. \frer studying this chapter, you will be able to:

pescribe how the field of early childhood education has made prog-
ress achieving twWo of the eight criteria of professional status.

) 1dentify the advocacy tools that early childhood advocates should
have at their disposal.

3. Discuss opportunities that program administrators have to contribute
to the field’s future.

Grace’s Experience

Grace had found that working with children came naturally, and she con-

sidered berself to be a gifted teacher after only a short time in the class-
room. She thought she would spend ber entire career working directly with
children. She is now somewhat surprised bow much she 1s enjoying the new
responsibilities that come with being a program director. She is gaining
confidence that she can work effectively with all families, even when faced
with difficult conversations; and ber skills as a supervisor, coach, and men-
lor are increasing as well. She is now comfortable as a leader in her own
center and is considering volunteering to fill a leadership role in the local
early childhood professional organization. That would give her opportuni-

ties to refine ber leadership skills while contributing to the quality of care
provided for children throughout ber community.

alism, including 1ts reliance on a code of ethjcs.
2 dvocacy; becoming involved in research to increa
how children learn, grow, and develop; and
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NAEYC Administrator Competencies

._ addressed in this chapter:

Management Knowledge and
Skills
1. Personal and Professional

Self-Awareness

* The ability to evaluate ethical and

moral dilemmas based on a profes-
sional code of ethics

8. Leadership and Advocacy

» Knowledge of the legislative pro-
cess, social issues, and public policy
affecting young children and their
families

« The ability to advocate on behalf of
young children, their families and
the profession

Early Childhood Knowledge and
Skills
1. Historical and Philosophical
Foundations
. Knowledge of research
methodologies

10. Professionalism |
. Knowledge of different professional

organizations, resources, and issues
impacting the welfare of early child-

hood practitioners

« Ability to make professional judg-
ments based on the NAEYC “Code
of Ethical Conduct and Statement of

sional team and supervise support
staff or volunteers



r than motivated b
tunities for personal gain. Their i |
6. Professionals provi

€nsions of professionalism in which the field hys
MOSt progress. The first is the acquisition of specialized knowledge attained
through Drolonged training (number 1 in the |

, — We?
'Versions of this discussion have been published in “The New Face of Early Childhood Education: WhodA;f; i
Where Are We Going?” by N. K. Freeman and S. Feeney, 2000, Young Children 61(5), pp. 10-16, én,m'mu'ng
“Professionalism and Ethics in Early Care and Education,” by N. K. Freeman and S Feeney, 2009, Co

dt (eds.)
Issues in Early Childbood Education (3rd ed., pp. 196-211), by S. Feeney, A. Galper, and C. Seefel
Upper Saddle River, NJ: Pearson.
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2013 (Administration for Children and Families [ACF], 2007). States’ QRIS sys-
ld 0 yhlically cunded 4K programs have followed suit. Most require teachers to
o 4~ lized training 1o prepare them to teach young children, requiring them to

4 bachelor's degree or to be making progress toward attaining that degree
Carolan, Squires, Brown, & Horowitz, 2015).

he \ational Association for the Education of Young Children’s (NAEYC) Program
. ation srandards also, over time, raise educational requirements across the board.
late that by 2020, 75% of the teachers in accredited programs must have a min-
um of a baccalaureate.z degrf:e in early childhood education or a related field. NAEYC
\ccreditation also requires directors to hold at least a bachelor’'s degree and requires
ihem to have specialized coursework in administration, leadership, management, and
+ild development and learning, or a plan to meet these requirements within 5 years

NAEYC, 2014).
The effects of these policy changes are being felt by the entire field of early care and

»ducation, raising expectations for educational attainment in nonprofit and for-profit pro-
grams operated under a wide variety of auspices. These developments point to progress
hat the field has made in one criterion of professionalism: requiring early childhood practi-
soners to have specialized knowledge gained by following a course of prolonged traiming.

Reliance on the NAEYC Code of Ethical Conduct: Reliance on a code of professional
ethics is a second criterion of professionalism in which early childhood educators have
made significant strides. The NAEYC Code of Ethical Conduct (NAEYC, 2011a) includes
satements of the profession’s core values and guides practitioners in their efforts to meet
their responsibilities to children, families, colleagues, and society. It articulates ideals (how
we aspire to behave) and principles (standards of conduct describing what we must and
must not do). A Statement of Commitment accompanies the Code. It is not a part of the
Code but attests to members’ resolve to abide by the Code as they work with young chil-

dren and their families. .
NAEYC first adopted its Code of Ethical Conduct in 1989 (Feeney & Kipnis, 1989),

revised it in 1992, 1997, and 2005, and reaffirmed and updated it in 2011. The field has
practitioners’ reliance on the Code and to make this reliance

more apparent to those outside the profession.
One way that NAEYC has promoted the Visibility and encouraged reliance on the

Code is by making it an jmportant criter.ion in NAEYC Accreditation Standards that ap-
ply both to programs serving youns children and t0 postsecqndary programs prepar-
ing teachers for every rung along the pr’ofesmona,l ladder—beginning with the CDA and
extending through associate’s, bachelor’s, master’s, and doctoral degree levels (NAEYC,

2011c: NAEYC, 2012)- These standards ensure that all practitioners in accredited pro-
' ble about the Code, and all who graduate from accredited postsec- ‘

demonstrated that they know it and know how to applv it i :
. it in
i thy, howevern that the NAEYC Code is not enforced. Tgst);s becg:z;

' i nization and is open to all
NAEYC is 2 membershiP orge = . , regardless of thei '
preparation Of the role they play in the field. ir professional

tend the reach of the Cod
Two Supplemen® A s ¢ Code beyond those worki i
with youns children and (nelr farmh.es, The first Supplement addresses r;:]oggz;f thliy
. d.

I R .
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2004a). It extend

e . ducators (NAEYC, | S the
The second Supplement 8“'dcshd:]§ ltrzviding training and education, Whether in
rigisal LR 3 ek e need}f o tocl)ltegcrz)s or universities or in informal professi()nal

. . Ty prny N as cC . . :
Cft‘dlll-gl'ﬂﬂfmgcgz;}:;i:“zlslsaS:;ogram director, you arc hke]yf;oTlf)lri :‘fsll?gprl)éizi?onal- de-
S;‘: ;2?:{6‘ ?i:igned tg meet the particular needs of yenat sta la;n ol hf::rnmds
ou pi"or exqmgple to remain true to the approved tramlr;qgtﬁe training activity ins oy
zoux:age to Ldeny c‘*redit to the caregiver who slept throug tead of

cipati nd learning from it. | : o
partlscésgrlal}ge?forts have ielped to make the Code widely accles&blet.s The originaj Code
IS now reprinted in many textbooks; the Code'and ROt SUPE,e;lzntheageOg: sfted o.n the
NAEYC website, the original Code in both English and Spanish; 1S availabye
| - ish as inexpensive brochures. NAEYC 3]sq offer
from NAEYC in both English and Spanis ponarit Progestes Shat dincs :
an attractive laminated poster of the Statemer.zt oj,” C'Om.mll mtanc.lards Play thig
poster attest to their pledge to abide by the field’s ethical s :

In addition to making the Code widely available, NAEYC has made t?fforts 'O suppor
practitioners’ efforts to apply the Code to their work. NAEYC has published two

books
focusing on professional ethics: The first book, Ethics and the Early Childbood Educqyp,

(Feeney, Freeman, & Pizzolongo, 2012), provides a comprel.len.sive 'mUOdl.JCtion to the
Code. It includes discussions of the role of morality and ethics in early childhgged edu-
cation, makes a distinction between early childhood educators’ responsibilities and the
dilemmas they are likely to face, and offers guidance in addressing ethical situations ip.
volving early childhood educators’ responsibilities to young children, families,

and the community. This book is often a required text in 2-year and 4-year Institutiong
early childhood programs. The second book, Teaching the NAEYC Code of Ethical Cop.
duct: A Resource Guide (Feeney, Freeman, & Moravcik, 2016), includes advice for in-

. Structors planning to teach about the Code and jts application and describes many
-2 The NAEYC has posted activities for teaching the Code, including reproducible masters that can help you
several video clips of : i1
bStephanie Feeney. one prepare for effective trainings.

- of the Code’s original authors
and a leader in the field’s Work
On professional ethics. Watch
this video to see her provide

an overview of the Code in

this discussion with Peter Piz-

;2’;?90' 3 member of NAEYC’s sional ethics. This column is b

. https://www, youtube.com/
_ Walch?t=28&v=-R-gh379BPY ,
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Application Activity

\AEYC Code of Ethical Conduct

1 the Supplement for Early Child- preschools in the past 6 months. She tells you

RIC g 2) anc very emoti '

adis ~ . . . 0

,xp(;l‘:;)a,.mn Administrators (Appendix 3) to wrong with 2:31 ;torflels SONC Tk o Ko

MO following dilemmas. Ana ach of them.
:*0“'6 one ?t 81~ identifyringg to whom you lllzlze A personne issue: Your enrollment is down
:ﬂ;h dﬂt‘“.“.‘?‘l }Find suidance in the NAEYC ged You must close a classroom and let a reacher
gspt‘“s‘blhm:;t for Early Childbood Program ek 8O. Do you choose to terminate the last person
nd SUPPI.M - (pote ite.m aumberls) bg . hired, who is an excellent teacher, or the long-
dminis rators | . ~ brainstorm time employee, who has never done a ve

. .poSSihle esolutions, then decide what the “good g00d job? R

R d do in each of th ituati ‘ o

 jirector shoul ese situations. A family issue: A parent who has been rude

and abusive to staff withdraws her child but

4 enroliment issue: The mother of the next
then wants to come back to the center.

child on your list for admission has told
you that <he has had her child in 5 different

Other criteria of professionalism remain beyond our reach. For example, we would
e to achieve greater professional autonomy, but the fact remains that regulations and

andards that determine who is eligible and qualified to teach and care for young chil-
yen are not likely 10 have been developed by early childhood educators. Efforts to in-
Jude experts in early childhood education in the groups that create these regulations are

4e focus of advocacy efforts in some states.
For these reasons, it 15 NOW generally agreed that early childhood education is an

emerging” profession (Feeney, 2012). It s neither like the “paradigm professions” of law

nd medicine, nor are early childhood educators unskilled workers, such as day laborers
o short-order cooks, who enter the workplace with little prior training of specialized

knowledge, and whose employers are likely tO consider them tO be interchangeable.
falls on the professional continuum illustrated

consider where early childhood education

in Figure 13.1. T
As the field moves toward increased professmnahsm, it is important that program ad-
- . ~ Ve i ations that support their efforts to
ministrators, as leaders the field, ar€ aculve }1:1 (?ri’al:;l o rofesps?onal N lsgtons Check Your
nals. Revie P 5 Understanding

d professio .
. i one or more that you find to be of

e active in at the local, state, or na-
ur knowledge and expertise and connect you with

remain informed and engage
found in Appendix 4. We reco
particular interest and that you 5
tional level. Doing so €20l
the larger community of ear

Click here to gauge
your understanding of
chapter concepts.

Where do€es early caré and education lie on the

professionalism continuum?

Paradigm
professions
I.e., doctors,

lawyers
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zs an early childhood advocate, you are probably focused on securing a “greater
cietal commitment {0 improving programs for young children and more support

tor early childhood educators” (Jacobson & Simpson, 2007, p. 92) and in speaking
up “because all is not right for children in our country and the world" (Feeney

4
’

2012, p. 71). Two kinds of collective advocacy target decision makers far removed
trom the daily lives of young children and their families:

. Public policy advocacy may involve you in efforts to influence public pol-
icies and practices to make them more responsive to the needs of children
and families. Public policy advocates challenge those who develop laws, reg-
ulations, and policies to support young children, their families, and the care-
givers with whom they spend their days (Robinson & Stark, 2002). When a

professional organization such as your state NAEYC affiliate communicates
its position on an issue related to children and families to the state legisla-
wre, the organization’s spokespersons are engaged in collective public policy
advocacy.

. Private-sector advocacy is designed to influence business leaders’ practices
and policies. Some private-sector advocates work to make the workplace more
family friendly, while others focus on eliminating violence in 10ys and chil-
dren’s media, or work to ensure that toys are made from safe, nontoXic mate-
rials. Successful private-sector advocacy efforts have increased the number of
corporations that offer employees flexible schedules, job sharing, telecommut-
ing, and part-time employment. They Jlso have increased the number of cor-
porations that offer on-site employer—supported child care and have led to the

removal of unsafe toys from store shelves.

We hope that you will continu€ the field's tradition of advocacy by seizing oppor-
tunities to speak out for those who are most vulnerable and unable to speak out for

themselves.

Application Activity

[dentify an issue facing your center, your commu-  Of corporate leaders? identify strategies likely to be
nitv. or vour state. Identify who might help you nost effective to bring attention and eventually ac-
retsyo,lve st issue .Should the target of your advo- tion to remedly the problem or resolve the issue.

cacy be local policy makers, state-level legislators,

Becoming an effective ,dvocate is an important part .Of blei?ming ]il mfl]tureh Fl);ofesstjorclla!.
However, many €arly childhood educitors w.h‘ol elllloy Utll)f] .wc?r with ::) l‘. ren find it
difficult to speak with authority tO qdults: particufarly to pu ic-sector or | usiness pphcy
e The he because working directly with children requires a ditferent skill set
A Th-dt el 2 public arend. Nevertheless, we know that if we are to attract the
than .speakmgnor‘:,;ged !:o create a robust, high-quality, and sustainable system of early

[C):rlzlx:nsdusgscaﬁon. we must be effective a‘d.v‘ocates. B
helps ensure SUCCEss 18 to create coalitions of support and to net-

‘u-a{egy [_hat . .
wOﬂ?r\::it; other individuals of groups who share your cause (Ellison & Barbour, 1992;

Levine. 1992). That may ean linking with providers of special services such as speech
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Effective Advocates Are:

e Goal oriented: They know what they want to accomplish and identify the Strate.
gies they will use to accomplish their goals.

e Informed: They identify the decision makers and know the legislative Or daw:

‘ ‘ - dBCl-
sion-making timeline so that they contact the right individuals ang Make g
use of their time.

* Organized: They present compelling facts and figures accurately anq Concisgj,
keeping their audience in mind. .

* Solution oriented: They help their audience understand t.he proplems and chg.
lenges facing children and families and, importantly, provide realistic

SO|Uti0ns.
* Strategic: They take into account the current political and business Climates
and are realistic about budgeting constraints. They reach beyond the early chijg.
hood care and education community to create coalitions from many Stakeholder
groups, including the family members of the children they serve who are in infi,,-
ential positions.

* Flexible: They are poised to move their issue forw.ard when opportunities pres.
ent themselves, know how to wait for that strategic momen

. t, and use 3 Variety
of advocacy approaches to appeal to multiple audiences when the time is right.

Figure 13.2
Characteristics of Effective Advocates

Sources: Based on Blank, 1997; Robinson & Stark, 2002; Teles & Schmitt, 2011.
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o advocates are good communicators. They know what they want to achieve

Ly CAPIESS the facts clearly, directly, and accurately, and are explicit about their goals

cobson. & Simpson, 200?). Advocates sometimes need to be ready to act on short no-
. such as «hen the legislature is preparing to vote on an issue affecting children and
qlies. In other instances, advocates have time to set goals for what they want to ac-
"_mphsh in the future and can build coalitions around specific issues. In these instances
e time s 0L of the essence, they may become involved with political action cam:

s and can ke their time to identify candidates receptive to helping advance issues }

Effective advocates have many tools at their disposal. Every advocacy effort must
¢ ailored to meet particular audience’s need for information about the problem you
Ve Jentified and the role they could play to help you reach the solution you propose.
-nsider how each of these advocacy tools might contribute to the success of your own
fots to advocate on behalf of children, families, and those who care for them.

Position statements are€ €Xpressions of professional organizations’ official stance
on issues related to their mission. NAEYC, the Division of Early Childhood (DEC) of
the Council for Exceptional Children (CEC), the Southern Early Childhood Associa-
tion (SECA), and the Association for Childhood Education International (ACEI) have
developed position statements addressing controversial or critical issues related to

early childhood education practice, policy, and professional development. Some-
limes two Or mMOre professional organizations develop position statements together.
For example, Early Childhood Mathematics: Promoting Good Beginnings (NAEYC
and the National Council of Teachers of Mathematics, 2010) 1s 2 joint position state-
ment of NAEYC and the National Council of Teachers of Mathematics (NCT M). In
other instances, allied organizations embrace each other’s position statements, as

SECA did when they endorsed the NA

Position statements include extensive reviews of the literature and are a valu-
able foundation upon which to base your advocacy efforts. They can be extremely
helpful as you preparc to testify on behalf of legislation Of to meet with policy

makers in other settings, but are not usually appropriate to share with legislators oOr

. ey are too in-depth and detailed for their purposes. U
other decision makers because they oA

. tions to describe a problem and

White PapS ic fren include many facts and f N
proposc 4 solution. These advocacy documents OIEN include many facts and Hgures h(;

that can be used to support the
issue brief rypically describes oné€ problem, describes the pol-

icy you propose, and example of .how the pplicy .y(?U Qropgse 1S v\'/orking in
another locale. Legislators arc particularly mteresteq in polxcngs in nen,;qhbonng states,
so provide close-to-home examples whenever possible (Robinson & Stark, 2002).
Talking points ar¢ short and 10 the point. They 'include “sound bites’ telling why
se a particular policy or decision” (Robinson & Stark, 2002,

find talking points very useful then they meet with policy makers

A briefing paper of
gives an

p. 82). Advocates

or talk to the media.
Key facts handouts are an advocacy tool intended for the public, policy makers, and

the media. They arc short (one- Or tWO-page) to-the-point summaries of the basic facts
surrounding Your issue and clearly state the steps that you recommend policy makers
Lake based on these facts. Any statistics you reference must be accurate and up to

date (Robinson & Stark, 2002). See Figure 13.3 for an example of a Key Facts
Handout that advocates for changes to South Carolina’s child care regulations

V&
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qnsomecas@.meAmericanAcademyofPediatﬁmreoommends lower ratios and group sizes.

pigure 13.3

Key Facts Handout (Continued)

This Key Facts Handout briefly highlights research that supports low ratios and class size,

provides information about neighboring states' child care regulations, and makes specific
~commendations for South Carolina policy makers to consider.

Concrete examples are compelling and often effective ways to demonstrate the
importance of the policy or initiative you are recommending. If you are advocating
for quality programs for 4-year-olds, for example, you will want to give policy

makers a glimpse into a classroom with many authentic hands-on experiences,

"~ Watch this video to hear
and you will need to identify what children learn when they build with blocks b a father describe the
or dress up in the dramatic play center. You can do this by inviting policy mak- e Cxﬁ'ée:gzsn';i "t':'&?’
ers to your center or by taking the center to them with photos, short videos, and com:{unity. faced when trying
real-life success stories (Jacobson & Simpson, 2007). Or your advocacy efforts to find quality child care for
might focus on efforts to make quality care more accessible and affordable. In their young child.
that case, you could give policy makers the opportunity to hear from a family https://www.youtube.conV

struggling to gain access to quality care for their young children.

Action alerts mobilize advocates to take immediate action. They are typically emailed
to supporters and urge them to contact their legislators immediately to ask them to
support children and families when they cast their votes on specific legislation. You can
expect action alerts to include the phone numbers and email addresses of targeted leg-
islators and specific facts advocates can use in their message (Robinson & Stark, 2002).

watch?v=sRbfZr6 Ty 1k

389
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Watch this Week of the

for programs focused on children’s issue, but the competition for these monjes is

1dvocac lals create -

L Young Child video to see intense. We recommend that you rely on advocacy n.mltégvi)cac . f;i by nation|
~ how one state effectively organizations that support your Own local- or state-leve 2 Y €Hors, Whether
hughiighted the benefits of quai- vou are concerned with expanding infant/toddler or 4K programs, or mcreasing

ity earty chilkthood program- : . : a1 ds and their families. Some organ;
rming. Videos like these can be services to young children with special neees d of this ch S
emailed to policy makers or tions active in leading advocacy efforts are listed at the en © SEDAPIEE. You May
used by television stations as know of other advocacy groups that address issues faced in your own communjty,

public service announcements.

NAEYC sponsors an annual week of the Young Child in mid-April. This mighy

https://www.youtube.com/ , . . for informin

watch?v=yNyOnYirtvl be an ideal advocacy opportunity when used as a platfolrr‘;ld o . the PUb'
lic and elected officials about 1ssues related to young children and their familjes,
to spotlight a local champion for children; or to grow grassroots ad\:fo.cjacy efforts

, Watch this video to see by im'olving students, programs, and providers 1n hlgh-.proflle actlvxtles.(Advo,

b 2‘”" i ng'mU'ﬂitv' " cates in Action, 2009). By coordinating advocacy efforts in your community, city,

as engaged its loca ' : s :

station in their efforts to share or state, you can increase the chances for prese.entmg.a ;Jmfcliedffmes;ilge that is

information about the Week of likely to have a greater impact than would be a single, isolated eltort. The NAEYC

the Young Child and the con- website has many suggestions for how you might take Week of the Young Child

tributions of quality earty child- o , ;

hood programming. activities out 1into your community.

https.//www.youtube.com/

watch?v=T2ECFiAsqK¢

Important Reminders!

We hope we have inspired you to become an effective advocate for young children and
families on the local, state, or national level. It is important to remember, however, that
some agencies or organizations prohibit their employees from taking a public stand on
controversial issues. Before you or members of your staff speak out publically, you need
to be certain that you are following your employer's policies related to advocacy activ-
ities. You may not be permitted to participate in rallies or other demonstrations during
work hours, and may be prohibited from identitying yourself as a public employee in a
letter to the editor or a guest editorial in your local paper. It 1s best to find out about any
restrictions that might limit how you can speak out before your community is engaged in
heated public debate. That way, you can be assured that center personnel will appreciate
that the limits you set are not intended to silence their weighing in on a particular 1ssue
but are, instead, designed to adhere to the agency’s established policies.

You also need to be aware of limitations that apply to 501(c)(3) affiliates of NAEYC and
other nonprofit organizations, and to your program if it has this nonprofit designation. It is not
permissible, for example, for nonprofit 501(c)(3) organizations to recognize elected officials
who are candidates for reelection with an award during an election year. That means that it
would not be possible for your local NAEYC affiliate to honor your local state senator as 4
Champion for Children after she has announced her candidacy for reelection (NAEYC, 2004b).

If the kinds of advocacy eftorts described earlier are not permitted by your employer,

we encourage you to share information with your friends and family. Maybe you will in-
spire them to advocate on behalf of children and families.

A Better Way

Grace bhas become comfortable as a supervisor, mentor, and coach to the teach-
ers in ber center, and she is beginning to see berself as a leader in the local early
childhood communily. She was not willing, however, to talk to the newspaper re-
porter who recently asked ber to comment on proposed cha nges to the state’s child

care regulations. S{ae does not consider berself an expert on that issue and did not
want to make a misstatement she would later regret

After studying the guidelines describing tools of effective advocates, Grace ae-

?de;i ;Zﬁ;;rz;i?d t(;i l?f?come better informed about how the proposed reduction
nc or ticensed centers could improve child outcomes. She attended
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\WESTING IN THE PROFESSION'S FUTURE

orting Developing Professionals

in the profession of early care and education, you
program admunistralors

Supp
a vou help others find their place
ng in a particular form of leadership. Some of the ways

find their place in the profession are by:

. heing a resource for those who want to know more about career O
who specialize in early childhood education.

. welcoming students enrolled in internships or other co
observe or interact with young children or families.

. mentoring and coaching novices to enhance their S

children and early childhood education.
» encouraging emerging leaders to enhance their professional knowledge by en-

rolling 1n postsecondary degree programs; pursuing advanced professional devel-
opment opportunities; and participating 1n professional organizauons, including
attending and presenting at local, regional, and national conferences.

Whe
yre eNgag!

-n help others
ptions for those

kills and knowledge of young

Supporting Research

Another way you c¢an contribute 1O the

projects investigating topics related to chi
conducting their research at youf center.

ling researchers with
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cuture of the field is by invi
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involving the children or teachers at your center is in compliance with MEYCS Code

of Ethical Conduct. That means no research that could jcopardize children’s Wcll-hcmg
would be permitted; and that potcntial participants in the study. both teachers and chj).
dren’s families. are informed in advance and have the opportunity. but are not requireq,
to participate.

Then vou will want to ask esearchers if their project has been approved by the
appropriate institutional review board (IRB). This review requires researchers to have
a plan to gain participants’ consent and to have procedures 1n place to protect the
privacy of participating children and adults. Once you arc convinced those require.
ments have been met, we advise you, whenever possible, to grant research requese
and invite researchers involved in expanding the field's knowledge base into voyr

program.

Teachers as Researchers

It is important to appreciate that esearch can be conducted not only by scholars such as
university-based researchers, but also by teachers in their own classrooms (Cochran-Smith
& Lytle, 1999). Teachers involved in this kind of action research (which is sometimes
called teacher research) explore practical questions within their own world of work 1o
better understand teaching and learning and to improve practice in specific and concrete
ways” (Stremmel, 2007, p. 4). Teacher research supports reflective teaching. and has
the potential to become an everyday event that informs practice (Paley. 1981; Murphy,
Bryant, & Ingram, 2014).
when teachers become researchers in their own classrooms thev move away from
the view that they transmit knowledge to children and toward the view that they con-
struct knowledge and understandings with the children they teach (Moran, 2007 Murphy.
o Bryant, & Ingram, 2014). Action esearch can also take teachers to the cutting edge of
> best practices and can give them opportunities to collaborate with colleagues. university
, researchers, and preservice teacher preparation programs (Charlesworth & DeBoer. 200
ey 4 Cooney, Buchanan, & Parkinson, 2001: Moran, 2007).
w' Program administrators who are committed to action research often support their
teachers’ inquiry by making it part of the program’s culture. They can help to build be-
ginners confidence by giving novices opportunities to conduct research projects with
1 mentor or a partner. When two or more teachers work together, they bring broader
perspectives to their inquiry, and the analysis of their findings may be more insightful
(Dietze et al., 2014). Directors can also encourage teachers to create study groups wher
Check Your they work together to “intentionally and systematically research and answer their O™
Understanding questions’ (Murphy, Bryant, & Ingram, 2014, p. 29). When teachers embark on teacher
Click here to gauge research, directors often find that it has become a very powerful and effective form
your understanding of  of professional development that makes room for in-depth, intellectual conversanons
chapter concepts.  during which teachers ask and answer their own questions (Murphy, Bryant, & [ngram.

2014, p. 29).

SUMMARY —

. s B . = v ].
When you become a program administrator, you are taking the first step O™ ard beoont )
fYorts I

ing a leader in the field. You will have increased opportunities to contribute 10 €HE r

. . \ | ] ‘
enhance the quality of programming for young children. We hope you ar¢ looking !
ward to the challenges and opportunities to come.
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" )(le . o Describe ) > v ' .
t:m ,u(:bcmbj bqu the ﬁeld of early childhood education has made progress achieting
j » 18 b 'Ofof { .Je eight criteria of professional status.
chil- rofession 1 .
- als possess specialized knowledge, have rigorous requirements for en-
ired, try, and have agreed-upon standard ' it] onifi
, ards of practice. Practitioners meel significant
societal need, are altruistic and ' ' ' ndi -
the ‘ . . service oriented, provide an indispensable service
y the and are recognized as the only group i ' . . ’
. fessi ly group in society that can perform its function. Pro-
have essions have autonomy and bhave a cod ' i ioati
-t the ‘o societv. The fiel code of ethics that spells out its obligations
i el gy y e field cl.early meets the code of ethics criterion. NAYEC’s Code of
q e e onduct was first adopted in 1989 and has been revised regularly since
ques that t1rpe. And Pubhcally funded programs have, in recent years, raised the bar for
» your er?try mto. tbe field. As a result, more are coming into early childhood education
with §pec1ahzed training that prepares them to teach young children.
e Identify the advocacy tools that early ch ildhood advocates should bave at their disposal.
Farly childhood educators engage in both individual and collective forms of ad-
vocacy, which may address either those who shape public policy or decision
such as makers in the private sector. They rely on position statements and white papers to
m-Smith develop a comprehensive understanding of the issues, 1ssu¢ briefs, talking points,
metmes key fact handouts, and concrete examples to take their message to their audience;
work 10 and action alerts to mobilize fellow advocates to take action.
concrete o Discuss opportunities program administrators bave to contribute 10 the field's future.
~and has Program administrators have opportunities to develop future leaders by being 2
.' Murphys '- resource to those considering a careet in early childhood, by welcoming stu- _
3 dents into their centers to complete assignments, by mentoring and coaching B Chapter Quiz 13 s
Way from novices, and by encouraging emerging leaders to enhance thc?l.r knowledge Now that you have <tudied
they €O and skills. They can also make their program .vailable to qualified research- 4o material in this chapter,
7; I\/lurPhY‘f ers and support their teachers implementation of action research to promote  see how well you r:,ndtersgt?czj
. : e i ing thi r Quiz.
ng €d8° ft)y reflective practice and to ‘nform their teaching. it by taking this Chapte
L e 1 :
,, untt ers” |
:Boefa 2000’ .' EF‘—_’
L theit FUL WEBSITES
JPPO d be" . web . o« o
' S : : s Risin , - ”
(O buzls with ) » tes for Professional Ethics Resources ’I;illzf;ngrassrocg)ts .dvocacy organization strives o raise (;he
jec - qonal iati . ‘ L - ild s it for issues related 10
)f01 b Oadef‘ Chy dreni:;socnatlon for the Education of Young public’s awafene..s.b and bu'xlld. ~b:lopg§11d - cronily-friendly
oy nsightfu L Foll geing children and families. Its godl 15
re ! whefe i Bt OW the Position Statement link to the Code of communities. .
5;0\1?5 . owWP 1 ) ’fal Conduct and its Supplements: NAEYC Advocacy Toolkit o boions o
N lhelf ef ’g AAEYCC d ; 011) G ] nsive resource 1ddresses many
vet teach * El Codi ode of Ethical Conduct (2 on d This cOmPre™ . cludes helpful nformation about the
k on - fofff‘ "'. . Cddigo de Conducta Etica y Declaracion a€ . tive advocacy: It mclg’ es ;t)rate o for creating rela-
E:ffecuv i on° S;mpmmigo (2011) legislative process and effective stralcg
cOﬂvefmgrﬂm’ Sugi’zmem for Adult Educators (2004) ) tionships with legislators
& ‘3; ‘ment for nistrators (2011 THREE . \
B ) :‘-ebsites fo or B oMo ZERD Tgon of this nonprofit organization 15 10 pPromote
: .]‘f‘lhpaig f" Advocacy Resources Thhelmlith and development of infants and oddlers through
1y SMig the hea . . and families.
}; '*'.x‘\ on, ()fif : (‘;Ommercial Free Childhood craining of profes&onals, policy makers, and famil
4 dry . S Yesrlerone 1 o W - e ] 1V~
e 4 and caregiVv . _¢raacher Research



