniding feeling—anxiety! Whar s meant by “h
issues™ anyway, and how will it be jud

» Youare probably struck by one
ST engagement wish
%A . . ged? Whar j“wi \;‘X;&vl],“ [".t.xln.r'r‘.:Mcm atC
one step further, let’s look ar who the peo i take this anxiery
that 99 percent of articles published (an ] I.xv]\m.m\k_ My hunch 5
fancy way of saying that more than one “qualified” ;\,m:::\'u' : rff"““’ Journals (3
by teachers teaching and rescarching in hi % Feads the submss
mean that it must continue to be that way.
researcher articles published in Nenworks, 4
as a journal by teachers and for teachers. ( -
nals that you may want to target for publication, sec Figure 55
So. what do these “Notes to Contri 1
Is there a rubric that will help me decide whet

benchmark? Unfortunately, there s

la
ple are who pub

probablv suby

1S

10N} are
n. However, this does not
ghted with the teacher
to live up to it illing

er education

1d I have been del;

nal that see

Or a comparison of act

S&arch your

utors” and m

her |

outhne have in common?

the publication’s
no ¢asy a

- I have a
drawer full of rejection letters tor whart | the - 3 |
ourna
articles that addressed an “issue of significa Mished” 2 "
demics who, despite their repuration and experience, still manage to get reie ; .
! ge 10 get rejected

on occasion. Of course, this is the magic of the blind review process, a practice by
; process, a practice

which articles submitted for publication are pres

and institutional affiliation to avoid bias. The

v 1e editonal board wants to ensure that
the arricle is accepted on its merit, not the authors rep

offer the following modest advice for attending

ented to reviewers without name

Therefore, let me

to contributors’ notes

General Guidelines for Submissions to Journals

= Attend to the context of your study. Craft a narrative tha
ence to the site at which your study occurred. For example, let’s compare a
good and a bad context narrative from the sample paper **Come to My Web
{Site),” Said the Spider to the Fly."

qutdes vour aud

Good example: “As a result of the LAAP grant by the Oregon University
System, the Education Department is pioneering the development and im
plementation of completely web-based graduate classes in education. This
paper is based on my experiences of teaching a web-based version ot action
rescarch for two terms in consecutive years.”




258 CHAPTER ©  Writing Up Action Research

figure 9-2 = Action Research Journals

Name of Publication Link to w
hournals. library wisc.edu/index.php/network

s! An onlr

| prowvides a forum for

| teachers working in
classrooms o share

| thewr expenences and
learn from each |
other. Also publishes |

| book reviews and
GISCUSSIONS ON current
issues in teacher
research

Networks: An

e

r Teacher

e com/tocreac20/current A refereed journal

that publishes

| accounts of action
research in education
and across the
professions. Also

| provides a forum for
dialogue about
current action
research Issues.

~ [ Arefereed journal

Action Research | hittpJ//ar). sagepub.com

Action Researc p-//an).sagep 0 il peciiden n fores
for the development
of theory and practice
of action research

ie. Inquiry in | hitp//digitaicommons.niedwie/ | A retereed journal ]

that provides a forum |
| for scholarly work |
| pertaining to {
practitioner research, |

Egucation

Poor example: This study is based on my experiences of teaching a web-based

class on acnion research.”

The good example provides the reader with information about the setting
3 university). the audience (graduate education students), the length of the
study (two terms in consecutive years), and that the course development
and implementartion was funded by a grant (Learning Anywhere, Anytime
Project grant). This brief statement provides the reader with helpful infor
mation about the study that is otherwise overlooked (in the poor example

o Use a clear, reader-friendly writing style. Don't try to model your wnting atter the
kinds of articles you have read in prestigious research journals. Be rcalistic in your
goal and write using the same voice that you use to tell the story of your rescarch
to your colleagues. (See the guidelines for writing listed carlier in this chapter.)

General G

udelines

for Submiss

ONS 10 Journals | g5y
u Peruse the journals you are
structure and writing style ¢
and published.

Include a brief description of 1whay

considering y
i g tor your submissiong and
)t the n-\mr\.hcrs\ ‘ e 'h“

whose work has been accepred

you did. Artend

collection, analysis, interpretation and data col|
. 4 Collect

validity, reliability, and ethics).
Write in an honest, open manner. Don’t try to by
make statements that you can't substantiate .
selves. In other words, whar is the gist
Remember what Kennedy (1997) <
reading research because it 1s not
as if you were discussing it over

0 1ssues related ro data

on \ml\ldcr.lnnn\ le.g

fe l\c‘)l;\rh:’rv::l‘p\nr;'nn and don’

3 a speak for them
ot whar your dara show? Say v
) said (see Chaprer 1) about [(‘.\\hx‘r;vllt\.
Ag\r:;xxll\lr.h\n\\ 15 your chance to explain \i
co . >0y :
Fred, who may not know about v\our(r‘c\‘:.lllr;f: L\‘;lnli:‘;:l;:l‘\; e
Keep readers’ attention. 1f you are like me, you read som. ‘m“‘““d”h}“
lished™ and make a judgment like “Not bad.~ “l'n“l”m"‘ " “Pretty bad,”
“I'tll give it another few pages before 1 put it in the :»;nj‘nlc Fomhein
reason, we intuitively know whar will keep our attention. For example, | re
fiction books, not texts, for pleasure. Indeed, these are different v‘nr" . \;‘ “?
should not be surprised by the fact thar w ¢ are engaged in re 1J;1L\' t‘L'\\.!‘-m'll“i
novels and not academic writings. (I joke with rm‘n.mu’.\\hcr rﬁrxc;d\\:h:rkl
know a geod cure tor insomnia—an

' d its tiele starts with Action Research!) But
does enjoyable, engaging reading (and, hence, writing) have to be murually
exclusive from academic writing* ( onsider writing

Sty : 2 up vour reacher researcher
studies in a way that makes them engaging

tor you and vour audience.
Follow a style (e.g., APA style) used in action research journals.

ing that is “pub-

." For wharever

Perhaps the underlying lesson here is that if we have a story to tell and acom-
pelling way in which to tell it, then there is a good chance that an editorial board
will agree with you!

Choosing a “Journal” Style

Teacher researchers often ask me what “convention™ they should follow when
Writing a term paper or preparing an action research study for publication. There
is no simple answer to this. [ usually suggest one of the following approaches:

= Choose an article from the journal you are targeting for your write-up and
follow the conventions used by the author. Rationale: If the journal pub
lished the article using the conventions contained therein, then the editor will
probably accept your mirroring of it!

s Follow the conventions outlined in the APA Style Manual. For those of us trying,
to publish in education journals, it is the most widely accepted style to follow

. . . . v P - gIven

At the risk of trying to oversimplify a complete style manual, YdhL hxll]f.,‘ ,tm
: Iy ' gl , n yd
in the following section suggests conventions that you should attend to in

\

NN



manual reselt or visit the APA (],

X e o0 10T
writing: and remember, if in doubt, go 10 th

so provides a free tutonal tor ¢

‘ AP
e/ www.apasivie .org. The APA
» and to
and

how 1o avoid plagarism charges and shows how

nat their work, recommended w

ays

APA users tocused on how to structur

e | O
age, ang

: o s www.apastyle.org/learn/tutorials basics-tutorial.aspx).
% e A ; 2 simple reminder of the conventions that mog;
owWIng 9 La— e

or colleagues.

APA Publication Manual Conventions

Punctuation
e oy Us neriod to end a complete sentence.
' 2 betw clements 1n a series of three or more items.
= USC [N OCTWC 1 CICTCa = :
» Sem » Use a semicolon to separate rwo independent clauses that are not
. e berw introductory clause and a final ex-
S LN CTWCC I
Pia r ot d SC AAUSC
& Use 3 , —) to ind only a sudden interruption in the con-
Use an em das
" ) nion marks to introduce a word or phrase
8 (e marks qu fon Marks d d z
73 a1 to set off the nitle of an article or chapter, or for a
rect 25 words.
= rer « to set off structurally independent elements, for
artanons, and t brevianons

rmals texts. (Consult hrrp//www.apastyle.org tor current in

For example, appendix, appendices; critenion, criteria; phenom-

curriculum, curnicula or curniculums.

1p (verb), write-up (noun).
fer to the dictionary to determine whether you should use a

n. Re

or example, is “follow-up™ or “followup™ the correct torm to usc?

Abbreviations
s APA prefers that authors use abbreviations spanngly.
Reference Style

s J

Mills E. (1999). Teacher research and the professional dispo
sition of teaching. New England Mathematics Journal, 31(2), 5-17.

& Book. Mills, G. E. (2000). Action research: A guide for the teacher researche
Upper Saddle River, NJ: Merrill Prentice Hall.

Genera Guidelines

OF Submissigy.
>SI0NS 10 Journalg 259
s Online reference. Hansen, L. (2000)
cally mouvaung first grade students,
2002, trom w Ww.oise.utoronto,¢ :
= Six or more authors in a referen

\l he inherent
Nerr X arn:
: duuwl\s, 4(2). Retrieved J
anctd/networks, o
€, use “er a].”

desire o le Intrins;
si-

lary 15,

This listing of APA editorial style cannor re Il
torial style! Once you identify the |(I)urn.ll you ”‘.‘ Summarize
your work, find out the preferred editoria| ;I\l 'llf“ going to ¢
mmplctc‘ APA Sl)'lv Manual for specific durﬁ]i ({r|\““r man
with whom I work, however, struggle wih ;nn- le e
spelling, and references. To this end, 1 offer thcp:“l:j\.lm o
thing else, go to the source. Brie
Like other aspects of an action researc
help you manage your citations thar wl| save you
when it comes to preparing your research r“pnri.
in the Digital Research Tools for the 215t Cenpury

a chapter on q;.
arget for Publishing
uscript. Consylt the
teacher researchers
ted to punctuation
1USt presented—for c\cr\:

h project, the
project, there are technology tools )

amount of time
ols are outlined
Citations feature,

an enormoys
A few of these I
: Managing

DIGITAL RESEARCH TOOLS FOR THE 21ST CENTURY
Managing Citations

The Internet offers a variety of reterence managem
needs, operating system, and budget available ro vou. Here 1 wi

ent sofrware choices, depending on the
il discuss three of the most

commonly used and accessible citation Management software packages available to you.
RefWorks

Many universities have adopted RefWorks as an onlin
they make available to their students at no cost (oth
a subscription). RefWorks is a commercial citation manager that provides users with
the ability to manage and store references online at a personal database that can be ac-
cessed and updated from any computer. It also allows users to link to electronic editions
of journals to which universities subscribe (perhaps as part of 1 consortium ag
and to easily capture and format bibliographic intormation

¢ Citation management tool that
erwise, you will need to purchase

reement)

Zotero

Zotero is a free plug-in for Firefox that allows users to instantly pull bibliographic
information from websites into Zotero. For example, if you are browsing Amazon.
com and find a book you want to add to your reference list, vou simply click a button
in your Firefox browser window, and whartever bibliographic information is available
from the site is instantly downloaded to your personal Zotero account. You can later
return to your account and quickly generate citations and references in whatever for-
mat you choose, Similarly, if vour source is an online journal article, Zotero can store a
copy of the source for you. Did I mention that this is free2!

(Continued
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DIGITAL RESEARCH TOOLS FOR THE 21ST CENTURY

EndNote

EndNote s a raial (read as pay-to-use) reierence management software p.\\L age thae

allowes use es and references while wnang a research report. Also,
Note X4 now meets the ¢ \PA Style Marmal requirements as well as offering
G 1 s, \ reating hists of references in Word documents

Self- Assessmg Your Write-Up

9-3) mav be one way of self-assessing whether your
irnal for consideration. If you rank yourself
vou are probably ready to submit your article for
ple of how the rubric was applied to the

1S an ¢x
Site),” Said the Spider to the Fly.”

Assessmg an Article Usmg Rubric Criteria

1 have self-assessed my article reprinted in this chapter

ollowing
wsing the criteria rubric
1 nd Use of Conventions—3. The article complies with an
1at and uses correct grammar, spelling, and puncruaton.

b —3. The arncle includes a clear area-of-focus statement: “The
1s study was to describe the effects of web-based instruction ina

\ction research class on student outcomes and atutudes.”
< 3. The le includes a clear statement outlining the data
¢ study: surveys, interviews, matrix, and artifacts. This section
wproved by including a data collection matrix (see Chapter 4)
d. F The arncle includes a succinct literature review that

lated 1o the area of focus. Specifically, the review focused on the
s of synchronous and asynchronous components of online courses
tion might have been strengthened by the use of subheadings to guide

reader or by the inclusion of a literature matrix (see Chapter 3).
Context—3. The article provides the reader with a context for the study and
how 1t 1s related to the Learning Anywhere, Anytime Project grant.
Style—3. I wrote it so it must be good, right?! The narrative 1s reader

trien

». Action Plan—3. The article includes an action plan thar clearly outlines the

next steps in the search for excellence in online teaching and learning. Therc

is a clear connection between the dara and the suggested future changes.

figure 9-3 = Action Research Write-Up Rubyri
ric

| Category
A Organ
of Conv

;8 Area of Focus

.E‘bJ'J
Coliection

|D. Review of the

Literature

| (Refer to Chapter
2 “Writing a

f Review of the

| Literature™ for

| suggestions
about writing

| G. Action Plan

* Many errors in

« There 1s

|

| Ra2ets

| * No context fo
|

gramm,

study is provided

. Nmahw s h.\m to
read

* Wiiter uses jargon

. Th,»m 1S NO action
plan

| « There is not a clear |
connection between |

8. wn"pone Ms of
action plan are
missing or incor-
rectly stated

data analysis and
the action plan

a
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draft of vour write-up, consider cach of these

After you'tve completed the second
are vour work with others.

points to assess whether you are ready to sh

Integrating Teaching, Research, and Writing

Classroom teachers face a stressful challenge every day—they must inspire children
in their classes for eight hours each school day, and, of course, the day doesn’t end
there—there is always planning, grading, perpetual cleaning of the classroom, orga-
nizing, crearing, professional development, and pnrcm-studc:nt-tc;lchcr conferences.
No wonder that teacher rescarchers express concern about finding time to write,

So, if writing is not a way of life for reacher researchers, what advice can |
offer thar may help encourage and nurture writing? Let’s assume fgr one moment
that you have a story that you want to tell; then the issues bccomp finding the time
to tell the story to an interested audience and finding enjoyment in committing the
story to words. So. as a teacher researcher, how can I find the time to write a story
that | want to share with like-minded teacher researchers?

I believe that the secret lies in the ability to integrate teaching, research, and
writing. For the teacher researchers with whom | have worked, the secret to writ-
ing has been a commirment to integrate the writing as part of their daily routine. It
usually does not mean commirting a large block of time to writing, but every little
bit helps, especially when it is done on a daily basis. What follows is a list of cre-
ative strategies thar teacher researchers have used to make time for writing.

a Journal Writing Time. Many teachers provide their students with dedicated
class rime to journal each day. Teacher researchers will often use this time to
write their research. Furthermare, teacher rescarchers who pracrice this often
tell me that if they model writing for their children during “journal time, ”
children are more likely to spend the time writing! Keep your journal or legal
pad within easy reach in or on top of vour desk. Your observations should be
fresh, so ideally you should jot down conversations or classroom observa-
tions while you'tre in school.

& “Down Time™ in School. In rare cases, teacher rescarchers are able to carve
out writing time by committing a planning period, a supervisory study hall, a
period that might be freed up by student teachers or art and physical educa-
tion specialists, or library time to writing. And although I would not recom-
mend that teachers always leave their students during these times, it can be an
effective way to find some writing time during the contract day.
Professional Development Days. Many school districts have collective
bargaining agreements that allow for a day per term for teacher professional
development. Teacher researchers can negotiate with their building adminis-
trators to use some of this nme for writing. This argument can be enhanced
when teacher researchers incorporate action research as a component of their
annual evaluation process.

General g
Ui
idelines for Submlssmns 10 J
‘Ournals | 23

s Vacation. A commitment of one day
school calendar ca e 7 QUring each vy
b et .n make hugc_mro.lds INto the iy
teachers ake a day out of cach Yatition FItiNg task. | know mg
K 9 L 3 an
s.l.lssr‘()()m. Writing could become the org Pcnod y
priority. cleaning”

Time Dedicated to Gran Writing. Grants fr
: om

Asych as Ilu‘_ International Literacy Association 3 d onal organizations
lc.tchlcrs of M.uhcm.nus, may be used to fung "‘I .lhc \monal Council of
of writing and publishing teacher rescarch, The rT‘f “_‘k‘ time for the PUrpose
of the Imcrn.ump.xl Literacy Association p")\'ldc\‘:thcr as Rescarch Grangs
a completed action research study. Degajls of lhcp “" $4,000 annually for
http://www.literacyworldw id"“"?-/hl”t-'JhIt'r.lc\uddJ|“/“vrd gl be found a
as-rcsc.lrchcr-gr.mt-pmpus.\ls-ducAm“mnh_r_‘ 5 ll) ..()l_/(]‘)/l}/l(‘.l(hcr-
cil of Teachers of Mathemarics INCTM) -mularly, the Nationa| Coun-

= also offe ~
(-r.mts' or Tc.lchcfs of Grades Pre-K-¢ .ln(;()(::‘r.::i:\\ ”‘\f l(;l";"ﬂnn, Research
.org/[\cws-.md{,aIcnd.lr/Nc\\s/N(Z'l}\l-m.[hc‘\lc\"\/;é{}{v‘:/{\\\m\-_ncrm
2 S DM-Accepting-

A‘\ppllCJlI()IIS-'()}"Cl‘lshr()()nl'RL‘iL‘Jf(h~(jl‘.}lll)*fo-TCJLh(‘ -G 2

The purpose of this grant is to provide up to $6,000 '.')\-u-l-(-r.ldcsw-ly,,
research conducted as a collaborative by Um\‘c“m kf’ $ o;h\l’()nnrh.l\cd
teacher(s), and classroom teacher(s) sccking 10 1m r;n"- };ku o e
of mathematics in pre-K-12 classroom(s). prove their understanding

aton period the

P an their
Catching up”

professiona|

How Long Should the Write-Up Be?

This is always a burning question tor teacher researchers who are required t 3
up their action research projects n order to earn academic credir. ;‘h :n\\:c\r‘ r‘l‘[l:
depends,” is usually not very helptul. It depends on the scope of (hc‘\rind\ the liind
of research that was conducted, the audience, the time allowed for \\'n.n‘ng what
the professor has stated in the syllabus, or what the *Notes to (Zn|ur|hum|:\" for
the rargeted journal suggests.

For Submission to a Journal

Let’s assume that you are targeting a journal for your write-up. The average length
for a journal article typically is 2,500 to 3.500 words. | suspect that this is about
twice the length of an average “term paper™ (approximately 6 to 10 double-
spaced, 821" X 11" pages). Again, don’t worry about length. | know how over-
whelmed [ felt when I received the contract for the first edition of this text that
stated it would be approximately 90,000 words! 1 couldn’t conceive of the idea
that I had 90,000 words to say on the topic, bur like any teacher, I found that talk-
ing (and wriring) about the focus of my writing, in this case action rescarch, was
casier than | had thought. If you break the task down into pieces of manageable
length (as per an outline or table of contents), the task becomes less overwhelming,
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For Distribution to Local Colleagues

- , D mn vour
The length of your write-up will also de pend on 3 P &
k(‘CF It 1o an “execunve summary” of

with a school board, pringi-

audience. For example, for

colleagues i vour school, you may want to
a page or two. Similarly, if you are sharing your study . However. if
pal. or PTA. then a brief summary probably is appropriate. l”““.‘ﬁ it you are
developing a paper that will be presented at a professional d-“ﬁ (‘pli]\k(f)\(l’)(;uﬂlll.lr or
vou might think about something along the lines of 1, to 2,000
words in length. Ultimately, you are the best person to decide \\'hcthc.r. you have
included enough context and derail in the \\'rnc-llf‘:(“(_h‘“ you can Jm;m"“\k‘l\
answer the question, *What happened in this study? l‘t in dnut?t. erront u side of
iticized for providing readers with an incomplete picture.

conterence,

1 1

detail rather than be cr

Seeking Feedback

I would recommend that you seek feedback from trusted lngnds ar}d colleagues,
with one caveat: Be careful what you ask for because you }VI" get it! Interpreta-
tion: 1f vou ask someone for feedback, they will probably give it to you: ho.wcvcr‘
vou mav not like what they have to say and not know what to do with it! The
feedback I receive from my family and friends is, “Why flo you want to spend your
leisure time writing and not playing with us?” I have a few trusted colleagues who
work with me and who also teach action research. I know |h;u_whcn I ask them for
feedback. they will be brutally honest with me. Similarly, I often ask my students
tor feedback on my wriung (in an anonymous, lmmhrcfum‘mng way)—after all,
they are the audience with whom the success or failure of the text rests. i

The point here is simple: Different audiences will give you different kinds of
feedback that. if taken seriously, will ulnmately rcsul(_ ina hcncrpulcomc. This
process is no more evident than in the development of a commercial text such as
this one. The publishers use folks who are experts in grammar and content experts
who check the content validity of the material in an effort to get it ngh‘t. But for
reacher researchers. seeking feedback should be a far more pragmatic activity. You
will know vour study better than anybody else; therefore, you provide your own
content validity to your write-up. The feedback you will seek is more along the

lines of the following:

= Does the write-up provide a complete picture of the research?
® |s the write-up reader friendly?

& [s the write-up engaging?

= Will someone (besides loved ones!) want to read it?

I offer one last suggestion here: Do not expect your friends and colleagues
(and professors, for that matter) to do your editing for you. Before you _\cnd them
a draft, make sure that you have attended to the basic editorial needs of grammar
and puncruation. Otherwise, you run the risk of focusing their attention on the
structure of the narrative rather than the story itself.
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What'’s in a Title?

When it comes to giving your Write-up a title. [ w

what creanive. 1 think thart we 4] probably ung Joud:s
attracting our readers. After all, if we cqn’
little chance that they will get into the
are illustrative of the importance

| UBSest that yoy b
u ; s
S 'nd_( rc?nmm- the power of the

getfolks pase the title, there
story that follows, The m‘ll i
of titles and the roles they play: ==

SOme-
title for
1S probably
8 cxamp]c'\

It's Memorable!

I have a friend who reads applicartions for competitive
successful grant writing has been this: Make sure \uukh —
something that the reader will remember, Now, | don't \.:-‘( e
ers are 50 shallow as to be solely attracted 1o J‘(l(ll" hm\‘:?{ “: \]u
gaging titles and are more likely to pick up a text (;r |(>um:;’. .
piqued by the title. Of course, you are probably thinking, ¢
know? He came up with a really engaging title for his u\
ntle with my friend and mentor Harry Wolcort. He syg:
CSCriptors [h.‘[ WO A Y. 3 -
it,;.\d:l::; i‘cngagmg_ \{ﬂ‘ttihs:r::: ll:: ;:lr::?l( of the textand try to organize them in 3
y 1 ) al article, for that matter), yoy need a ttle
that will also be found by a keyword search, such as on ERIC g
friends for advice and receiving suggestions like “Lights, ('.1mcr1':
also think that [have written some pretty good un{fcrcmc P o
titles, such as the article reprinted in this chapter, “*Come to My Web (it ), Said the
Spider to the Fly: Reflections on the Life of a Virtual Professor,” “Talkin "l"lc ;:Il “:i
Techno-Pages: Reflections on the Dev elopment of a Graduate Distance [tlml‘m&‘l‘::)-
gram,” and “Herding Cats and Nailing Jello: Reflections on Being a D(’;lr; of Educa-
won.” You may also notice that I have a habit of using a colon in my titles, Itend to use
a carchy opening and follow the colon with a subtitle that clarifies what the paper is
about. I like to have fun with titles and hope that my readers will find them fun as
well—enough fun so that they will at least pick up the report in the first pl

grants. His advice ¢ me aboyr

Or acronym—
8gest that grang reag.
ks are attracted to en-
n article if their curiosiry js
“()h sure, what does ths guy
t"! L remember discussing the
suggested that I write down 4| of

| remember asking
Action Research!” |
apers that utilized carchy

ace.
It Provides a Focus

The other more practical purpose that a title can serve is to provide a focus for
your writing. For example, the title for my article was both memorable and a focus
for my writing. Specifically, the subtitle “Reflections on the Life of a Virtual Pro-
fessor™ kept me on track during the writing. That is, | was constantly reminded
that I was writing about what it was like to be a “virtwal professor. ” However, it
may also be that the title changes during the write-up—a fact that reflects the
writer’s better understanding of the meaning of the study.

Polishing the Text

it int where v ¢ bmit
Let’s assume that you have made it to the point where you are rmdylm s;l o
1 1 3 1 » (e one hot 2
your write-up for publication or presentation and you want to take one last s
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1 2001) provides a usetul analogy t

1 .
making the rext as tight as possible. Wolcott

ip with this process:

yr writers happened to be included
wheelbarrow: Make sure all pars
109)

1 = found K
Some of the best advice I'tve ever found t
new

with the directions for assemblin

re properly in place before nghtening. (p

nhled a wheelbarrow, but if my experience with assembling 4
o by, 1 can relare to the analogy. The directions for
“Ensure assembly is complete before igniting, ”
metaphor to our pohishing task, be sure to take the
e (instructions!) and atrend ro all details. Work

biv

To applv the asse

e to carctully read the narrative 2

ng with the narrative and getting it ready for publication 15 not the time to be in 3
You hav du anv davs, weeks, and months of doing action research

ire close to mecting vour personal and professional go.\l_Jnd want to get the

text off vour desk (or hard drive). Now is not the time to be foolhardy and to try

seces are correctly positioned and tightened!

1t the barbecue betore all the p

and g B et
Take time to do a word-by-word edit and delete unnecessary words and “excessive
NN C (O JdoJ orga-ov-y ol .

anythings™ (Wolcort, 2001, p. 116

-aestions for getting the word out.

1o crre

In this chaprer, | have ;‘tu\mrd some stmple Sug lc
There is no substitute for perseverance and perspiration w hen it comes to writing.
Your commitment to gerting vour word out and the positive impact it will have on

} Ir ~ >
vour students and colleagues 1s the uinimate re ward

SUMMARY

1. There are two prin .
.. The act of writing helps each of us better understand the story we are try-

yary motivations for writing up your action research:

ing to tell
b. A written account provides us with a permanent, accessible record for our

professional and personal use.

Why Should | Formally Write About My Action Research?

3. Other reasons to write up your action research include clarification, valida-
tion, empowerment, that it is a generative activity, and accomplishment.

Format and Style
3. Format refers to the general pattern of organization of the research report.
Formats may vary in terms of specific headings included, and research re-
ports generally follow a format that parallels the steps involved in conduct-

ing a study :
4. Stvle refers to the rules of grammar, spelling, capitalization, punctuation, anc
word processing followed in preparing the report.
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J.

Most colleges, universities, and profession
their own required style many,| or hay

; E ave
6. One of the more popular style i
information about the APA 1,

al journ,

anuals :d;;um o

anual can pe ;()l‘m’:]f’ A Style M

at hnp://\\'\\\\'

Rituals and Writing -

7. There is no easy way to get around the
to writing. One suggestion to overcome thys

ing a part of your personal and professional I';‘.Ul‘ el

l’mcpc.\l tips for writing include the ful[m\'in;.t.

a. Write at the same time every day. 4 time
i ) ¥s a ime when you know You won't be

Write up your story as though you'tre

tend that your friend needs it expl

Tell a story as you write,

If you'tre having trouble getung started, “write it the w

e. Organize your thoughts around an outline fi Tl
that stays true to the facts of your study. M
vour story flows. '

f. Inthe early stages, don’t worry too much about how well the
whether it is full of grammartical errors, Write
grammar, syntax, or punctuation—just write.
story out. Look for progress, not perfection.

g. Write whatever comes to mind. Then 20 back
really trying to say—ir’s there.

h. Write boldly and then say it again—better.

i. Writing, then editing, then rewriting, and then reediting clarifies thoughts
into a coherent package. Even a gem needs to be mined roughly, cut ruth-
lessly, then buffed. '

J. Nobody knows my work better than I do. Writing 1s an exercise in learn-
ing about your own work.

k. Edit after you have all of your thoughts on paper.

1. If you accept that your first draft is not your last draft, living with medio-
cre text becomes easier to accept.

als either have e
ne that myg, be

Pragmaric sue o v COme
gmar; ISsue of ¢ e \hClI(II
S

W make writ.

o«

T

sending an ¢.m,

ail to a frie A
ained in simple end. Pre-

terms,

cn

and tell your story in

" a way
ake it coherent and m ’

ake sure

text reads or
without consideration for
Concentrate on getung the

and hunt for whar vou are

An Outline for an Action Research Report

9. An outline for an action research report may include the following headings:

Arca-of-focus statement

Related literature

Defining the variables

Research questions 3
Description of intervention or innovation
Data collection
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® Darta considerations

® Data analysis and interpretation
= Acnon plan

Other Structures in Action Research Reports

10

Gen
13.
14.
15.

l6.
18.

19.
20.

\s an alternanive to using the outline suggested in this text, you can also look
at the *Notes for Contributors™ or “Author Guidehnes™ in action research
ind teacher research journals that you might want to target for publishing
vour story.

\ refereed journal is a journal in which articles are reviewed by a panel of
experts i the field and are thus seen as more scholarly and trustworthy than
articles trom nonrefereed or popular journals.

The blind review process is a practice by which articles submitted for publi-
cation are presented to reviewers without name and institutional affiliation
to avoid bias.

eral Guidelines for Submissions to Journals

Attend to the context of your study.
Use a clear, reader-friendly writing style.
Peruse the journals vou are considering for your submissions and notice the
structure and writing style of the researchers whose work has been accepted
and published.
Include a brief description of what you did.
Write in an honest, open manner.
Keep readers’ attennion.
Follow a style used in action research journals, such as the APA Style Manual.
The following rubric may be one way of self-assessing whether your write-up
is ready to be sent to a journal:
a. Organmization and use of convennions
b. Area of focus
¢. Dara collection
d. Review of literature
e. Context
f. Writing style
g. Action plan
The secret to writing lies in the ability to integrate teaching, rescarch, and
writing. Creative strategies that teacher researchers have used to make nme
for writing include the following:
a. Journal writing time
b. Downtume™ in school
c. Professional development days
d. Vacaton
e. Grant writing to secure funding to support writing time

o
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