Class 14

Assessment
Articles:
Performance Assessment
Nurturing Kids’ Seven Ways of Being Smart
Eight Ways of Being Smart
Discussion Questions:
What does performance assessment evaluate?
What are some of the components of performance assessment?
Identify eight intelligences.
What is your strongest intelligence?

What is flow?
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Performance Assessment

8Y SAMUEL J. MEISELS, ED.D.

Most standardized tests are not designed to evaluate the
individualized growth and development taking place in
your classroom. But there are assessment tools that do!

any early childhood educa-
M tors are uncomfortable

with the idea of testing the
young children they work with.
This is because the assessment tools
they know were designed primarily
for older elementary-school sadents.
Children raking these tesrs are
assessed on isolated skills in ways that
are unfamiliar to them, and the test
results often do not reflect children’s
personal experiences or knowledge.

in recent years, however, a new

approach to assessment has been
gaining acceptance among early
childhood and primary grade teach-
ers. Known as “performance”™ or
“authentic” assessment, these new
tools have many benefits that stan-
dardized tests do not. For example:
B They systematically document
what children know and can do
based on activities they engage in on

Sarnseel |. Meisels, Ed.D., a former preschool,
kindergarter, and first-grade teacher, currently
is @ professor and research scientist at the
University of Michigan, He is the author of a
performance assessrrient tool called the Work

o Sampling System™, For more nformation
cbout perforrmance assessment or the Work
Sampling System, call (313j747-1084.

Editor’s Note: Dr. Meisels gratefully acknowl-
edpes the contributions of Judy R. Jablon

and Margo Dichteleniller of the University of
Mickigan in the preparation of this article.
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a daily basis in their classrooms.
Standardized test items, in contrast,
barely approximare acrual classroom
tasks. In addition, performance
assessment evaluates thinking skills
such as analysis, synthesis, evalua-
tion, and interpreration of facts and
ideas — skills which standardized
tests generally avoid.

B They are flexible enough 1o aliow
teachers o evaluate each child’s
progress using information cbrained
from ongoing classroom inrer-
actions with materials and peers.

In other words, they permit an indi-
vidualized approach to assessing
abilities and performance.

B They are 2 means for improving
mstructon, allowing teachers to plan
a comprehensive, developmentally
oriented curriculum based on their

knowledge of each child.

B They provide valuable, in-deprh
informarion for parents, adminis-
trarors, and other policy makers.

® They put responsibilicy for
monitoring whar children are
learning — and what teachers are
teaching — in the hands of reachers,
where it belongs,

COMPONENTS OF
PERFORMANCE ASSESSMENT
A comprehensive perforrnance assess-
ment system should contain sorne

vanation of the following components:
B Developmental Checkiists
Checkdists covering domains such as
language and literacy, mathematical
thinking, and physical development
are designed to reflect developmenal-
ly appropriate pracrices. Teachers use
checklists throughout the year to cre-
are profiles of children’s individual-
ized progress in developing skills,
acquiring knowledge, and mastering
important behaviors.
B Portfolios These purposeful col-
lections of children’s work illustrate
eir efforts, progress, and achieve-
ments over time. Teachers and chil-
dren can compile the collections
together from work cormpleted in the
classroom. As they talk rogether
abour the child’s interests and
progress, they develop new activines
for the child to focus on.
B Summary Report A summary
report consists of a brief narrarive
sumnary of each child’s classroom
performance. k is based on teacher
observations and records that
are kept as parr of the systzm. In
completing this summary, teachers
should carefully review the check-
lists and portfolios and then make
overall judgments in order to report
to parents, administrators, and
others about each child's activities
and progress.

The three basic components of
performance assessment — develop-
menzal checklists, portfolios, and
summary reports — are 2ll necessary.
Without ongoing checklists, teachers
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could not keep track of children’s
progress toward widely accepted cur-
riculumn goals. Without portfolios,
differences in the gualiry of one
child’s work over time might be
hidden, and children’s ability to rake
an active role in evaluating their
own work ignored. Withour summa-
£y reports, easily understandable
informarion for parents, teachers,
and school administrarors would

be unavailable. Together, the three
components constitute a dynamic,
authentic performance systern.

ADVOCATING FOR

PERFORMANCE ASSESSMENT
Whenever you gather with other
professionals, parents, your super-
visor, principal, or members of your
school board, use the opportunity
to promote the use of some kind
of performance assessment in
early childhood classrooms. Copy
and distribute the “Benefits of -
Performance Assessment” {see box
below). Also, remember that whether
you use an available system of
performance or authentic assess-

ment, or develop 2 ool of your own,
the actual examples of children’s
work that you have on file, as well
as ongoing observations of their
individual growth and development,
are the srongest possible advocartes
for performance assessment. Use
them to show the depth and breadth
of information they contain abour
each child. No other approach has
so much o say about what the

child brings to the learning situation,
and whar the learning situation
brings to the child!

BENEFITS OF PERFORMANCE ASSESSMENT

A system of developmental
checklists, portfolios of children’s
work, and summary reports, when
used together, can help you to:

* Recognize thar children can
express what they know and can
do in many different ways.

¢ Evaluare progress as well
as performance.
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¢ Evaluate the “whole child.”

» Involve children in the process of
assessing their own growth.

® Establish a framework for observ-
ing children thar is consisrent with
principles of child development.

*» Conrribute to meaningful cur-
riculum planning and the design

of developmentally appropriate
educational interventions.

e Give parents specific, direcr,
and understandable information
about their child.

» Collaborate with other teachers,

thus enhancing your own
professional skills.
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NURTURING KIDS’

multiple

intelligences

Kristen Nelson

KRISTEN NELSON Is a sixth-grade teacher at Ambuel
Elementary in the Capistrano unified scbool district in
Orange County, California. She is also a mentor teacher and
consultant on multiple intelligences in the classroom.

hroughout my teaching career I've been perplexed

and fascinated by students who perform poorly in

math and language activities, and appear unmotivat-
ed—yet thrive outside of the classroom. I'd see these “under-
achievers” in the streets after school, their faces lit with
faughter and enthusiasm for whatever they were doing.
They were engaged, expert, joyful—why couldn't I bring
this out of them in class? Dr. Howard Gardner's Multiple
Intelligences Theory nudged me toward the answer:I could
reach many of these turned-off kids i1 discovered their spe-
¢cial ways of being smart.

You're probably famitiar with Gardner's theory, but
here's a refresher of his basic premise; [ndividuals don't
have one fixed intelligence, but at least seven distinct ones
that can be developed over time—linguistic, logical-rpathe-
matical, spatial, musicalrhvthmic, bodily-kinesthetic, inter-
personal, and intrapersonal. See the box (*“The Seven
Intelligences”) and the clip-and-save chart [in this arti-
cle] for more details about these seven kinds of smarts.

HOW MY TEACHING CHANGED

Gardner’s theory is a dream come true for teachets—
because it means intelligences can be nurtured. And
with that in mind, I reinvented my curriculum and the
way I taught it so thar it met the needs of a wider
range of learning styles—which, as educator Thomas
Armstrong says, are “the intelligences put to work.”

The strategies you can use 1o put the Multiple
Intefligences Theory into play in your own classroom are
limitless. To add to your thinking; here are two approaches
that have had 2 big impact on my students’ achievement:
one is a focused unit that introduces kids to the concept of
diverse strengths; the other is an open-ended exploration of
the seven intelligences through classroom flow areas,
which afe similar to learning centers.

7 smarts: An 8-Day Unit
Think 2 kindergartner will have trouble grasping the the-
ory of Harvard psychologist Gardner? Think again. Asa
mentor teacher on multiple intelligences, I work with
children throughout grades K-6, and even the youngest
students naturally take to the idea that there are muitipie
ways of being intelligent.

1 begin the unit by asking students what being smart

From instructor, July/August 1985, pp. 26-30, 34. © 18395 by Scholastic, Inc. Reprinted by permissian.



. EDUCATIONAL PRACTICES: Assessment and Evaluation

means to them, and then list their
replies on the board. Since their
answers usually revolve around read-
ing, writing, and math, we discuss the
importance of these subjects in
school success.

Next, I ask them to brainstorm
other ways a person can be smart,
conveying the idea that humans have
proven time and again that aithough
having strong math and language skills
is important, it is not the only predic-
tor of success in Kfe. With grades 3 to
6,1 discuss famous people who per
formed poorly in school but were
smart in other ways.Albert Einstein
and Pablo Picasso—whe both disliked

116

:‘;'1’!nterpersonal-somal refers o the ability'to o
";effectxvely with othets; to understand thein; ahd t
: notxcc thcu- gaals monvaﬁons and mtent:ons

school rules and dropped out o study
under experts—are two good exam-
ples to use. With younger students, we
tatk about the fact that not everyone
fikes school all of the time.

As we continue our discussion, [
give kids lots of examples of skills,
activities, and professions that make
use of each intelligence area.

EXAMINING STRENGTHS

After the introductory jesson, I focus on
a different intelligence area for each of
the next seven days. For example,ona
spatial intelligence day with fourth
graders, I might have snudents draw

N
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floor plans of the Spanish missic
we are studying and have them |
practice picturing numbers in th
minds as we do oral caleulations !
math. On body-kinesthetic day, v
role-play 2 scene from 2 novel
we're reading, and ledarn a new
sport. Each day, 1 also devoie 45
minutes 1o exploring the famous
people, book charagters, and his
ical figures who are good role
models in that intelligence. ‘

By now, students are not only &
iar with the different ways they're
smart, but they are now ready and
ally very willing to use their intelli-
gences in daily work.

NURTURING KIDS ALL YEAR
After the opening unit, ] integrate

' Multiple Intelligences Theory inte 1

fesson plans for the rest of the year’
adapting activities to meet vagious

learning styles. For example, a child
who is strong in spatial intelligence!
and is a visual learner can strengtiy,
her reading and writing skills by dr
ing a picture before writing about :
book she’s reading. See the chart D
Qut Your Students' Strengths for

ntraperso ai-introspectrve mvolvcs the ability
of m.m:r feelmgs, mtcntmns and goals

Ives "case with readmgand g




more ideas on how 1o build on
your kids’ muitiple intelligences.

Flow Areas Foster Intelligence
Using multiple intelligences in your
teaching has to go beyond detecting
strengths in students and flexing just
those intellectual muscies.You need
give students the OpporTLNILY 10
explore all seven domains. Setting up
flow areas—which are centers orga-
nized around the seven intelligences—
will help you accomplish this.

The concept of flow was devel-
oped by Mihaly Csikszentrmihalyi,
Ph.D., professor of human develop-
ment at the University of Chicago,
who describes flow as a state of
complete absorption in something, to
the point where one Ioses track of
time. Csikszentmihalyi first observed
flow when studying artists; he then
looked for and found it in dancers,
athletes, scientists, musicians, and tal-
ented people in many other fields.

In the classroom, flow areas pro-
vide students with the space, materi-
als, time, and challenging activities
that spark decp involvement while
strengthening children’s intelligences.

GO WITH THE FLOW
The very nature of flow areas is flexi-
ble, and they can be designed in
sumerous ways. Sometimes you'll
want to set up flow areas for four to
six weeks, and at other times just for
2 week or two. How vou guide stu-
dents to use. them will vary, too. You'll
want children to work in them solo,
with partners, and in small groups;
you can have children use them only
when theyTe finished with their class
work, or you can rofate students
through the areas on a regular sched-
ule. Try to block out 2 perind of at
ieast 30 minutes for kids, so they have
a chance to get lost in their endeavor.
You can set up flow areas as cen-
ters independent of what students

23. Ways of Being Smart

are studying, or you can link them to
your curriculum.

21 FLOW-AREA IDEAS
Verbal-Linguistic

1. Set up 2 language lab with a cas-
sette player, cassettes, earphones, and
taiking books. Invite students to 12pe
themseives reading a story or poem
they've wiitien, 1o share with others.
2. Establish 2 writing centér with 2
computer, writing supplies, and exam-
ples of different types of writing. A
fourth grader I taught used this area ©
write letters 1o local land developers to
discuss her environmental concerns.
3. Organize 2 muroring sLaLion
where older children volunteer 10
help younger students with reading
and writing. One sixth grader who
Incked confidence in his reading
gained more self-assurance when he
helped a first geader leacn to read.
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3. EDUCATIONAL PRACTICES: Assessment and Evaluation

Math-Logic

4. Make a math lab with manipula-
tives, calculztors, gbjects 1o measure
and graph, and s0 on. My younger stu-
dents love o use the area to classify
pattern blocks, buttons, and coins.
One older student cajculated the
expenses of an upcomiog family trip
and planned an itinerary.

3. Put together 3 science Jab with sim-
ple hands-on experiments and science
books. A flower-dissection lab—
which 1 set up when we're learning
about plant reproduction—is &
favgrite of my students.

6. Create a logicchallenge center For
example, [ invited my fifth graders 10
develop 2 niystcry—based board game.
When 1 challenged my sbeth graders 10
design a way to teach 2 blind person
geometric shapes, they collected yard-
sticks and made giant squares, riangies,
and paralielograms on the playground.

Spatial

7. Enrich an art area with paints, peo-
cilg, different types of paper, clay, and
various objects students can use as
models for stilllife drawings. Display

118

examples of famous artists' work for
students to study. My students loved
it when I brought in a large shell and
invited them 0 do a painting of it in
the styie of Georgia O'Keeffe.

8. Stock 2 visual media center with a
video camera, VCR, and videotapes.
Irreite groups of students to make a
short classroom documentary. My stu-
dents chose topics of concern to
them, like getting along with parents.
9. Fill an architecture center with
pencils, rulers, and large sheets of
paper. Invite students to draw the
floor plan of anything. A fourth grader
planned, designed, and built 2 futuris
tic rnission for space exploration.

Bodily-Kinesthetic

10. Put together a handson center with
marerials such as clay, blocks, and craft
niaterials. While studying Michelangelo’s
sculpting style, my students decided to
make chess sets out of clay.

11. Enrich 2 drama center with play
books and ideas for student perfor-
mances or puppet theater. One stu-
dent wrote his own version of a

Greek tragedy, selected his cast, and
perfornied it for other classes.

12. Create an apen space for creative
movement (mini-trampoline, juggling
equipment, drama area, and 5o on). Or
set up an gutside flow area that can
be manitored by a parent volunteer.
I've seen students use this area to
jearn how 10 juggle (which increases
eve-hand coordination) and teach jaz
and country dances to their peers.

Musical
13. Set up a music lab with cassettes,
earphones, and various 1apes to com-

pare and contrast. For example, stu-

dents can compare Mozart's
“Symphony No. 39" with Garth
Brooks's "The Thunder Rolls"and the
Beaties "Paperback Writer®

14. Display lyrics for students to ana
lyze. Fill a listening lab with sound-
rejated items such as a stethoscope,
walkie-talkies, and a conch shell,

15, Invite students 1o compose theit
own songs and ‘write the jyrics. A
fourth grader composed a song for
the violin that represented the tone



and feeling of the book Where the
Red Fern Grows by Wilson Rawls.

interpersonal

16. Create 2 flow area with 2 round
table—10 encourage group discus-
sions. You can write curricuium-
based discussion ideas on cards and
place them in the center, or let stu-
dents choose their own topics.

17. Establish a debate center where
students form teams and choose a sub-
ject 1o debate, Give kids ten minutes
10 prepare for the debate. Rain-forest
preservation versus iocal economic
needs, and whether or not kids should
be allowed to ride inline skates w
school are rwo opics that sparked
heared discussions among students.
18, Give students an index card stat-
ing a common schoolrelated prob-

lem. Chalienge them to work together
to come up with solutions. A group of
second graders discussed how 1o
resolye arguments thar developed in
their handball games They wrote
rules 10 share with other students.

intrapersonal

19. Create 2 selection of self-esteem
activities, For example, ask students
to list 1en of their sirengths or have
them write out specific ways they
are a good friend to others.
Encourage journal writing.

20. Invite kids to draw a picture that
describes a mood or feefing. ['ve
found this really helps older students
to become aware of their Auctuating
moods and 1o reflect on how their
moods affect their daily lives.

21. Design study nooks for individual
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worl. Use beanbag chairs to make them
€0ozy spaces.A third grader who had dif
ficulry controlling his anger used this
nook often as a cooling-off location.

Personalized Learning

The biggest impact that the Multiple
Intefligences Theory has had in my
classroom is that it has helped me
create an individualized learning
environment. ] no longer expect sw-
dents to think exactly alike in order
10 be right. ] am more comfortable
with my students’ individualistic
thinking—and my own. In pérsonaliz-
ing each student's education experi-
ence, I find that an increasing per-
centage of students discover their
own steengths, put more effort into
improving their weaker areas, and
feel better about themselves.






Intelligence Area

Is strong in:

Lilkes to:

Learns best through:

Famous examples:

Verbal-Linguistic

reading, writing, telling
stories, memorizing dates,
thinking in words

read, write, tell
stories, talk,
memorize, worlk
at puzzles

reading, hearing'and seeing
words, speaking, writing, dis-
cussing and debating

T.S. Eliot, Maya
Angelou, Virginia
Woolf, Abraham
Lincoin

Math-Logic math, reasoning, logic, solve problems, ques- working with patterns and rela- Albert Einstein, john
problem-solving, patterns tion, worlc with num- tionships, classifying, categoriz- Dewey, Susanne Langer
bers, experiment ing, working with the abstract
Spatial reading, maps, charts, design, draw, build, working with pictures and col- Pablo Picasso, Franl

drawing, mazes, puzzles,
imaging things, visualization

create, daydream,
look at pictures

ors, visualizing, using the
mind's eye, drawing

Lioyd Wright, Georgia
O'Keeffe, Bobby Fischer

Bodily-Kinesthetic

athletics, dancing, acting,
crafts, using tools

move around,
touch and tall,
body language

touching, moving, processing
knowledge through bodily sen-
sations

Charlie Chaplin,
Martina Navratilova,
Magic Johnson

Musical

singing, picking up sounds,
remembering melodies,
rhythms

sing, hum, play an
instrument, listen
to music

rhythm, melody, singing, listen-
ing to music and melodies

Leonard Bernstein,
Wolfgang Amadeus
Mozart, Ella Fitzgerald

Interpersonal

understanding people,
leading, organizing, com-
municating, resolving con-
flicts, selling

have friends,
talk to people,
join groups

sharing, comparing, relating,
interviewing, cooperating

Mohandas Gandhi,
Ronald Reagan, Mother
Theresa

Intrapersonal

understanding self, recog-
nizing strengths and
wealnesses, setting goals

worlc alone,
reflect, pursue
interests

working alone, doing self-
paced projects, having space,
reflecting "

Eleanor Roosevelt,
Sigmund Freud, Thomas
Merton

Naturalist

understanding nature,
making distinctions, identi-
fying flora and fauna

be involved with
nature, make
distinctions

working in nature, exploring
living things, learning about
plants and natural events

John Muir, Charles
Darwin, Luther Burbank
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© What Type of Learner 2

Are You!

Many times our own childhood plays a role in the way we teach.
We need an awareness of our own learning styles to learn more
about ourselves as teachers.

1. When I was a child, my favorite activities and hobbies outside of school were:

2. My favorite subject(s) in school was:

3. My favorite teacher was . . . because:

4. As a child, T always felt I was intelligent in the following ways:

5. As a child, I didn’t feel intelligent in the following areas:

6. School would have been better for me if . . .

7.1 decided to teach because of the following reasons:

.___._.___________——-—-—"____—-—-._._..__—,___

B
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